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What’s new in the Second Edition?

Touchstone is an innovative series for adult and young
adult learners of American English that is used by
millions of learners worldwide. The Second Edition has
been thoroughly updated based on suggestions from
teachers and students all over the world. In addition to
having a fresh look and new photos, Touchstone Second
Edition includes:

more practice throughout, including a new Extra
practice activities section which provides additional
opportunities to practice key grammar points; these
activities are for use in class or as homework

Can do-style objectives to highlight the learning
outcomes of each unit lesson, plus Now I can. ..
self-evaluation sections at the end of each unit

Common errors panels, which provide information
from the Cambridge Learner Corpus to help students
avoid making basic errors and to improve their test
scores

Reading tips, which introduce a skill or strategy to help
students develop reading proficiency

Sounds right activities, which provide additional
pronunciation practice

refreshed and updated content, including new
activities, audio, and reading texts in every unit

Touchstone is a corpus-informed course, drawing

on extensive research into the corpus of North

American English in the Cambridge English Corpus

(“the Corpus”) - alarge database of everyday
conversations and a variety of written texts that show
how people actually use English. The database also
includes the multimillion-word Cambridge Learner
Corpus, which shows us how learners at different levels
use English, what problems they have, and what the most
common errors are at each level.

Corpus research ensures that learners using Touchstone
will encounter the most useful and widely used words,
phrases, and grammar in a range of everyday situations.
Corpus research also led to the development of a unique
conversation skills syllabus that includes strategies such
as how to start and end conversations, how to show
interest, and how to ask questions that are not too direct.
The result is a groundbreaking course of language and
skills development that helps learners communicate
naturally and effectively, even at the very beginning levels.

Easy and enjoyable to teach, Touchstone is full of new and
exciting ideas, offering a fresh approach to the teaching and
learning of English. Here are some answers to the questions
that people have asked us about the Touchstone series.

iv e Introduction

Touchstone is a corpus-informed
course. What is a corpus, exactly?

A corpus is a database of spoken and / or written English.
The words in a corpus can be collected from a variety

of sources. For example, texts in a written corpus may
come from newspapers, magazines, books, or websites,
while “texts” in a spoken corpus may come from everyday
conversations between friends and family, strangers,
co-workers, etc. Touchstone was written using the corpus
of North American English in the Cambridge English
Corpus - a database that currently holds more than a
billion words from spoken and written texts.

Do | need to know a lot about the
Corpus to be able to teach with
Touchstone?

Not at all. You don’t need any special knowledge of

the Corpus to use the course successfully. You can

feel assured that we, as the authors, have checked the
Corpus carefully to ensure that the language we teach is
frequent, natural, and useful, and that the statements we
make about language are accurate.

As you teach from Touchstone, you and your students will
learn many interesting facts about language coming from
our corpus research. Throughout the Student’s Books

you will see In conversation panels, which give useful
information about spoken grammar and vocabulary or
about differences between informal and formal spoken
English. On many of the Vocabulary notebook pages, these
In conversation panels present fun facts about vocabulary,
such as how people refer to family members and what color
and food words are used most frequently in conversation.
The Common errors panels give useful advice on common
errors to avoid with a particular language item. In the
Teacher’s Editions we provide additional information
about grammar and vocabulary that we feel will be of
particular interest to you as a teacher. See pages xix-xxii in
this Teacher’s Edition for a list of the 500 words used most
frequently in conversation.

What kinds of information can you
learn from a corpus?

Using computer software to analyze a corpus, we can
find out the most commonly used English words and
expressions. The use of a corpus is a major innovation
that makes it possible to develop an exciting new
approach to learning English.



We used the Corpus to answer questions like these:

What are the most frequent words and phrases

in English? By analyzing the Corpus, we can identify
the most frequent words in everyday conversation. For
example, we can find the top 50, 500, 1,000, or 5,000
words in the spoken Corpus and see how these are
different from the most frequent words in the written
Corpus. This ensures that students learn the most useful
conversational words right from the beginning.

Which English words are most likely to occur
together? We can find typical collocations, or words
frequently used together, by looking at all the examples
of an individual word and seeing what words most often
precede or follow it. For example, we can identify the
adjective that most frequently follows the adverb pretty
(as used in It was pretty good.). We learn that the top four
adjective collocations with pretty are pretty good, pretty
nice, pretty bad, and pretty cool. This kind of information
helps us present the adverb pretty, as well as other words
and phrases, in natural and useful collocations.

What are the most common meanings and uses

of a particular grammar structure? By using

the Corpus, we can find out, for example, how people
typically use the verb can. Most teachers are familiar
with the meaning of can for “ability,” as in the sentence

I can swim. Conversations in the spoken Corpus show that
a more frequent meaning of car is that of “possibility,” or
what it is possible to do in different places and situations,
as in the sentence In New York, you can go to the top of the
Empire State Building. So Touchstone gives priority to this
use of can.

Which verb forms do people use most
frequently? The spoken Corpus shows which verb
forms people use most frequently in conversation. The
simple present, for example, is more common than the
present continuous. For that reason, we made a decision
to introduce the simple present before the present
continuous in Touchstone.

How do people manage conversations effectively?
By reading the multitude of conversations in the Corpus,
we can see how people interact in real-life situations. For
example, how do people show that they are interested in
a conversation and that they are listening? Conversations
in the Corpus show that people do this by repeating
information, asking questions, and saying things like
“Really?,” “Right,” “I know,” and “Uh-huh.” What do
people say when they want to end a conversation? There
are many examples in the Corpus of people saying
“Anyway, ...” to end a conversation politely. How do
people make sure their questions do not seem too direct?

The Corpus shows people rephrasing questions with
“Imean,” and adding the word or at the end of yes-no
questions. For example: Where do you go after work? I
mean, do you go somewhere nice?; Would you like to go out
or... ? The answers to these and other questions make it
possible for Touchstone to teach students useful strategies
for managing conversations successfully in English.

What are the most typical contexts for specific
vocabulary and grammar structures? Searching the
Corpus helps us find typical situations for using specific
grammar structures and vocabulary so that we can
present new language in natural contexts. The articles,
conversations, interviews, and listening material that
students encounter in the series are constructed in ways
that reflect the character and content of the material in
the Corpus.

What errors do students make most frequently
with grammar or vocabulary? Searching the Learner
Corpus helps us find the most frequent and persistent
errors that learners typically make with different
structures and at different levels. Examples include the
verb forms that students have most problems with, using
uncountable nouns correctly, and spelling problems. This
information from the Learner Corpus enables us to target
such problem areas and alert students to them as points
to watch out for.

How does this corpus-informed
approach help me and my
students?

By identifying what language is essential to basic
communication and what language allows us to speak
clearly and precisely, corpus-informed materials can take
learners to their goals more quickly and efficiently.

In addition, a study of a spoken corpus teaches us
important things about social communication. As a
result, activities based on corpus-informed materials can
focus on the most important features oflistening and
speaking skills, making students more effective listeners
and communicators. Successful spoken interaction is
often called “the fifth skill.”

Finally, successful learning is all about motivation.
Corpus-informed materials motivate learners because
they can feel confident that the language they are
learning is up-to-date, useful in everyday conversations,
and targeted to situations in which they are likely to
find themselves. Students can also be sure that the
language corresponds to what they will encounter in
real conversations, on radio and TV shows, in movies, on
websites, and in books, newspapers, and magazines.
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What methodology will | be using
in Touchstone?

Touchstone merges the best features of proven and
familiar communicative methodologies, offering
stimulating activities that are carefully crafted to focus
on the learning process. The Touchstone philosophy
maintains that a successful course meets all of the
following goals:

1. It is interaction-based. An important learning aim

in every lesson is to get students talking to each other.

This strong emphasis on spoken interaction enables
students to put new language to use immediately

to communicate with their classmates. In addition,
Touchstone devotes a full lesson in every unit to the
teaching of conversation strategies so that students
can learn the skills needed for effective spoken
communication.

2. It personalizes the learning experience. Touchstone
offers engaging activities that encourage students to
talk about their own lives and ideas as they discuss
topics relevant to their interests and experiences.
Students will enjoy talking about topics such as TV,
music, the Internet, sports, and celebrities. The About
youicon points out some of these opportunities.

3. It promotes noticing and inductive learning.
Throughout the series, students complete tasks
that actively involve them in the learning process.
Students are also challenged to notice and figure out
(inductive learning) grammar structures or English
usage. Solving a problem or figuring something out
for oneself is a powerful aid to understanding, and
research shows that activities that have students
notice and figure things out result in successful
learning. Figure it out tasks challenge students to
think about how target grammar structures are
formed and used before they are formally introduced.
Notice tasks in the Conversation strategy lessons
encourage students to think about how people
manage conversations effectively. Word sort tasks and
Vocabulary notebook pages get students to actively
learn new vocabulary.

4. It encourages students to be independent learners.
Clear learning aims at the start of each unit, a Now
Ican...checklist on each Vocabulary notebook page,
and Progress checks at the end of each Workbook
unit enable students to monitor their own learning.
Vocabulary notebook pages encourage independent
learning habits by allowing students to add their own
words, expressions, and example sentences. Reading
tips help students improve their reading skills as they
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tackle any new text. Each Teacher’s Edition provides
a testing package that gives you and your students
another valuable tool for assessing progress.

5. It recognizes the importance of review and
recycling. Language students need constant
review, and Touchstone systematically recycles and
reviews target language in several sections of the
Student’s Book - in Before you begin, Conversation
strategy, Reading, Listening, Vocabulary notebook, and
Checkpoint, as well as in the Workbook (or Online
Workbook). Grammar, vocabulary, and conversation
strategies taught in earlier units are recycled in
later units. Items learned in lower levels are recycled
in subsequent levels. Recycle icons throughout
the Teacher’s Editions point out these and other
opportunities for review and recycling.

6. It offers flexibility to meet the needs of specific
classes. Touchstone can be used with large and
small classes. Activities can be done in pairs, groups,
or as a whole class, depending on your particular
needs. Touchstone can also be adapted to varying
course lengths. For shorter courses, the Vocabulary
notebook pages and Reading and Writing tasks, as well
as the Extra practice activities, can be assigned for
homework. For longer courses, the Workbook provides
additional learning tasks. The Teacher’s Edition offers
a variety of extra classroom activities to reinforce
learning that can be used when time allows.

Can | teach the lessons in a unit
out of order?

It is highly recommended that Lessons A, B, C,and D are
taught in order. This is because the new structures and
vocabulary taught in the earlier lessons are generally
recycled and reused in the later lessons. Each lesson in a
unit assumes that students have learned the language of
the previous lesson(s).

A special thank-you from the authors . ..

We have been greatly appreciative over the years for the
feedback and support of teachers and students. We would
like to extend a very personal thank-you to all those who
have helped with the development of Touchstone Second
Edition, and we hope that it will continue contributing to
the success of your English classes. We always welcome
any feedback and wish you well.

With our very best wishes,
Mike McCarthy

Jeanne McCarten

Helen Sandiford



Each level of Touchstone Second Edition consists of a full
suite of print and digital components. Print materials
include a Student’s Book, a Workbook, and a Teacher’s
Edition with an Assessment Audio CD / CD-ROM.

In addition, each level of Touchstone contains a wide
range of materials for use in the classroom and as
homework - including online materials for Touchstone

Blended Learning. Here is a list of the core components:

Student’s Book

There are 12 units in each Student’s Book. Each unit
consists of:
a unit opener page that presents the unit theme, the
learning outcomes for every lesson, and a Before you
begin warm-up activity
four two-page lessons (Lessons A, B, C, and D) that

present grammar; vocabulary; conversation strategies;

and listening, reading, and writing practice

a Vocabulary notebook page with fun tasks where
students catalog new vocabulary, reinforce
collocations, and further develop their vocabulary-
building skills

aNow Ican. .. chart on the Vocabulary notebook
page that helps students monitor their own learning
(NEW?)

a Free talk task at the back of the book that encourages

students to converse freely in a natural setting

a Sounds right activity at the back of the book that
practices sounds, linked to the language of the unit
(NEW!)

an Extra practice page at the back of the book that
provides additional practice of key grammar points
(NEW!)

Reading tips that introduce reading strategies and
information about written texts; these tips help
students develop reading proficiency and provide
focused during-reading tasks that allow students to
immediately apply the strategy (NEW!)

= In conversation panels that present interesting facts
from the Corpus about the frequency of grammatical
forms and vocabulary in spoken English

Four Checkpointlessons review the language taught in
the previous three units.

Workbook

The Workbook is a natural extension of the Student’s
Book, providing reinforcement and consolidation of the
material in the Student’s Book. There are two pages of
follow-up activities for each Student’s Book lesson. The
Workbook provides:
thorough consolidation and practice of the
vocabulary, grammar, and conversation strategies
taught in the Student’s Book
extrareading and writing activities to reinforce these
important skills
a wide variety of activity types, with photos and
illustrations to provide context and keep students
motivated
a Progress check at the end of each unit to help
students plan further independent study

Online Workbook

The Online Workbook provides the Workbook content as
interactive activities. The Online Workbook contains:

automatically marked activities with instant feedback
progress checking for teachers

forums and blogs that enable teachers to
communicate with students online

personalized writing tasks with guided self-
assessment
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Teacher’s Edition with Assessment
Audio CD / CD-ROM

The interleaved Teacher’s Edition contains practical,
step-by-step teaching notes for each page of the Student’s
Book. It also offers:

Language notes that not only provide an overview
of the language presented in each unit but also
give useful information, drawn from the Corpus,
on the frequency of grammatical forms, words, and
expressions

= awide variety of extra activities geared to both small
and large classes

= unit-by-unit Language summaries that include the
unit vocabulary and expressions

= audio scripts for recorded material from the Student’s
Book

the Workbook answer key

An Assessment Audio CD / CD-ROM bound into the
Teacher’s Edition contains:

= written and oral tests ~ one test of each type for Units
1-6, one for Units 7-12, and one for Units 1-12

written and oral quizzes - one quiz of each type for
every unit

audio recordings, audio scripts, and answer keys to
support the testing program

All tests and quizzes have been revised and checked
by a testing expert and are available as PDF and Word
documents - allowing teachers to customize them.

Class Audio Program

The Class Audio Program provides students with natural
models for speaking and pronunciation as well as the
opportunity to listen to a variety of voices and accents.
The recordings are in natural, conversational American
English. The class audio is available as downloadable
recordings from www.cambridge.org/touchstone2/audio.
The recordings are also available on CDs.
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Presentation Plus Software

Presentation Plus allows teachers to present the Student’s
Book, Workbook, and Video Activity Worksheets in
alively, interactive way by bringing together text,

images, audio, and video in one place at the front of the
classroom. The software also allows teachers to annotate
pages, zoom in on specific content, and attach their own.
images, files, and links.

Presentation Plus can be used with all types of interactive
whiteboards or with just a computer and projector.

Video and Video Resource Book

The Touchstone video, available on DVD, provides video
conversations that accompany the Student’s Book. The
Video Resource Book offers worksheets for each unit.
These can be used in class as extension activities.

Teacher’s Support Site

The teacher’s support area on the Touchstone website
offers teaching tips, classroom activities, downloadable
materials, and more.

Placement Testing Program

The Touchstone / Viewpoint Placement Testing Program
helps teachers place students in the correct level of
Touchstone or Viewpoint. The Testing Program provides
three versions of the Objective Placement Test (multiple-
choice questions that cover Listening, Reading, and
Language Use), a Placement Essay, and a Placement
Speaking Assessment to determine oral competency. An
audio program, audio scripts, answer keys, and complete
guidelines for administering the test are also included.



