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STUDENTS' BOOK CONTENTS

GRAMMAR/FUNCTION VOCABULARY PRONUNCIATION READING
D page BB ervie e are you fro
Where are you from? | be: I/you countries sentence stress; word stress
page 8
Arrivals be: he/she/it | jobs word stress read descriptions of people

page 10

| How do you spell ...
page 12

~ |

arriving at an airport

give personal information

the alphabet

the alphabet; sentence stress

| Around the world
page 14

Family photos
page 18

0) BB

be: you/we/they

family

sounds: /A/; contractions

A family business
page 20

possessive adjectives

numbers 11-100

word stress: numbers

read about family
businesses

* | Let’shave a break
page 22

making suggestions

feelings

intonation: showing interest

Royal wedding
page 24

Umit 3

this/that/these/those

things

1 FIING D paga 47 - ©) BDL Interviews | What are your favourite things?

What's this?
page 30

sounds: plurals /s/, /z/, /iz/

Famous clothes
page 32

possessive s

cotours and clothes

sounds: possessive s

read descriptions of
famousclothes from films

Café culture
page 34

ordering in a cafe

food and drink

intonation: phrases with or

read about some famous
cafés

The market
page 36

UNIT 4 LIFE page 39

o) BBC interviews | What do you do for fun?

| What's different?
page 40

present simple: l[/you/we/they

verb phrases

sentence stress

A good match
page 42

What time is it?
page 44

| present simple: he/she/it

days; time phrases

3rd person s

read an interview with
two people

|telling the time

events

intonation for checking

A secret life
page 46

UNIT5 ROUTINES

Bad habits
page 52

‘age 51 o) BBCinterviews | What do you usually do at the weekend?

present simple questions:
he/she/it

daily routines

weak forms: does

Superman and
super model
page 54

When does it open?
page 56

adverbs of frequency

asking for information

food

hotel services

word stress

sentence stress

read about the eating habits
of a sportsman and a model;
read about someone’s
morning routine

How to feed
your kids
page 58

DVD-ROM:

25 DVD CLIPS AND SCRIPTS

&5 BBC INTERVIEWS AND SCRIPTS

(33 CLASS AUDIO AND SCRIPTS



listen to people say hello

introduce yourself

learn to use capital letters

a

sk questions about people

listen to people give personal information

give personal information

Around the World: watch a BBC programme
about peop le around the world

3

peak about yourself and your country

write a personal introduction

listen to someone talk about photos

talk about photos of family and friends

learn to use contractions

listen to people talk about their daily routines

check information about people

listen to people making suggestions

suggest things to do

The Royal Wedding: Willliam and Catherine:

watch a BBC programme about a royal wedding

talk about five people in your life

write a description of five people in your life

l r

listen to conversations between students

ask about objects

talk about possessions

use linkers and, but

listen to people in a café

order food and drink

Francesco’s Mediterranean Voyage: watch a BBC

programme about a famous market

buy things in a market

write about a market

listen to people talk about life in the USA

find things in common

use linkers

find differencesin pictures

tell the time

Amish: a secret life: watch a BBC programme
about an unusual family

do a class survey

write a short report about lifestyles

listen to people talk about what drives them crazy

discuss bad habits

talk about what you eat

use to linkers to sequence

listen to a tourist asking questions

How to feed your kids: watch a BBC programme
about children and food

ask for tourist information

discuss what food and drink to take to a
desert island

write a forum entry




STUDENTS BOOK CONTENTS

RAMMAR/FUNCTION VOCABULARY PRONUNCIATION
UNIT6 JOURNEYS page 61 o) BBC interviews | How do you get to school or work?

No trains
| page 62

READING

there is/are places word stress; sentence stress

Getting there a/an, some, a lot of, not any transport linking read some fun facts about
page 64 transport

Single or return? buying a ticket travel word stress for checking
page 66

Rush hour
page 68

o) BBC interviews | Where were you on your last birthday?

UNIT7 PAST page 73

Where were you? past simple: was/were dates weak and strong forms:
page 74 was/were

Record breakers past simple: regular verbs actions -ed endings read about amazing records
page 76

How was it? giving opinions adjectives intonation
page 78

The Chilean miners
page 80

o) BBC interviews |

UNIT8 PLACES page 83

Strange meetings
page 84

Where did you go on holiday last year?

past simple: irregular verbs prepositions of place sounds: irregular past verbs read about how people met

their friends

| A good holiday? past simple: questions holiday activities linking: did you?
page 86

Where is it? giving directions prepositions stress: prepositions
page 88

Guided tour
page 90

UNIT9 SHOPPING page 95 o) BBC interviews | Do you like shopping?

A waste of money object pronouns money connected speech: linking

page 96

The right gift like, love, hate + -ing activities sentence stress read about gift-giving
page 98 around the world

id likea ... making requests shopping departments word stress: intonation

The borrowing shop
page 102

UNIT 10 PLANS page 105 o) BBC interviews | What did you want to be?

| Anew job can/can’t collocations strong and weak forms: read about jobs
page 106 can/can’t
Time for a change be going to life changes weak form: going to
page 108
Hello and goodbye | starting and ending saying goodbye sentence stress

page 110 conversations

Miranda
page 112

SPEAKOUT GAME page 117 LANGUAGE BANK page 118 PHOTO BANK page 138



LISTENING/DVD

)

listen to a man stuck at a station

SPEAKING WRITING

talk about places in towns; find differences start and end emails

between places

ask and answer questions about transport

listen to someone buy a bus ticket

buy a ticket for travel

Visions of india: Rush Hour: watch a BBC

3 ;
programme about rush hour in India

talk about travel in your country write a travel forum entry

-

L ol ."Lf;,%’, ™. | = - >
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listen to people talk about New Year 2000

find out where people were in the past improve your punctuation

talk about the past

listen to people give opinions

give your opinion

The Chilean Miners’ Rescue: watch a BBC
documentary about the Chilean miners

do a quiz write a history quiz

talk about first meetings use linkers so and because

listen to a radio programme about holidays

ask and answer questions about a good holiday

listen to someone asking for directions in a supermarket

give directions in a supermarket

|

Little Britain Abroad: watch a BBC comedy about
tourists in Spain

8l8IC]

tell a bad holiday story write a travel review

listen to a radio programme about shopping mistakes

talk about how you spend money write photo captions

listen to someone shopping

find the right gift

listen to a woman talk about her problems getting
to work

ask people to do things write a story using linkers

Leila, the ‘borrowing shop’: watch a BBC

BOE -
programme about a borrowing shop

describe a favourite possession write about a useful possession

listen to job interviews

discuss the best job for you

listen to street interviews about people’s goals

talk about plans check your writing

listen to people start and end conversations

start and end conversations

Miranda: watch a BBC comedy programme about

someone who wants to change their life

talk about when you tried to learn write an interview

something new
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WELCOME TO SPEAKOUT SECOND EDITION

ool el gl g2 0

Our first priority in writing Speakout Second Edition was to find out what people liked about the
first edition and what could be improved. To that end, we asked teachers and learners around the
world for feedback on every level of the course. What did they like? What worked well in class?
What changes would they like to see?

We then took a fresh look at every single exercise in the series and improved or updated it based
on the feedback we'd received. We revised the grammar, vocabulary and skills syllabuses in line
with the Global Scale of English, we ensured that there was more recycling and practice of key
language, and we included a wealth of up-to-date new material:

e New BBC video clips - The BBC video clips which accompany each unit are one of the most
original features of the course. We've retained the most popular clips and included some
wonderful new material from the BBC archive to engage and motivate learners.

e New reading/listening texts - Teachers really appreciated the range of authentic texts in the
first edition. We've broadened the range of genres in the second edition to reflect the types of
texts learners read outside the classroom. Listening texts are also more authentic and we've
included a wider variety of international accents.

e New pronunciation sections - We've developed a stronger pronunciation syllabus. Teachers
wanted more support in this area, so we now have a wider range of pronunciation features in
the three input lessons in each unit. Further pronunciation practice can also be found in
Speakout Extra.

e New images and clearer design - The overall design is lighter, less cluttered and easier to
navigate. We've refreshed the photos and illustrations completely, and selected dramatic
images to introduce each new unit. Great images motivate learners, and provide excellent
prompts for language activities.

e New supplementary material - One thing teachers always ask for is ‘more’. More grammar, more
vocabulary, more pronunciation. There’s only so much we can fit into the Students’ Books but,
for those who want more practice in specific areas, Speakout Extra provides a bank of additional
exercises that can be accessed via the Speakout website. Speakout Extra includes grammar,
vocabulary, pronunciation and skills practice as well as ideas and activities for exploiting the
BBC clips and interviews. Speakout Extra will be updated regularly so don't forget to check it out.

We really appreciate the feedback you've given us and hope you find Speakout Second Edition even
more stimulating and user-friendly than the first edition.

From left to right: Steve Oakes, Antonia Clare, J) Wilson and Frances Eales




OVERVIEW OF THE COMPONENTS

Ten units with 90 to 120 hours of
teaching material
» Comprehensive Language bank with
detailed explanations and extra practice
* Photo bank to expand vocabulary
Audio material for use in class

THINGS

1awon

DVD content (BBC clips and interviews)
Audio and video scripts

-

B Work 4 U and pea 110 e covarsation

- -

Audio material for
use in class

Additional grammar, vocabulary and
pronunciation exercises to complement
material in the Students’ Book

» Additional functional language
practice exercises

* Additional reading, listening and
writing practice

* Regular review sections
With- and without-key versions

€ Cotie e caamptes of 117 mrcra
Bomerews 31 Exsrerse A

* Audio material to practise listening,
pronunciation and functional language
* Visit www.english.com/speakout
to download the audio =
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Interactive Workbook with instant feedback

Extra practice in grammar,
vocabulary and skills

Unit and achievement tests
Mid- and end of course tests
BBC interviews and interactive exercises

ool o) @20 | o -

Copyapt © 2012:2013 Pearson Educatias Umied |

ALwATS CEARNING PEARSON




TEACHER'S BOOK WITH

e s vores TR E—r
— RESOURCE AND ASSESSMENT DISC |

WHAT'S THIS? e —

OVERVIEW . A BlAoame T 2

T e —— :

= e g * Teacher's notes for every unit with warmers,
R I ) — fillers, alternative suggestions, culture notes

and answer keys

e Generic teaching tips on useful areas such as
grammar, lexis, pronunciation, using video, etc.

* Photocopiable grammar, vocabulary, and
functional language worksheets for every unit

Class audio and video scripts
eyl » BBC interviews, worksheets and scripts
el "m?x‘.‘.;’:‘m""""m = == . .
* Unit and achievement tests
* Mid- and end of course tests
e Test audio, audio scripts and answer keys

{7 s &mys ana Ao,
' m,,u-..u-wu,..

Software for classroom use to help
teachers get the most out of
the course:

Integrated audio and video content
* Answer-reveal feature
Large extra resources section

| VOcABULARY | GRAMMAR - e @ 4Gttt st it | SPEAKING e
e TR T TRE AT i Sy Sop s 5 4 vt e s i e S 0 .
©iipemoionsie @ 2pomm e e e TS uns Grammar and vocabulary review games

D s ssmivom m v e o e e e
e

BBC interviews and worksheets

* Assessment package containing all the
course tests

* A host of useful classroom tools

SPEAKOUT EXTRA starter S

33 ordering in a cafe

Consolidation

£ i : ¢ Information about the course

| GRAMMAR PRACTICE | T passeiatee ¥

1 et vwe em
e M3 1)t eortat e 16 mate o
1 Comples the sormomirs with the gEiamssivefoem Haien

3.1 Bt e e e e e wcmor

e Sample materials
Placement test
Teaching tips and ideas
Free downloadable worksheets provide
additional grammar, vocabulary,
pronunciation and skills practice
(Speakout Extra)
Extra video-exploitation activities to help
learners get the most out of the course

Aemt and Gta /tamty | Sy . —

3 e i e B bt e s e (Speakout Extra)
S o2y - — .

%. 7 e e, o : Speakout Extra and other teacher’s resources
i : i nimmas, 35 available at:

-~ - do ' www.pearsonelt.com/speakout




A UNIT OF THE STUDENTS BOOK

Speakout Second Edition Students’ Book is clearly designed
and easy to use. Each unit follows the same pattern with an
introductory page, two main input lessons covering grammar,
vocabulary, pronunciation and skills work, a functional

lesson and a skills-consolidation lesson based on a clip from a
BBC programme. The unit culminates with a page of Lookback
exercises and there is a detailed Language bank, Photo bank
and Communication bank at the back of the book.

o Striking images provoke interest in the topic

Language focus and outcomes clearly stated at the start
of each lesson

BBC interviews provide ‘models’ of authentic language

Grammar presented in context with clear explanations
and plenty of practice

Learners referred to Language bank at the back of the
book for further practice

Key lexis introduced in context and expanded in
Photo bank at the back of the book

Special pronunciation sections in each lesson
Focus on reading and/or listening in every spread

Writing sections focus on different genres and
sub-skills

Focus on useful functional language
Learn to sections develop listening/speaking skills

066 000 0 O 60 ©

Useful learning tips in each unit

3.0 ) WHAT’S THIS?

R

® s
Hi Denise. These books?

Hey Leyla,
f what's that?

THINGS THIS/THAT/THESE/THOSE

3 A Circle this, thot, these, those in the conversations
in photos A-D.

1 A Work in pairs and look at photos A-D. Which
obiectsin the box arein the photos?

books a 1ablet computer keys a notebook B write this, thar, these, those under pictures 1-4.

ups boxes achair atable pens glasses
. e
8 Which words in the box are singular and which = o=
Bu. are plurals? Write S or Pi. ) ==
W c 033 sounpsipiurats s - and 1 Look at 1 _this 7
S the pronunciation of the plural words. Then listen
and repeat.
/51 books  cups = L5
=2

/z/ keys  pens
/12/ boxes  glasses
poge 140 PHOTOBANK

CLISTENING

2 A (3.2 visten and match conversations 1-4
with photos A-D

1 “

¥ 2 1 4 B33 Listen and number the words in the
B Uisten again. Who is not happy? Circle four names, order you hear them. Then listen again and repeat.
Denise Tanya Stan Nasrin Leyls Sam 3 eV i that
Oliver Kate Dave = this that
3 these those
C Work in pairs and look at photos A-D. Complete % these those
the conversations with 1-4 below. 5 - e
1 Veah. this one's very heavy . this these
27155 suahomenork, S0 [ page 122 LANGUAGEBANK
3 Theyfe for my English class. -
4 This one?

THE MARKET p36

[BIB|C]

INTERVIEWS

Hey, Kate, what's in

4 A Cebine is a new student 1n a language school
Complete the conversation with this, that. these
& (ot 5 A Work in pairs.Choose three things in the

classroom and three things from your bag.
B Write the English words for the things. Look in
B: a dictionary ora sk your teacher.
A: They're from Greece and Brozil
1s Celine from France

C Workin groups and take turns. Point to your
objects and ask questions.

8: Hello
A: OK Celine Here's our classroom and *
our teacher over there, Mrs King. Mrs King! 2 |
C: Yes Who >®h hello, Syivie And D: it
the new student, yes?
B: Yes, I'm Celine. Metlo
C: Hello, €eline Welcome to the class. * s your
coursebook.
8: Thank you
€: And have one of dictionaries herc
8: Thanks.

B Work in groups and practise the conversation
=
speakout TIP
latroduce people with s s » name. This 15 my sistar
cd of single woman Mrs = marnied

man Dr = D octor

B work in pairs and take turns. Student A. you ate
2 new student. Student B: you are an old student
Show Student A around the ctassroom. Show the
places and things in the classroom. and introduce
Student A to other students.




3.2 ) FAMOUS CLOTHES

| VOCABULARY
COLOURS AND CLOTHES

1 A wnite the colours and clothes from
the boxes under the pictures below,

colours

black white brewn green
ted blue

clothes

ahat jeans ashwt ajacket
asweater sitwes

1

~ M
s 0
A

B [BJ34 Listenand check. Then
listen again and repeat

€ Work in pairs and sit back to
back. Take turns to describe your
partner’s clothes

A

141 PHOTOBARK

2 A Complete the conversatlon in
two different ways with words from
the box.

nng shoes geeat Span
goodonyou my girliriend
A Nece! ng

8: Thanks its/They're fiom *

A: [ts/They're
B: Thanks

B Work with other students and
practise the conversation about their
clothes or other possessions.

A global café

3 A Look at the photos of films

© sounds: possessive s
© coiours snd dothes

-6.Who

B Match the clothes 2)-1) to the film characters 1-6
€ Read the arucle and check your ideas,

D Read the article again and find

4 A Wwork in pairs Write two famous things or clothes from films.

B Work in groups What are the best thirigs or clothes for

the exhibition?

I~ THE FILMS

'In the Films’Is @ great new exhibition for
clnema fons - an exhibiton of fomous
ciothes friom fiims. So, what are the top six?

6 s is edock’s ha
the Nollono! Fitn Museum British detectve
Shettock Holmes s wordd-famous but his hat
@n"t i the booky only i1 the fims.”

s3ys Kim Ciork from

8 ‘Dorothy’s shoes from M6 WD of Oz
They're © beaulifid red ccios.” soys Kim.
‘lrecly love red *

i8 fomous around fhe worid *

3 “Hony Potter's giases from e kamous
chicien’s fins The boy wzard's ghkases cie
in ot eight @me

2 15 this Jomon Bona's jocket?” 1 Gk, Ve, H's
Janes Bond's evening jecket.” Km says.

“But In this Photo of octor Daniel Qioig s
James Bond. his dnes kx:xet s black.”