Also available: Touchstone Blended
Learning

Touchstone Blended Learning is a completely customizable
suite of print and digital components. The online
component consists of the Touchstone Student’s

Book content along with additional activities, video
material, tests, online communication tools, and
animated presentations of grammar, pronunciation, and
conversation strategies. With learning outcomes tightly
integrated between the online material and the Student’s
Book, teachers can move seamlessly between the two,
choosing which activities students do in class and which
they complete online.

Key features of blended learning
= automatic feedback and progress tracking
= automatically marked tests and quizzes

s online communication tools that allow teachers and
students to collaborate and interact online (forums,
chat, blogs, etc.)

= animated presentations teaching target language,
useful for learning prior to class or as a follow-up to
material taught in class

= pronunciation and role-play activities to further
practice speaking

= funlanguage learning games that recycle grammar
and vocabulary

* additional video material
For a complete list of components, visit

www.cambridge.org/touchstone2 or contact your local
Cambridge University Press representative.
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Structure of the units in the Student’'s Book

All units contain the following basic structure. It is important to note that lessons should be
taught in A, B, C, D order. There may be some variety in the exact position of pronunciation,
listening, and speaking activities from unit to unit.

Unit opener - Unit overview and Lesson A — Grammar, pronunciation, and
speaking

Lesson B —Vocabulary, grammar, Lesson C - Conversation strategies,
and speaking listening, and speaking

Lesson D - Reading, writing, listening, VVocabulary notebook — Strategies for learning vocabulary
and speaking and Now I can . .. self-check evaluation section

Cxpl Coy Sl po e

At the back of the Student’s Book After units 3, 6, 9, and 12

Free talk — Additional Sounds right - Extra practice - Checkpoint — Review
speaking activities for Pronunciation practice Additional practice of
use in class the unit grammar

x ¢ Introduction



Features of the units in the Student's Book

Unit opener

The unit opener page sets the scene for the unit topic and introduces new vocabulary.

" Things happen
Unit aims

show key grammar, vocabulary, topics, functions,
and strategies

Before you begin . . .

provides photos of contemporary life, allowing easy
introduction of the unit theme

recycles structures from previous units in a short
warm-up activity

Look at the pictures. Think about a time when one of these things happened

o you. Tl th clas sbout e when you teaches new vocabulary related to the unit theme

www.irLanguage.com
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Lesson A

Lesson A presents the main grammar point of the unit with some relevant new vocabulary.
It may include a Speaking naturally pronunciation task, a Talk about it group discussion, or a
Listening task.

When things go wr

BAD week?

Getting started

= presents new grammar in natural contexts such
as conversations, interviews, surveys, and phone
messages

= focuses on the most frequent and useful language for
everyday communication

Figure it out

= helps students notice the forms and uses of the new
structure

= challenges students to use their inductive skills
before a grammar chart is presented

ﬂ Getting started

A Look at the illustrations abave. What do you think happened to each person?
Do these kinds of things ever happen to you? Tell the class.

B « 221 Listen and read. Were your guesses about the people correct?

B C Can you choose the correct verb forms? Use the interviews above to help you
Then compare with a partner.
T Sean missed / was missing his stop cecause he talked / was talking to awoman on the l:an.
luliz’s friend deieted / was deleting ail julia’s music files when she using ; was using her computer.
. Roberto and tus friend tried | were trying 10 look cool when they walked / were walkinginio a
glass door.

w o

Ulslpl gL &2 50

- /a Grammar Past continuous statements 43 12¢ mm
Gl’ammal’ Chal’ts / Usemepfs:’:mllum(eh:e;meucwwnd for a story or tell about eveats in
progress in the past. Use the simple past for completed actions In the
|I . . | was talking to'a woman, and & miss:my stop. I:asn'l payleg zllen[i::L
| prowde a clear presentation of new structures We were trylog to look cool, and we walked into  glass door. We werea't looking.

Afriend of mine deleted all my music files when she was using my computer.
When my friend was using my computer, she deleted all my music files.

omplete the anecdotes with the past continuous or simple past.
Then close your book. Take turns setelling the anecdoles to a partner.

:
Grammar exercises A1, AR, o) e 1§ gcals vesTEpapihies G
acadentally (spil) tomato sauce on my shir. | guass
. . . he____ (not/rvay) attenzion. ' was upser. but
give students both controlled and freer practice with T eonmyhnchforfres.
2 My tiendand I were ai a carbecue last week. When vie
the new structures 3 i e w
e H H and_______ (fal@into ke pona.
offer opportunities to exchange personal information
3 (damaga) my parents’ car last week,
1 _— {uy) to park. and my frienc {3lk) to
me, anc | — (it awall. Now | have to pav far the repairs
4 Iwasina chemisiry class recertly. and a ¢lassmate and
| (do} an experimertwnen something
(g0t wrong. __ (bum) my hand.
5. Lastwaek | was on the pus. anc (1alk} ©o my gurtinend
on mv cell pnone. Weil. aciually. we (have) along

—_lnot/ get a'on) a1 theTime When
(end) the cal, | realized that everyone or the bus
sten). How embairassing!

Speaklng ﬂatura“y ~ Speaking naturally Fall-rise intonation

argument. We

n ~
helps students understand and use natural A 7 vl A A S
pronunciation and intonation When (was goirg B yesterday, an inlo an od fremd.
provides Communicative and persona[ized practice to / A 43255 Listenand tepeat the senlences above. Notice that the intonation falls and then rises
f “ inte rate ronunciation into the IESSOH slightly at the end of the first part of each sentence. This sels the background.
u y g p B % 1zt Lislen and completethe sentences. Theniisten again and repeat.
covers the key areas of linking and reduction, stress . wssreading abook and) missed m stop.
o & 4 o) 2. Lest mgnt when | was washir: .| brose a glass.
and intonation, basic grammatical forms, and e
common problems in listening comprehension 2o Vesterdaywhen tnasaislog .t sucdenty crashed
\ ) “42%4F C Palr work Thinkof things that happened to you this week. Tell each other your anecdotes.
§7
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Lesson B

Lesson B teaches the main vocabulary of the unit and builds on the grammar taught in
Lesson A. It may include a Speaking naturally pronunciation task, a Talk about it group

discussion, or a Listening task.

essions do you already know?

{hand {
=t i
shoulder | "¢

w

{ sprained my ankle. |

L= =%
1 cut my finger.

B Make true sentences about accidents that happened to you or people you know.
Use the vocabulary above and add other words you know.

broke my leg when | was 4 kid

My sister gat a black eye

A% ] C Pairwark Take tutns telling about the accidents inyour chart. Vacsbuliny Aotehd Y

88

" Building language
builds on the grammar of Lesson A, presenting new
language in a different style from the previous lesson

provides additional Figure it out tasks

In conversation

presents interesting facts from the Cambridge
English Corpus about the frequency of grammatical -
forms and vocabulary in spoken English
J

*Common errors

~
provides information from the Cambridge English 3
Corpus about errors to avoid

W,

cxipl Y pplpop

irLanguage

= visually presents new words and expressions,
offering students a mini picture dictionary for their
reference

= offers a vocabulary syllabus that draws on Cambridge
English Corpus frequency information while providing
motivating topics

.

= helps students organize new vocabulary in
meaningful ways

= gives opportunities for students to use the new
vocabulary immediately in meaningful, personalized
interactions with classmates

/a Building language

A 4)32s Listen. What happened to George? What was he doing
when it happened? Practice the conversation.

So, how v22s your ski tnp? Did you have a good time?
Yeah. | guess. | sort of had an accider:t,

Oh, really? What happened? Did you nurtyourself?

Yeah, | broke my leg.

Oh. 110! How did it happen? | mear:, what were you doing?
Well, actually, | was talking on mycell phone. .. .

While you were skiing? That's kind of dangerous.

Yeah, | know. But | was by myself, so | was lucky | had my cell to call for help

2B B Complete the questions George's other friends asked. Use the conversation above to help you.

1. What were / did you doing?
2. How did it happen | was it happening?

3. Didyou hurt yourself / you?
4. ) don'teriioy skiing by / with myself, Do you?

Grammar Past q reflexive p CEES.] m
Simple past Reflexive provoans

Were you skiing’ friend? Did you hurt yourself? 1 oryseld.

No, | wasn't. | was by Yes, | did. You yoursetf.
‘What were you doing (when you What did you do? He hlmselt.

1was talking on my cell phone. d for help. she [~ nersets.

We oursetves.
They thearsetves,

0% of uses of yourself 2re in the

question Jtow about yourseifl?

Almost 10% of uses at myself are
1 What’s wrong with your finger? DT «nthe expeession by myself.

Yeah, | accidentally cut with 3 knife, m

©Oh, ___ you (make) dinner? | Cer'tuse enobpect pronoun

] ‘whea tne sudject and abiect

2. Myfatherhart _ attnegym. of tne verh reter % the same
That's too bag he (i) weights? || péman,

Yeah. A lot of people hurt

¢ My father hurt himself.
on weight machines. | guess. l (NOT Attty )

(get) that black eye?
Ok, my mom and I had a car accident. But she’s OK.
Well, that's good. Uk, so who (dnve)?

3. Hey where you

& My s ster was hiking by last weekend, and she broke
her ankle. She was in the middle of nowhere,

On. no! So, how
I mean,

she (get) heip?
anyone else (hike) on the trail?

B Pairwork Practice the conversations above. Continue them with your own ideas.
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Lesson C

Lesson C teaches Conversation strategies, including common expressions useful
in conversation, followed by a listening and speaking activity that reinforces this
conversational language.

/ et Conversation strategy
Lesson C That’s hilarious. ' . N
= teaches students techniques for managing
Bl conesiing gy Radbetndor conversations more effectively in Engllsh
i Toumene s Nyl oo Rl = offers an exciting syllabus of strategies drawn
cumys  phonds Baralpan,  Wde  leriaus from conversations in the Cambridge English Corpus,
B «)13: Listen. What happened to Hugo? How did he “solve™ his problem? covering techniques such as starting and ending
’ ' g m—— conversations, reacting to news and information,
Hugo |wasat my friend's house one time. We P . . P o .
L taking time to think, repeating ideas, keeping
Ot On, loveThi food. conversations going, being polite and not “too
G2 e e direct,” and much more
tatking. ...
QOlivia Uh-oh. . . . 3
e B s This section provides a four-step presentation and
e practice where students:
ivia , no!
Hugo Yeah. It didnt taste t00 good. | reaked. = first, discuss the general topic
Olivia Ibet. 5 .
Hugo ot poured the cumyinto another pan = then, listen and understand a conversation
and added some chili peqpers. Then't hid 5 y
, \tBebimtpsNGaeniesis = next, notice the strategy and find more examples
Olivia Oh, that’s hilarious. | bet no one even
noticed. 1 1 H H
Hugo 1 dortknow.No one aid anyting, but = finally, use the strategy first in controlled, then in
ey drank alotofeates more personalized, interactive practice
c Who‘hﬁuxubmm!hlw e bottom of . J
aterestd. Fnd exaspe ww 1T olaoc
i - www.11 Lallbllabe.com
D Read the story below and the comments on the right. For each part of the story, choose a com-
ment. Practice telling the story and commenting with a partner.
1 was wosking as a server at Pierre’s last year. __¢__ a. Oh,no!lbethe was upset.
2 Yeah,il's very fancy with cool art and evenything. b. Weil, that was lucky.
3 Well. 1I's not cheap. Anyway, | was serving coffee to this guy, c. Oh, Piemre’s is nice,
and | spilled it all over his suit! ___ theard.
4 Yeah - butwait. | found out it was Pierre himselft ___ d. Expensive, huh?
5 Yeah, and he was pretty mad. But he didn'tfireme! ____ e. You're kidding, the owner?

a Strategy plus /bet...

St t l You can start 2 statement ¢ . You can also use
rategy plus wlbet. .. vhonyou -. It usameoets

; 3 3 something. B 2 situstion.
teaches conversation management expressions / A Ifreaked
such as / mean, Well, and Anyway, all chosen for their o '

£ | 1 betno one even noticed.

relevance and frequency =

€3131 Read the stories snd gueéss the responses. Then listen

extends and reinforces the Conversation strategy and wile the responses you hear, Practice with a pattner.

\ J 3 Afriend of mine was staying at a hotel one time, and she
was walking back to her room in the dark. and she fellin the poot.

Everyone at the pool café saw hert
Listening and strategies -

) 2. * Onetime I tell asleep on the subway. and when | woke up,
integrates the complementary skills from e end chtrelineTi tonKonihote g1
Conversation strategy and Strategy plus ontbe
gives opportunities to listen to conversations and e et
anecdotes based on real life g e dh Sk
includes “listenership activities” — tasks that mirror P~ o ]
real communication by teaching students to react or €k Listening and strategies Afunny story
respond tO what they hear; tasks include “listen and A :h;::(.l;i)s;e:’l:.lheslmy. Choose the best response each time you hear a pause.
choose the best response,” “listen and predict,” and 2 Dlmacs awt 6. Clon. 1ber

b g . . . a.0tbet. 5. Onice.
listen and decide if you agree” Dl easytodo. s

1
2
3.
. J 4. a.0iber. b. (] hank goodness.
s
B

. a [Jibe: ke was prettyupset.  b.[JGood

%3232 Listen to the story again. Write your own comments or responses when you hear the pauses.

About you L ##" = .
signals a personalized practice task )/ e =

C Palrwork Take turns retelling the story you just heard. or tell your own story. React with short
comments and respond using / bet.

9N
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Lesson D

Lesson D focuses on reading and writing skills while also providing additional listening and
speaking activities.

L —— ~

= provides comprehensive reading-skills
@ Reading development, including pre-reading, “as you read,”

A Brainstorml Make a list of any good things that happened recently. Tell the class. and post.reading tasks in every lesson; tasks include

T s wimva TR guessing words from context, understanding main

B Read the anicle. What bad thing happencd to esch person? | ime ; 1 ideas, and text organization

Did their stories have haj ndings? b bl 44 : A & :
o sions e Ty e = offers high-interest texts, adapted from magazines,

EVERY CLOUD HAS A SILVER LININ newspapers, and websites, that ret;ycle an_d
X . " - consolidate language and provide interesting content

for discussion

B GEMMA RUSSO. CALIFORNIA %“
Sometmes when things yo
wrone, thes Just ge wrong
But occasionally something
really pesitive vomes oat
+bad stuation Last menth. while | was hiking
ma state park, 1100k 2 phote of ar amazng
sunset over a lake 1t was so beautilul tht 1
decaded (0 text 1t 1o my friznd Charley nght
then and there Anvway. when 1 was taking
mase photos ol the lake. ! shpped and drmpped
my cell shone in the water. Disaster! | Lot all
my photos, and 1 sprained miy ankle They
couldn't fix iy phome. enther Well. spparently.
Charley secretly sentin mx sunset photer to the
Today thes chose it fur

« Month. and 1 won a brand new camera! CHIN-HO. DAEGU
Maybe every cloud does have a silver lining. arter all!

“Readingtip

introduces reading strategies and information about
written texts that help students develop reading
proficiency

provides focused during-reading tasks that allow

A caupie of weeks ago.
Twans helping « friend

MBATRE, o s g o my students to immediately apply the strategy
Ten years ago, my scooter broke . apartmen: He was out

= Gown wher 1 was ndimg 10 of work and needed a
whoel T couldu? aflerd 10 fix 1t place 10 stay While we
s that semester [ had 10 get ip wete Carrying some hews boxes up the stairs.
st SWam 3 I bure ms hack . It was reslly bad. so P had 10
the bus wet morming e smergency room Anyway. while |

1 was feeling really tred and g hile | was .

od calk
atually miade e faugn' It turned

me, and he

walting for e bus, this gus s

studying at the same callege. We exchar: ;
cloud had u silser imng! Thovgh 1 4 have my
apartment 4l 10 myscif again

umbers ancd the rest i bistony Ien vears
narried with two children: Oh and & new

Olslpl gL g2 50

C Read thearticle on page 92 again. Are the sentences true of false? &S 3P ﬁ

Check (/) True (T) or False (F). Correct the false sentences.
cas.onolly
1 Gemma be leves [nat samething 3080 SHAwsys comes ot of 3 3ad situation

" Listening and speaking

2. Gemma won & new camera because she sent her phoio io a local TV sation

3. Efena had to taxe the bus to class because she didn'l have the morney 10 fix her sco0’er
4 Elena Iiked the guy 2: the 2usS $10P because ne was funny

5. Chin ko hurt bimseit when he was trying tohelp a fzlend

6 {hin-tio's friend moved 1o 3 new plate when he got the ob at the hospual

offers extended listening practice using grammar
and vocabulary from the unit

provides personalized speaking opportunities that
build on the listening passage

aaouon =
0ooooe -

|T™@ Listening and speaking Happy endings?

A %133 Usten 10 Gary's and Pam's stories, Who lost something? Who got fost?

B « Listen to the stories again. Answer the questions.

Gary's story Pam's <tary

;w Yy Wnere was Gary? Wnat was he deing™ 1. Wnere was Pan going
~ Writing o i e e 2 Whst was er rablern?

2

3 Why did be forge? his brefcase® 2 How i she get help?
includes real-world writing tasks such as drafting w % it ST TN s Work g s
email messages, short articles, and blog entries : Sy or why ot

C Pair work Student A Choose one of the steries above, and retell it to a partner,

moves from simple sentences to paragraphs, Student &: Listen. Did your partner leave oul any imporant details?
suppprtmg the presentation with m_oqels both in the /_‘,_,,.a T R —
reading text and sample student writing 3 A , )

- . " L Think of a time something went wrong. Write 1010 12 sentences about it. Make sure your
provides a systematic syllabus, including Help sEtencesRvnjordeg
note panels that give practical advice on areas Yy

tated Lo
such as punctuation, linking ideas, and organizing e e —
information e
A28 B Read the Help note and the anecdote. What events do the words when and white tink?
\_ _A
Then use your notes from above to write you: own anecdote,
y s, g e

ez [idldet have an acbrella so D puca neaspape Linking ideas with when and white.

v iy headand zan Whem | 2 tae Yan D gor “baLkgrouna” sven

ight chan, a9 | had 1o wat for a restly 101 and another action h

me and st WReR 350 srows Crdres thal hap Rl one atter asolrer

with me all ¢

C &roup work Read your classmates’ anecdotes. Which ones show “every cloud has a sitver lining™?
93
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Vocabulary notebook and Free talk

Vocabulary notebook provides enjoyable tasks at the end of every unit to help students
organize and write down new vocabulary. It allows students to customize their own
vocabulary learning, working in class or at home. The Now I can . .. chart, which appears on
the page, provides a list of the main learning outcomes of the unit. This helps students focus
on the things they can do with the language they have learned.

& o Y
Take my hand
The top ten body pants.
peoole talk about are:

Learning tip Sketches
Oraw and label pictures to help you remember

g Before you go to sleep each night. think

of the name for each part of your body.
Start at your head. and work toward your
toes. Can you think of each word in
English before you falt asteep?

Head,
eyes, nose,

1 hand & oam
2 eve T e
T Label the sketch. Use the words in the box. 3 hesd 8 ear
o face 5 maa
eye . suis 0. e )
nose oy
head L |
age & \ 3
neck !
shoulder TN

» introduces a useful technique in every unit for
writing down, learning, and remembering new
vocabulary

= covers writing whole expressions or collocations;
grouping vocabulary in different ways; using charts,
mind maps, and pictures; and other techniques

.

Task 1 practices the technique in the Learning tip with
a set of vocabulary taken from the unit.

.

Task 2 allows students to use the same technique to
log vocabulary they want to learn.

—

S M N

On your own offers fun, creative ways to practice
vocabulary outside of class.
y
N
Now I can ... encourages learner autonomy by
providing a checklist of key learning outcomes with
which students can assess their own learning.
y

9

Free talk provides optional activities for future practice
and expansion of new language and conversation
strategies.

» encourages students to use the new language in
meaningful interaction with their classmates

= presents a creative and varied range of task types,
including information-gap activities, discussions, and
games

xvi ¢ Introduction

Wm What was happening?

Pair work Look at the picture. Bob just crashed into a tamppost. Some other people saw the accident.
What were they doing when it happened? What was Bob doing? Study the picture and try to remember
as many details as possible. Then tumn to Free talk 98 on page 136.

Mm Which is better?

Pair work What are the advantages and disadvantages of the choices below? Which is better?
Give at least three reasons for each choice. Discuss with your partner.

3

Is it nicer to see a movie
anyaur TV aran A hig §
screen in a movie theater? §

Is it better to asmall
house or a big apartment?

Sy

Isitbettertoowna {
motorcycle ora car? |
7 o &
R B
0 ]
Is it more fun to take a vacation

A Well, | think it’s better to own a motorcycle than 6 cor - ond it's more fun.

Which is worse - to have no
Internet access or to have no V2

8 Actuolly, | agree. It's also easier to find parking spaces when you have a matorcycle.
A And it's Just cheaper. Cars use more gas.
134




Extra practice and Sounds right

Extra practice provides additional practice of the grammar points in each lesson.

Extra practice

MD Lesson A

A Complete the sentences with the past continuous of the simple past. Compare with a partnes.

1 lwasin ciass fast week. and the teacher _was explainigg (exptain) something. and | just
___fell __(fall) asteep. When | (wake up). | realized that everyone (took)
st me.
2. Yesterday | (walk) down the street. and | (texV) a triend when
| (walk) nght into a lamppost. kguess{ _________ (not pay) atlention.
3. Mysisterandherhusband _______ (carry) some dishesinto the kitchenwhen they both
{trip) over a rug. They (drop) and (break) alt their new dishes!
4 Last week a friend of mine (invite) me over for dinner. In the aftemoon, when
she ____ (cook),she . (pickup) aheavypotand________ (hur) her back.
Wheni____ {awive).she ______ (lieJonthe scfa.sol_________ (make) dinner for us!
S. The other day, a friend and ! were at my house. We (not / do) anything special, so
1 (say), “Come on. Let's go out for coffee. i'son me." Whilel ______ {wait)inlineto
oder.1_______(realize) Ididn't have my watlet. Somyfriend ______ (pay) for eveiything.

I was really embaniassed.

A%t B Choose two of the situations above and rewrite them with your own information.

I was in closs last week, and my friend was sending o text when the teacker asked him a question

.mn T O
Lesson B ¢ ntinucus questions; reflexive pronouns Use the past continuous,
not the simple Past, for

A Complete the questions in the conversations and add reflexive longer actions.
pronouns. Practice with a partner. when ! was moking dinmer,
) | opiend cottea
1. | accidentally burned mysef when | was cooking dinner. T When t ewsde dinner,
- Oh. no! What were vou makiig (make)? {a/rend alied
|v @ making avegetable cuny.
2 Mysisterhut _____ atthe gym last night. She sprained herankie.
That'stoobad. ________ (do) aerobics?
No. she was doing yoga. Iguessyoucan hui _________ifyou're not careful.
3. ‘Was there anyone fun atthe paity last night? Imean,who ____(talk) to?
Oh, this really boring guy. He talked about the whole time. | didn't talk

about________ once!

4. ‘When | got home last night, my kids were arguing.
Really? Whar _______ (fight) about?
Who should do the dishes. | just can't leave them by

5 There was a lot of noise when | called you last night. What — (do?
Last night? | was having dinner with some friends at arestaurant. We were really
enjoying

sl B Pairwork Think of situations like the ones above. Tell a partner what happened.

1 accidentally Gurned myself when | was camping lost summer.”

e

= gives students additional controlled and freer
practice of the structures taught in each lesson

s offers opportunities for personalized grammar
practice

Sounds right gives students practice with the sounds in
English.

= provides systematic practice of pronunciation

= helps students learn different pronunciations of
similarly spelled words

_ Sounds right

Mn 4) 439 Listen and repeat the sentences. Notice the undertined sounds. Check () the verbs that have
an extra syllable and end in /1d/.

1. OJ 1called for he'p. 4. [J 1 damaged the car.
2. [ 1 sprained mywrist. 5. [ ithappened iast week.
3. [ tdeleted my ghotos. 6. [ I waited an hour.

"“m €4, Listen and repeat the words. Notice the underlined sounds. Are the sounds like the sound in
see or zero? Write s or z.

1. always _z S. comcert 9. message ____
2 busy___ 6. easier ___ 10. nlcer ___
3. business____ 7. expensive __ 11. spam ___
4. calls 8 less__ 12. worse ____

umm ) 441 Listen and repeat the words. Notice the underlined sounds. Match the words with the same
underlined sounds.

1. comiows ___ a2 beam
2. freckles b. bralds
3. mustache __ < hair

4 shaved d. brown

5. pierced ___ . head

6. wear___ f. muscular
7. blouse g. short

e 4 s22 Listen and repeat the words. Notice that some syllables are weak like the /3/ sound in owoy or
B the /at/ sound in diner. Other syllables are strong, like the syllable sis in assistant. Circle the
stressed (stron gest) syilable.

1. askiFant 3. doctor 5. tetter 7. paramedic 9. police

2. carrier 4. journalist 6. officer 8. promotion 10. representative
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Introduction to the CEFR

Introduction to the Common European Framework of Reference (CEFR)

The overall aim of the Council of Europe’s Common
European Framework of Reference (CEFR) is to provide
objective criteria for describing and assessing language
proficiency in an internationally comparable manner. The
Council of Europe’s work on the definition of appropriate
learning objectives for adult language learners dates back
to the 1970s. The influential Threshold series (J. A. van
Ekand J. L. M. Trim, Cambridge University Press, 1991)
provides a detailed description in functional, notional,
grammatical, and sociocultural terms of what a language
user needs to be able to do in order to communicate
effectively in the sort of situations commonly
encountered in everyday life. Three levels of proficiency
are identified, called Waystage, Threshold, and Vantage

(roughly corresponding to Elementary, Intermediate, and
Upper Intermediate).

The Threshold series was followed in 2001 by the
publication of the Common European Framework of
Reference, which describes six levels of communicative
ability in terms of competences or “can do” statements:
Al (Breakthrough), A2 (Waystage), Bl (Threshold),

B2 (Vantage), C1 (Effective Operational Proficiency), and
C2 (Mastery). Based on the CEFR descriptors, the Council
of Europe also developed the European Language
Portfolio, a document that enables learners to assess
their language ability and to keep an internationally
recognized record of their language learning experience.

Touchstone Second Edition and the Common European Framework

of Reference

The table below shows how Touchstone Second Edition correlates with the Council of Europe’s

levels and with some major international examinations.

sl gl g2 0

Touchstone 1 i Al Breakthrough 120+
Touchstone 2
| A2 | Waystage 225+
|
[ {
i |
e —_ l
B1 Threshold KET (Key English Test) 4.0-5.0 57-86 550+ i
e — - |
e N - PET (Preliminary English Test) |
Touchstone 4 | .
|
B2 . Vantage FCE (First Certificate in English) 5.5-6.5 87-109 785+ |
Viewpoint 1 ' [
|
] viewpoint 2 (5] Effective Operational CAE (Certificate in 7.0-8.0 110-120 490+ (Listening)
Efficiency Advanced English) 445% (Reading)

Sources: http://www.cambridgeenglish.org/about-us/what-we-do/international-language-standards/
http://www.ets.org/Media/Research/pdf/CEF_Mapping_Study_Interim_Report.pdf
http://www.sprachenmarkt.de/fileadmin/sprachenmarkt/ets_images/TOEIC_Can-do-table_ CEFR_2008.pdf
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The top 500 spoken words

This is a list of the top 500 words in spoken North American English. It is based on a sample
of four and a half million words of conversation from the Cambridge English Corpus. The most
frequent word, /, is at the top of the list.

11 40 really 79 see

2 and 41 with 80 how
3 the 42 he 81 they’re
4 you 43 one 82 kind
5 uh 44 are 83 here
6 to 45 this 84 from
7 a 46 there 85 did

8 that 47 I'm 86 something
9 it 48 all 87 too
10 of 49 if 88 more
11 yeah 50 no 89 very
12 know 51 get 90 want
13 in 52 about 91 little
14 like 53 at 92 been
15 they 54 out 93 things
16 have 55 had 94 an

17 so 56 then 95 you’re
18 was 57 because 96 said
19 but 58 go 97 there’s
20 is 59 up 98 I've
21 it’s 60 she 99 much
22 we 61 when 100 where
23 huh 62 them 101 two
24 just 63 can 102 thing
25 oh 64 would 103 her
26 do 65 as 104 didn’t
27 don’t 66 me 105 other
28 that’s 67 mean 106 say
29 well 68 some 107 back
30 for 69 good 108 could
31 what 70 got 109 their
32 on 71 OK 110 our
33 think 72 people 111 guess
34 right 73 now 112 yes
35 not 74 going 113  way
36 um 75 were 114 has
37 or 76 lot 115 down
38 my 77 your 116 we’re
39 be 78 time 117 any
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118
119
120
121
122
123
124
125
126
127
128
129
130
131
132
133
134
135
136
137
138
139
140
141
142
143
144
145
146
147
148
149
150
151
152
153
154
155
156
157
158
159
160
161
162

he’s
work
take
even
those
over
probably
him
who
put
years
sure
can’t
pretty
gonna
stuff
come
these
by
into
went
make
than
year
three
which
home
will
nice
never
only
his
doing
cause
off
Il
maybe
real
why
big
actually
she’s
day
five
always
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163
164
165
166
167
168
169
170
171
172
173
174
175
176
177
178
179
180
181
182
183
184
185
186
187
188
189
190
191
192
193
194
195
196
197
198
199
200
201
202
203
204
205
206
207

school
look
still
around
anything
kids
first
does
need
us
should
talking
last
thought
doesn’t
different
money
long
used
getting
same
four
every
new
everything
many
before
though
most
tell
being
bit
house
also
use
through
feel
course
what’s
old
done
sort
great
bad
we’ve

208
209
210
21
212
213
214
215
216
217
218
219
220
221
222
223
224
225
226
227
228
229
230
231
232
233
234
235
236
237
238
239
240
241
242
243
244
245
246
247
248
249
250
251
252

another
car
true
whole
whatever
twenty
after
ever
find
care
better
hard
haven’t
trying
give

I’d
problem
else
remember
might
again
pay

try
place
part

let
keep
children
anyway
came
six
family
wasn’t
talk
made
hundred
night
call
saying
dollars
live
away
either
read
having



253
254
255
256
257
258
259
260
261
262
263
264
265
266
267
268
269
270
271
272
273
274
275
276
277
278
279
280
281
282
283
284
285
286
287
288
289
290
291
292
293
294
295
296
297
298

far
watch
week
mhm
quite
enough
next
couple
own
wouldn’t
ten
interesting
am
sometimes
bye
seems
heard
goes
called
point
ago
while
fact
once
seen
wanted
isn’t
start
high
somebody
let’s
times
guy
area
fun
they’ve
you’ve
started
job
says
play
usually
wow
exactly
took
few

299
300
301
302
303
304
305
306
307
308
309
310
3N
312
313
314
315
316
317
318
319
320
321
322
323
324
325
326
327
328
329
330
331
332
333
334
335
336
337
338
339
340
341
342
343
344

child
thirty
buy
person
working
half
looking
someone
coming
eight
love
everybody
able
we’ll
life

may
both
type
end
least
told
saw
college
ones
almost
since
days
couldn’t
gets
guys
god
country
wait
yet
believe
thinking
funny
state
until
husband
idea
name
seven
together
each
hear