SO WHAT’S NUMBER ONE?
“It's this Qoid ring’ sQys Kim, "Frodo’s ring fom
The kcrd of fhe Rings, 1t’s the most famows
fng i the worid *

Q oeringan cote
© intoration phn:
foc

e the film characters?

;
S’
w
A ‘e ore Ms Bean's brown jociet ond ) .
S e et 3 iz Y B A add word: to make the questions
London Oy
d) é 5

WRITING:
LINKERS AND, BUT

POSSESSIVE 'S

B A Add'sinthe correctplace in each ? A complete the sentences with and or but.
sentence. Use thetextto help. 1 My favounte colour is blue 1 1eally love this ted T-shitt.
2 My favourfte colour Is blue my favounte films

1 This 1s Sherlockhat
K The tord cf the Rings.

2 "These ie Mr Bean brawn jacket and
ted tie’ B chaose the correct endings of the sentences.

3 ‘Is this James Bond jacket? | ask 115 a big gold ring withwriting around it but

4 At num ber five are Dorothy shoes from 3)itsthe mbsWanugrigeinthe world
The Wizaid of Oz b) the witing 1snt in English

Sherlocks hat is in al the fitms and

) 1t isn't in the books.

b) it a tiaditionat hat from the countryside.

In the exhibition the jacket’s white but

a) i the photo it’s black.

b) it's from an old James Bond Fim.

and answers. 4 One pair of these shoes is tn a Hollywood muscum and

1 these / Nico / books? Yes / they a) their price is two to three million dollars.

e th they b) Dorothy's dress is ot in the museum

§ oty i Gas) Ve o € Add and (x3) and but (x3) to the information.

3 those / James/ books? No / they

4 this/ Kate / phone? No / it

B Complete the rule.

~

2 Uscaname+ for the

L possessive
@

w

NItOs boans?

b
My name's Yves. Its a French name!I'm not French, I'm Canadian.
BBI3S sounps: pessessive 's

Listen and check. Then listen agaln and
match the names in 1- 4 with the sounds.

My parents are teachers fm nota teacher. I a hote! manager

my wife’s the chef in our hotel She’s from Argentina her name’s

Il Natalia Shes 3 great chef at home rm the cock! Our son’s name
4 Reos 15 Tomas he's nine years old
nat

O write about yourself and your family. Use and and but.
C Change questions 14 to make Write 50-70 woids.
questions about students and things
in your classroam.

aF CA =
0 Work in pairs and take turns. Ask and
answer the questions.

page 122 LANGUAGE BANK

8 Work in pairs. Student A: turn to page 149, Student B: turn to
pagel51.

FE SAY PRICES
k¥ YO Listen to the conversations and correct the 6 & [3]35 Listen and number the prices
customers’ orders. inorder.
1 one white coffee with sugar
2 two espiesso coffees and one cappuccino

300 250 10 1501 520 1275

| VOCABULARY |

[1)
ia

Rock Cafe in your town? What other

o

8

The first Americon-atyle Hord Rock Cale (now forty-five
yoors old) is in the éenire of London. Thate are Hard
Rack Cofes and Hotels in fifty-nino countries cwound
the world: fom Hong Kong. China to Buonos Alres,
Argeniing and Islagbul, Turkey. Tha calés all have

rock and roll memorabilia: guitars. photos and even

a Cadillac from the 18508, And clothes - far exampls,
Michaoel Jackson's {amous red jacke! Is in the Hard Reck
Cate in Washington D.C. These words asa ox the wells
of all Hard Rock Cads OVE ALL. SERVE ALL.

D AND DRINK
Look at the photo. s there a Hard

untries is it in?

Read the information. Are the

sentences true (T) orfalse (F)?
1 Thefirst Hara Rock Cate 1s in the USA
2 Hard Reck Cafes ace in a lot of
different countries
3 The cafés all have rock and roll singers
4 Theaciet in one Hard Rock Cafe 1
Michael Jacksons
5 Hard Rock Cafes all have one thing in 5 Atea a ,(lG_J i
C Workin pairs and answerthe "
questions " . g 6
1 What's your favourste type ofcafc or =P
restaurant. e g Chinese, tndian, pizza? B Workin pairs and check your answers
2-What cafés or restaurants are good € Workin pairs and cover the words in 1-6 above Take turns
a3 youl to order the food and drénk.
3 Whar's your favaurite food and drink in =
acafe? :

3 one egg sandwich (white bread). one chocolate cake, ene cola

4 es, one sandwich

B Whosays the sentences? Write C (customer) or W (waiter).

<parkling mineral

a) Howmuch 15 that? €
b) Anything else?

©) Stll or sparkling?

d) Can t have a mineral water, please?

€) No thank you

f) That's three curos

) Spurkling, please

C ()27 Number sentences a)-g) in order. Then listen and
check

4 A Complete the table.

thawe 'a munerat water, ple
cotlees, ’
sparking?
appuccing?
Sparkling, pleasc
Espresso, picase

B [3]38 intoNaTiON: phrases Lsten and tick the
intonation you hear. Then listen again and repeat
2 = > =

1 Sull or sparkling? 2 Sull or sparkling?

€ Work in pairs and take turns. Ask and answer using the
words inithe box

Coffee 7 tea? Espresso £ cappuccino?  Suli / sparkling?
A
4
£ A Work in pairs. Add words to make a conversation.
Student &
have / coflee, pleasc?

\ espresso / cappuce ino?
Feprrcs Sues 4

0 v prse)

cappuccino
Anything else?

have / mineralwater, please?
4 sull 7 sparkling?

sparkling
OK / fiveeuros

B Work in pairs and take turns. Practise the conves sation.
page 122 LANGUAGEBANK

B Listen again ard repeat.
€ [3)2.1@ Listen to the conversations
and write the prices.
=
speakout TIP

Say pnces with the name (e g. euros) or with
0 name: 3 99 = three euros mnety-sune OR
three amety-nine

O Write four things and four prices.

E Work in pairs and take turns.
Student A: read the things and the
prices. Student B: write thethings
andthe prices.

irs. Student A: turn to page
148. Student B: turn to page 153 Then
change roles.




A UNIT OF THE STUDENTS' BOOK

3.4 ©)) THE MARKET

speakout inamarket writeback a description

B A Read the description of a market
and answer the questions.
1 What's the name of the market?
2 where 1517
3 Isit open every day?
4 What is It good for?

4 A [B13.11 tisten to the conversatlon. Are the sentences true
of false (F)? Correct the false sentences.
1 The lamps are from Morocco. £
2 Thesseller’s furstprice 1s 215
3 The woman's first price 15 SO
4 The fnal price is 150,

B Listen again and tick the key phrases you hear.

DVD PREVIEW

1 A Match objects 1-6 with pictures A-F. 3 A watch the DVD. Which objects in
1 spices D 4 jewellery Exercise 1A are In the market? Tick
2 clothes 5 pottery theobjects.

6 leather wallets and bags B watch the DVD agaln and

underline the word you hearin the

3 carpets
B Which objects In Exerclse 1A arein markets In your town or city?

witeneL
2 Read the programme information. Where is Francesco? What Is 1 My first/second day in Istanbul.
his new job? 2 There are four hundred/thousond
shops here.

w

¥'m here tostudy/tearn.

Francesco’s This s new/nice. This looks old but

~

2 itisnotold.
MEd.terranean voyage S Thisis a free/reol art. Uke Turkish
Francesco da Mosto Is an Italion TV preenter. In this Picasso.

programmne Francesco is in Isanbul, Tufkey, at the Grand t's not good/a mightmarel
Bazaar - Istanbul’s famous warkrt. His new ‘job' 84 carpet 7 ATTHEG Hundred doiBes.
seller but he says ‘I don't kaoW anythiag about earpets!” 8: Eight/Nine hundred.
. : : £ight/Nine hundre

His friend and teacher, Harkan, helps him. Is Franceseo 8 7Americensaregoid Thevera
a good salesman? friendty/beoutiful.

9 Its hus first carpet/soie.
10 We will give you a special discount/

price, five hundred dollars.

o

€ Work|n pairs and answer the
questions.

1 is Francesco a good salesman?

2 s Harkan (the Turkish man} a good
salesman?

Speakout Second Edition Students’ Book has a motivating
DVD spread at the end of every unit. Based on authentic clips
from the BBC's rich archive, these lessons are designed to
consolidate language and act as a springboard for further
speaking and writing tasks.

The Lookback page provides a review of key language covered
in the unit with exercises that can be done altogether at

the end of the unit or individually as and when appropriate.
Speakout Second Edition also has a detailed Language bank,

a Photo bank and Communication bank.

o Learners read about the DVD clip in preparation for viewing

e Different viewing tasks help learners understand and
appreciate the DVD clip

o Speakout tasks consolidate language and build
learners’ confidence

o ‘Models’ are provided to help learners perform the task

o Key phrases give learners the language they need to
perform the task

Writeback tasks provide further communicative practice

0 Lookback exercises are an enjoyable ‘test’ of language
covered in unit

6 Language bank provides detailed explanations and
further practice

o Photo bank extends key lexical sets

@ Communication bank provides further opportunities
to practise key language

www.lrLanguage.com

€ Work in pairs and take turns. Student A: you are the customer.

rpet] from?
ps/carpets] from?

Choose an item from Exercise 1A, Student B: you are the seller.
Choose 5 price. Role-play the situation.

A: Excuse me.
B: Yes
Az Where Is that lomp from?
B: This one?

A: Nathatone.

LOOKBACK

KO THINGS
o 1 Add the vowels to compicte the

objects.
1bo_k

2 bl

3 g_ss_s
4ch_ v
Sna_t b _k
6k

7 t_bltc_mp_t_r
8 b_x
9 c_p
18 p_n

O THIS/THAT/
THESE/THOSE _

2 A Complete the conversatlon
with this, thot, these or those.
Jan: Marta, '_shis s my
husband, Carlos. Carlos,
2 is my friend from
school, Maria.

Carlos: Hello, Maria. Nice to meet
you

Marta: You too. Are your
children?

Carlos: Yes, * is my
daughter, Ana, and *
my son, Paolo.

Maria: Hu.

Carlos: Say hi to Mana

Ana and Paolo: Hl

Carlos: 1y
et

your car aver

Maria: Yes, it is. And " are
my children In the car. Come
and say fil.

B Work in groups and practise

the conversation.

C Workin palrs. Write a new

name, natlonallty and job for

your partner.

HNoomi, Betish, hairdresser

D Work in groups. introduce

your partner.

A: Ui Wel, this is Nooms. Naamil this
23 Li Wel

8 Hi

(O COLOURS AND

LOTHE! Pl -

3 A Put the letters in the correct
order to make four clothes and
four colours. The first letteris

underlined.
1 Ewelsa 5 tajeck
2 Kalx 6 tenge
3 theu 7 regsours
4 thirg 8 norbw

B Write three more clothes and
three colours.
C Work in palrs and take turns,
Student A: say a word and ask
about the spelling. Student B:
spell it.
A: How do you spell shoes?
B: s-t0e5
¥ v

4 A Complete the captions with
a name from the box.

Mozart Ronaldo Taylor Swaft
Picasso  Serena Willlams.
Michael jackson

"B ¢
,,/ u/’

a

1 plano

2 guitar

3 brush

4 tennisracGuet
s football

6 glove

B Work in palrs and take turns.
Student A: choose a student's
possession, Say ' ... and the
name of the person. Student B.
ask three questions to findthe
object.

A: IT's Rodu’s.

Covent Garden market Is (n the
centre ol Londun, 1t's upen evety day
and It's good for beautifol jewellery.
clothes and piciures. tt's also good
for sinali shops and cafés. It's o
famous tourist attraction for visitors
to Lonton and there.are peojile
fram alt wound the wordd. 131 not

a tourist, ' from Lamdon, but for
me Covent Garden ruartket Is »good
place to stop and have n break.

B Write about a market In your
town/city or another town/city,
Answer the questions in Exerclse SA
Write 80-100 words,

|C FOOD AND DRINK

5 Find and circle seven food and
drink words.

& cecaketey ,
&

S
2%

&

.
V¢
(”419)

*
O
R

[GlORDER

B A Add words to make
a conversation.
A: thelp / you?
Can thelp you?
8: 'egg sandwich
A: 'White / biown?
8: *White
A delse?
B: *mineral water
A: "SIl £ sparkling?
8: *Sparkling. How much / that?
A2 %3690
B: “here / are
B Work in palrs and practise the
conversasion. Then cover your
answers and practise it again.

2 A Complete the pairs with your

ideas.
1 coffee/
cappuccino /
still/
euros/

black/____

Sowsun

trousers /

trainers /

B Work In groups. Student A:

say one ofyour words and of.

The other students: complete
the question. Pay attention to
the intonation.

©



3 LANGUAGE BANK
GRAMMAR PRACTICE

3.1 this/that/these/those 3.1 A Look at the picture and complete the conversation B Find and correct the mistakes with
with this, thot, these or those b in the
herel there s ‘Y')"““ ”‘“’"’"’;"5“ e A Excuse me. is'_this_ your shop? Conversation 1
singular | this key  that key w’;”:’i;’:ﬂ* B: Yes, It is. These
plural | thesekeys those keys | oy oo/ nase use ore A: And your window? A:Thisare our photos of Thailand
5 B: Yes.is? your footbalt? 8: s this your hotel?
A: No, it's their football, A Yes, 1t is, and this are our friends. Sanan and Chai
’ \ B:Are_____your children? CorverStionn]
A: Yes, 's Jerry and 'sEd

A: What'sthis over there?

B: 1t's Red Square And this 1s your hotel here
A: Thank you

Conversation 3

A: Whatare those in English?

8: They're <oins’. That one here s a pound coin

thot those

this these

Conversation 4
3.2 possessive’s A: Who are that people over there?
Use 's to show possession

Use’s with objects: Rebecca’s cat

He's my fathe B: That's my brother, Juan and his friends.

¢ Wei's book Conversation S

A: Where are those students from?

end's children.

Theyre | myf

They're s
" ”‘ - = ey 8: They're from Bogota, i Colombia.
sthat | Francis's mobile o 'siwlth y: Eva’s parents Lucy’s brother
™ [Jolit and Laitas | d ~: wkh'w‘ "”"‘I"’ L'”;‘v ',‘ . 4 o A: And those student?
ariam is | Jalil and Laila’s | daughter ith two people, put the 's after the secon son: § )
HoE M= U J EeRCp 8: Skeisn't a student. She's our teacher!
Carherne’s famlly name is Hart Mhat is Cerlord a’s he
Note: possessive s
Use ‘safteraword ending in's: / ke Bor1s 3.2 A write sentences about the family. Use possessive 's. B Complete the sentences with possessive s,
JonaNERei] 1 He's Mate. This is his computer.
3.3  orderingin acafé This is_Matt’s comourer
2 That's josh. {m his friend.
ordering “ark Sarat tm

Can't have 1 Jonis husband 3 She's Emily Are you her sister?
mineralwater, 2 Ellents mother. Are you
e 3 Markis brother 4 He’s Eric. His surname’s White.
i two  coffees, 4 Sarahis sister
sandwiches. | S Markis son. S They'e Bella and David. These are ther children
s 6 Sarah s daughter These are children.
7 Ellenis wife 6 This s Rex_His phone number 15 396 294
taking orders 8 Jonand Ellenare parents. is 396 294
Can't help you?
‘::;t““fs else? 3.3 A Complete the conversation with the words in the box.
s £8, :
{you thats have ar mme s else
giving alternatives response .
S : 2 | s,
il sparkling; i please A: Can thelp;? B: Yes, {have two coffees, please?
White  or brown bread? | Brown,please. (
Espresso | cappuccno? | Espresso. please B: Ves, can | an egg sandwich, please?  A: Espresso or cappuccino?
A: White brown bread? 8: One espresso and cappuccino
8: Brown, piease A: OK. seven fifty
2 Ayt

PHOTO BANK COMMUNICATION BANK

Lesson2.3 FEELINGS

1 A Match the adjectives with photos A-H.

DI SEEEe—— [ Lessoh2.2

1 angey 5 scared/afraid

2 haiw 6 surprised 6 A Student A: write two yes/no questions about each photo A-C 8 A student A: look at the Information
3l 7 unhappy Ask about jobs and places. below. Write questions to find the

4 interested 8 well/fine Phota A Is she o singer? Is she from the USA?  Pheio C st in Russia® missing information.

1 How old 15 jarub Tomass:?
B Are the adjectives good (+) or 2 What's tus
bad (-)? Completethe table

Jakub Tomassl, * (age). and
. = Julia Tomassi, 35, are husband and wife.
. Jokub is (nationality) and

Julla is from Canada. Their businessis in
'3 (City}, and they've taxt
dilvers. Their company name is

x (name) and

their speciai taxt-bus is good for
famifies and big groups.

€ Cover Exercises A and B and practice alone or with another student.
Point to a picture and say the sentence.

Jon and Liz >, (sumame) are
brother and sister, and their Moroccan

« restaurant, Roceo, is in

rom Japan. an engineer o * {country). They're nat

He's an actoc om Libya. from Morocco, they're from England, but

Lesson 3.1 OBJECTS

f
1 A Match the names of the objects with ;:\E:;:;:‘a:;:r;\ is very good for
the photos A-}. B Ask Student B your questions about photos A-C. o .
1 abag 6 abuslness card C Listen to Student B and answer questions about photos D-F.
2 acreditcard 7 2 newspaper B Work In pairs and take turns.
Ask and answer the questions.
3 a picture 8 aclock 4
5 aglass 10 awatch B: He's 38, How old is Juiio Tomass:

2 A Student A:read the letters below to Student B. Listen to A: She's 35
Student B and write the letters.

EEE] USA L7P faq  OK

? student A: you are the waiter,

B Workin pairs. Which objects are in
the classroom?

2 A Write the plurals of the words in Exercise 1A in the o Take the customer’s order.
correctplace. [ Lessdn 2 Jis oo san o i T
1nost words Key - keys ? & Student A:
look at the
photos of
your friends.
after -x, -ss. <h v es box - boxes.

Complete the
notes below.

b

aftor consonant « -y |y « -ies | city - cities

B Write the words in the box a Nurtic ity NI

under the photos.

aboy aman children guls
boys awoman agirt

achid women B Work with other students. Cover your notes and talk about

the photos.




ADDITIONAL COMPONENTS

ORKBOO

Speakout Second Edition Workbook contains a wide
variety of review and practice exercises and covers all of
the language areas in the corresponding Students’ Book
unit. It also contains regular review sections to help
learners consolidate what they have learned.

THINGS

1 A Find eight objects.

3 5, B Write the plural of the words in Exercise 1A.
€D Extensive practice of vocabulary and grammar Rt
3 s 2 6
covered in the Students’ Book — — 3
& a

 Write the plurai of the words.
phone number
country
classroom
businessman
bus

student
unwersity
<hild

hotel manager
glass

@ Additional practice of pronunciation points covered
in the Students’ Book

a Reading and listening texts develop learners’ skills

@ Writing exercises focus on useful sub-skills

LTI SRV

Sowo~

Speakout Second Edition Workbook Audio is available online.
Visit www.english.com/speakout to download audio
material to accompany the pronunciation, listening and

2 A Check invention in your dictionary. Which
inventions 1-8 are in the pictures?

functional practice exercises. 1 paper s pizza
2 emait 6 chocolate

3 pendil 7 wheelchair

& aspirin 8 marganne

B Where are inventions 1-8 from? Match the
country and theinvention.
taly yga Germany

Mexico  Spain  Englang China

GRAMMAR
GRAMMAR 4 A Complete the sentences with the words POSSESSIVE ‘s
THISITHAT/THESE/THOSE inthe bax.
this that these those is(x2) are(x2) Add one 3 to each conversation,

3 Complete the conversations with this, that, these or those

1 A What is Lenad job?
B: She's 3 teacher
2 A Whereis Nasra coffee?
B: s over here
3 & 15 Andy room
number threc fax e o
gl faut one or three
8t Let me check 1ts thice four one.
4 A Who i thatman gver theye?
B: Oh, thats Pauio. He's my hysband manager
§ A: How old are Kamal brothers?
B: Altis thiteenand Onmiar s foureen
6 A \Who s Pilary
B: She's one of Mania friends from unrersity.
T A: 1s this your bog, Andy?

this
1s £ your bookhere on thetable?
Whatare boxeshere anmy chair?
This my friend, Comingo.
These my paients. Steve and Beth
1s a number 43 bus over there?
Are your books over there?
Who that woman with Harry?
Who those children?

P

B Underline six examples of /s/ in the
sentences in Exercise 44,

18 855 your back?

> Circle nine examples of /z/ in the
sentences in Exercise 4A.

B: No thats 3 womanbag!
8 A Whats your mother nrme?
B: 1's Qlivia, Oirvia Mare
9 A What's Lidla natongtity>
B: ) think she's Argantinian
10 A where's my coat?
B: 185 an Felipe chaw,

e his your boak?
is my friend, Dave. | i e
is Jim.

© [333.1 Uistenand check. Then listen and
repeat.

5 A Make the sentences plurat.
1 This is my friend

Loka at sin the seatences 1 it POSSESSIVE (P) or is?
Ourcats name is Ebony ’
What's her surname?
Lisin Yokyo on business.
Keystina’s husbang is Seottish
SYARCY jn't Astratio’s caprgal oty
where's my phone?
MY brother’s a gocto

2 That’s her brother.

3 s that your chair?

¥ in Uruguay
Ateschers job s difficylt

BNO WA LN .

4 This is the new student.

2 Make thesentencessingular.
1 Are those pictures old?

2 These are my business cards.

3 Who are these students?

4 Those are Susan’skeys.

5 whats & Are your keys?

English?

irLanguage com

C Read the text and check your ideas.

Great inventions are international,
. but where are they from? Where is
F‘ the wheelchair from? How about
| aspirin? And chocolate? Read and

|| find out!
|
l‘ it's no surprise that pizza is from
ttaly, the inventien of an italian baker,
.l. Raffaele £sposito. Switzerland is
| famous for chocolate, but chocolate
15 in fact from Central America, from
ii! Mexico. And what about ancther foed,
& margarine? Well. margarine is the
| nvention of a Frenchman, Hippolyte
i Mege-Mouries

i Communications |

H The wors ‘paper’ is from the Eqyptian
M wore ‘papyrus’, but paper is one of

M the great inventions of ancient China
W Andthe pencit? That's from England t

P

SONIHL (&

B

il Now we don't communicate on paper
| very much, but by email Email is

the inventicn of an American, Ray
email was

Tomlinson Tomiinson's fi
QWERTYUIOP

1
] Heain [ :
il Aspirin 1s from Germany, the invention
of Felix Hoffman, for his ill father. |
And how about the wheelchair? The |
wheelchair isa Spanish invention. The
first wheelchair was for King Philiz 1 of |
Spain in 1554

e ————

© Cover the text and write the invention for 1-5.
Then read the text again and check your answers.
Raffaele Esposito oo

Felix Hoffman

Hippolyte Mege-Mouriés

King Philip 1 of Spain

®ay Tomlinson

wewoN

E-

UNKERS AND, BUT

B complete the replies with gndor put.
1 Thats 3nice worch
3) Thanks, It’s Swsss

b) Thanks,
davghters watch
<) Thaaks, st's mce,

s very good
1At my watch 23 my

it’s not very good
2 Areyoy cold?

3) ves, _ e Heg
B No. fm tired
o ves fm fine

3 1s your coat plack>

a) ves. that S0t my coat
Z) ::'c:A ™Y CGat 5 inmy car
4 1als my ceal, thanks.
4 Are those sunglasses new?
a} ves, they re peed
. they're pood.
sungT— they're reading plesses, not

What's the homework?

a) Two pages in the weikbeok ®agus 65
66

b) Pages 65
<) fthinkity tus page,
with Dimjer;

66 11 the workboek,
please check

6 Hi, Chris.
3) Yes,
with an 3t
b) Yes. this s Anne

Carole
& This s Annc.
my sister

15105 your sister, Anne?
hes name’s not anne its anna

this is her friepg,

she's my frieod, not

il oty Cppal oo
2

%

o e



MYENGLISHLAB . e

MyEngliShLab provides a fully blended and Exercise 4 Vocabulary - clothes and cofours
personalised learning environment that Whas colours}are the things?
benefits both teachers and learners. It offers:

® Aninteractive Workbook with instant
feedback and automatic grade book

® A common error report that highlights
mistakes learners are making

e Tips and feedback that direct learners
to reference materials and encourage
them to work out answers themselves

1 red . whre and dlue i

Unit and achievement tests e :

Mid- and end of course tests s > ool el by i
BBC interviews and interactive A ——_ o ST

exercises AUmARS §E AR G PEARSON

Speakout Second Edition ActiveTeach contains everything you ® Extraresources section includes editable scripts,

need to make the course come alive. It includes integrated photocopiable worksheets, tests and BBC interviews for

whiteboard software that allows you to add notes, embed files, every unit with accompanying worksheets

save your work and reduce preparation time. e Grammar and vocabulary review games
Answers to exercises are revealed a the touch of a button ® Assessment package containing all the course tests
Audio and video content fully integrated with time-coded ® Useful tools include a regular keyboard, a phonetic
scripting keyboard, a stopwatch and scoreboard.

e Shortcuts to the relevant pages of the Language bank and
Vocabulary bank make navigation easy

—
out ¢ Starter ActiveTeach

3.1 ) WHAT’S THIS?

VOCABULARY GRAMMAR = 4 8 Cotrm 4 e s i o o s ['SPEAKING ==
coaversation with s, IMLIW
THINGS THIS/THAT/THESE/THOSE :"“"' S A Work in palr. Clhoose sheee (hings in the
@ ’.Awnhnﬂnml—:lumA 0 Which @ 3Amumwvmmmonmxm. -Gty s comana__ aaronm and tivwe things from your beg,
objecis in the baz e In the photos) in phatos @ 1y friend: B Wike the English worts fos shie things. Look tn
Q) B e e vy » dicUonary or ask yout teacher.
books 3 UtAn (omGE key & notetook O Write 1his, thot. Ohese. thoes under pictures 1-4.
cups Domes achakr stable pens glasses o - A Theyre from Greece and Bcazh. L ovevyone, Cwlhmﬁﬂmlmﬂohuam
1 '____Is Catine, from France. Pstab ol Aoy

& Heta e
A: OK. Cetine. Hese's aur claswoom and * i
our weacher avar theve, Mes ng. Hes King)
G Yen Who's *______7 Oh hetla, Syie. And you're 0 s o purse
e pew studang, yes?
B Yea it Cefine. MeGa.

D Whict words i he D v sigter nd which

are pUsals? Write S

CEII Y souuDs: plorats s {3t and 13 Look st la s
the pronunOation of the plural words. Then Usten e
and repeet. r

I3 %y pens i C: Hela, Celine. Welcoms 1 the class. Isvou
izl bougs glessty coursebook
\ > D & Thank you.
DrarigtCIPHDIDEANK — & C: 20 have ona of dicsonadies bare.
€ Complate tse rue with s or are. & Thanks.
T E] - - ©: Plaase st down.*. desx s free. over ineve
— e by the window
2ADII? Usaen and match aamenauons 1-4 e S— B Wock in Goups and practise 1l conversation.

wh photos &-0. o~
speakout TiP

B g ¥ G 0BJ33 Usten and mumber the words In the
B Listen again who Is not hapoy? Orcle four names. order you hear thesn. Then Ustan sgain end repest.
3 oy o Tina, s & O
Denise Tanya Stan Nawin Lns Sem 5 (o s M = man: M3 « maried or tingle woman s « married
Olver xate Oeve = «OMAT Mi3s - Unge woman; Or - Doctor
thulr:.dbu\almb—nwo(- 3 these thove
1 comversations with 14 betom s s these
3 Yean this mw-wm-w 0 s Dhese
2 s our homenort. LAHGUAGEBANK
3 Mheyre for my English dass.
& Thisone?

SHORTCUTS A RESEOTJ’:}ACES A GAMES A TOOL BOX A DICTIONARY PHONETIC CHART




ADDITIONAL COMPONENTS

Speakout Second Edition’s website provides a wealth of information to support the course including:
°
°
°
[ ]
[ ]
°
[ ]

Visit www.pearsonelt.com/speakout to check out the range of material available.

Information about the course, components and authors
Introductory videos by the authors of the course
Sample materials and free downloadable worksheets
Teaching tips

Placement test

Editable audio and video scripts

Global Scale of English mapping documents

SPEAKOUT ExTRA

arter

3 SPEAKOUT EXTRA

3 ordering In a cate
it

Consolidation

Speakout Extra provides a bank of S o
additional downloadable exercises that can
be accessed via the companion website:

® Downloadable grammar, vocabulary,
pronunciation and skills worksheets

2 Lok stibe Lble thea complet the comeciotion
et

R

e BBCinterviews and accompanying
worksheets

e corrmec
wort o
190 e o ™ the box ang

® Additional worksheets to accompany
DVD clips in the Students’ Books 3 o

® Updated regularly with new material

Visit www.pearsonelt.com/speakout to check
out the range of material available.

e s )

G g 5
2 “out BEE INTERVIEWS EXTRA

B 0t w3980 o s e s i - o Gt Sk e s o
* A% T g i 1
s L b s i i e

1 ovemertw: Waich the vides Are the same - ¥ jeans snd Vi

T watch the video fram 0:12 10 027 and compiste

3 Read the s 1 the b Lheck new wor
weeo trom0 21

1 teoh e e ek o the a1 Chech e vt nyour ity
om0t e e B e o e s

« bt
A wath the vides from 021 10 1.48 g,




The thinking behind
Speakout Second Edition

Speakout Second Edition has been significantly updated and
refreshed following feedback from students and teachers from
around the world. It offers engaging topics with authentic BBC
material to really bring them to life. At the same time it offers
a robust and comprehensive focus on grammar, vocabulary,
functions and pronunciation. As the name of the course might
suggest, speaking activities are prominent, but that is not at
the expense of the other core skills of reading, writing and
listening, which are developed systematically throughout.

With this balanced approach to topics, language development
and skills work, our aim has been to create a course book full
of ‘lessons that really work' in practice. Below we will briefly
explain our approach in each of these areas.

TOPICS AND CONTENT

In Speakout Second Edition we have chosen topics that are
relevant to students’ lives and are global in nature. Where a
topic area is covered in other ELT courses we have endeavoured
to find a fresh angle on it. It is clear to us that authenticity is
important to learners, and many texts come from the BBC's rich
resources (audio, visual and print) as well as other real-world
sources. At lower levels, we have sometimes adapted materials
by adjusting the language to make it more manageable for
students while trying to keep the tone as authentic as possible.
We have also attempted to match the authentic feel of a text
with an authentic interaction. Every unit contains a variety of
rich and authentic input material including BBC interviews
(filmed on location in London, England) and DVD material,
featuring some of the best drama, documentary and light
entertainment programmes that the BBC has to offer.

GRAMMAR

Knowing how to recognise and use grammatical structures is
central to our ability to communicate with each other. Although
at first students can often get by with words and phrases, they
increasingly need grammar to make themselves understood.
Students also need to understand sentence formation when
reading and listening, and to be able to produce accurate
grammar in professional and exam situations. We share
students’ belief that learning grammar is a core feature of
learning a language and believe that a guided discovery
approach, where students are challenged to notice new forms,
works best. At the same time, learning is scaffolded so that
students are supported at all times in a systematic way. Clear
grammar presentations are followed by written and oral
practice.

In Speakout Second Edition you will find:

e Grammar in context - We want to be sure that the
grammar focus is clear and memorable for students.
Grammar is almost always taken from the listening or
reading texts, so that learners can see the language in
action, and understand how and when it is used.

® Focus on noticing - We involve students in the discovery
of language patterns by asking them to identify aspects of
meaning and form, and complete rules or tables.

TEACHING APPROACHES

e Cross-references to Language bank - As well as a summary
of rules within the unit, there are also cross-references to
the Language bank at the back of the book which provides
further explanation of the grammar point in focus as well as
additional practice.

e Plentiful and varied practice - We ensure that there is
plenty of practice, both form- and meaning-based, in the
Language bank to give students confidence in manipulating
the new language. Additional form-based grammar practice
is also provided in the Workbook and in Speakout Extra.

On the main input page we include personalised practice,
which is designed to be genuinely communicative, and to
offer students the opportunity to say something about
themselves or the topic. There is also regular recycling of
new language in the Lookback pages. Again, the focus
here is on moving learners towards communicative use of
the language.

VOCABULARY

Developing a wide range of vocabulary is key to increasing
communicative effectiveness; developing a knowledge of
high-frequency collocations and fixed and semi-fixed phrases
is key to increasing spoken fluency. An extensive understanding
of words and phrases helps learners become more confident
when reading and listening, and developing a range of
vocabulary is important for effective writing. Equally vital is
learner-training, equipping students with the skills to record,
memorise and recall vocabulary for use.

There is a prominent focus on vocabulary in Speakout Second
Edition. We include vocabulary in almost all lessons, whether
in a lexical set linked to a particular topic, as preparation for

a speaking activity, or to aid comprehension of a DVD clip or a
listening or reading text. Where we want students to use the
language actively, we encourage them to use the vocabulary to
talk about their own lives or opinions. At lower levels, the
Photo bank also extends the vocabulary taughtin the lessons,
using memorable photographs and graphics to support
students’ understanding. Vocabulary items have been selected
according to their usefulness with a strong focus on the
following:

e Vocabulary ‘chunks’ — As well as lexical sets, we also
regularly focus on how words fit together with other words,
often getting students to notice how words are used in a
text and to focus on high-frequency ‘chunks’ such as
verb-noun collocations or whole phrases.

e Vocabulary systems — We give regular attention to
word-building skills, a valuable tool in expanding
vocabulary. At higher levels, the Vocabulary plus sections
deal with systems such as affixation, multi-word verbs and
compound words in greater depth.

® Recycling - Practice exercises ensure that vocabulary is
encountered on a number of occasions: within the lessons,
on the Lookback page, in subsequent lessons and in the
Photo bank/Vocabulary bank at the back of the book.
Additional vocabulary practiceis also provided in the
Workbook and in Speakout Extra.

e [earner training - One of the main focuses of the Speakout
tips — which look at all areas of language learning - is to
highlight vocabulary-learning strategies, aiming to build
good study skills that will enable students to gain and
retain new language.
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FUNCTIONAL LANGUAGE

One thing that both teachers and learners appreciate is

the need to manage communication in a wide variety of
encounters, and to know what’s appropriate to say in given
situations. These can be transactional exchanges, where the
main focus is on getting something done (buying something
in a shop or phoning to make an enquiry), or interactional
exchanges, where the main focus is on socialising with others
(talking about the weekend, or responding appropriately to
good news). As one learner commented to us, ‘Grammar rules
aren’t enough - I need to know what to say.’ Although it is
possible to categorise ‘functions’ under ‘lexical phrases’, we
believe it is useful for learners to focus on functional phrases
separately from vocabulary or grammar.