345
346
347
348
349
350
351
352
353
354
355
356
357
358
359
360
361
362
363
364
365
366
367
368
369
370
371
372
373
374
375
376
377
378
379
380
381
382
383
384
385
386
387
388
389
390

help
nothing
parents
room
today
makes
stay
mom
sounds
change
understand
such
gone
system
comes
thank
show
thousand
left
friends
class
already
eat
small
boy
paper
world
best
water
myself
run
they’ll
won’t
movie
cool
news
number
man
basically
nine
enjoy
bought
whether
especially
taking
sit
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391
392
393
394
395
396
397
398
399
400
401
402
403
404
405
406
407
408
409
410
a1
412
413
M4
415
416
417
418
419
420
421
422
423
424
425
426
427

book
fifty
months
women
month
found
side
food
looks
summer
hmm
fine

hey
student
agree
mother
problems
city
second
definitely
spend
happened
hours
war
matter
supposed
worked
company
friend
set
minutes
morning
between
music
close
leave
wife
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428
429
430
431
432
433
434
435
436
437
438
439
440
a4
442
443
444
445
446
447
448
449
450
451
452
453
454
455
456
457
458
459
460
461
462
463
464

knew
pick
important
ask

hour
deal
mine
reason
credit
dog
group
turn
making
American
weeks
certain
less
must
dad
during
lived
forty

air
government
eighty
wonderful
seem
wrong
young
places
girl
happen
sorry
living
drive
outside
bring

465
466
467
468
469
470
a7
472
473
474
475
476
477
478
479
480
481
482
483
484
485
486
487
488
489
490
491
492
493
494
495
496
497
498
499
500

easy
stop
percent
hand
gosh
top

cut
computer
tried
gotten
mind
business
anybody
takes
aren’t
question
rather
twelve
phone
program
without
moved
gave
yep
case
looked
certainly
talked
beautiful
card
walk
married
anymore
you’ll
middle
tax



Touchstone Second Edition has benefited from extensive development
research. The authors and publishers would like to extend their thanks to
the following reviewers and consultants for their valuable insights and
suggestions:

Ana Licia da Costa Maia de Almeida and Mdnica da Costa Monteiro de Souza
from IBEU, Rio de Janeiro, Brazil; Andreza Cristiane Melo do Lago from Magic
English School, Manaus, Brazil; Magaly Mendes Lemos from ICBEU, Sao José
dos Campos, Brazil; Maria Lucia Zaorob, Sao Paulo, Brazil; Patricia McKay
Aronis from CEL LEP, Sao Paulo, Brazil; Carlos Gontow, S3o Paulo, Brazil;
Christiane Augusto Gomes da Silva from Colégio Visconde de Porto Seguro,
Sao Paulo, Brazil; Silvana Fontana from Lord’s Idiomas, Sao Paulo, Brazil;
Alexander Fabiano Morishigue from Speed Up ldiomas, Jales, Brazil;
Elisabeth Blom from Casa Thomas jefferson, Brasilia, Brazil; Michelle Dear
from International Academy of English, Toronto, ON, Canada; Walter Duarte
Marin, Laura Hurtado Portela, Jorge Quiroga, and Ricardo Suarez, from Centro
Colombo Americano, Bogota, Colombia; Jhon Jairo Castaneda Macias from
Praxis English Academy, Bucaramanga, Colombia; Gloria Liliana Moreno
Vizcaino from Universidad Santo Tomas, Bogota, Colombia; Elizabeth Ortiz
from Copol English Institute (COPEI), Guayaquil, Ecuador; Henry Foster from
Kyoto Tachibana University, Kyoto, Japan; Steven Kirk from Tokyo University,
Tokyo, Japan; J. Lake from Fukuoka Woman’s University, Fukuoka, Japan;
EtsukoYoshida from Mie University, Mie, Japan; B. Bricklin Zeff from Hokkai
Gakuen University, Hokkaido, Japan; Ziad Abu-Hamatteh from Al-Balga’
Applied University, Al-Salt, Jordan; Roxana Pérez Flores from Universidad
Autonoma de Coahuila Language Center, Saltillo, Mexico; Kim Alejandro
Soriano Jimenez from Universidad Politecnica de Altamira, Altamira, Mexico;
Tere Calderon Rosas from Universidad Autonoma Metropolitana Campus
|ztapalapa, Mexico City, Mexico; Lilia Bondareva, Polina Ermakova, and
Elena Frumina, from National Research Technical University MISiS, Moscow,
Russia; Dianne C. Ellis from Kyung Hee University, Gyeonggi-do, South
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Ask questions to get to know your classmates using
the simple present

Unit 1

e Review of simple present
and present of be in

Review of types of TV
shows, clothes, food, and

Speaking naturally
e Stress and intonation in

Making o Talk about your favorite things questions and statements weekend activities questions and answers
friends e Use responses with too and either to show what you ¢ Responseswith too and Sounds right
pages 1-10 have in common Sthes ¢ Hard and soft consonants
e Start conversations with people you don’t know Extra practice
e Use actually to give new or surprising information
e Read an article about small talk
* Write a How-to article using correct punctuation
Unit 2 e Talk aboutyour interests with can, like, hate, prefer, = e Verb forms aftercan / can’t, = e Interests and hobbies Speaking naturally
be good at, etc. love, like, etc., and e Types of music e Saying lists
Interests e Discuss your taste in music using object pronouns prepositions Sounds right
pages 11-20 and everyone, nobody, etc. * Object pronouns e Matching vowel sounds
e Say no in a friendly way e Everybody, everyone,
o Use really / not really to make statements stronger / softer nobody, and no one
o Read an online forum about hobbies Extra practice
e Write online forum posts using linking expressions i
Unit3 ¢ Talk about exercise and how to stay healthy using the 1 Simple present and-pl':eséﬂt I -Ways to s.ta_yie.;l“t.ﬁy i I Speaking.l.mturally
simple present and present continuous continuous e Common health problems | ¢ Contrasts
Healih ® Discuss common health problems using if and when e Joining clauses withifand | « Common remedies : Sounds right
pages 21-30 | ¢ Encourage people to say more | when | o Matching vowel sounds
| e Use expressions like Really? and Oh! to show surprise | EXtra practice
| | e Read an article about staying healthy i
; ® Write questions and answers about health concerns | '
| |
Checkpoint Units 1-3 pages 31-32
Unit 4 | @ Talk about gift giving and birthdays using be going to E e Future with be going to | e Months of the year . Speaking naturally
. | and indirect objects e Indirect objects ¢ Days of the month I * Reduction of going to
Celebrations e Talk about how you celebrate special days e Indirect object pronouns | e Special days, celebrations, | Sounds right
| pages 33-42 | e Talk about plans using the present continuous or be o Present continuous forthe |  and holidays ! o Which sound in each group
| going to future e Things people do to is different?
| | ® Use “vague” expressions like and everything Extra practice | celebrate special days
‘ e Give vague responses like /t depends if you're not sure |
| * Read an article about traditions around the world , [
| e Write an invitation to a special event : :
Ul‘lit 5 ! e Talk about growing up and your family background e be born i e Time expressions for the [ Speaking naturally
using the simple past o Review of simple past in past o Reduction of did you
Growing up e Talk about school subjects people studied using most questions and statements ® Saying years Sounds right
pages 43-52 (0f). a few (of ), etc. o General and specific use of | ® School subjects ol Hatdiandisoft consanant
¢ Correct things you say with expressions like Well, determiners sounds
Actually, and No, wait Extra practice
e Use / mean to correct a word orname
® Read an interview about a man’s teenage years
e Write answers to interview questions 1
Unit 6 e Ask about places with /s there ... 7 and Are there ... ? | o Is there? and Are there? e Places in town jl Speaking noturolly
e Saywhere places are with next to, between, etc. ® Pronouns one and ones ® Location expressions | ® Word stress in compound
Around town e Ask for and give directions e Offers and requests with ® Expressions for asking and " nouns
pages 53-62 |, Offer and ask for help with Can and Could Can and Could giving directions | Sounds right
: o Checkinformation by repeating words or using Extra practice I |  Matching vowel sounds
expressions like Excuse me? ' | spelledwithaand o
| ® Ask “echo” questions like /t’s where? to check i :
| e Read an ontine guide to Istanbul i
| o Writea walking-tour guide i |
| |

Checkpoint Units 4—-6 pages 63-64
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Start a conversation with
someone you don’t
know

Use actually to give or to
“correct” information

Say no in a friendly way
Use really and not really
to make statements
stronger or softer

Encourage people to say
more to keep a
conversation going

Show surprise

Use “vague”
expressions like

and everything

Give “vague” responses
like / don't know and
Maybe when you’re not
sure

Correct things you say

with expressions like |
well, Actually, and No, |
wait |
Use I mean to correct |
yourself when you say |
the wrong word or name |

Repeat key words to
check information
Use “checking”
expressions to check |
information |
Use “echo” questions to |
check information |
|

What's the question?

e Listen to answers and
match them with
questions

This is a great party!

e Listen to responses and
match them to
conversation starters;
then listen for more
information

Interesting hobbies

e Match conversations
about hobbies with
photos; fillin a chart

Favorite websites

e Listen for details as two
people talk about a
website

Unhealthy habits

e Predict what people will
say about their habits;
listen to check

Coping with stress

e Match conversations
about relaxing with

photos; listen for details

Celebrations around the
world

e Listen to people talk

about two festivals, and |

answer questions
Congratulations!

Listen for details in two
conversations about
invitations, and fllin
the blanks

1 don’t remember
exactly . . .

e Listen for corrections
as people talk about
childhood memories

A long time ago

e Listen for details as a
man talks about his
teenage years

Finding your way around

® Match four sets of
directions with the
destinations by
following the map

Tourist information

e lListen to conversations
at avisitor center, and
predict what each
person says next to

checkthe information

| 3 days in Istanbul . ..

Improve your skills and

“small talk” your way to

success

* A magazine article giving
advice

e Read an online forum

Rethink your way to great

health

e Read an article about
improving personal
health

Checkpoint Units

| Let’s celebrate!

® Read an article about
traditions in different
countries

Teenage years

e Read an interview with a |
man who talks about his |
teenage years

® Read atravel website
about istanbul

|
I

How to improve. ..

e Write an article giving
advice on how to
improve something

* Review of punctuation

A message board

e Write a question to post
on a message board

e Link ideas with and,
also, especially, or, but,
and because

| That's great advice!

e Write a question asking
advice about a health
problem, and write
replies to your
classmates’ questions

® Use commas after if and
when clauses

1-3 pages31-3

Congratulations!

e Write an invitation to a
special event, and add a
personal note

e Formal and informal
ways to begin and end a
note or letter

An Interview

e Write interview
questions to ask a
classmate about when
he or she was younger,
andreply to a
classmate’s questions

e Link ideas with except
(for) and apart from

Sally’s party!

e Group work: Play a game
to make small talk at a
party

Common Interests

e Group work: Ask and
answer questions about
your own hobbies

' True or false?

e Pair work: Ask questions
to guess true and untrue
information about habits

A new celebratio

e Group work: Create a
new special day or
festival, and talk about it
with other groups

In the past

e Class activity: Ask your
classmates questions
about their childhood,
and take notes

Webs of words

e Use word webs to
organize new vocabulary

I really like to sing!

¢ Link new words together
in word “chains”

Under the weather

* Write down words you
can use with a new word
or expression

Calendars

e Write new vocabulary
about special days and
celebrations on a
calendar

1 hated math!

e Group new vocabulary in
different ways

A walking-tour édldé

e Write a guide for a
walking tour of your city
or town

* Expressions for giving
directions

Apartment hunting i

e Pair work: Ask and |
answer questions about |
two apartments, and
choose one to live in

Checkpoint Units 4-6 pages 63-64

Which way?

e Draw and label a map to
remember directions
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Learning outcomes

Talk about getting ready for a trip using infinitives

i Grammar

¢ Things to do before a trip

. Vocabulary

e Pr_oni'l'n(._l_atso

Unit?7 | o ¢ Infinitives for reasons Speaking naturally |
. to give reasons e It’s + adjective + to . . . | © Things to take on different ® Reduction of to
Going away ® Give opinions using /t’s + adjective + to o Ways to give advice and | kinds of trips Sounds right I
pages 65-74 | « Talk about things to take on a trip make suggestions | e Words with and without a |
e Give advice and suggestions with should, could, etc. Extra practice silent!
® Respond to suggestions
e Use / guess when you’re not sure l
e Read anarticleaboutunique hotels i
* Write an email about a trip |
[ |
Unit 8 e Talk about where you keep things at home e Whose ... ?7and possessive | ® Places where you keep Speaking naturally I
e Say who owns things with mine, yours, etc. and whose pronouns things in your home * Reduction of grammatical |
At home o Talk about items in the home e Order of adjectives e Home furnishings for words |
pages75-84 Identify things using adjectives and one / ones e Pronouns one and ones different rooms Sounds right
e Use Do you mind . . . ?and Would you mind . . . ?to * Location expressions after | ® Things you keep in your ® Matching vowel sounds
make polite requests pronouns and nouns foom
e Agree to requests with expressions like Go right ahead | Extra practice
e Read comments on a website about unusual habits
e Write about your evening routine with expressions like
first and as soon as
Unit 9 e Tellanecdotes about things that went wrong using the | e Past continuous statements | e Parts of the body Speaking naturally
past continuous and simple past e Past continuous questions | e Injuries e Fall-rise intonation
Things * Talk about accidents (e.g., / broke my arm.) using the | o Reflexive pronouns Sounds right
happen past continuous and myself, yourself, etc. Extra practice o Simple past verbs with -ed
pages 85-94 | °© Reactto show interest with expressions like Oh, no! endings
e Use / bet to show you’re sure or that you understand
e Read anecdotes in an article
e Write an anecdote using when and while
Checkpoint Units 7-9 pages 95-96
Unit 10 e Compare ways of communicating using comparative e Comparative adjectives ® Ways of communicating Speaking naturally
adjectives and more, less, and fewer e More, less, fewer o Adjectives e Linking
Communication e Manage phone conversations Extra practice o Phone expressions Sounds right
pages 97-106| e Interrupt and restart a phone conversation e The sounds /s/ or /z/
e Use just to soften what you say
e Read an article about texting
e Write an article giving pros and cons
Unit 11 e Describe people’s appearance using adjectives and ® Describing people; have e Adjectives and expressions | Speaking naturally
have and have got got to describe people’s e Checking information
Appearances | e Identify people using verb + -ing and prepositions o Phrases with verb + -ing appearances Sounds right
pages e Use expressions like What do you call . . . ?if you can’t and prepositions e Matching vowel sounds
107-116 remember a word Extra practice
® Use expressions like You mean . .. ?to check or
suggest words and names |
® Read an article about fashion |
e Write an article about fashion trends
Unit 12 e Make predictions and discuss future plans with will, e Future with will, may, and e Work, study, and life plans | Speaking naturally
may, and might might e Occupations o Reduction of will
Looking e Talk about jobs e Present tense verbs with Sounds right
ahead e Discuss future plans using the simple present in if and future meaning o Stressed and unstressed
- pages time clauses Extra practice syllables
- 117-126 * Make offers and promises with will
; e Agree to something using All right and OK
® Read an article about the future
e Write about an invention using First, Second, etc.
Checkpoint Units 10-12 pages 127-128
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Conversation
strategies:

e Respond to suggestions

|

|

| ® Use!lguess when you're
not sure

Listening

It’s good to travel.

e Predict what people are
going to say about
traveling, then listen for
the exact words

Recommendations

e Match advice about
staying at hotels with
pictures, then listen to a
radio show to check your
answers

Reading

Unique hotel experiences

e Read an article about
three unusual hotels

Recommendations

® Write an email about
staying at one of the
hotels in the lesson

* Format and expressions
for writing an email

Free talk

Travel smart!

* Role play: Choose a role
and give your partner
travel advice according
to the pictures

Self study

Vocabulary
notebook '

Travel items

* When you write down a
new noun, write notes
about it

o Ask politely for
permission to do things
with Do you mind. . .?

Ask someone politely to

Could you do me a favor?
e Listen to conversations
between roommates,

complete their requests,

Do you have an unusual

home habit?

e Read online comments
about people’s unusual

Evening routines

e Write a short article
about the evening
routines of your partner

All about home

e Pairwork: Discuss
questions about your
homes, and find out

The ABCs of hame

e Write down a word for
something in yourhome
for each letter of the

do something with and then check if each home habits o Order events using ways you are alike and alphabet
Would you mind. . . ? person agrees sequence words different
e Agree to requests Evening routines
e Listen to someone
describe his evening
routine, and number
pictures in order
e React to and comment A funny story Every cloud has a silver Anecdotes What was happening? From head ta toe
on astory e Listen to an anecdote, lining . . . e Write an anecdote telling | ® Pairwork: Look ata e Draw and label pictures

It con be annoying . . .

e Listen to a teenager talk
about texting; check the
opinions she agrees with

communication

Structure of an article
comparing pros and
cons

* Respondwith and choose the best ¢ Read a magazine article about a time something picture, and see how to remember new
Ibet. .. response featuring anecdotes went wrong much detail you can vocabulary
Happy endings? from readers o Linkideas with when remember about what
o Listen to two anecdotes, and while was happening
and answer questions
about the details
Checkpoint Units 7-9 pages 95-96
e interrupt and restart Sorry about that! Why all the interest in The pros and cons Which is better? Phone talk
phone conversations e Listen to three phone texting? o Write a short article e Pairwork: Compare pairs | ® Learn new expressions
e Use just to soften things conversations to infer e Read an online article about the advantages of actions, and discuss by making note of the
you say the reason for each call about texting and disadvantages of which is better and why situations when you can
and for each interruption a means of use them

Show you’re trying to
remember a word or
name

Use You mean. .. or Do
you mean . ..? to help
someone remember
something

Celebrities

e Listen todescriptions of
celebrities, and match
them with their photos

What’s in style?

e Listen to four people
answer questions about
current styles, and fill in
a chart

Fashion statements

¢ Read a blog article about
fashion trends

Fashion trends

e Write a fashion article
describing the current
“look”

e Expressions to describe
new and old trends

What’s different?

e Pair work: Ask and
answer questions to
determine what’s
different about people in
two pictures, and guess
where they went

What do they look like?

e Use new vocabularyin
true sentences about’
yourself or people you
know

Make offers and
promises with /’ll and
Iwon’t

e Agree to something with
All right and OK

Il do it!

e Listen to two people
planning a party, and
identify what each of
them says they’ll do

Agoodidea?

e Listen to two people
discussing predictions;
identify who says each
is a good idea and why

What will life be like in the

future?

* Read an online article
with predictions about
the future

Agoodidea?

e Write a short article
about how a future
invention will make our
lives better or worse

o Listideas with First,
Second, Next, and Finally

1 might do that.

e Pair work: interview a
classmate to find out his
or her future plans

Writers, octors, and artists

e Write new vocabulary in
groups by endings or
topics

Checkpoint Units 10-12 pages127-128
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Getting help

Howdoyousay“__ " in Englnsh’ )

\

\"\

l m sorry. What did you say? ’

\\

Z -
How do you say thisword?J

Ny

~

What do we have to do? |

\,
\\

\

I don’t understand What do you meanJ

N\

Do you mean ?
p .

Can you spell ¢

” for me, please’w

)
A

Workmg with a partner

(

Whose turn |s lt now"

’/ lt’s my / your turm |
e ‘\\-.'im»
i Do you want to go ﬁrst" '
7/  OK. I'llgo first. / No you go ﬁrst
e
\f\\

Thistimewe change roles. .|
["oK. ritstart. |
p IS e

. \"-/

A\

o o =)
| Are we done? |
} LYes, I think so. Let’s try it againJ

( Let’s compare answers. )
[ OK. What do you have for number 1? |

X
\\
\

N\

—

D for number 3?
oyouhave ~~ fornum »
LNo, lhave . Let’s checkagain. J
. ,
( Do you understand this sentence? |
= Yeah It means“_______ "

I st s oo
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Pair work and group work are an integral part of most
language-learning classes and provide many advantages
to language learners, including:

= They ensure that all Ss get many opportunities to
practice the target language.

= They provide variety in classroom activities, and so
keep Ss engaged.

= They allow Ss of different language proficiency to
learn from one another.

Arranging pairs and groups

One challenge is setting up the pairs or groups. Here are
some suggestions:

= Pair or group Ss by different language proficiency
levels. Pairing stronger Ss with less proficient ones
allows peer teaching to take place. Less proficient
Ss often feel more comfortable asking questions of a
classmate rather than of the teacher. The stronger S is
challenged by having to explain the material.
= Pair or group Ss randomly. To form random groups,
try any of the following:
(1) Have Ss count off (e.g., from 1 to 4). All the “1s”
form a group, all the “2s,”and so on.
(2) Write numbers on slips of paper and mix them
up. Ss draw slips and work with Ss with the
next number (e.g., S1 and S2, S3 and S4) or set of
numbers (e.g., Ss 1 to 4 form a group, Ss 5 to 8, and
S0 on).
(3) Have Ss form groups by what they are wearing,
such as a particular color.

= Allow Ss to group themselves. The danger with this,
however, is that friends will form pairs or groups and
speak about personal things as opposed to doing the
activity.

Regardless of the arrangement you use, vary pair and
group members often. This way Ss can interact with
most of or all of their classmates, thereby building a class
community.

For handling pair work and |

e e e e

Tips for effective pair work and
group work

s Model the task before having Ss do it. Many tasks fail
because Ss do not completely understand what to do.
State the instructions simply and clearly, and, when
possible, have Ss come to the front of the class to
demonstrate the activity:

= Set time limits for tasks. Setting time limits ensures
that Ss use their time effectively. Establish a signal to
indicate time is up; for example, clap your hands.

= Assign specific roles to group members. These roles are
leader and secretary. The leader makes sure that the
task is carried out correctly and ensures that group
members speak English. The secretary writes down
the group’s answers and reports on what the group
discussed. In addition, it is of critical importance that
all Ss are doing something productive during group
work. There is a danger that when it is not a S’s turn to
speak, he or she will lose interest. To avoid this, make
sure that each group activity has a focused task - so
that when Ss are not speaking, they have to actively
listen. For example, if Ss are discussing their favorite
foods, have Ss make a note of a food each person likes
or find someone who likes the same food. Make sure
Ss report what they have heard.

= Monitor pairs and groups as they work. Circulate and
remind Ss to use English. Make note of problematic
language points to reteach later.

Pair work and group work are tried-and-true classroom
techniques. Trying out ideas such as the ones here and
sharing ideas with other teachers can lead to their
effective use.
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UNIT

ﬂ Making frien

Lesson A Getting to know you

ds

Speaking naturally Stress and intonation

(See Student’s Book p. 2.)

This section reviews the main points of stress and intonation
taught in Touchstone Level 1, Units 7 and 11. People stress,

or saylouder, the words they think of as the main content
words. The intonation changes on the most stressed syllable.

Questions

Statements
In statements that give information that the speaker does

In information questions, the intonation often rises
slightly but then mostly falls on the stressed syllable in
the main content word.

In yes-no questions, the intonation often rises on the
stressed syllable in the main content word.

not expect the listener to know, the intonation often falls.
Falling intonation also signals that all the information has
been given.

Grammar Present of be and simple present (review)
(See Student’s Book p. 3.)

This lesson reviews simple affirmative and negative
statements, yes-no questions, short answers, and information
questions with be and other verbs.

Lesson B Things in common

Form

The grammar chart includes the verb structures taught in
Touchstone Level 1, Units 1 to 5. (For more information, see
Language Notes at the beginning of those units.)

Use

The simple present is one of the most common structures in

spoken English. Ss review the main uses taught in Level 1:

= for repeated activities and routines (e.g., We usually go out
on Fridays.).

= for permanent states, or things that are true all the time
(e-g., I have a brother. I'm from Tokyo.).

» for verbs for expressing likes and dislikes (e.g., I hate
mornings.).

R
@ Corpus information

Common errors with do or does in simple present
questions.

Ss may leave out the auxiliary verb do or does in simple
present questions. Where do you go to schoof? NOT
Where-you-go-to-sehoof? AND What does your brother
look like? NOT What-your-brotherfook-fike?

Grammar Responses with too and either
(See Student’s Book p. 4.)

The chart in the lesson introduces short responses to
affirmative and negative statements using too and either.

Form
= Use too or Me too to respond to affirmative statements:

B | am too. / Me too.
B | do too. / Me too.
B | can too. / Me too.

A I'm allergic to cats.
A | watch pro football.
A | can shop for hours!

= Use either or Me neither to respond to negative statements:

A I'm not an animal lover. B I'm not either. / Me neither.
A | don't watch much tefevision. B | don’t either. / Me neither.
A | can’t afford anything new. B | can't either. / Me neither.

Use
* These responses show you have something in common

with someone or agree with the person.

= Itis possible to use short answer responses without too

and either to show that you do not agree or to contradict

Unit 1 = Language notes = A

what someone said. However, these are not as common.
They can also sound rude.
A |like football. B Oh, I don't.

= It is possible to use So and Neither with an inversion of the
verb and pronoun (e.g., So do I / So am I / Neither do 1.).
However, in general, these structures are less frequent
than the ones taught in this lesson.

@ Corpus information Responses with too and
either
The most common of this type of response are Me too,
1 do too, | don'’t either, and Me either. Me either is not
considered correct by some people, though it is twice as
frequent as Me neither.

Vocabulary review
(See Student’s Book p. 5.)

The lesson provides an opportunity to review many of the
vocabulary topics taught in Level 1: TV shows, clothes,
colors, weekend activities, and food.



Countable and uncountable nouns

* In English, nouns are classed as countable or uncountable.

Countable nouns have a singular and a plural form; they
can be used with the article a / ar and with numbers (e.g.,
a bean, some beans, an apple, two apples). Uncountable
nouns have no plural form and are not used with the
article a / an (e.g., milk, rice, meat).

1 often have beef with rice and beans for dinner.

* Plurals are often used to talk about things in general.
I like cartoons, but I dor't like reality shows.

Lesson C It's cold tonight.

Collocations for activities

Many sports activities require a specific verb before the
name of the activity. The most common are play, do, and go.

1 like to play tennis and baseball.
On the weekends, I do aerobics and yoga.
In the summer, I go swimming every morning.

Conversation strategy Starting a conversation

(See Student’s Book p. 6.)

= Starting a conversation with someone you meet for
the first time in a second or foreign language can be
challenging.

* In North America, people often start conversations by
commenting on the weather, things in the immediate
environment, or by asking general questions about where
people are from, where they live (but not their address),
what they do for aliving, or their family. They generally
avoid questions about very personal topics such as salary,
age, or religion.

Strategy plus Actually

(See Student’s Book p. 7.)

* People use actually when they give information that they
do not expect the other person in the conversation to
know. This information can be new or surprising.

A Do you drive to school?
B Actually, | walk. It's only two miles.

Lesson D Making small talk

* People also use actually to correct things people say, to
correct beliefs people might have, or to disagree politely.
A Did you watch the football game on TV last night?
B No, | didn't. | actually don’t watch much TV.

= Actually can be a “false friend” - a word that sounds
similar to a word in another language, but that has a very
different meaning. In some languages, the equivalent
word means now, these days, or currently. It is not used with
these meanings in English.

@ Corpus information Actually

= Actually is one of the top 200 words. It is approximately
five times more frequent in conversation than in
newspapers and other written texts.

= 'Most uses of actually are embedded in the middle of
what people say. About 15 percent are at the beginning,
and about 10 percent are at the end.

Reading tip
(See Student’s Book p. 8.)

The Reading Tip tells Ss that the title of an article can help
them predict what the article will be about. Predicting ideas
and activating your own knowledge about a subject can help
you read a text more easily.

Grammar Imperatives
(See Student’s Book pp. 8-9.)
The reading text and writing activity include examples of
imperatives, including imperatives with be:
Leave politely.
Don't ask very personal questions.

Help note Punctuation

(See Student's Book p. 9.)

The Help Note reviews the basic punctuation taught in

Level 1: capital letters at the beginning of sentences, commas
before quotations and in lists, quotation marks, periods

at the end of statements, and question marks at the end

of questions.

Unit 1 = Language notes = B



aking friends

Teach this unit opener page together with Lesson A in one class period.

roduce the theme of the unit Say, “This unit is about making friends.” Ask, “Who
are your friends? How do you know them?” Call on some Ss to tell the class about a friend.
[e.g., My friend, José, is a friend from my neighborhood.] Ask Ss to say why they like their

friends. [e.g., He’s really funny.]

Unit 1, you learn how to . ..

= Unit aims Read the lesson headings and unit aims aloud.
Tell Ss to listen and read along,.

Extra activity INDIVIDUALS

Ss look through the lessons to familiarize themselves
with how each unit in the Student’s Book is set up. Say,
“Read the Unit 1 aims for Lessons A, B, and C again.
Look quickly through the lessons. Try to find at least one
example of each. You have three minutes.”

At the end of three minutes, read each aim aloud. Call on
a few Ss to identify an example (e.g., Aim 1: What's your
name?; Aim 2: | watch pro football. | do too.; Aim 3: Do
you drive to class? Actually, no. | take the subway.).

Before you begin . ..

Extra activity PAIRS

Pairs try to agree on the three best places to meet people
and the three best reasons to become friends. Ss use the
two lists already on the board and their own ideas. Several
pairs report to the class.

= Introduce the topics Say, “Imagine you want to get to
know someone. When you're getting to know someone,
what are you doing?” (learning about him or her]
Ask, “How do you learn about people you meet?” [ask
questions] Read aloud the questions in Before You Begin.
Have Ss call out ideas about where people can make
friends. [school, work, neighborhood, clubs, online, etc].
Write ideas on the board.
grammar Tell Ss to look at the topics. Say,
“Imagine you meet someone at school or work. What
questions can you ask to get to know the person?” Elicit
suggestions and write the questions on the board. [e.g.,
What's your name? What do you study? Do you like your
job?] Ask, “What tense are you using in these questions?”
[Simple present]
* Now write the second topic on the board: Home and family.
Say, “Think of a yes-no question etc...”
= Say, “Look at picture 2. What's the topic?” [(home
and family] Say, “Think of a yes-ro question and an
information question that you can ask about home and
family.” Get suggestions from a few Ss, and write them on
the board. Underline the information question word(s)
(e.g., Do you live with your parents? Where do you live? Do
You have any brothers or sisters? How many brothers or
sisters do you have?).
= Ask, “What'’s the topic in picture 3?” [free time] Get
suggestions about questions from a few Ss, and write them
on the board (e.g., What do you do in your free time? Do you
like sports / music / movies? Who's your favorite?).

T-1 = Unit 1 = Language notes

= Ask, “What's the topic in picture 4?” [favorite things] Get
suggestions about questions from a few Ss, and write
them on the board (e.g., What do you like to talk about
with friends or family - cars, movies, music, or something
else? What is your favorite thing to do? What is your favorite
possession?).

= Follow-up Ss work in pairs, taking turns asking and
answering two questions for each topic.

Extra activity CLASS

Ss each write one question to ask their classmates and
their own answer. They walk around asking and answering.
S1 asks the question. If S2 gives an answer that is also
true for S1, S1 writes S2’s name on a piece of paper. After
five minutes, Ss sit down. A few Ss report back to the
class (e.g., My favorite singer is Beyoncé. This is true for six
students.).