The third lesson in every unit of Speakout Second Edition looks
at one such situation, and focuses on the functional language
needed. Learners hear or see the language used in context and
then practise it in mini-situations, in both a written and a
spoken context. Each of these lessons also includes a Learn to
section, which highlights and practises a useful strategy for
dealing with both transactional and interactional exchanges,
for example, asking for clarification, showing interest, etc.
Learners will find themselves not just more confident users of
the language, but also more active listeners.

| SPEAKING |

The dynamism of most lessons depends on the success of the
speaking tasks, whether the task is a short oral practice of new
language, a discussion comparing information or opinions, a
personal response to a reading text, or a presentation where

a student might speak uninterrupted for a minute or more.
Students develop fluency when they are motivated to speak.
For this to happen, engaging topics and tasks are essential, as
is the sequencing of stages and task design. For longer tasks,
students often need to prepare their ideas and language in a
structured way. This all-important rehearsal time leads to more
motivation and confidence as well as greater accuracy, fluency
and complexity. Also, where appropriate, students need to hear
a model before they speak, in order to have a realistic goal.

In Speakout Second Edition there is a strong focus on:

e Communicative practice - After introducing any new
language (vocabulary, grammar or function) there are many
opportunities for students to use it in a variety of activities
which focus on communication as well as accuracy. These
inciude personalised exchanges, dialogues, flow-charts and
role-plays.

® Fluency development - Opportunities are included in
every unit for students to respond spontaneously. They
might be asked to respond to a series of questions, to
comment on a BBC DVD clip, interview or text, or to take
part in conversations, discussions and role-plays. These
activities involve a variety of interaction patterns such as
pairs and groups.

® Speaking strategies and sub-skills — In the third lesson
of each unit, students are encouraged to notice in a
systematic way features which will help them improve their
speaking. These include, for example, ways to manage a
phone conversation, the use of mirror questions to ask for
clarification, sentence starters to introduce an opinion and
intonation to correct mistakes.

e Extended speaking tasks - In the Speakout Second
Edition BBC DVD lesson, as well as in other speaking tasks
throughout the course, students are encouraged to attempt
more adventurous and extended use of language in tasks
such as problem solving, developing a project or telling
a story. These tasks go beyond discussion; they include
rehearsal time, useful language and a concrete outcome.

LISTENING

For most users of English, listening is the most frequently

used skill. A learner who can speak well but not understand

at least as well is unlikely to be a competent communicator or
user of the language. We feel that listening can be developed
effectively through well-structured materials. As with speaking,
the choice of interesting topics and texts works hand in hand
with carefully considered sequencing and task design. At the
same time, listening texts can act as a springboard to stimulate
discussion in class.

The listening strands in Speakout Second Edition focus on:

e Authentic material - In Speakout Second Edition, we believe
that it is motivating for all levels of learner to try to access
and cope with authentic material. Each unit includes a
DVD extract from a BBC documentary, drama or light
entertainment programme as well as a BBC Interview filmed
on location with real people giving their opinions. At the
higher levels you will also find unscripted audio texts and
BBC radio extracts. All are invaluable in the way they expose
learners to real language in use as well as different varieties
of English. Where recordings, particularly at lower levels, are
scripted, they aim to reflect the patterns of natural speech.

e Sub-skills and strategies - Tasks across the recordings
in each unit are designed with a number of sub-skills
and strategies in mind. These include: listening for global
meaning and more detail; scanning for specific information;
becoming sensitised to possible misunderstandings; and
noticing nuances of intonation and expression. We also help
learners to listen actively by using strategies such as asking
for repetition and paraphrasing.

e Texts as a context for new language - We see listening as
a key mode of input and Speakout Second Edition includes
many listening texts which contain target grammar,
vocabulary or functions in their natural contexts. Learners
are encouraged to notice this new language and how
and where it occurs, often by using the audio scripts as a
resource.

e Texts as a model for speaking - in the third and fourth
lessons of each unit the recordings serve as models for
speaking tasks. These models reveal the ways in which
speakers use specific language to structure their discourse,
for example, with regard to turn-taking, hesitating and
checking for understanding. These recordings also serve as
a goal for the learners’ speaking.

| READING _

Reading is a priority for many students, whether it’s for study,
work or pleasure, and can be practised alone, anywhere and
at any time. Learners who read regularly tend to have a richer,
more varied vocabulary, and are often better writers, which in
turn supports their oral communication skills. Nowadays, the
internet has given students access to an extraordinary range
of English language reading material, and the availability



of English language newspapers, books and magazines is
greater than ever before. The language learner who develops
skill and confidence in reading in the classroom will be more
motivated to read outside the classroom. Within the classroom,
reading texts can also introduce stimulating topics and act as
springboards for class discussion.

The reading strands in Speakout Second Edition focus on:

e Authentic texts — As with Speakout Second Edition listening
materials, there is an emphasis on authenticity, and this is
reflected in a number of ways. Many of the reading texts in
Speakout Second Edition are sourced from the BBC. Where
texts have been adapted or graded, there is an attempt
to maintain authenticity by remaining faithful to the text
type in terms of content and style. We have chosen up-
to-date, relevant texts to stimulate interest and motivate
learners to read. The texts represent a variety of genres that
correspond to the text types that learners will probably
encounter in their everyday lives.

e Sub-skills and strategies - In Speakout Second Edition
we strive to maintain authenticity in the way the readers
interact with a text. We always give students a reason to
read, and provide tasks which bring about or simulate
authentic reading, including real-life tasks such as
summarising, extracting specific information, reacting
to an opinion or following an anecdote. We also focus on
strategies for decoding texts, such as guessing the meaning
of unknown vocabulary, understanding pronoun referencing
and following discourse markers.

® Noticing new language - Noticing language in use is a
key step towards the development of a rich vocabulary
and greater all-round proficiency in a language, and this is
most easily achieved through reading. In Speakout Second
Edition, reading texts often serve as valuable contexts for
introducing grammar and vocabulary as well as discourse
features.

e Texts as a model for writing — In the writing sections,
as well as the Writeback sections of the DVD spreads, the
readings serve as models for students to refer to when they
are writing, in terms of overall organisation as well as style
and language content.

WRITING

In recent years the growth of email and the internet has led

to a shift in the nature of the writing our students need to do.
Email has also led to an increased informality in written English.
However, many students need to develop their formal writing
for professional and exam-taking purposes. it is therefore
important to focus on a range of genres, from formal text types
such as essays, letters and reports to informal genres such as
blog entries and personal messages.

There are four strands to writing in Speakout Second Edition
which focus on:

® Genres - in every unit at the four higher levels there is
a section that focuses on a genre of writing, emails, for
example. We provide a model to show the conventions
of the genre and, where appropriate, we highlight fixed
phrases associated with it. We usually then ask the students
to produce their own piece of writing. While there is always
a written product, we also focus on the process of writing,
including the relevant stages such as brainstorming,
planning, and checking. At Starter and Elementary,

we focus on more basic writing skills, including basic
written sentence patterns, linking, punctuation and text
organisation, in some cases linking this focus to a
specific genre.

® Sub-skills and strategies —- While dealing with the genres,
we include a section which focuses on a sub-skill or strategy
that is generally applicable to all writing. Sub-skills include
paragraphing, organising content and using linking words
and pronouns, while strategies include activities like writing
a first draft quickly, keeping your reader in mind and self-
editing. We present the sub-skill by asking the students to
notice the feature. We then provide an opportunity for the
students to practise it.

e Development of fluency - At the end of every unit,
following the DVD and final speaking task, we include a
Writeback task. The idea behind these tasks is to develop
fluency in their writing. While we always provide a model|,
the task is not tied to any particular grammatical structure.
Instead the emphasis is on using writing to generate ideas
and personal responses.

® Writing as a classroom activity — We believe that writing
can be very usefully employed as an aid to speaking and
as a reflective technique for responding to texts — akin to
the practice of writing notes in the margins of books. It also
provides a change of pace and focus in lessons. Activities
such as short dictations, note-taking, brainstorming on
paper and group story writing are all included in Speakout
Second Edition and additional writing practice is provided in
Speakout Extra.

PRONUNCIATION

In recent years, attitudes towards pronunciation in many
English language classrooms have moved towards a focus on
intelligibility: if students’ spokenlanguage is understandable,
then the pronunciation is good enough. We are aware, however,
that many learners and teachers place great importance on
developing pronunciation that is more than ‘good enough’, and
that systematic attention to pronunciation in a lesson, however
brief, can have a significant impact on developing learners’
speech.

In Speakout Second Edition, we have taken a practical,
integrated approach to developing students’ pronunciation,
highlighting features that often cause problems in conjunction
with a given area of grammar, particular vocabulary items and
functional language. Where relevant to the level, a grammatical
or functional language focus is followed by a focus on a feature
of pronunciation, for example, the weak forms of auxiliary
verbs or connected speech in certain functional exponents.
Students are given the opportunity to listen to models of the
pronunciation, notice the key feature and then practise it.

Each input lesson looks at a specific feature of pronunciation
and the following strands are covered:

® Sentence stress — We help learners to identify which words
are stressed in a sentence. This is particularly important for
helping learners to understand rapid spoken English where
the important information is highlighted by the speaker.

® Word stress - When dealing with new vocabulary, we
emphasise the importance of using the correct word stress
patterns. This helps listeners to identify the word being
used and helps the speaker to use the correct vowel sounds.
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e [ntonation - We look at how intonation and the way we
deliver a sentence caninfluence its meaning, or how the
sentence is received.

e Connected speech - We help learners to understand rapid
spoken English by looking at how the sounds change in
fast speech. To encourage fluency we also help learners to
produce rapid speech.

e Individual sounds - Sometimes specific individual
sounds can cause problems for learners. We help learners
to identify and produce specific sounds where they are
important.

Additional pronunciation practice is provided in the Workbook
and in Speakout Extra.

TEACHING STARTER LEARNERS

Starter can be the most rewarding level to teach; every lesson
brings learners tangible advances in knowledge and skills, as
they leave the lesson able to do or say something that an hour
or two before was completely unknown to them. The particular
challenges a teacher faces with starters require less in terms of
knowledge of the language and more in terms of technique, in
particular the ability to convey meaning of new language and
instructions to people who may have heard little or no English
in their lives.

It's sometimes said that there are no true starters in English
among adult learners, because of the omnipresence of the
language, but of course there are many who are beginning
their study of English with no more than a handful of words
and phrases and perhaps very little experience learning a
language in a classroom. This point is perhaps one of the most
important to keep in mind - that your starter students may
find the context and routines of your classroom completely
alien. Their expectations will be informed by their previous
learning experiences, and may include a view of the teacher’s
role as authoritarian and directive. Routines and formats we
take for granted, like checking an exercise in pairs, completing
communicative activities with more attention to meaning than
form, and working out grammar rules and meanings of words
from context, may be new and even shocking to the starter
learner. For this reason, considerable attention needs to be
given to orienting starters to what's expected of them, to how
to complete basic procedures, and most of all to

taking initiative in indicating when they don’t understand
something. The nodding, smiling face of a starter may be
hiding an utterly confused individual too afraid to show their
disorientation, and it’s vital that the teacher establishes a clear
communication with students from the start, so that minutes
and lessons don't pass where one or more students don't know
what's going on.

Here are our top tips to help at this level:

® When planning your lessons, think through in detail how
you will set up activities. It can be useful for starters to
hear instructions in English and become familiar with
some basic expressions, and that should be part of your
routine. It's also important to invest time in demonstrating
to students how an activity is supposed to be done. This
is essentially learner training —training students how to
function in @ modern language classroom.

® Be realistic in your expectations of what starters can
produce; while some starters can comfortably carry out
speaking tasks in the Students’ Book, some will be very

reticent about saying anything at all. Aside from providing
encouragement and support, often there is little you can do
to hurry the pace of their learning.

® Review of vocabulary is important at any level, but at
starter it is crucial. In part, because the sound system
of English is new, starters find retention of vocabulary
extremely difficult. Try to work vocabulary review games
and activities into your warmers, fillers and coolers.

® Whenever learners do written tasks, whether they're
copying from the whiteboard or completing a task in their
books, closely monitor what they write in their notebooks.
It's common for starters to have serious difficulties with
English spelling, and important that the record they go
home with is accurate.

e If you have a monolingual group and speak the learners’
mother tongue, consider doing so very selectively. It's useful
for learners to hear English as much as possible, and careful
planning of instructions can make them valuable listening
practice. And the more you rely on their L1 to communicate,
the more they will - and the greater difficulty they'll have
becoming functional in English.

e If you have a multilingual group, consider providing extra
support and/or homework for learners who are not able to
rely on having similar words or grammar in their language
or who have particular skills needs such as coping with a
different script.

e |[f you're the kind of teacher who likes to adapt the
Students’ Book, consider limiting the extent to which you
do this at starter. A first English course can be daunting
for beginners, and the Students’ Book can serve as a kind
of anchor for them; and if they found a lesson completely
overwhelming, it's much easier for them to go home and
review the lesson if it came directly from the Students’
Book.

® Be consistent about giving and checking homework, such
as exercises in the workbook. A large proportion of learning
- particularly retention - happens during self-study rather
than during formal lessons.

e Finally, keep in mind that a language lesson may be an
emotional and stressful experience for starters, more than
at any other level. For this reason, things that make each
individual feel recognised and 'human’ - encouragement,
praise, the use of students’ names, even a well-placed smile
or eye contact (where culturally appropriate) - can go a long
way towards students leaving
a lesson feeling positive and motivated, and looking
forward to the next one.

Antonia Clare, Frances Eales, Steve Oakes and JJ Wilson

www.lrLanguage.com



The Global Scale of English

The Global Scale of English (GSE) is a standardised, granular
scale that measures English language proficiency. The scale is
part of a wider GSE ecosystem that includes Learning
Objectives or ‘can do’ statements that describe exactly what a
learner can do at each point on the scale, teaching and learning
materials in a variety of media, and low- and high-stakes

tests — all aligned to the Global Scale of English. Using the
Global Scale of English students and teachers can now answer
three questions accurately: Exactly how good is my English?
What progress have | made towards my learning goal? What do
I need to do next if | want to improve?

Unlike some other frameworks that measure English proficiency
in broad bands, the Global Scale of English identifies what a
learner can do at each point on a scale from 10-90, across each
of the four skills: listening, reading, speaking and writing. This
allows learners and teachers to understand a learner’s exact
level of proficiency, what progress they've made and what they
need to learn next.

The Global Scale of English is designed to motivate learners
by making it easier to demonstrate granular progress in their
language ability. Teachers can use their knowledge of their
students’ Global Scale of English levels to choose course
materials that are precisely matched to ability and learning
goals. The Global Scale of English serves as a standard against
which English language courses and assessments worldwide
can be benchmarked, offering a truly global and shared
understanding of language proficiency levels.

Visit English.com/gse for more information about the Global
Scale of English.

3.4 ¢$)) THE MARKET

DVD PREVIEW . DVD VIEW

1 A Match objects 1-6 with pictures A-F. 3 A watch the DVD. Which objects in
1 spices D % Joidlices Exercise 1A arein the market? Tick
2 clothes 5 pottery the objects.
3 carpets 6 lenther wallets and bags B Watch the DVD again and

undecline the word you hearin the
smtrnies

B Which objects in Exercise 1A are in markets in your town orcity?

2 Read the prog . Where is ? What is 1 My first/second day inlstanbul.
his new job? 2 Theie are four hundred/thousand
shops here.
3 {'m here to siudy/leom.
B
Bl Francesco’s 4 This s new/mce. Thi fooks old but

1t s notold
This 15 a free/real ari. Like Tutkish

Mediterranean Voyage

Francesco ds Mesto Is an fealian TV presenter. In this
programme Francesco is in Istanbul, Tuzkey, at the Grand
Bazaar ~Istanbul’s famous inarket. His new job'is a carpet
seller but he seys 1 don't know anything abaut carpets!”
His friend and teacher, Harkan, helps him. Is Francesco

0 good salesman?

w

6 1t's not good, o nightmare)

7 A:Thiee hundred dollars.
8: £ight Nine hundred

8 Americans are good. They are
Inendly/beoutiful

9 It's his hest carpet/sole

10 We wilt give you a spectal discoont/
price. five hundreddollars.

€ Work in pairs and answer the

Questions.

1 Is Francesco a good salesman?

2 1s Harkan (the Turkish man) a good

salesman?

THE GLOBAL SCALE OF ENGLISH

SPEAKOUT SECOND EDITION AND THE GSE

The authors and editorial team were informed by the GSE
Learning Objectives for Adult Learners during the writing and
development of Speakout Second Edition. Revisions to the
grammar, vocabulary and skills syllabuses were influenced by
these GSE Learning Objectives, and they helped to ensure
that the outcomes of each lesson are clear, meaningful and
relevant to learners. The spread below shows how the GSE
Learning Objectives for Adult learners are reflected in the skills
content of a typical lesson of Speakout Starter Second Edition:

e Can identify basic factual information in very simple texts.
(Reading GSE 36)

Q Can follow speech which is very slow and carefully
articulated, with long pauses. (Listening GSE 36)

e Can use brief, everyday expressions to describe wants and
needs, and request information. (Speaking GSE 37)

Q Can write simple sentences about things that they and
other people have. (Writing GSE 37)

Visit www.pearsonelt.com/speakout for the full list of GSE

Learning Objectives for Adult Learners covered in each level of

Speakout Second Edition.

ooe| 3.4
|

speakout ina market _writeback adescription

4 A[J311 Listen 10 the conversation. Are the sentences lrue'si" 29 5 A Read the description ofa market
or false (F)? Correct the false sentences. =t and answer the questions.