Lesson A Getting to know you
&)\ Getting started

* Set the scene Books closed. Ask, “Do you think you

Possible responses

know a lot about your classmates? Raise your hand if

the answer is yes. Now raise your hand if the answer is

no. What are some things you want to know about your
classmates?” Get ideas from Ss, and write them on the
board (e.g., name, where they live, their free-time activities).
Books open. Read the title of the questionnaire aloud. Ask,
“What are the four topics in the questionnaire?” [your
name, home and family, lifestyle, friends]

Your Name

1. My nameis — .

2. My name means “light.”

3. Yes, I'm named after my grandmother.
4. Yes, it's OK. It's a pretty common name.
5. Yes, | do. It's .

Lifestyle

Abogs 1. a. Yes, | am. My major is history.
l: b. No, I'm not. | work in a supermarket.

= Preview the task Say, “Read the questionnaire, and
underline any words you don’t know.” Ask Ss to call out
their underlined words. Write them on the board. Get
as many definitions as possible from Ss. Explain any
remaining words.

Tell Ss to read the questions in the questionnaire again.
Tell them that they are going to write one more question
for each section. Review the questions from Before You
Begin, if necessary.

Do the task Have Ss write their questions. Call on
individual Ss to tell the class their questions. [e.g., Your
name: What'’s your middle name? Lifestyle: Are you a
morning person? Do you get up early? Home and Family:
Do you have brothers and sisters? Friends: What are your
friends like?]

Tell Ss to work in pairs. Ss 1 interviews his or her partner
and takes notes. Ss then exchange roles.

Speaking naturally

2. | get to class by subway.

3. It takes about 45 minutes.

Home and Family

1. llive on —__ Street.

2. No, | don't. My neighborhood is really boring.
3. | live with my family.

4. My parents are from .

Friends

1. No, most of my friends are from school.

2. She's alot of fun.

3. She’s a student, and works after school at her family’s
restaurant.

4. We usually go to the movies.

Preview and do the task Read the instructions aloud.
Give Ss time to choose five interesting things about their
partner from the questionnaire. Then have them sit with
a new partner and tell that partner the five things they
thought were interesting about their first partner.

) 1.02

Preview the task Tell Sstolook at the three sets

of questions and answers. Say, “People say the most
important content word in a statement or question louder
and more clearly. This is called stress. Look at the three
questions. What are the stressed words?” [nickname,
family, fun] Ask, “Which part of the words are stressed?”
[nick, fam). Say, “These are the stressed syllables or parts
of words.”

Tell Ss to look at the questions. Say, “Look at the arrows.
They all start to go up on the stressed word. But two

of them then go up and one of them goes down. What's
different about these questions?” [Two are yes-no
questions; one is an information question.] Say, “The voice
rises on the stressed word in yes-no questions and it stays

is stressed. This is where the intonation changes.” Ask,
“What happens to the intonation on the stressed words?”
(1t falls.] (For more information, see Language Notes at the
beginning of this unit.)

Read the instructions aloud. Please note the use of color in
the Speaking naturally sections throughout this book. Red
indicates stress and maroon indicates any other feature
that is being taught.

Play the recording Ss listen. Tell them to listen carefully
for the stressed words and how the voice rises and falls.
Play the recording again Ss listen and repeat.

If students need extra practice with stress and intonation
in questions and answers, use the questions from the
questionnaire in Getting started.

About
up. In information questions, the voice rises slightly on the Yoy
stressed word and then falls. This rising and falling of the B

voice is called intonation.”

Tell Ss to look at the three answers. Ask, “What are
the stressed words in the answers?” [Jimmy, sisters,
movies] Say, “In answers to questions, the information
that answers the question is the important word, so it

Preview and do the task Read the instructions

aloud. Tell pairs to take turns asking and answering the
questions, this time using their own information. You may
want to model some no answers (e.g., No, I don't. I don’t
have a nickname.).
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gGrammar

‘;)) 1.03

= Present the grammar chart Play the recording. Ss
listen and repeat.

» Understand the grammar Tell Ss to look at the chart.
Explain that it reviews the simple present of verbs,
including be, affirmative and negative statements, yes-no
questions, short answers, and information questions. Give
Ss two minutes to review the chart.

* Books closed. Review the various grammar patterns.
Write sentences from the chart on the board with blanks
in place of the words in bold. Call on a few Ss to fill in the
blanks.

* Review the forms as needed.

* Books open. Tell Ss to ask and answer questions from the
chart in pairs, taking turns playing each role.

A

= Preview the task Read the instructions aloud. Write
on the board: Answer: Red A __2 B No, I'm not. | have
a brother and sister. Ask Ss to think of a question to
complete the conversation. Write suggestions on the
board [e.g., Are you an only child?] Explain to Ss that the
questions they write and the answer should sound like a
real conversation and that they should pay close attention
to the verb used in the answer. For example, “Do you
have a big family?” is not an acceptable question for #1.
It matches the topic, but uses a different verb than the
answer.

= Do the task Have Ss complete the task by writing a
possible question for each answer. Have Ss compare their
questions in pairs.

ﬂ Listening and speaking

* Check answers with the class: For each item, have a few Ss
read their questions aloud, and ask other Ss with the same
question to raise their hands.

Possible answers

Are you an only child?

What does your sister / mother do?

Do you have a car? / Do you take the subway to class?
What's your favorite color?

Are your parents from here?

What do you and your friends do in your free time?
Does your best friend / sister live near here?

. What are your classmates like?

ON O ON

« Follow-up Ss work in pairs to take turns asking their
questions and reading the answers.

About
you

* Preview and do the task Read the instructions aloud.
Have Ss work in pairs to ask and answer their questions.
Make sure Ss answer with their own information.

= Present Common Errors Read the information aloud.
Write on the board: What you study? Where your family live?
Ask Ss to correct the sentences.

= Follow-up Have Ss find a new partner and ask the
questions from Exercise 3A again. Ss give their own
answers again.

Extra practice

Tell Ss to turn to Extra Practice 1A on p. 140 of their
Student’s Books. Have Ss do the tasks in class, or assign them
for homework. (See the teaching notes on p. T-140.)

A ) 1.04

* Preview the task Preview any vocabulary from the
audio script (p. T-164) that will cause Ss problems. Read
the instructions aloud. Say, “Read each of the six questions
carefully. Listen for the stressed words to get the main
ideas in Miranda’s answers.”

= Play the recording Audio script p. T-164 Ss listen and
choose the best question for each answer. Pause after each
exchange to give Ss time to write the number in the box.

= Play the recording again Ssreview their answers.
Check answers with the class.

Answers

What's your favorite season?

. What's your favorite band?

. Do you ever go out on weeknights?

. Do you have any pets?

. How much time do you spend with your family?
. What do you usually do on the weekends?

OO s WM
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= Preview and do the task Read the instructions aloud.
Play the recording again. Have Ss write down what they
learn about Miranda. Then have volunteers share their
notes with the class.

About |
you

C

= Preview and do the task Read the instructions aloud.
Remind Ss that follow-up questions are questions that
you ask to get more information. Pairs take turns asking
each other the questions from A and then asking follow-up
questions.

Extra activity PAIRS

n compare
questions and see how many are the same.

Workbook

Assign Workbook pp. 2 and 3. (The answer key begins
on p. T-181))



Lesson B Things in common
nBuilding language

= Set the scene Tell the class two things you and a friend

have in common (e.g., My friend and I like cooking. We can't
stand horror movies.). Ask, “What do you and your best
friend have in common?” Call on several Ss to answer.

A ) 1.05

Preview the task Say, “Look at the pictures. What are
they talking about?” [dogs, TVs, clothes/shopping]. Then
ask, “What do you think the people have in common?”
[e.g., They like dogs. They both want a new TV. They like
shopping] Say, “Listen. What do these friends really have
in common? Take notes.”

Play the recording Ss listen and take notes. Pause the
recording after each conversation to give Ss time to write
the answer.

Play the recording again Ss listen and review their
answers. Then ask, “What do the people in conversation

1 have in common?” [Theyre not animal lovers.] Do the
same for conversations 2 and 3. [2. They dont watch much
television. They watch pro football. 3. They can't afford
anything new. They’re broke.]

Practice

Groups: Divide the class into two groups, one group
playing A and the other group playing B. Have groups read
each conversation aloud and then change roles.

Pairs: Tell pairs to take turns playing the roles of speakers
AandB.

Figure
it out

Preview the task Write on the board: 1. /| watch pro
football 2. I'm broke. Ask,“Are these negative or affirmative
statements?” [They're affirmative statements.)

A Grammar

o) 1.06

= Write on the board under each statement: 7. / do too. 2. |
am too. Ask,“What two words do these responses have in
common?” [I, too] Circle the words. Write on the board:
1. I'm not an animal lover. 2. | don't watch much television.
3. | can't afford anything new. Ask, “What do you notice
about these three statements?” [They're negative
statements.] Write on the board under each statement:
1. I'm not either. 2. | don't either. 3. | can't either. Ask, “What
three words do these responses have in common?” [I, not /
n't, either] Circle the words.

= Read the instructions aloud.

= Do the task Have Ss complete the sentences. Tell them
to look at the board and the conversations for help. Have
Ss compare.

Answers
1. Yes, lamtoo. 3. No, | don't either.
2. Oh, I do too. 4. | can't either.

* Focus on the form and the use Say, “Look at
Exercise 1B. All the responses of the B speakers agree with
the statements by the A speakers. Note that that too is
used in responses that agree with affirmative statements
and not or n't and either is used in responses that agree
with negative statements.”

'Extvaa'ctivity.. A R
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Present the grammar chart Play the recording.
Ss listen and repeat.

Understand the grammar Tell Ss to look at the
chart. Ask, “What’s the pattern when you respond to

an affirmative statement with am? How about negative
statements?” [I + am + too.; I'm + not + either.] Write the
patterns on the board.

Ask, “What are the patterns when you respond to
statements with verbs other than be?” [I + do + too.;

I + don’t + either.]

Ask, “What are the patterns when you respond to
statements with the verb can?” [I + can + too.;I + can’t +
either.] (For more information, see Language Notes at the
beginning of this unit.)

Present In Conversation Tell Ss to cover the information.

Say, “People say Me either or Me neither. They have the
same meaning. Which do you think is more common - Me
neither or Me either?” Have the class vote, and then ask a S
to read the information aloud to find the correct answer.
Say, “You can use Me either in conversations with friends,
but not in formal conversations.”

* Preview and do the task Read the instructions and the
example aloud. Have Ss write responses to the remaining
statements. Check answers with the class: Have pairs of Ss
read a statement and its response aloud.

Answers
1. | do too. 3. | can't either. 5. | don't either.
2. | am too. 4, I'm not either. 6. | can too.

» Tell Ss to take turns reading each statement and its
response in pairs.

About I
you

* Preview and do the task Read the instructions aloud.
Have two Ss read the example aloud. Then have pairs
make and respond to statements.

Extra practice

Tell Ss to turn to Extra Practice 1B on p. 140 of their
Student’s Books. Have Ss do the tasks in class, or assign them
for homework. (See the teaching notes on p. T-140.)
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Building vocabulary

. Read the names of the four topics aloud.
Ask Ss to identify what they see in each picture. [Weekend
activities: play basketball; TV shows: news; Food: fruit /
bananas / strawberries, vegetables, fish; Clothes: T-shirts]

. task Read the instructions aloud. Have Ss
work in small groups to do the task.

. ask Give groups five minutes to brainstorm as
many words as they can. Call on groups to report their
lists, and write them on the board. Tell Ss to add any new
words to their lists and keep their lists.

Possible answers

Weekend activities: go to the movies, go swimming, go
skiing, watch TV

TV shows: sports, game shows, sitcoms, soap operas
Food: bananas, pasta, salad, milk, cheese, eggs, shellfish
Clothes: jeans, pants, tie, top, skirt, blouse, coat

B

= Preview the task AskSsto look at the chart. Read the
instructions aloud. Tell Ss to write their favorite things
from their lists in each column.

= Do the task Have Sscomplete the chart and then
compare their completed charts in pairs. To model how
to compare their charts, ask two Ss to read the example
aloud. Say, “When you and your partner find something
you have in common, write a statement about it — for
example: We both sleep late on the weekends.”

* When pairs finish comparing their charts, call on a few
pairs to report to the class.

T-5 » Unit 1 « Making friends

Extra activity CLASS

Ss find out what they have in common with other
classmates. Using their chart from Exercise 3B, Ss
have ten minutes to walk around the class telling
classmates about themselves. Ss write the names of all
the classmates who agree with their statements. Call on
a few Ss to report to the class (e.g., Jun, Luis, Yuki, and
| like pizza.).

Tell Ss to turn to Vocabulary Notebook on p. 10 of their
Student’s Books. Have Ss do the tasks in class, or assign them
for homework. (See the teaching notes on p. T-10.)

About
you

C

= Preview and do the task Read the instructions aloud.
Have Ss complete the sentences. When Ss finish, have
them walk around the class, reading their completed
sentences to their classmates. For each sentence, they
should try to find someone with the same tastes and write
his or her name next to the sentence.

= Ask several Ss to report to the class.

Workbook

Assign Workbook pp. 4 and 5. (The answer key begins
on p. T-181))



Lesson C It's cold tonight.

C? Lesson C recycles the simple present.

nConversation strategy

= Set the scene Say, “Look at the picture. Where are they? C
[outside a club] What are they doing? [talking] What's the

* Present Notice Have a S read the information aloud.
weather like? [cold].

Write on the board: weather, the club, general questions

A Say, “Find these in the conversation.” Call on a few Ss to
respond. [Weather: Ooh, it’s cold tonight. The club: Boy,
there are a lot of people out here tonight. / Do you come
here a lot? General questions: So are you a big hip-hop fan?]

» Preview the task Ask Sstoread the eight topics. Help
with new vocabulary as needed. Read the instructions

aloud.
= Ask Ss, “Why do we use common, general topics to start D
a conversation with people that we don’t know? [General = Preview the task Say, “Read the six conversation
topics aren't difficult or controversial. The answers are starters. Where can you use the first one?” Point to the
easy and not personal. There is little chance of someone example given and then elicit more ideas. [e.g. on campus,
being uncomfortable answering the question.] in a supermarket by the flower stand]
= Have Ss check (V') the boxes and then compare with a = Do the task Have Ss complete the task. Have Ss compare
partner. Check answers with the class. their answers in pairs. Ask a few Ss to read their answers
aloud.
Answers
your family, where you live, the weather, things you see Possible answers
around you 1. on abench in a park
2. inaclub / at a conference
= Tell Ss to look at the picture again. Say “Eve and Chris . ’ — :
fee : D 3. in an office building / in a hotel
are waiting to go into a club. They don’t know each other. 4 a5 B 100 / hiking trail
What can they say to start a conversation?” Write Ss’ ideas . ? sy Qp S WY
on the board (e.g., It’s cold tonight. Do you know the band? 5. in a cafeteria / at a buffet (restaurant)
Do you come here a lot?). 6. at school / at a class
B 1))) 1.07 = Write on the board:
A These flowers are beautiful, huh2 | love spring!
Culture note B

When meeting someone for the first time, people often
ask, “Where are you from?” and “What do you do?” Topics
that should be avoided when meeting people for the first
time are age, politics, and religion. Topics that should be
avoided in general are salary and appearance, especially
someone's weight.

Ask, “What can B say to continue this conversation?” Have
Ss call out ideas, and write them on the board (e.g., I do
too. It’s so nice to have warm weather.).