1 What's the name of the marke1?

2 Wheresit?

3 Is t open ev

4 Vinat 15t go

1 The lamps are from Motocco £ 7
2 The seller’s first price1s 215

3 The woman's first price 1s 50

4 The finalprice s 150

day?
2

B Listen again and tick the key phrases you hear.
Covent Garden inarket is in the
centre of London. It's-open every day
and it's good for beautifal jewellery.
clothes and pictures, 1¢s also gaod
for small shops and cafCs. it's »
famous tourist attraction for visitors
to Londen and there are poesphe

irom all around the workd. I'm not

& tourist, I'm from London. but (or
me Covent Ganden macket isa good
place ta stop and have a brook.

{ Thats expensne
{ Fot vou.a special Idiscount/pece]

€ Work in pairs and take turns. Student A: you are the customer.
Choose an item from Exercise 1A Student B you are the seiler
Choose a price. Role-play the situation.

B Write about a market in your
town/city or another towa/city.
Answer the questions in Exercise 5A.
Write 80-100 words.




TEACHER’S NOTES

UNIT |
UNIT 2
UNIT 3
UNIT 4
UNIT 5
UNIT 6
UNIT 7
UNIT 8
UNIT 9

UNIT 10

27

37

49

6l

73

83

25

105

117

127

LEAD-IN

The activities on the Lead-in page are designed for you and your Ss to check what English they
already know. Use the activities to help build Ss’ confidence and encourage good classroom
habits such as working in pairs to share ideas, check answers and practise speaking.

NUMBERS I-10

1A Start by demonstrating the activity: write 0 1 2 on the board
and ask Ss to call out the numbers. Write two zero one underneath, point at 0 ___and
gesture for Ss to call out the word, then write zero in the gap. Direct Ss to the activity and allow
time for them to complete the gaps.

B Gesture to show Ss that you want them to listen and check their answers, then play the
recording. Play the word zero again and pause the recording: gesture to invite the whole class
to repeat together. Then play the rest of the recording, stopping if necessary to make sure Ss
have time to repeat.

Answers: 1one 2two 3three &four 5five 6six 7seven 8eight 9nine 10ten

Lead-in Recording 1

zero one two three four five six seven eight nine ten

C Demonstrate the activity by playing the first number on the recording and gesturing for Ss
to write it down. Ask Ss to tell you the number (seven) and write it on the board. Play the rest of
the recording, then give Ss time to compare their answers in pairs.

Lead-in Recording 2 Rt -

seven two five three ten nine four one zero eight six

Optional extra activity

Tell Ss to write a list of five numbers (from 0-10) in any order. Put Ss in pairs and tell them
to take turns to dictate their numbers to their partner. They then check each other’s lists.

D Demonstrate this yourself with a stronger student, then put Ss in pairs. You could extend
the activity by asking Student B to say the previous number instead of the next number.

LINTERNATIONAL ENGLISH |

2A Direct Ss to the photos and ask them to call out the names of the items. Then direct them
to the word box and ask them to write the words next to the correct photos.

B Play the recording for Ss to check their answers. Play the recording again and encourage Ss
to repeat the words in chorus.

Answers: 1 0VD 2chocolate 3 hotel & phone 5bus 6 football

Lead-in Recording 3 =

1DVD 2chocolate 3 hotel 4phone 5bus 6 football

C Before putting Ss into pairs, use the photos and mime to elicit one or two further examples
of international words, e.g. sport, computer, radio. To make the activity more competitive, you
could give the pairs a time limit of ninety seconds to think of more international words. Then
invite pairs to share their answers with the class.

> PHOTOBANK p138

in Ex 1A, Ss match the words with the photos, then compare answers in pairs. In Ex 1B, Ss
work in pairs and tick v the words which are the same in their language, then count them
and compare their totals with the rest of the class.

Answers:
1A 18 2C 3) 4H 5L 6G 7N 8! 9K 10M 11E 12A 13D 14F
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CLASSROOM LANGUAGE

3A Tell Ss to cover the conversations (e.g. with their notebooks). Write on the board: a) in a
taxi, b) in a supermarket, ) in a classroom, then gesture for Ss to listen and tell them to decide
where the people are. Play the recording (Answer: ) in a classroom).

Teaching tip

It is important to make sure that students understand the context of a recording (where it
| takes place, who is speaking. etc.), e.g. by giving them a ‘gist’ question to answer, before they
look at the details of the language used.

Direct Ss to the conversations in their books and focus on the underlined example. Establish
that ‘What's libro in English?’ is correct (e.g. with a v/ on the board). Direct Ss to the next line
and ask if / not know or I don't know is correct. Put Ss in pairs to continue. Play the recording
again for them to check their answers.

Answers: 2don't 3 write 4don't 5page 6 repeat

B You could start by asking a stronger student to take the B role and practise each of the
conversations with you in front of the class, then put Ssin pairs to practise. You could extend
the activity by asking them to substitute different English words in Conversation 1 and
different page numbers in Conversation 2. Monitor the practice and ask pairs who did well to
perform their conversations for the class.

Lead-in Recording 4 B

Conversation 1

A: OK, Antonio. What's ‘libro’ in English?
B: Sorry, | don't know.

A: It's 'book’.

B: Can you write it, please?

A: Yes ...

Conversation 2

: OK. Open your books, please.
: Sorry, | don't understand.

: Open, like this.

: Which page?

: Page eight.

: Can you repeat that, please?
: Yes, page eight.

: Thank you.

PPIPIDPD R

> PHOTOBANK p138

Ss match the words with the photos, then compare answers in pairs.

Answers:
2D 3F 4C 5K 6) 7A 8B 9G 10L 111 12E

Optional extra activity

Put Ss in pairs and tell Student A to cover the list of classroom language verbs, Photobank
p138. Student B reads out a verb from the list and Student A acts it out.

speak,'G\ut TIP

Show Ss the notebook you brought in and write phrasebook on the board. Tell Ss to bring a
notebook like this to their English lessons and direct them to the examples (Hello, Hi, etc.).
Ask the class what classroom language phrases they could write in the book (Can you write it,
please? etc.).




TEACHER’S NOTES
WHERE ARE YOU FROM?

Introduction

Ss practise introducing themselves, using be and the names
I.I WHERE ARE YOU FROM? of countries and towns/cities. They also practise listening, and

; ki :
LISTENING | listen to people say hello learn to use sentence and word stress in speaking, and capital

letters in writing.
GRAMMAR | be: I/you

PRONUNCIATION | sentence stress SUPPLEMENTARY MATERWALS &
VOCABULARY | countries i Resource bank: p141

PRONUNCIATION | word stress © Warm up: have a map of the world available in the

WRITING | learn to use capital letters : classroom, e.g. on a poster, a globe or on the internet.
SPEAKING | introduce yourself i Ex 6A: prepare slips of paper for Ss to write chat messages.
Warm up

VOCABULARY | jobs Use the world map to brainstorm the names of countries.
PRONUNCIATION | word stress Ask Ss to call out any countries whose names they know in

English, and point to the relevant countries on the map as
they are called out. Don’t worry too much about correcting
pronunciation at this stage, as this will be dealt with in the
lesson. Alternatively, invite Ss to take turns coming to the map
and pointing to countries for their classmates to name.

LISTENING

1A Direct Ss to one of the photos (A-C) and encourage them
to predict where the people could be from, by pointing to each
one and asking England? Spain? etc. Establish that there are
many possibilities. Gesture to show that Ss are going to listen

READING | read descriptions of people arriving at an airport
GRAMMAR | be: he/she/it
SPEAKING | ask questions about people

1.3 HOW DO YOU SPELL ...?

VOCABULARY | the alphabet
PRONUNCIATION | the alphabet
FUNCTION | giving personal information
PRONUNCIATION | sentence stress

LISTENING | listen to people give personal information to a recording, then write the numbers 1-3 on the board. Point
LEARN TO | check spelling to the three photos and demonstrate that you want Ss to write
SPEAKING | give personal information the letter A, B or C next to each number. Explain Ss should listen

to the background noise to establish where the conversations

are by using ‘restaurant’ as an example: people talking and
1.4 AROUND THE WORLD B@[E o DVD laughing, background music, the sounds of glasses, plates,
cutlery, etc. Play the recording and give Ss time to compare

DVD | watch a BBC documentary about people from around ) -
their answers before eliciting them.

the world
speakout | speak about you and your country Answers: 1C 2B 3A
writeback | write a personal introduction

Teaching tip
Put Ss in pairs to compare their answers to a listening task.
This helps to build their confidence before sharing their
answers with the class, and encourages a cooperative, |
non-competitive atmosphere in the classroom. As you monitor
(BIBICIED INTERVIEWS this pairwork, you can also see whether Ss are struggling |
with some of the answers, and identify whether you need |
to give more guidance on what to listen for and play the |

In this video people introduce themselves, say where recording again. .

they are from and what their job is. It can provide a fun

Communicative revision activities

Where are you from?

introduction to the unit, but it is also valuable as a revision B Before playing the recording again, spend a few minutes
tool at the end of the unit, consolidating Ss’ knowledge helping Ss to familiarise themselves with the names in the
of the verb be as well as vocabulary related to introducing table (by writing or displaying a copy of it on the board).
yourself and jobs. Point out/Elicit that Steve is male and Carmen and Katie are

female. Read out the names of the countries and cities, so that
Ss recognise them when they hear them on the recording.
Demonstrate that Ss need to match the names, countries and
cities by drawing arrows between them, as in the example.
Play the recording, then give Ss time to compare answers.
Replay the recording if necessary. Then check the answers
with the class.

Answers: 2 Katie-Ireland-Dublin 3 Steve-Australia-Melbourne




TEACHER’S NOTES

Teaching tip

When checking answers with the whole class, call on individual
Ss to give their answer, then ask the rest of the class if they agree,
rather than allowing several Ss to call out their answers at once.
This gives you more control over the feedback and makes the

| process clearer for the Ss.

Unit 1 Recording 1 'l

Conversation 1

: Hello, I'm Diana.

¢ Hi, I'm Carmen.

: Nice to meet you.
You too.

Where are you from?
: I'm from Spain.

Oh, where in Spain?
From Madrid.

onversation 2

Hi, I'm Tom.

Hi, I'm Katie.

Nice to meet you.
You too.

Are you from Ireland?
: Yes, | am.

Oh, where in Ireland?
From Dublin.

Conversation 3

: Hi, I'm James.

: Hello, 'm Steve.

Nice to meet you.

You too.

Where are you from?

I'm from Australia

: Oh. Are you from Sydney?

: No, 'm not. 'm from Melbourne.

PPOPORPOIRPO DPOR>OP> 0P

PrProPOP>OPR

(LS BE: 1/YOU

2A You may want to write or display copies of these tables on
the board. Demonstrate complete by pointing to the first gap and
eliciting from Ss that are is missing, then write it in. Also point
out that I'm is short for am, but that people always use I'min
conversation. Give Ss a minute or two to complete the tables: you
couldencourage them to consult the audio script if they wish.

Answers: Where are you from?/Are you from Sydney? No, I'm not.
(NB: Remind Ss that the capital A is necessary because are is at the
beginning of the question. You could also point out that the first
question could have many answers, whereas the second has the
answers Yes or No.)

B PRONUNCIATION sentence stress Write the answers on the
board (without the underlining) and give Ss time to copy them into
their notebooks. Before playing the recording, say I'm Carmen in
two ways: I'm Carmen and I'm Carmen (you will need to exaggerate
the stress to make sure that Ss hear the difference) and point out/
elicit that the first way sounds more natural because the stress is
on the important information, i.e. the person’s name. Demonstrate
underlining the stressed word in the sentence, then play the
recording.

Answers:

I'm Carmen. I'm from Spain.
Where are you from?

Are you from Sydney?

Yes, lam.

No, 'm not.

C Pause the recording after each sentence and gesture for Ss to
repeat in chorus. You could then also ask a few individual Ss to
repeat, taking the opportunity to correct any problems with
word stress.

> LANGUAGEBANK 1.1 p118-119

Give Ss a minute or two to look at the tables and point out the
inversion of the subject and be in the question form. Ss could
do Ex 1.1Ain class, then practise the complete conversation in
pairs. They could do Ex 1.1B in class or for homework.

Answers:

A2l 3Are 4Am 5not 6arent 7Im 8Te 9'm
10youre 11you 12I'm

B 2 Where are you from? 3 I'm from Italy.
&4 Are you from Rome? 5 No, I'm not. 6 1'm from Venice.
7 Are you from Rome? 8 No, I'm not from Italy.
9 I'm from Ankara, in Turkey.

3A Go through the example with the class. You could also
complete the second gap with the class as another example. Ss can
then complete the conversations individually or work in pairs. If

Ss ask about the meaning of meet, you could demonstrate this by
acting out meeting a student for the first time. Point out that You
toois a short way to say Nice to meet you when you reply.

Teaching tip

There are many phrases such as Nice to meet you and You too
which are easier to deal with as a ‘fixed’ phrase, i.e. what we say
when we meet someone new. Remind Ss to add these to their
phrasebooks.

B Play the recording for Ss to check their answers. You may want
to write or display the conversations on the board in order to go
through the answers with the class.

Answers:
2'm 3are 4’m 5m 6'm 7are 8'm 9Are

C Put Ss in pairs to practise the conversations. Monitor and listen
for examples of good use of the verb be and give the class praise
for these in feedback.

D Start by demonstrating this yourself with a strong student,

or ask two stronger Ss to demonstrate. Then put Ss in pairs to
practise. You could extend this by asking Ss to stand up and
walk around, introducing themselves to the rest of the class.
Demonstrate this by walking up to a student and introducing
yourself, then gesture for everyone to stand up and do the same.

VLol IV IWVAM COUNTRIES

4A Direct the class to the country outlines and ask them to call
out the names of the countries. Don’t worry about correcting
pronunciation: this will be covered in the next two stages. Put Ss
in pairs to write the names of the countries in the box next to the
capital cities.

B Play the recording for Ss to check their answers.

Answers: 1 Russia 2China 3theUK &4Brazil 5 the USA

6 Germany 7 Turkey 8 lItaly



C PRONUNCIATION word stress Demonstrate underlining the
stressed syllable in Russia on the board, pointing out that Ss need
to underline the vowel - a, e, i, 0 or u. Before Ss listen again, they
should write out the countries in the order that they appear on the
recording in their notebooks, to make the underlining task more
manageable.

Answers: 2 China 3the UK &Brazil 5the USA 6 Germany
7 Turkey 8 italy

When you play the recording again for Ss to repeat in chorus,
pause on the more difficult countries and invite individuals to
repeat. This will give you a chance to correct pronunciation.

D Demonstrate this yourself two or three times with stronger Ss
and point out that the answers start It’s in ... (Ss are likely to say
Isin...). Then put Ssinto pairs to practise. You could extend this
activity by telling Student A to say a country and Student B to reply
with the name of its capital city.

—
speakout TIP

You may want to suggest that Ss keep new vocabulary in their
phrasebook, and perhaps have pages for different topics, e.g.
countries and cities. You could also show them how to keep a
record of the stress pattern next to the word, using large and small
circles, e.g. Russia Oo.

> PHOTOBANK p139

Ss match the countries with the flags, then in pairs complete
the table with the correct countries.

Answers:
A 1A 2E 3G 4H 5D 6C 7F 8B
B 1the USA 2Argentina 3 Colombia & Germany 5 Italy
6 Chile 7 Mexico 8Russia 9China 10Japan 11 the UK
| 12 Poland 13 Spain 14 Turkey

WL [cl CAPITAL LETTERS

5A To check that Ss understand capital letter, write a b C d on
the board and ask Where is the capital letter? Then go through the
example and give Ss a few minutes to do the rest of the exercise.
They can compare their answers with a partner before class
feedback.

Answers: b) Hi, 'm Tony Ferrari. ¢) Are you from Italy?
d) No, 'm American. 'm from Washington D.C.
e) Areyou a student? f)Yes, ! am.

B Go through the example with the class, checking the names in
sentences a and b. Then give Ss a few minutes to match the rules.
For stronger classes, ask Ss to cover the rules first, and give them
a minute or two in pairs to think about and tell you why the capital
letters are used in sentences a-f.

Answers: 2¢),d) 3d) 4a)b)d),f) 5a-f) 6d

Depending on your teaching context, you may want to point out
that pronouns like you, he, she, etc. and normal nouns (e.g. student,
teacher) only have a capital if they are at the beginning of a
sentence.

TEACHER’S NOTES

C Start by asking two Ss to read out the messages and establish
that there are no capital letters. Ask Ss to write out the messages
in their notebooks with capitals where necessary. For feedback, you
could invite different Ss to write the corrected messages on the
board, and check that the others agree.

Answers:

1 Hi, 'm Bao, and I'm a teacher in China.

2 Hi, I'm Sylvia. 'm Russian. Are you from Beijing?
3 No, I'm from Shanghai. Are you from Moscow?
&4 Yes, |am. I'm a student.

BA Give each student four slips of paper to write on. Ask them to
write @ message to their partner like the model in messages 1 and 2
in Ex 5C.

B Ss answer their partner’s message and pass the answer back.
They can then continue the chat, following the model.

| SPEAKING |

2A Demonstrate that Ss should write the country and city in their
notebooks and keep them secret. Circulate and help with spelling
and pronunciation as necessary. To extend the practice Ss could
write more than one country and city.