= Tell pairs to act out each situation. Remind Ss to continue
each conversation as long as they can. Ask Ss to write out
one of their conversations, and then call on a few pairs to

act them out for the class.
= Say, “Now listen to the conversation. What are Eve and

Chris talking about?” i

= Play the recording Books closed. Ss listen. Extra activity PAIRS

= Play the recording again Sslisten and write a few Each pair writes a dgscription of a situatiqn where people
words about what Eve and Chris are talking about. are meeting for the first time. (Ss can get ideas from

Exercise 1D.) Pairs exchange their situations. Ss in each
pair then start a conversation based on the situation and
continue it as long as they can.

* Have Ss compare their answers in pairs. Check answers
with the class. [The weather: It’s cold tonight. Things they
see around them: There are a lot of people out here tonight.
Taste in music: Are you a big hip-hop fan? Names: My
name’s Chris. / I'm Eve.)

« Play the recording again Books open. Ss listen and
read along. Help with new vocabulary as needed.

= Tell Ss to look at the conversation starters they suggested
earlier. Ask, “Do Eve and Chris use any of these
conversation starters? Which ones?” Circle any that are
the same.

= Practice Tell Ss to practice the conversation in pairs,
taking turns playing each role.

Unit 1 « Making friends « T-6



a Strategy plus

» Present Strategy Plus Read the information aloud.
Explain that actually is very common in spoken English.
People use it to show that the information they are giving
is new for the listener or surprising. People also use it
when they want to “gently” correct another person. Read
the conversation aloud. Have Ss repeat the conversation.
Have Ss find the sentences with actually in Chris and Eve’s
conversation on p. 6. Ask Ss to read the sentences aloud.
Write them on the board:

1. But actually, | kind of like cold weather.
2. Yeah, | do, actually.
3. Actually, no, but my brother's in the band tonight.

Point to sentence 1 and ask, “Why does Chris use
actually?” [to give surprising information] “Why does he
use it in sentence 2?” [to give new information] “Why does
Eve use actually in sentence 3?” [She wants to “correct” the
idea that she is a hip-hop fan - she’s not.]

« Present In Conversation Books closed. Ask, “Is actually
in the top 100, 200, or 300 words that people use most in
conversation?” Say, “Write your guess and then read the
information to find the answer. Raise your hand if you
were correct.”

A

* Preview and do the task Read the instructions aloud.
Have Ss complete the task. Check answers with the class:
Have pairs of Ss read each starter and its response.

&)\ Listening and strategies

Answers
b 2¢ 3 g 4f 5 a 6d 7.h 8 e

= Tell Ss to practice the conversations in pairs, taking turns
playing each role.

About i

you

= Preview and do the task Read the instructions aloud.
Ask two Ss to model the example by reading it aloud.

= Tell pairs to take turns starting the conversation. Remind
them to respond with their own ideas.

Extra activity PAIRS

Ss wiite five statements about their partners that are
unlikely to be true (e.g., ! think you have ten brothers and
sisters. | think you five next to the school. Your family
doesn’t have a TV.). S1 in each pair reads a statement, and
S2 corrects it with actually (e.g., Actually, I'm an only child.
Actually, ! live downtown. Actually, we have three TVs.).

A o) 1.08

= Preview the task Read the instructions aloud. Ask Ss
to read the six conversation starters. Say, “Listen for the
main idea in each response you hear. Use the information
to help you choose the correct conversation starter.”

= Play the recording Audio script p. T-164 Pause after
the first response. Read aloud the correct conversation
starter, numbered 1 in the box. Ask, “Which words help
you choose?” [fun, good parties, great music] Play the rest
of the recording, pausing after each response to give Ss
time to write the number. Do not check answers at this
time.

B ) 1.09

« Preview the task Say, “Now listen to the complete
conversations. Check your answers as you listen.”

= Play the recording Audio script p. T-164 Pause after
each conversation, and check the answers with the class.

Answers
6 Great music, huh?
3! Are you a friend of Tom’s?
1 This is a great party.
4 The desserts look good.
2 lIsitme, oris it really hot in here?

5! | don't really know anyone here. Do you?
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= Play the recording again Ss listen again and write
one fact about Tom from each conversation. Pause the
recording after each conversation to give Ss time to write.

Answers

He has a lot of parties. He plays volleyball.

He cooks. He takes beautiful photographs.

He has four sisters.

He's a great cook. He’s allergic to peanuts.

He goes to the gym. He's training for a marathon.
He sings in a band.

00N

About i
you

Cc

= Preview and do the task Read the instructions aloud.
Have Ss stand and walk around the room. Tell them to
talk to at least three different students. They may want to
take notes as they talk to classmates. Have Ss report back
to the class on their findings.

Free talk

Tell Ss to turn to Free Talk 1 at the back of their Student’s
Books. Have Ss do the task. (See the teaching notes on
p. T-129.)

Workbook

Assign Workbook pp. 6 and 7. (The answer key begins
on p. T-181)



Lesson D Making small talk
nReading
A

Prereading

B

Read the questions aloud. Ask, “What does making small
talk mean?” Get ideas from Ss (e.g., starting a conversation
with someone you don't know well, talking about unimportant
things). Then ask Ss when they use small talk (e.g., at

a party with many new people, talking to someone while
waiting in line at the movies, talking to other students before
class begins, to network with other people).

Write on the board: Do you like to meet new people? Do
you like to talk, or are you shy? Do you ever use small talk at
work? Ask a few Ss the questions. Encourage them to say
more than just yes or no. Tell Ss to take turns asking and
answering the questions in pairs. Then have a few pairs
share their answers with the class.

During reading

Preview the task Read the instructions aloud.

Present Reading Tip Have a S read the tip aloud. Ask,
“What is the title of the article? Can the title help you
predict three ideas in the article?”

Preview the reading Say, “Look at the pictures. Where
are the people?” [at work] “Now read the title. What do you
think the article is about?” [how to use small talk, how
small talk can help you be successful]

Ask Ss what they notice about the way the article is set up
[The first letters of the tips spell “small talk” vertically.].
Explain that this format is called an “acrostic.” Now ask
Ss to give their ideas about why someone would write an
articlein this format [Remembering the vertical word can
help you remember each individual tip.].

Do the task Have Ss read only the first paragraph and
then think about their own tips for making small talk.
Have Ss share their tips with the class. Write them on

the board.

Now have Ss read the rest of the article. Tell them to see if
any of their tips are mentioned.

After Ss finish reading, ask Ss to call out any tips from the
board that are in the article.

Follow-up Write the acrostic on the board vertically. Tell
Ss to close their books. Ask Ss to call out the tips for each
letter of the acrostic. How many tips can Ss remember?
Ask Ss which tips they need to use more. Call on Ss to tell
the class.

Cc

Post reading

= Preview the task Read the instructions aloud. Have a
S read the first sentence aloud. Ask, “Which tip from the
article is this an example of?” [Leave politely.]

* Have Ss complete the task. Check answers with the class.

Answers

1. (8) Leave politely.

2. (3) Ask guestions.

3. (2) Make a comment about your surroundings — for
example, the weather.

4, (1) Smile and say “hello” when you meet someone new.

5. (4) Listen actively.

6. (7) Answer people’s questions with interesting or funny
stories.

* Follow-up Refer Ss back to the other ideas for tips that
you wrote on the board in Exercise 1B. Ss work in pairs to
write examples for each of the tips.

Extra activity PAIRS

Ss call out interesting conversation topics. Write them on
the board. Pairs choose one of the topics to have a short
conversation about (no more than thirty seconds). A few
pairs act out their conversations for the class. The class
tries to guess which suggestion the pair is using.

Unit 1 = Making friends * T-8
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= Preview and do the task Read the instructions aloud.
Have Ss work in pairs to complete the activity.

Possible answers
1. The music’s really loud. / This is a nice place.

N

Are you in the engineering department?

3. Talk about the economy / big sports events / world
weather events.

. Answers will vary.

5. Compliment the other person. Say “You did a great job

in the meeting.”

»

aWriting
A

= Preview the task Say, “The article on page 8 is a ‘how
to’ article. It gives suggestions about how to improve
something. Here are some other ‘how to’ topics.” Read the
topic heads and the examples aloud. Tell Ss to brainstorm
ideas for each of the three topics.

= Do the task Have students work in pairs and write down
their ideas.

* Check answers with the class: Write the three topics on
the board. Call on three pairs to write one set of their
ideas under each category. Have other pairs call out
additional ideas to add to the lists.

B

= Preview the task Read the instructions aloud. Tell Ss to
read the example article.

« Present Help Note Read the information aloud. Have
Ss find examples of each punctuation mark in the article.
(For more information, see Language Notes at the
beginning of this unit.)

* Books closed. Write on the board several sentences from
the example article or reading with missing punctuation.
For example:

smile and say hello when you meet someone new

show interest with comments like Oh, really or that's
interesting

to end a conversation, say something like, well, it was nice
talking to you

aTalk about it

Have Ss copy the sentences and add the punctuation. Check

answers with the class: Have a few Ss write the corrected

sentences on the board.

* Do the task Books open. Have Ss correct the
punctuation. Check answers with the class: Have
volunteers write their corrected sentences on the board.

Answers

How to improve your friendships

Are your friendships in good shape? Good friendships are

important. They can make us happy and healthy.

Here are some tips to improve your friendships.

1. Keep in touch. Text or call and ask, “How are you?”
Don't forget to say, “Thank you” when a friend helps
you.

Do the task Have Ss write their articles using one of
the topics from Exercise 2A. Tell them to use at least
three of their ideas in Exercise 2A and write at least two
supporting sentences for each one. As they write, go
around the class and help as needed. Have Ss read their
partner’s article and check the punctuation. Then have
them think of another tip to add to their partner’s article.
* Follow-up Ss work in groups and read one another’s
articles. Each group decides who has written the best or
most interesting advice. That S in each group reads his or
her article to the class.

= Preview the task Read the instructions aloud. Have
different Ss ask you the questions.

= Do the task Have Ss work in groups to take turns asking
and answering the questions. Have Ss note the answers
from their group. As they talk, go around the class and
help as needed. Encourage Ss to use English only. When
groups finish, tell Ss to look at their notes and find the
most common answers.

= Follow-up Groups report their answers about each
question to the class (e.g., Most of us make small talk at the
beginning of a new class.).

T-9 * Unit 1 » Making friends

Extra activity CLASS

Ss work in the same groups. Give each group a number.
Each group makes recommendations to the other groups
based on the information they reported back to the class
(e.g., Group 1 said, “Most of us make small talk at the
beginning of a new class. We suggest that they make sure
to tak a little bit to all the students in class so no one feels
left out.).

Sounds right

Tell Ss to turn to Sounds Right 1 on page 137 of their
Student’s Books. Have Ss do the task for Unit 1 in class, or
assign it for homework. (See the teaching notes on p. T-137.)

Workbook

Assign Workbook pp. 8 and 9. (The answer key begins
on p. T-181.)



VVocabulary notebook

If done for homework

Briefly present the Learning Tip and the task directions.
Make sure Ss understand what they need to do.

to the web. Say, “Word webs are a good way to organize
vocabulary. They are like a ‘word picture’ of similar things,
like kinds of food. They can help you remember words that

. are related more easily.”
If done in class

* Present Learning Tip Read the information aloud.
Explain the meaning of a word web by choosing a topic,
writing it on the board, and having Ss give ideas to add

B

@D This task recycles the vocabulary for clothes and food.

» Preview and do the task Read the instructions and
the example aloud. Have Ss complete the webs. Have Ss
compare their word webs in pairs.

Answers
Clothes: jacket, skirt, sweatshirt, jeans
Food: bread, pineapple, rice, yogurt

* Check answers with the class: Copy the two word webs on
the board. Have two Ss fill in each web.

a

@ This task recycles the vocabulary for types of TV shows
and colors.

NowlCan...

* Go over the Now I Can items. Put Ss in pairs to give one

= Preview and do the task Read the instructions aloud. example each for the first six items. Call on Ss and ask for
Say, “Look at the word web for colors. Write the name of a examples or explanations.

color, and then write a true sentence about that color. Do * Have Ss look over the four lessons and identify any areas
the same for TV shows.” Have Ss complete the webs. they want to review.

= After Ss finish, have them compare their webs in pairs by = Tell Ss to complete the Now I Can items. Ss check (v)

readingtheir sentences to each other. the items they know and put a question mark (?) by
items that they are not confident about. Check with
individual Ss which areas need review to see if there are
general problems to review in class. Help individual Ss
as required. Have Ss hand in a piece of paper with their
name and a schedule showing what they plan to review
and when. Review or reteach these language items ina
future class.

On your own

* Present On Your Own Read the information aloud.

= Follow-up At the start of the next class, put Ss in small
groups to read their sentences aloud. When the groups
finish, call out letters of the alphabet (e.g., B). Ss who
wrote a sentence with that letter stand up and read it
aloud.

Unit 1 » Making friends = T-10



UNIT

A
5 Interests

Lesson A Leisure time

Grammar Verb forms
(See Student’s Book p. 13.)

This lesson focuses on verb complements — verb forms after
other verbs. The lesson reviews the modal verb can / can't. It
alsoreviews the verbs love, like, hate, prefer, would like with
following to-infinitives and presents the use of the -ing form
(gerunds) after them. It also presents the -ing form (gerunds)
after prepositions.

Form

Use
Verbs following love, like, hate, and prefer can be either to +
verb (fo-infinitive) or verb + -ing (gerund). To + verb is more
common.
Y
L Corpus information
to-infinitive vs. verb + -ing

= In conversation, after / like, | love, and / hate, the
to-infinitive is between two and five times more common

= can/can’t

subject + can / can’t + base form of the verb
I can sing I can’t dance.

than the -ing form. The -ing form is more likely after hate
when people talk about activities (e.g., working out). The
to-infinitive is often used in expressions such as / hate to

think / see / say. After can’t stand, the to-infinitive is only
slightly more common than -ing.

= | prefer + to-infinitive is over eight times more frequently

= love, like, hate, prefer, would like
subject + love / like | hate | prefer [ would like + to + verb

(irfﬁnitive) _ used than / prefer + verb + -ing (or gerund).

1 like / love / hate to swim. 0

L prefer to watch TV, Common errors with ! like vs. Id like

[T T —— Students may confuse / like with I'd like. Explain that / like

with to + verb or verb + ing is used for things you already
do and enjoy. /I'd like is only followed by to + verb and
means want. It's used for things you don't do. /'d like to
go to Paris. NOT +Ho-ge-to-Fers.

= love, like, hate, prefer, enjoy
subject + love, like, hate, enjoy, prefer + verb + -ing (gerund)
1like / love / hate / enjoy swimming.
* Prepositions
After prepositions, use the -ing form.
I'm good at drawing people.

Lesson B IMusic

Vocabulary Music
(See Student’s Book p. 14.)

Ss learn the names of different types of music. The word
music can be added after most types (e.g., I like rock. or I
like rock music.). However, it is not usually added to jazz
or rap / hip-hop. When music is already the subject of the
conversation, people generally say, for example, I like folk
and classical.

Ss know the subject pronouns: Z, you, ke, she, it, we, and they.
In this lesson, they learn the object pronouns: me, you, him,
her, it, us, and them.

= Instatements, subject pronouns usually come before
the verb; object pronouns usually come after a verb or
preposition.

s Because object pronouns are not normally stressed, the
vowels are reduced. Also, the & of the pronouns kim and
her is not pronounced and the tk of them is sometimes
dropped. People say like him as /laykim/ and like her as
/laykar/. They say like them as /layk@am/ or /laykam/.

Speaking naturally Saying lists
(See Student’s Book p. 14.)

The exercise contrasts falling and rising intonation in

mm ne, n n n
statements in which people are listing items. Gra ar Everybody / everyone, nobady / no one

Everybody / everyone and nobody / no one are pronouns.
When they are used as subjects, they take a singular verb:
Everybody likes pop music. They are also used as objects: I can
hear everybody in the band.