B Start by demonstrating the activity with the class: show Ss that
you have written the name of a country and city on a folded slip of
paper, then prompt them to ask Where are you from? then Are you
from ...2 until they guess the city. Put Ss into groups of 4-6 to take
turns. Monitor and listen for examples of good pronunciation and
give the class praise for these in feedback.

Homework ideas

» Ssexchange email addresses with someone they didn’t work
with during the lesson, then email messages to each other
like the ones in Ex 5C.

e Ss find (e.g. three) small pictures of famous people to bring
to the next lesson and write the countries the people are
from on the front of the pictures.

¢ Workbook: Ex 1-5, p6-7




TEACHER’S NOTES

ARRIVALS

Introduction

Ss practise reading and talking about jobs, using the verb be
and jobs vocabulary. They also learn to use word stress on jobs
vocabulary.

| Resource bank: p142

Ex 6 (optional extra activity): bring in a selection of photos of

: famous people, with their country of origin written on the picture :
© (Ss should also bring in photos, as in the homework idea in i
: lesson 1.1).

i Project: bring in a large poster map of the world and small

! sticky labels for Ss to stick onto it.

Warm up

Elicit the word teacher by saying to Ss: You're students. I'ma ...?
Write teacher on the board and the heading jobs above it. Ask Ss
for another example of a job in English and write it under the
heading. Then tell Ss they have thirty seconds in pairs to think of
any other jobs they know. After thirty seconds invite the pairs to
share their ideas, and if they are correct, add them to the list on
the board. Ss can later compare this list with the names of jobs
they study in the lesson.

VOCABULARY [le]:

1A Ask the class for the name of the first job, then give Ss a

few minutes to write the rest. They can work in pairs, or work
individually and compare answers with a partner.If Ss ask about
the use of a/an in front of the job names, reassure them that they
will study this in the next part of the lesson.

B Play the recording for Ss to check their answers.

Answers: 1 a teacher
S an engineer
8 an actor

2 awaiter 3 adoctor 4 asinger
6 a businessman/businesswoman 7 a taxi driver

C PRONUNCIATION word stress Ask Ss where the stress is on
teacher and write teacher on the board. Play the recording again for
Ss to underline the stressed syllable in each job. Point out that all
the jobs apart from engineer have the stress on the first syllable,
and that the -er and -or endings are ‘weak’ (you may want to show
Ss the /a/ sound at this point) and the r' sound is not pronounced.
Then play the recording one more time for Ss to repeat in chorus,
or simply say the names of the jobs yourself as the model.

Answers: 1 ateacher 2awaiter 3 adoctor 4 asinger
5 an engineer 6 a businessman/businesswoman 7 a taxi driver
8 an actor

| Ss may have trouble pronouncing businessman/businesswoman:
demonstrate that business only has two syllables: /'biznis/ and
ask Ss to repeat this separately first. They may also need extra

| practice with engineer because of the unusual stress pattern,
with the stress on the last syllable. You could use stress circles to
help: 000.

2A Ask two pairs of Ss to read out the conversation, and ask the
class when they think we use a and when we use an. Then direct
Ss to the rules and give them a minute or two to underline the
alternatives. They can work in pairs or individually.

Answers: 1an 2a

B Check that Ss understand that the rule about a/an applies to
nationalities: focus Ss on an English student in the conversation

in Ex 2A and ask which other nationalities start with a vowel (e.g.
American, Argentinian, Italian). Write singer, American and actor,
German on the board (as in the example) and ask Ss if you should
write a or an in front of them. Demonstrate the activity yourself
with a strong student, then put Ssin pairs to practise. You could
extend the practice by asking Ss to include any other jobs from the
list they made in

the Warm up.

C Demonstrate by miming a job first, for Ss to ask questions. Put
Ss in pairs or small groups to practise. Monitor the activity and
listen for good examples of a/an and pronunciation of jobs and
praise the class for these in feedback, as well as dealing with any
confusion or pronunciation problems.
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Ss match the jobs with the photos, then in pairs complete
the table.

Answers:
A2l 3D 4B 5A 6H 7C 8E 9) 10G
B man: actor, waiter, businessman
woman: businesswoman, waitress, actress, sportswoman

| READING _

3A start by teaching tourist, on holiday and happy. You could

do this by acting out a scenario where you are on holiday, sitting
smiling and relaxing in a café with a cold drink, walking round
taking photos and admiring the city, etc. Check that Ss understand
conference, e.g. with a simple definition such as ‘a big meeting for
two or three days’. Then focus Ss on the photos (tell them not to
read the texts yet) and establish that the people are in an airport:
ask Ss the name of important airports in their country/countries.
Give Ss a minute or two to look at the people and decide who is a
tourist. Conduct brief feedback to see which person most Ss chose.

B Write Who is a tourist? on the board and tell Ss to read and
answer the question.

Answer: WeiZhang

C Direct Ssto the table (you may want to write or display a copy
of it on the board) and make sure they understand the four types
of information they need to find in the text, including first timein
New York. Do an example with the class, then give Ss about five
minutes to complete the table and compare their answers with

a partner.

Answers:
Name Sonia Conti | Wei Zhang | Maria Silva | Jack Brown
Job business computer | English actor/
student engineer teacher waiter
Country Italy China Brazil Australia
First time in no s = e
New York? ye [V

(NB: For Sonia and Jack it is not their first time in New York because
they study or work there. )

Culture note

Columbia University is in New York City. Many famous people
have studied there, including Barack Obama, Franklin D.
Roosevelt, Amelia Earhart, Jake and Maggie Gyllenhaal.



TEACHER’S NOTES

(VN .8 BE: HE/SHE/IT

4A Start by reminding Ss of the / and you forms of be, which

they have studied already. Indicate a male and female student to
establish that he is for male subjects and she is for female subjects,
then point to a window, book, bag, etc. to establish that it is for
things. Write the four sentences on the board and give Ss a minute
or two to identify the verb be, then underline the examples on

the board.

Answers:

2 She’s an English teacher. (point out that is becomes s)

3 Itisn't my first time in England. (point out that not becomes nt)

& Isit a good university? Yes, it is. (point out that in a yes/no
question and an affirmative short answer we don't contract is)

B Give Ss a minute or two working individually to complete the
tables. Monitor and check their accuracy.

Answers: Is isnt s (the question begins with a Wh- word, so it's
possible to contract is to )

C Tell Ss to write the numbers 1-6 in their notebooks and explain
that they need to write each sentence as they hear it. (NB: Each
sentence is said twice, the second time at normal speed.) Play

the first example, pausing the recording to write the sentence on
the board. For weaker classes, you may want to continue playing
one sentence at a time and writing up the answer with the whole
class; otherwise, play the rest of the sentences then give Ss time to
compare what they've written with a partner.

Answers: 1 He's anactor. 2 She’s astudent. 3 Is he from India?
4 |s it your first time here? 5 Yes, itis. 6 Where's she from?

Play the recording again. Each sentence is said slowly first, for Ss
to hear how the words are linked together, then at natural speed,
for Ss to repeat. You could ask Ss to repeat the sentence in chorus,
then pause the recording and ask individuals to repeat. Help Ss to
link words, e.g.

He's_an_actor,

She’s_a, Is_he (NB: the h in he is not pronounced)

Is_it, it_jis.

Where’s_she ...
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Give Ss time to read through the summary. If you want to give Ss
some extra practice in class, you could give half the class Ex 1.2A
and the other half Ex 1.2B and provide keys for Ss to check their

: answers when they've finished. Then pair up Ss who have done
different exercises and tell them to exchange answers.

Answers:
A 2ItsinLibya. 3 She’sfrom Colombia. 4 Yes,sheis.
5 No, it isn't. It's from Japan. 6 It's in Turkey.
7 No, she isn't. She’s from the UK. 8 No, itisn't. It's in Argentina.
B 2 Where’s, from 3ls,in & Wheres S5lshea 6Isshea
7lsit 8 Where's

5A Look at the example with the class. Ss can then work in pairs
or individually to add ‘s in nine more places. You could run this as a
race with Ss working in pairs to finish the exercise first. They

can then read out their answers for the rest of the class to confirm
or correct.

For stronger classes, you could point out that we say we're in a
place for a conference (also for work, for a meeting, for a wedding)
but on holiday or on business.

Answers:

1 Ellie Turner’s from Liverpool in the UK. She’s a teacher at UCL. It's a
big university in London. She’s in New York for a conference.

2 Yong-Joon's from Korea. He's a taxi driver in Seoul, the capital.
He’s in New York on holiday. He's happy to be here.

3 Monika’s a businesswoman from Ottawa in Canada. She’s in New
York on business.

Optional extra activity

Tell Ss to imagine that they are at JFK airport and to think of

a reason why they are in New York. Put them in pairs and ask
them to tell their partner why they are in New York. Then tell

them to write two or three sentences about their partner, like
the examples in Ex 5A.

B Go through the example with the class, and remind Ss to think
about where to add words like a/an, in, from, on, as well as is/Is. Ask
Ss to write the questions in their notebooks, so they can use the
prompts in their Students’ Book for speaking practice later.

Answers: 2 Issheadoctor? 3 IsUCLin New York?
4 |s Yong-Joon from Japan? 5 Is he in New York on holiday?
6 Is Ottawa in Canada?

C Tell Ss to pay attention to the pronouns he/she/it as they match
these questions and answers.

Answers: a)3 b)S d)s4 e)6 f)2

D Before you put Ssin pairs to practise, you could say the
questions for Ss to repeat in chorus, to give them a good model

of the pronunciation. Tell Ss to cover the answers and use the
prompts in Ex 5B to ask the questions. You could then extend

the practice by asking Ss to write one more question about each
person in Ex 5A to ask each other (e.g. Is Ellie in New York on holiday?
Is Yong-Joon happy to be in New York? Is Monika a tourist?).

| SPEAKING |

6 Put Ss in pairs and direct A and B to the correct page, telling
them not to show each other their information. Demonstrate what
Ss have to do by drawing a simple sketch of a person’s head and
shoulders on the board, and eliciting some possible questions

from Ss. Give Ss a few minutes to write their questions and
circulate to help. Then tell them to ask their questions, starting
with Student A. Monitor the activity and note down any examples
of good use of the verb be, and any problem areas, so you can
praise Ss and deal with any problems after the activity has finished.

Optional extra activity

Hold up a picture of a famous person so that Ss can't see it, tell
them it's someone famous and guide them to ask you questions
to guess who it is, e.g. Is it a man or woman? Where's he/she from?
Is he/she (a singer)? Is he/she (a politician)? Once you have done
two or three examples, put Ss in groups to continue the activity
using their own photos of famous people.

Homework/Project ideas

e Project: if your Ss are from different countries, they write
their names on sticky labels and stick them onto the correct
part of the country on the world map poster. If your Ss are
from the same country, they write the names of famous
people on the sticky labels, and stick them onto the
appropriate part of the world map. They can then add to the
poster as the course goes on.

» Workbook: Ex 1-5, p8-9




TEACHER’S NOTES

HOW DO YOU SPELL ...?

Introduction

Ss practise using the alphabet and learn to check spelling. They
practise using sentence stress in questions. They also practise
listening to and giving personal information.

| SUPPLEMENTARY MATERIALS

Resource bank: p143 and p144

i Warm up: a ball or soft object to throw.

Ex 1C (optional extra activity): prepare a set of cards with the
. letters of the alphabet, large enough for the whole class to see
: when you hold them up, and small sets of alphabet cards for

: Sstouse in groups of 4-6.

Warm up

Use either of these warm up ideas if you think your Ss have some
knowledge of the English alphabet. Don’t worry about correcting
Ss’ pronunciation of the letters at this stage.

Stand with Ss in a circle, say A and throw a ball or soft object to

a strong student, who says B, throws the ball to another student,
who says C, and so on until you reach the end of the alphabet. If

a student doesn’t know a letter, encourage the rest of the class to
help, so that Ss pool their knowledge.

Alternatively, draw a line down the middle of the board and divide
the class into two groups. Invite a student from each group to
come and start the alphabet on the board, saying the first letter
out loud as they write it, then tell them to run back to their group
and pass the pen to a student who knows how to say and write
the next letter, and so on. The aim is to be the first group to finish
writing the alphabet on the board.

VLol JUIW.NAE THE ALPHABET

1A Before playing the recording, you could put Ss in pairs and
give them time to go through the alphabet, putting a small tick v
by any letters they think they can pronounce, and a question
mark ? by any that they’re not sure of. Play the recording once
through for Ss to hear the pronunciation, then play it again for
them to repeat in chorus.

B PRONUNCIATION sounds: the alphabet You could
demonstrate that the activity is about the sounds of the letters
by reading out the first group and asking Ss for the missing letter.
Encourage Ss to work in pairs and help each other with this.

Answers: 1AHJK 2BCDEGPTV 3FLMNSX 41Y 50
6QUW 7R

C Play the recording twice for Ss to check their answers and
repeat the groups of letters. Ss could then ‘test’ each other in
pairs: Student A says the number of a group of letters from Ex 1B,
Student B says the letters in that group, e.g. Student A: 3

Student B:FLMNSX.

Optional extra activity

Using a large set of alphabet cards, hold up letters one at a
time that spell a word (e.g. a job or the name of a country).
The class calls out each letter as you hold it up, then the first
person to work out the word you've spelled wins a point, and
so on. You could then put Ss into groups of 4-6 with sets of
small alphabet cards, to continue the activity. Or Ss could hold
up letters that spell the name of another student in the group,
then, once someone has worked out the name, the cards are
passed to that student to spell another name, etc.

2A Start by demonstrating the activity: tell Ss to listen and write
the letters you say, then say H-/ and B-Y-E. Ask a strong student to
dictate back what they wrote down, then to spell a short word for
you to write on the board. Then put Ss in pairs and direct them to
their activities.

B Tell Student B to read out their letters for Student A to write.
Then tell them to check each other's writing.

AV (s §{e] 'l GIVING PERSONAL INFORMATION

3A Focus Ss on the photos and elicit some ideas about where the
places are, e.g. A school, B conference (centre), C gym. You could also
elicit some ideas about what the people in each of the photos are
saying (e.g. Good morning, What's your name? Where are you from?).
Play the first conversation and pause to check that Ss understand
which photo it matches, before playing the other two conversations.

Answers: 1C 2B 3A

B Direct Ss to the table and check that they understand what to

listen for in each column: use one or two Ss’ names to demonstrate
first name and surname. Play the recording again, and give Ss time to
compare answers with a partner before checking with the whole class.

Answers:
First name | Surname | Room number
1 M|kré _"?homgs_c;n ']0_ =
Allen Byrne 379
Anabella Almeida 124

Unit 1 Recording 9 -

Conversation 1

A: OK, what's your surname?

B: Thompson, T-H-O-M-P-S-O-N.

: Ah-huh. And what's your first name?

: Michael.

How do you spell that?

: M-1-C-H-A-E-L

Ah yes, for the fitness class in room 10.
: That's right.

What'’s your phone number?

Er ... it's oh five threetwo, four one nine.
: And what's your email address?

: It's mike at bmail dot com.

: OK, thank you.

onversation 2

Good morning. Can | help you?

Yes. My name’s Byrne. Allen Byrne.

How do you spell that?

B-Y-R-N-E.

B-Y-R-N-E.

Yes.

And your first name?

: It's Allen.

A-L-L ... isita-n?

: No, e. Eas in England. A-L-L-E-N.

: Thanks. OK, here's your visitor's name badge. The conference is in
room 379.

B: Thank you.

A: You're welcome.

PORPOPOP>POPOIRPO POPORPIRPOROR

Conversation 3

A: Can| help you?

B: Yes, I'm a student, a new student.

A: Welcome to the school. What's your surname?
B: Almeida.

A: How do you spell Almeida?

B: A-L-M-E-i-D-A.

A: And what'’s your first name?

B: Anabella.

A

: OK, Anabella. Here’s your student card.



B: Thank you. Oh, my first name’s wrong.
A: Oh, sorry. How do you spell it?

B: It's Anabella, A-N-A-B-E-L-L-A.

A: A-N-A-B-E-L-L-A.

B: That'sright.

A: OK, Anabella. You're in room 124.

B: 1247

A: Yes.

4A Establish with Ss that this is an example of the type of form
they might complete to join a club, a library, a class, etc. Then give
Ss a minute or two to complete the form.

Answers: Surname Nationality Phonenumber Email address

Optional extra activity

Use the Riverside gym form from Ex 4A to prepare Ss for the
language work in Ex 4B. Put Ss in pairs to practise spelling the
names and nationality, and reading out the phone number and
email address.

B Look at the example with the class, then Ss can work
individually or in pairs to choose the correct alternatives.

C Play the recording again for Ss to check their answers.

Answers: 2 spell 3oh 4at dot
(NB: Ohis used in British and American English. Zero is also possible,
particularly in American English.)

D PRONUNCIATION sentence stress Before playing the recording,
write the two questions on the board and ask Ss which is the most
important word in each question {phone and email, the ‘information’
words). Play the recording, then underline the stressed words on
the board. Play the recording again for Ss to repeat in chorus.

Answers:

1 What's your phone number? 2 What's your email address?

Teaching tip

To help Ss with the stress patterns on questions, build the questions
up from one word, asking Ss to repeat after you each time, e.g:
phone? — phone number? — what’s phone number? — what's your
phone number?

email? — email address? — what’s email address? — what's your email
address?

This helps Ss to see that your is 'squashed’ between the other
words, because it isn’t stressed.

> LANGUAGEBANK 1.3 p118-119

The Language bank has a summary of the questions and
answers covered in Exs 3 and 4. Ss can do Ex 1.3 in class or for
homework: if they do it in class, you could ask one or two pairs to
act out the corrected conversation.

Answers:

A: What’s your first name?

B: Ana.

A: And what's your surname?

B: it's Fernandez.

A: And what's your nationality?

B: 'm Italian.

A: And your phone number?

B: {t's 0372 952 594.

A: What's your email address?

B: It's anastella247@hotmail.com.
A: How do you spell ‘anastella? With one 'n’?
B: Yes, one’'n’ and two ‘I's.

TEACHER'S NOTES

5A Sseither write their own phone number and email address or
invent them. To extend the practice, ask Ss to write two or three
phone numbers and email addresses. Tell Ss not to show their
partner what they've written, so they have to listen carefully for the
information.

B You could ask two stronger Ss to demonstrate this first. (NB:
Choose two Ss who are not sitting near each other, so they have

to speak up and everyone can hear) Tell Ss to practise asking and
answering, and to write down the information so their partners can
check that it's accurate afterwards.

(ST GL Rl CHECK SPELLING

BA Give Ss a moment to familiarise themselves with the four
lines of conversation and establish that they need to underline
the individual letters that are stressed, not the words. You could
demonstrate this by spelling the name of one of your Ss, stressing
one or two of the letters, and asking the class which letter(s} were
stressed.

Answers:
A: A-l-l .. isita-n?
B: No, e. E as in England. A-l-l-e-n.
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speakout TIP

Before Ss look at the tip, give them one or two more examples of
how to use as in and a word, e.g. b as in book, d as in doctor. You
could elicit some ideas for Y and /, then let Ss compare with the
ideas in the tip. Give them a moment or two to think of words for G,
fand E (e.g. good, italy, emait)

B Demonstrate the example with a strong student. Then give
Ss time to prepare for the activity by going through the pairs of
names and underlining the letter that needs correcting.

| SPEAKING |

2 Give Ss a minute or two to look through the table and remind
them that the question for Nationality is Where are you from? Ss
can sit in groups of four to complete the table, if possible with Ss
they don’t usually sit next to. Alternatively, they could stand up and
walk round the room, finding three different Ss to talk to. Monitor
the activity closely and note down examples of good language use
and any problems with grammar, pronunciation, etc. to deal with in
feedback.

Teaching tip

When monitoring a speaking activity, try to stand or sit near
enough to the Ss to hear them, without making them feel
self-conscious. Have a small notebook and pen handy so that
you can write down examples of language from the lesson that a
student uses well, as well as examples of mistakes. In feedback,
write the good examples on the board and praise the Ss, then
(without mentioning individual Ss) write the mistakes on the
board and encourage the class to correct them. Feedback like
this helps Ss to see the benefit of this type of speaking activity.
In smaller classes, make sure that it isn’t possible to identify who
said the examples, e.g. by varying the examples slightly while
retaining the aspects you want to highlight.

Homework ideas

* Ss exchange phone numbers with two or three classmates
that they didn’t speak to in the lesson, and practise asking for
and giving personal information on the phone.

* Ss make a list of 6-10international words (as in the lead-in
lesson) and practise spelling them aloud.

* Workbook: Ex 1-4, p10




TEACHER’S NOTES

AROUND THE WORLD

Introduction

Ss watch an extract from the BBC programme Around the World
where people talk about their country, city or village, their job and
the importance of English for them. Ss then learn and practise how
to give a personal introduction in spoken and written form.

. SUPPLEMENTARY MATERIALS
: Warm up: a map of the world, e.g. on a globe, a poster or on
: the internet.

Warm up

Using the world map, demonstrate that around the world means in
many places/parts of the world. Divide the class into groups of 3-4
and play ‘around the world": say the name of a country that begins
with the letter A, then choose a group to say a country beginning
with the letter B; they then choose the next group, who say a
country beginning with the letter C, and so on. Groups get a point
every time they can think of an appropriate country; if they can't,
they have to say Pass. The winning group is the one with the

most points.

DVD PREVIEW

1A Lead in via a brief discussion with the class about what they
can see in the photos, including the larger background photo. This
should give you an idea of how much of the vocabulary in Ex 1 is
familiar to at least some of the Ss. Direct Ss to the word box and
find examples of a city in the photos with the class, e.g. Santiago.
Put Ss in pairs to match the rest of the words. In feedback, check
the pronunciation of: countryside, mountain, village and building.
mountain village building

/Y Vavzavs

Suggested answers:

A Santiago, Chile: a city, a building

B Finland: the countryside, a mountain

C Oman: a village, a mountain

D Kuala Lumpur, Malaysia: a city, a building

E Malasyia: a beach, the sea

F Canada: a mountain, a river, the countryside
Background photo: a beach, the sea/a river, a mountain

B You could use old as an example, e.g. point to the buildings in
the photo of Oman, and askSs for the opposite, pointing at the
buildings in the photo of Santiago. Then put Ssin pairs to find two
more pairs, and to decide which word does not have an opposite
(beautiful). Check that Ss understand beautiful by pointing to the
photo of Malaysia, and also by asking them to name a beautiful
place in their city/country.

Answers: old - new small - big cold - hot

C You could demonstrate this with the class first, giving an
example for one of the photos for Ss to guess. Then put Ss in pairs
to practise.

Suggested answers:

a beautiful/big mountain - Canada/Fintand

a cold/beautiful river - Canada/Finland

an old/beautiful building — Kuala Lumpur, Malaysia
a new/big building — Santiago, Chile

a big/beautiful/hot beach/sea — Malaysia

a small/hot/old/beautiful village - Oman

2 Explain that Ss are going to watch some people talking from
different countries around the world. Ss could predict which
countries by looking at the photos, then read the text to check.

Answers: Finland, Oman, Chile, Malaysia, Canada

| DVD VIEW

3A Demonstrate that Ss need to write a number from 1-5 next to
each country when they see or hear about it on the DVD. You could
also tell Ss to note down any of the things from Ex 1A that they see
on the DVD. Play the DVD.

Answers: a)2 b))l o4 d)5 €3

B Put Ss in pairs to discuss which of the things from Ex 1A they
saw on the DVD, and which of the words from Ex 1B they heard.

C Play the DVD again. Give Ss time to compare answers in pairs
and help each other before checking with the whole class.

Answers:

Canada: rivers, mountains, beautiful

Oman: beautiful city, big buildings, small village, countryside, hot
Finland: city, cold, countryside, beautiful

Malaysia: big city, new buildings, countryside, beautiful, beaches,
sea, rivers, hot

D Before putting Ss in pairs, teach winter/summer sport (e.g. mime
skiing and playing golf) and shop/office assistant (mime someone
on a tilland someone doing filing). Give Ss 1-2 minutes to compare
answers, then play the DVD again.

Answers: 2 cold 3 waiter 4 student 5village 6 winter
7new 8shop

E Teach favourite, e.g. by telling Ss about your favourite colour/
food/singer/actor, etc. Then put Ss in small groups to tell each
other their favourite country from the DVD. Encourage them to give
a reason, e.g. X is my favourite because the buildings are beautiful.

Optional extra activity

Personalise the topic by putting the following prompts on the
board for Ss to complete about their country or a country
they know:

(X) ... is a beautiful beachin ... (Y)

.. isa new buildingin ...

..isanoldcityin ...

..isasmallvillage in ...

... Is a big river/mountain in ...
Ss compare their sentences in pairs or small groups.

DVD 1 Around the World ™

Pablo: Hello, or, ah, ‘Hola’ from Chile. My name is Pablo and I'm
from Santiago. Santiago is a mix of old buildings and new
buildings. My job? - I'm a bus driver in Santiago. In my job
I speak Spanish and English. The mountains in Chile are very
beautiful. It's very cold, but | love it.

Eric: Hello, my name’s Eric and I'm from British Columbiain
Canada. I'm a waiter in a restaurant, a restaurant on a train.
It's a good job; people are very nice, very friendly. | speak
English and French in my job. Canada is beautiful - the
rivers, the mountains — really beautiful. | love it here.

Mizna: Assalamu alaikum’, that's hello in my country, Oman. My
name is Mizna and I'm a student at university in Muscat.

I speak English and Arabic at university. Muscat is a beautiful
city with many big buildings, for example, the Grand
Mosque. But | am not from Muscat. | am from a small village
in the countryside. It's very hot in my village, but | love it.



TEACHER’S NOTES

Kustaa: Hello, or ‘Hei’ from Finland. My name’s Kustaa and I'm from
Helsinki, the capital city of Finland. I'm a businessman in
Helsinki. | speak English and Finnish in my work, and yes
it's very, very cold here. The countryside around Helsinki
is beautiful, and it'’s very good for sports — winter sports.

I really love it here.

Aisha: Hi from Malaysia.I'm Aisha and I'm from Kuala Lumpur. KL
is a big city with a lot of new buildings. I'm a shop assistant
in a tourist shop. | speak English and Malay in my job. The
countryside in Malaysia is beautiful — the beaches and the
sea and the rivers. It's very hot here. | love it.

speakout you and your country

4A Start by teaching the words very (e.g. by comparing something
in the classroom that’s small with something very small), and centre
(e.g. ask for the name of a building/shop in the centre of the city
where they’re studying). Also demonstrate the difference between
{like it and / love it, e.g. by using stress and intonation to show that
Ilove it is stronger. Then tell Ss they're going to listen to a woman
called Catarina answering questions 1-7 and give them time to
read through the questions, so they know what information they're
listening for. Establish that they only need to write short answers,
e.g. two or three words, as in the example, not full sentences.

Play the recording, then give Ss a few minutes in pairs to check
their answers. Check the spelling of hotel receptionist and that Ss
understand the job (someone who answers the phone and helps
guests when they arrive).

Answers: 2no 3yes & hotel receptionist 5 centre of Dublin
6 yes 7 the countryside is beautiful, the villages are old and beautiful

B Give Ss a few moments to look at the key phrases. Check that Ss
understand town (between a village and a city in terms of size). You
may want to pause the recording after every couple of sentences,
to give Ss time to tick the phrases.

Optional extra activity

To help Ss with the pronunciation of the key phrases, elicit some
different combinations from the options given and ask Ss to
repeat them both in chorus and individually, e.g.

It's an Irish name.

I'm a teacher at the university.

I'm an engineer at (name of company).
Dublin is acity in Ireland.

It's very small.

It isn't very big.

The countryside here is beautiful.

I really love it here.

Answers:

It's a(n) [Irish/Italian «...] name.

I'm a/an [teacher/hotel receptionist «//engineer/...] at ...
[Dublin/Positano/It] is [a city/a town/a village] in ...

It's/It isn't very [small //big/beautiful/hot/...].

The countryside [here //in Ireland/in ...] is very beautiful.
I really love it here. v

Unit 1 Recording 12 e

: So, your name’s Catherine?

: No, it’s Catarina.

. Catarina?

: Yes, it’s an Italian name. I'm from Italy.

: Yeah? Where in Italy?

: I'm from Positano.

: Positano! | don't know it. Is it big?

: No, itisn't. It's very small. Very small and very old. Look. Here’s a
photo.

A: Oh, it's beautiful!

ODPOEPI>IR

B: Yes ... lloveit.

A: And ... what’s your job?

B: In Dublin?

A: Yes, here in Dublin.

B: I'm a hotel receptionist here in the centre of the city.

A: Oh really? So English is important for you.

B: Yes, of course. In my job | speak English, and | also speak German
and Italian of course. Italian people visit Dublin a lot. They love it.

A: And you? Do you like Dublin?

B: Oh, yes.Ireally love it here.

A: Why?What’s good about it?

B: Well, the countryside here is very beautiful, with mountains, rivers

and the sea. And the villages are old and beautiful. | really love it
here. And you ... are you Irish?
A: Yes, but not from Dublin. I'm from a small town in County Wexford.

SA Tell Ss to write the numbers 1-7 in their notebooks, and to
write full sentences for their answers. If your Ss are all from the
same country, encourage them to comment on different parts of
the country when talking about the countryside. Circulate and help,
reminding Ss to use the key phrases. You could also encourage
them to practise saying the answers, so they don't need to read
them aloud from their notebooks.

B Before putting Ss in pairs you could give the whole class some
practice in asking the seven questions, repeating in chorus and
individually after your model. This will give you the opportunity to
help Ss with pronunciation. Ss then practise asking and answering,
trying to refer to their books as little as possible. When Ss seem
confident, you could invite several pairs to ask and answer their
questions in front of the class. Finally, give Ss feedback on their use
of language, both with praise for good examples and correction of
common mistakes.

writeback apersonal introduction

BA Iintroduce the idea of a class blog and ask Ss what information
they think will be init. Direct Ss to the blog and the list of
information 1-8. Give Ss time to read the blog and tick the
information, then ask the class which information is not in the blog
(email address and Goodbye). Focus on the use of with in the text:
ask Ss to underline the examples of with (three in total) and elicit/
demonstrate how they are used, i.e. when you say the name of
your company (I'm a businesswoman with Volkswagen), for adding
information about your city (Berlinis a city with ...) and for adding
information about what makes the countryside beautiful (the
countryside is beautiful, with mountains and .. .).

Answers: 2,4,5,6,8

B Encourage Ss to write some notes first, using the list of
information in Ex 6A to help, and also the key phrases and the
audio script, if they wish. Circulate and help with grammar,
provide vocabulary that Ss need, etc. Once Ss have written their
introduction, they can swap and read each other’s work, perhaps
suggesting additions and/or improvements.

Homework ideas

* Sswrite a final version of their personal introduction.
* Workbook: Ex 5, p10




TEACHER’S NOTES

LOOKBACK

{ SUPPLEMENTARY MATERIALS

Ex 3B: prepare a list of jobs from the unit, including some from

i the Photo bank, if your Ss have studied them. 5
: Ex 4B: prepare a list of facts about famous people and places to :
i give to Ss who run out of ideas. ;
Ex 6A: blank pieces of paper/card about the size of a business

i card (enough for all the Ss in the class).

BE: I/YOU

1A Point out that the questions and answers are referring to
sentences 1-6 in Ex 1B below. Go through the example, then give
Ss 1-2 minutes to complete the sentences, working alone.

Answers: 2‘'m 3you 4am 5in 6not 7five 8I

B Either go through the example or demonstrate the activity with
the class: tell Ss you're thinking of one of sentences 1-6 and invite
them to ask you questions until they guess the right one. Put Ss in

pairs to continue.

COUNTRIES

2A Show Ss the example and point out that they have the first
letter of each country to help them. Put Ss in pairs to write the
countries. Once you've checked the answers, Ss could take turns to
‘test’ each other: Student A closes their book, Student B says
names of cities and Student A responds with the correct countries,
then Student B says names of countries and Student A responds
with the correct cities.

Answers: 2 Germany 3 Russia &4ltaly 5China 6 Turkey
B Ss work alone to write five more countries and a city from each.
Circulate and help with spelling as necessary.

C Demonstrate the example with the class taking the role of
Student A, and you responding as Student B. You could do one or
two more examples like this, then put Ss into pairs. Monitor the
activity to check Ss’ pronunciation of the countries and deal with
any problems in feedback.

| JOBS

3A Ss could work in pairs and do this as a race, ie. the first pair

to finish wins five points, then further points are awarded to pairs
around the class for correct spelling and pronunciation.
Alternatively, this could be done as a competition in teams: write
the gapped words on the board one at a time (Ss have books closed)

and the first team to ‘buzz’ and answer correctly wins a point.
5 actor

Answers: 1 waiter 4 doctor

6 teacher 7 singer

2 taxi driver 3 engineer
8 businesswoman

B Demonstrate this first with you taking the role of Student A and
the Ss asking questions to guess the job. Point out that you can only
answer Yes or No. Ss could choose any job from 1-8 or anywherein
the unit (including the Photo bank if they have studied it).

Alternative approach

Prepare a list of jobs, including ones from the Photo bank if
appropriate. Divide the class into groups, then one member from
each group comes to you and looks at the first job on the list. They
run back to their group and draw or mime the job. When the group
has worked out the job, another member comes to you, tells you
their answer, then looks at the next job on the list, and so on.

BE: HE/SHE/IT

4A Say the first sentence from the exercise and see if Ss can
correct it before they look at the example. Then give Ss time to
correct the sentences, working alone or with a partner. Alternatively,
you could run this as a competition (Ss have books closed), writing
the sentences on the board (or for more of a challenge, simply
reading out the sentences) for teams to ‘buzz’ and correct.

Answers: 2 Russia 3 Turkey 4 Germany 5China 6 Japan
7 Spain  8India 9the USA 10 the UK

B Give Ss a few minutes to do this in pairs, and circulate to provide
help with grammar, spelling, etc. You may want to have some facts
about famous people and places available to give Ss who run out
of ideas. Both Ss in the pair should write down the three sentences
in case they are separated in the next stage of the activity.

C For this stage, you could put three pairs of Ss together into

groups of six, or separate the pairs and put the Ss into new groups
of 4-6. Monitor the activity and check that Ss are using he, she and
it correctly, so you can provide feedback and correction afterwards.

Project idea

If your Ss started a world map project in lesson 1.2, sticking
their names and/or the names of famous people onto a world
map poster, they could add the people and places from Ex 4 to
it, using small sticky labels.

THE ALPHABET

SA Ss work alone to correct the spelling of the words. They could
also practise saying the spelling of the words to themselves.

4 university 5 restaurant
10 internet

Answers: 2 television 3 camera
6 email 7 football 8 chocolate 9 information

B Choose two stronger Ss to demonstrate the activity, then put
Ssin pairs and suggest that they ask about the spelling of words
at random, rather than working through the words in numerical
order. Monitor and be prepared to deal with any problems with the
pronunciation of letters in feedback.