= The statements here contain lists of types of music. The
statements that are “complete” or “finished” have falling
intonation.
* The statements that are not complete or not finished have ,
rising intonation. Risingintonation suggests that the O . .
o e g <+ Corpus mform_atlon -body vs. -one
* Everybody and nobody are more frequent in
conversation than evaryone and no one.
* Everyone and no one are more common in newspapers
and other written texts.

Grammar Object pronouns
(See Student’s Book p. 15.)

Unit 2 « Language notes « A



Lesson C I'm not really into it.

Conversation strategy Saying no in a friendly way
(See Student’s Book p. 16.)

This lesson extends the strategy of saying more than yes or
no taught in Touchstone Level 1, Unit 4, Lesson C. It focuses
on how to reply with a no answer while keeping a friendly
tone to the conversation.

A Do you do any outdoor sports?
B No. But i ride my bike to work in the summer.
Use

In friendly conversation, people often try to find things in
common or areas of agreement. Therefore, they often add
comments or explanations as ways to “soften” a no reply.

Strategy plus Really
(See Student’s Book p. 17.)
Use

* People use really to make the meaning of verbs, adjectives,
and adverbs “stronger.”

Ireally like it. = I like it a lot.
It’s really good. = It’s very good.
You play really well. = You play very well.

= In negative statements, really after not can also “soften”
ideas.

I don’t really like it. = I don't like it much.
I'm not really into sports. = I'm not so interested in sports.

Lesson D Online forums

Compare this with really before the negative:

Ireally don't like chess. = I hate chess.

I'm really not interested in sports. = I'm not interested at all.
In informal spoken English, speakers often use real
instead of really to strengthen adjectives and adverbs (e.g.,
Her sweater was real nice. instead of Her sweater was really

nice.). Many people consider this to be incorrect. It should
be avoided in writing.

Not really

People often say not really when they mean no to answer
questions such as Do you like sports? Do you have a lot

of hobbies? It sounds “softer” or less direct than simply
replying ro.

’@/’ Corpus information Really

Really is one of the top 50 words. It is about ten times
more frequent in conversation than in newspapers and
other written texts. Really is followed by a verb in almost
45 percent of cases, an adjective in 25 percent, and an
adverb in 5 percent.

Reading tip
(See Student’s Book p. 18.)

The Reading Tip focuses on the importance of scanning a
text to identify key words that give the information they are
looking for. When scanning, Ss shouldn’t get stuck on words
that they are not familiar with, but rather look for recurring
topic-related vocabulary that they do know and to read
around that to find information they want.

Help note Linkingideas
(See Student’s Book p. 19.)

The Help Note reviews the conjunctions ard, but, and
because, which were taught in Touchstone Level 1 (see Units 5
and 8, D lessons).

* Ideas in affirmative sentences are added by using and.
1 listen to music, and 1 like movies.

= In negative sentences, the items are linked by or.
I dont like jazz or rock music.

* The adverb also (= in addition) usually comes before a
main verb, or after be.

1 also like books. I'm also into music.

The adverb especially (= particularly) emphasizes one
thing.

1 like sports, especially tennis.
The conjunction and usually expresses addition. It can
link two words, phrases or clauses. When the subject of
two clauses is the same, you don’t always need to repeat it.

1 enjoy knitting, and (I) make some really cool hats.

The adverb also (= in addition) usually comes before a
main verb, or after be.

1 also like making jewelry.
The adverb especially (= particularly) emphasizes one
thing.

1 also like making jewelry, especially bracelets.

The conjunction or usually expresses alternatives. It is
often used after a negative form of the verb instead of and.

1don't like jazz or rock music.
The conjunction but usually expresses contrasts.
I'm not good at sports but I want to do something outdoors.

The conjunction because usually introduces causes or
reasons, answering the question why.

My friends love wearing my hats because they are unique.
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Interests

Teach this unit opener page together with Lesson A in one class period.

Introduce the theme of the unit Say, “This unit is about interests and hobbies.
Interests and hobbies are things that you like to do in your free time.” Call on several Ss to
name an interest or a hobby. Help with new vocabulary as needed. Write Ss’ responses on
the board (e.g., playing a sport, cooking, music, surfing the Internet, reading, playing a musical
instrument).

In Unit 2, you learn how to...

« Unit aims Read the lesson headings and key unit aims

aloud. Tell Ss to listen and read along. Extra activity CLASS

Ss look through Unit 2 for a minute and find the names

of five interests or hobbies that are not on the board.

(Ss can look on pp. 11-14, 16-18). Have a few Ss call out
the activities they found. Add them to the list on the board.

Before you begin . . . www.irLanguage.com

« Introduce the magazine types Read the magazine = Have Ss look at Before You Begin. Read the directions

titles aloud, and have Ss repeat. Write on the board: 7+¢

and . Ask, “Are these magazines useful
for any of the interests on the board? Which ones?” If not,
have Ss name the interests they relate to [travel, music].
Write the answers on the board under the appropriate
titles.

= Tell Ss to work in pairs, matching the other magazine
titles to the interests on the board. Explain that not every
magazine may have an interest on the board. When there
is not an interest on the board for a magazine, have Ss
name an interest or two for it.

aloud. Model the task by answering the questions yourself
(e.g., Id like to read Guitar Fan because I want to learn to
play the guitar.). Call on a few Ss to answer the questions.
Have Ss work in pairs, telling each other which magazines
they would like to read and why. Ask several Ss to report
on their partners’ choices.

Follow-up Ask, “Who would like to buy The Traveler?
Raise your hand.” Write the number on the board. Repeat
this with the other magazine titles. Then have a S call out
the names of the magazines in order from most popular to

least popular.

* Checkanswers with the class: Write the remaining
magazine titles on the board. Ask Ss to call out interests
from the board for each magazine. Write the interests
under each magazine title.

€D Recycle grammar This task recycles would like (to) as

a polite form of want. (This grammar point is recycled from

Touchstone 1, Unit 12, Lesson B.)

Extra activity GROUPS

Ss form small groups. Each group chooses a secretary
to take notes. Group members think of as many other
types of magazines as they can in two minutes. Group
secretaries read their lists aloud (8.g., fishing, goff,
women'’s, news, computer, art, science). The group with
the highest number wins.

T-11 = Unit 2 » Language notes



Lesson A Leisure time
nGetting started

= Set the scene Read the lesson title aloud. Ask, “What’s
another way to say leisure time?” [free time]

= Tell Ss to cover items 1-5 in the newspaper article. Say,
“Look at the newspaper. What's it called?” [College News]
Tell Ss to read the introduction to the article and to look at
the picture of Brad. Ask, “Can you guess Brad’s hobbies?”
Elicit ideas and write them on the board.

Answers

Likes: creative writing, designing cards, drawing,
computer graphics, learning new programs, playing the
saxophone, playing the piano, singing, watching sports on
TV, playing pool, learning new things. Hates: going to the
gym and working out.

A Figure
it out I
= Preview the task Read theinstructions aloud. Tell Ss D
what you do in your leisure time. Ask Ss if they think the ; . .
activities are different from what a S does. = Preview the task Write on the board: can, like, enjoy, good

at. Say, “Look at Brad’s responses. What comes after can?”
[play] Write it on the board next to can. Tell Ss to find the
words that come after I like [to do, to sing, to play]. Repeat
for enjoy [writing] and good at [drawing].

B 1))) 1.10 = Do the task Have Ss circle the correct form in each
sentence. Tell Ss to use the article and the words on the
board to help them.

= Do thetask Ssmake their own list of what they think
students do in theirleisure time.

* Ss compare answers in pairs.

= Preview the task Tell Ss to cover the questions in
Exercise 1B. Have Ss read the article quickly. Point to

the first question. Say, “Brad answers the question in . H?.ve Ss compare answers with a partner. Check answers
paragraph 1. Now look at paragraph 2. What do you think with the class.
the question is?” Elicit ideas from Ss and write them on A
the board. Repeat for items 3, 4 and 5. Then read the NIIWES )
instructions aloud, and have Ss read the five questions in 1. I can play the piano.
Exercise 1B. 2. |like to watch sports on TV.
= Play the recording Sslistenand read along. Pause the 3. I enjoy listening to music.
recording after the first paragraph. Point out the example. 4. I'm good at learning new skills.

Play the rest of the recording. Ss write the numbers in the .
boxes and then write the questions in the interview. = Have Ss tell a partner which of the sentences are true for

S : 4 - him or her. Call on Ss to tell one sentence to the class.
= Ss compare answers in pairs. Check answers with the

dags: = Focus on the form Say, “Look at the article and the

sentences in Exercise 1D. What verb form is used after
Answers can and can’t?” [base form] “What about after I like and

Id like?” [to + verb (or infinitive)] “After I hate, you can use

4 A ?

(YR gpDT-a FRemS the fo + verb, but what does Brad say?” [verb + -ing] “What
3 Can you play a musical instrument? form comes after enjoy?” [verb + -ing] “How about good at?”
: : . ) [verb + -ing]
5 Are you interested in learning new things?
Y o B = Say, “Verbs such as can, like, and enjoy follow regular
1 What are your hobbies? patterns. The same kind of verb form always comes after

2 What else do you enjoy doing in your free time? them. The same is true for phrases like good at.
= Follow-up Sscompare the questions in Exercise 1B Extra activity PAIRS
with their predictions on the board to see how many
are correct. Point Ss back to the board and the hobbies
they predicted Brad would have. How many of the Ss
guesses were right?

C ) 1.1
= Preview the task Read the instructions aloud.

= Play the recording Ss listen and underline the things
Brad likes to do and circle the things he hates doing.

= Have Ss compare their answers in pairs. Check answers
with the class.

Ss use the five questions from Exercise 1B to interview
their partners. Ss make brief notes of their partners’
answers. A few Ss report one fact about their partner to
the class.
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GGrammar

) 1.12

= Present the grammar chart Play the recording,
Ss listen and repeat.

* Understand the grammar Tell Ss to cover the headings
in the chart, and to look at the first column of example
sentences. Ask, “What'’s the pattern for verbs with can or
can't?” [can / can't + verb]

= Say, “Look at the second column. What’s the pattern for
these verbs? [love / like / hate / prefer | would like + to +
verb] Ask, “What’s the pattern in the third column?”

[love | like | hate | prefer [ enjoy + verb + -ing] Ask, “What’s
the pattern when a verb comes after a preposition, for
example, I'm good at or I'm interested in . . . ?”[preposition +
verb + -ing]. (For more information, see Language Notes at
the beginning of this unit.)

= Tell Ss to uncover the headings and read them again.
Point out the verbs love / like / hate / prefer in columns two
and three. Say, “The meanings of the sentences with those
verbs are the same in both columns.”

* Present In Conversation Books closed. Write on the
board: to + verband verb + -ing. Ask Ss to guess which is
more common in conversation.

* Books open. Tell Ss to read the information to find the
answer. Point out that the biggest difference in numbers
of people who use the two forms is after like, and the
smallest difference is after love.

Answers
1. A Do you enjoy cooking?

B Actually, yeah. | like to make / making my own
bread, too.

2. A Are you good at reading music?

B No, but | can play music by ear.

3. A What kinds of games do you enjoy playing? Do you
like to play games online?

B No. | hate to sit / sitting at the computer in my free
time.

4. A Are you interested in joining a gym class?

B Well, | enjoy going to the gym, but I'm not interested
in taking a class. I'd like to start tennis lessons
though.

5. A How do you like to spend / spending an evening? Do
you prefer to be / being alone or with friends?

B That's easy. | love to eat out / eating out with my
friends.

About i

you

* Preview the task Read the instructions aloud. Ask a

pair of Ss to demonstrate asking and answering one of the
questions for the class.

e Recycle a conversation strategy Encourage Ss to
use actually in their answers when they want to give new or
surprising information (e.g., A: Do you enjoy cooking? B: Yes,
actually I cook dinner every evening.).

* Do the task Have pairs ask and answer the questions
A from Exercise 2A and Brad’s interview. As Ss do the task,
go around the class and help as needed.

= Present Common Errors Read the information aloud.
Write on the board: I like to go to the concert tomorrow.
Have a S correct the sentence and then have several Ss
write a sentence on the board using I'd like.

« Preview the task Read the instructions and the example
aloud. Ask, “Why is cooking the correct answer?” [It comes
after enjoy, and enjoy is followed by the -ing form of the
verb.]

= Do the task Have Ss complete the rest of the sentences.

= Have Ss compare their answers in pairs. Check answers iy il o
with the class. z

B Survey

About i
you

Extra practice

Tell Ss to turn to Extra Practice 2A on p. 141 of their
Student’s Books. Have Ss do the tasks in class, or assign them
for homework. (See the teaching notes on p. T-141.)

,\
&
&

B

irLanguage

were unable to find a yes answer add a name to their

surveys. Continue asking about the rest of the items on

A the list.

= Preview the task Read the instructions aloud. Ask Ss
to read the survey. Call on a few Ss to supply the correct
question for each item on the survey before doing the task
(e.g., Do you like to read or write blogs?).

= Do the task Have Ss walk around the class, asking and
answering the questions. Remind Ss to make notes like
those in the example.

Extra activity CLASS

Ss write three questions related to their own hobbies or
interests to ask thelr classmates (e.g., Do you like taking
photos? Can you play any sports really well? Are you good
at gardaning?). Ss walk around the room, asking and
answering their questions. Encourage Ss to answer more
B than yes or no when answering. When finished, Ss tell the
class the names of any classmates who have the same
mterestastheydo,andwhatthemterestls(e.g BomYu;;
and | are really good at soccer.).

Workbook

Assign Workbook pp. 10 and 11. (The answer key begins
on p. T-181)

= Preview and do the task Read the instructions and the
example aloud. Call on a few Ss to tell the class about a S
on their list.

= Follow-up Ask, “Did you find someone who hates
dancing? Raise your hand.” As hands are raised, Ss who

T-13 = Unit 2 = Interests



Lesson B IMusic

Set the scene Books closed. Say, “This lesson is about
music.” Ask the class several questions such as, When do
you listen to music? Where do you listen to music? Is music

nBuilding vocabulary
A W) 113

important to you? Ask Ss if they go to concerts and if so,
who their favorite bands are. (For more information, see
Language Notes at the beginning of this unit.)

Preview the task Books open. Tell Ss to look at the
pictures. Read the names of the types of music aloud, and
have Ss repeat. Say, “Now listen and number the types of
music you hear.”

Play the recording Audio script p. T-165 Ss listen and
number the pictures.

Play the recording again Ss listen and review their
answers. Replay again if necessary. Have Ss compare their
answers in pairs.

Play the recording again Check answers with the class:
Replay the recording, pausing after each excerpt for Ss to
call out the answer.

Have Ss call out other types of music they know. Make a
list on the board.

Extra vocabulary KINDS OF MUSIC

Present or have Ss suggest extra vocabulary for music,
such as blues, chamber, disco, electronic fusion, grunge,
heavy metal, indie, new age, oldies, opera, punk, reggae,
rhythm and blues, show tunes, and traditional.

Word
sort

* Preview and do the task Read the column headings
aloud. Ss listen and repeat.

* Read the instructions aloud. Point out the example. Have
Ss complete the chart with words from Exercise 1A and
from the list on the board.

* Have Ss compare their charts in pairs. Ask two Ss to read
the example conversation aloud. Call on a few Ss to tell the

Answer
apVEE? class their music likes and dislikes. Ask other Ss to raise
7 rock music 3 country music their hands if they feel the same way.
T) Miuomarinia A ik rusic . Fo!low-up Boo.ks closed. S§ work with a partner a‘nd
write as many kinds of music as they can in one minute.
5 i 2
AR = Vocabulary notebook
8 classical music 6 Latin music i
Tell Ss to turn to Vocabulary Notebook on p. 20 of their
Student’s Books. Have Ss do 