GIVING PERSONAL INFORMATION

BA Go through the example with the class, then give Ss time to
write the other questions alone or with a partner.

Answers: 2 What'syour surname? 3 Where are you from?
4 What's your phone number? 5 What's your email address?

B Ss work alone to make three changes to the information.

C Demonstrate the activity with a stronger student, showing that
Ss circle the three things on the card that their partner changes.

Homework ideas

Ss need to find two photos of their friends and family to bring
to the next lesson. They should also find a photo of themselves
when they were a baby/teenager.

BBC interviews and worksheet

Where are you from?

In this video people introduce themselves, say where they
are from and what their job is. The material consolidates Ss’
knowledge of the verb be, as well as vocabulary related to
introducing yourself and jobs.
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OVERVIEW

VOCABULARY | family

PRONUNCIATION | sounds /a/

LISTENING | listen to someone talk about photos
GRAMMAR | be: you/we/they

PRONUNCIATION | contractions

WRITING | learn to use contractions

SPEAKING | talk about photos of family and friends

2.2 A FAMILY BUSINESS

VOCABULARY | numbers 11-100
PRONUNCIATION | word stress: numbers
READING | read about family businesses
GRAMMAR | possessive adjectives
SPEAKING | check information about people

2.3 LET’'S HAVE A BREAK

VOCABULARY | feelings

FUNCTION | making suggestions

LISTENING | listen to people make suggestions
LEARN TO | resond to suggestions
PRONUNCIATION | intonation: showing interest
SPEAKING | suggest things to do

2.4 ROYAL WEDDING EEME of DVD

DVD | watch a BBC programme about the Royal Wedding
speakout | talk about five peoplein your life
writeback | describe five people in your life

2.5 LOOKBACK

Communicative revision activities

(BTEICIEN |NTERVIEWS

Who is in your family?

In this video people talk about their families and friends.
The authentic material recaps and consolidates key
vocabulary and grammatical structures with the verb be
that Ss can use for talking about important people in their
lives. Use the video after lesson 2.2, at the end of the unit
or set it as homework.

TEACHER’S NOTES
FAMILY PHOTOS

Introduction

Students practise talking about their families, using be and
family vocabulary. They also practise the sound /a/, and learn
to pronounce and write contractions.

. SUPPLEMENTARY MATERIALS

Resource bank: p146

: Warm up: bring in photos of yourself and two/three friends
i when you were younger, e.g. as a teenager.

Ex 1A: be prepared to draw a simple version of your family

: tree on the board.

Ex 6B: bring in two photos of your family and/or friends and
¢ be prepared to talk about them.

Warm up

Show Ss the photos of yourself and two/three friends when you
were younger, but don’t say which one is you. Put the photos on
the board, number them 1, 2 and 3 and ask Ss Which photo is me?
Get Ss to vote for the photo they think by putting their hands
up, then finally reveal which one is you. If Ss have brought
photos of themselves as babies/teenagers, collect them in so
that they're anonymous, then mix them up and display them
on the board or around the classroom. Ss work in pairs and
guess who the photos belong to, saying / think this is (Jorge), etc.
Finally, Ss can reveal their identities, e.g. No, it’s not jorge, it's me!

VOCABULARY HZ-YuiiNg

1A Illustrate the idea of family by drawing a very simple
version of your family tree on the board, with your name
somewhere on it. Point to it and say My family (leave it on
the board for reference in Ex 1C). Then direct Ss to the family
photos and elicit some ideas for which people are in photo A.
Put Ss in pairs to help each other match the other photos to
family members. Check answers with the whole class.

Answers: 1C 2A 3B 4D 5C

Teaching tip

Putting Ss in pairs for a vocabulary matching activity
encourages them to use their passive knowledge and help
each other with unfamiliar words. Try to ensure that two
weaker Ss are not paired together for this: put them with a
stronger student to make a group of three, if necessary.

B PRONUNCIATION sounds /a/ Model the /a/ sound, asin
but and cup, for Ss to familiarise themselves with before they
listen to the recording. Demonstrate that Ss need to underline
the sound when they hear it by writing bus on the board. Play
the recording, then give Ss time to compare answers in pairs.

Answers: husband, brother, son, mother
(NB: You may want to elicit/point out that the letters o' and ‘u’
often have this sound)

Play the recording again, pausing after each pair of words for Ss
to repeat in chorus.

Teaching tip

The ending -er, e.g. brother, is unstressed and pronounced
/3/. You could ask Ss how many other family words in Ex 1A
end like this (mother, father, sister, daughter), then say them
yourself for Ss to repeat. The ending -er is also often found in
jobs vocabulary, e.g. teacher, waiter, driver.
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C Remind Ss about your family tree, then focus them on the one
in Ex 1C. Tell Ss to find Emma and Suzy, then look at the example.
You could also tell Ss to find Tom and julia and complete number 6
as another example with the class. Then put Ss in pairs to complete
the rest of the sentences. As you go through the answers with the
class, correct pronunciation of the family vocabulary as necessary.
Also check that Ss have put an -s on daughters and remind Ss of
the plurals brothers, sisters, sons, parents. If Ss ask about children,
explain that this is an irregular plural.

3 father
8 son 9 children

Answers: 2 brother 6 wife

7 daughters

4&mother 5 parents

D Demonstrate the activity with a student, then put Ss in pairs.
They could also ‘reverse’ the prompts, so B says the names,

and A responds with who they are. Monitor and deal with any
pronunciation problems in feedback.

Optional extra activity

Ask Ss to draw a simple version of their own family tree, then
put them in pairs to show each other their family tree and
explain who the people are,e.g. (name) ... ismy ...

LISTENING

2A Tell Ss they're going to listen to two people talking about
three of the photos. They need to write A, B, C or D next to the
numbers 1-3. Play the recording, then give Ss a moment or two to
compare their answers with a partner.

Answers: 1C 2A 3B

B Direct Ss to the first sentence and demonstrate on the board
that they need to listen and underline the number they hear for
each person. Give them a moment or two to look at the other
sentences, and if necessary check musician by miming playing
some musical instruments, and footbal! team by naming one or
two famous football teams. Play the recording again, then put Ss in
pairs to check their answers.
Answers: 13, 6,10 2Jennifer

3Amy's 4Tim 5Lucy 6 He's

Unit 2 Recording 2 =

Conversation 1

: Hi, Lucy. Coffee?

: No, thanks.

: Hey, photos. Let’s see ...

: Yes, from the weekend.

: |s this your family?

Yes, me, my husband, my son Johnny and my daughter Amy.
How old are they?

Erm, Johnny's three and Amy’s six.

: Where are you?

: We're in the park.

: Great photo. Lovely family.

A: Thanks. It's Johnny's first time on a bike ...

PPOXPIPOPOP®

Conversation 2

...and this is a photo of the children.

: Oh, it’s a great picture.

Yeah.

: Let's see. This is, erm, Amy?

: Yes, that's right.

And Johnny and ...

Yes i

... and in the middle? Your other daughter?

: Yes. Jennifer. She’s ten now.

: Oh. And Jennifer and Amy, are they at the same school?

: No, they aren’t. Jennifer’s at a special music school. Violin,
piano ...

: Really? Wow, a real musician.

>POPPp@RPORPOR

A: Well, she’s only ten, so ...
B: But that's great. And the other children?
A: Amy’s on the football team.

Conversation 3

: Thisis Tim ...

: Your husband.

: Yeah. And Johnny.

: Is Tim British?

Oh yes, he’s from Cambridge.

And you, you aren't British. You're from China, right?
No, I'm from the US.

Oh...

My father’s Chinese and my mother’s American.

: | see. Interesting. Erm, is your husband a businessman?
: Yes, he's in the hotel and restaurant business.

: Oh. What's his job?

: He’s a hotel manager.

: Oh, what's the name of the hotel ...?

PPOPPPOPEPOIPOPD

Optional extra activity

For practice of yes/no questions with he/she, ask Ss to work
alone and write 4-6 questions (with the answer Yes or No) about
the information in the recording (they can consult the audio
script). Give them one or two of these examples:

Is Johnny three?

Is Amy a musician?

Is Tim from Cambridge?

Is Tim a teacher?

Is Lucy from China?

Once Ss have written their questions, they work in pairs:
Student A closes his/her book and answers Student B's
questions, and vice versa (if the answer is No, they should give
the correct information, e.g. No, he isn’t. He's a businessman.).

[ VNIV .XW BE: YOU/WE/THEY

3A write the example on the board and remind Ss of the verb
be in the I/you/he/she/it forms. While Ss are underlining the other
verbs, write/display the sentences on the board so that Ss can
come up and underline the verbs in feedback.

Answers:

1 A:Where are you? B: We'rein the park.

2 A:Are they at the same school? B: No, they aren't.
3 A:You aren't British. B: No, I'm from the US.

B Before asking Ss to complete the tables, make sure that they
understand you (plural), we and they. You could go through the
tables with the whole class, or give Ss a moment or two to work on
them alone.

Answers: aren't Are are are

C PRONUNCIATION contractions Play the recording through
once for Ss to familiarise themselves with the sound of the
contractions, i.e. they sound like one word. When you play the
recording again, encourage Ss to repeat all three examples of
you're, we're and they're in each sentence.

D Tell Ss to write the numbers 1-6 in their notebooks and to write
the six sentences they hear. You may need to repeat the recording
if Ss seem to have difficulty with any of the sentences. When Ss
have checked the answers, tell them to close their books (so they
don't read aloud) and play the recording again for them to repeat
the sentences.

Answers: 1 We're from England. 2 They're actors.

3 We'reinjapan. 4 You're right. 5 We'e inclass. 6 They're here.



TEACHER’S NOTES

| > LANGUAGEBANK 2.1 p120-121

| The Language bank reminds Ss that you can be used for one

| person or more than one. if you feel Ss need more
| consolidation of the difference between we/you/they, they
| coulddo Ex2.1Ain class.

Answers:
‘ A 2 We're from France. 3 You're in the wrong room.
[ 4 Are they Brazilian? 5 They're Louise and Kerri.
6 We're married. 7 They aren't in class.
8 A: Where are you? B: We're in class.
B A: Hi, where are you from?
B: We're from California.
| A: Are you from Los Angeles?
B: No, we aren't. We're from San Francisco.
A: Are you Kathy and Chris?
B: No, they're in Room 205!

4A Start by setting the context here: demonstrate that Student A
is showing Student B two photos, and Student B is asking
questions about them. Go through number 1 with the class as an
example, then give Ss a few minutes to complete the exercise.

Answers: 2 we aren't 3 We're &Arethey S5arent 6 they
7arent 8Theyre 9Is 10are

B Tell Ss to check their answers, then play the recording.

€ Ss practise the conversation. Monitor and listen for good use of
contractions or any problems, so you can give Ss praise and deal
with the problems in feedback.

LAMIN[CE CONTRACTIONS

SA Write the example (They are my parents.) on the board, then
rub out the ain are and write in the apostrophe, showing how
the two words ‘close up’ together and look like one. Give Ss a few
moments to write the other contractions.

Answers: 2 She's my daughter. 3 We aren't sisters.
4 Tom's my brother.

B You could go through the rules with the class, eliciting their
ideas, or give Ss time to think about the rules and compare ideas
with a partner.

Answers: 1Use 2 Use
(NB: You could point out that it's only in more formal writing that Ss
shouldn’t use contractions.)

€ Focus Ss on the example and give them a few minutes to
rewrite the text messages, working alone.

Answers:

1 I'm at the airport but your brotherisn’t here. What's his mobile
number? It isn’'t in my phone.

2 Hi, Tom. I'm sorry, | don’t know. We'e in an English class now.

3 Hi, Marianna. It's OK. Luca’s here now. See you soon.

D Ss take turns to be Marianna or Tom, and read out their
messages.

Optional extra activity

Write the following words/phrases from the messages on the
board and ask Ss to substitute different words/phrases: airport,
brother, mobile number, an English class, Luca. Ss work i n pairs to
think of alternatives then read out the ‘new’ sequence of text
messages to the class.

| SPEAKING |

B6A if any Ss haven't found photos to show, they could draw rough
sketches/silhouettes of the people. Give Ss time to write notes,
reminding them that they can refer to the audio script for the
listening in Ex 2 and previous lessons for jobs and nationalities.
Circulate and help Ss with any language they need. Also suggest
that they practise talking about the photos alone, using their
notes, before the next stage where they talk to other Ss.

B If you've brought in some family photos, you could demonstrate
what you want Ss to do, showing them that you are not referring to
your notes and encouraging them to ask you questions at the end.
Either put Ssin small groups to talk about the photos, or ask them
to walk around the class and talk to different people. To finish, you
could ask three or four Ss to hold up their photos and ask the rest
of the class what information anyone remembers about them, e.g.
That's Suzanne. She’s from France. She’s a singer in the theatre.

Teaching tip

For speaking activities where Ss have to give a talk/present
information, encouraging them to practise their talk alone (e.g.
by whispering or mumbling what they are going to say: you may
need to demonstrate this) before talking in front of other Ss can
help to build confidence, as well as making them sound more
natural because they don’t need to keep referring to their notes.

2 For this activity, Ss invent the information about the people
in the photos. You may want to ask them to choose just one of
the two photos to write notes about. Direct Ss A and B to the
appropriate pages and give them time to prepare their notes.
When Ss have finished talking about the photos you could ask
a few As and Bs to talk in front of the class, and ask the other Ss
to find similarities and differences in the information that, for
example, two As prepared for the same photos.

Homework ideas

* Ss exchange mobile numbers with two other Ss and arrange
a time to have a ‘text conversation’, e.g. I'm in/at ... Where are
you? I'm in/at ... with ... Are you OK? Yes, | am., etc.

* Sswrite two short paragraphs about the photos they
presented in Ex 6.

* Workbook: Ex 1-4, p11-12
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TEACHER’S NOTES

A FAMILY BUSINESS

Introduction

Ss practise reading and talking about family businesses, using
possessive adjectives and numbers. Ss also practise recognising
and using word stress on numbers.

| SUPPLEMENTARY MATERIALS

Resource bank: p145

i Ex 3B: bring in a slip of paper with the names and ages of four
¢ of your family members or friends, and be prepared to tell Ss

i about them.

Warm up

Review the alphabet, family and jobs vocabulary. Ask the class How
do you spell ‘mother’? and write the word on the board as Ss call

out the letters. Do the same with manager, then put Ss in pairs and
tell them to take turns asking their partners how to spell words
related to jobs and family. You may want to give Ss time to prepare
their list of words first, referring to pages 10-11 and 18-19 of their
Students’ Book, and the Photo bank p139.

\[e ] \:-IVIW.\\'@ NUMBERS | 1-100

1A Write the number 1 on the board and gesture to Ss to tell you
the next number, and so on until you reach 10. Then ask Ss what
comes next, and if they start to call out 11, 12, direct them to the
example and tell them to choose the correct numbers to write next
to the words.

sixteen 16 nineteen19 fifteen 15
seventeen 17 thirteen 13

Answers: twelve 12
eighteen 18 twenty 20 fourteen 14

B Play the recording for Ss to repeat the numbers, in chorus and
individually.

C Demonstrate this by writing a number on the board and asking
a student to say it. Then put Ss in pairs to continue, writing the
numbers on a page of their notebooks.

2A Read through the first four numbers and tell Ss that the
three missing numbers end in -ty. Give them a minute to write the
numbers and check in pairs.

Answers: 70 seventy 80 eighty 90 ninety

B Play the recording once for Ss to check their answers, then again
for them to repeat.

C PRONUNCIATION word stress: numbers Demonstrate the
activity by writing forty on the board and asking Ss what you
should underline: for- or -ty. Then do the same with fourteen. Leave
the words on the board to use for demonstrating Ex 2D. Play the
recording. Then play the recording again for Ss to repeat in chorus.

Using large and small circles on the board to highlight stressed
syllables (e.g. 0o 00 000) can help Ss to see that the stressed
syllable is ‘bigger’, i.e. slightly longer and slightly louder. Encourage
Ss to use this method of recording stress in their notebooks, too.

D You could demonstrate this by asking a stronger student to
come to the board and point to forty or fourteen as you say it. Put
Ss in pairs to practise. Monitor and deal with any difficulties with
the word stress in feedback.

E Tell Ss to write the numbers 1-8 in their notebooks and to listen
and write eight numbers. Give Ss time to check their answers in
pairs before checking with the class (or playing the recording again
if they had difficulties).

Answers: 282 312 457 593 639 728 811

Optional extra activity

In pairs, Ss take turns to dictate eight numbers to their
partner, then check each other’s answers to see if they're
written correctly.

3A Tell Ss to write the names and ages but not to show their
information to other Ss.

B Demonstrate the activity yourself first. Write four names and
ages on the board, tell Ss about one of the people and prompt
them to ask you how old he/she is and how to spell his/her name.
Then put Ss in pairs to ask and answer about their four people.

| READING

4A Focus Sson the first photo and say Are they brothers or friends?
What do you think? Elicit one or two ideas from the class, then put
Ss in pairs to talk about the other two photos.

B Tell Ss to read the text quickly, just to find the answers to Ex 4A.
Reassure them that they will have time to read the text again
afterwards.

Set a time limit when you want Ss to read a text quickly to find
the answers to a prediction activity or to get a general idea of

the text. This helps to prevent Ss from thinking they need to read
every word and getting ‘stuck’ on unfamiliar language in the text.
The time limit should be at least twice as long as it takes you to
read and find the answers yourself.

Answers:

1 afather, two sonsand a friend

2 awoman and her father, son and daughter
3 awife and a husband

C Before Ss read the text again, you could check the following
vocabulary: downtown (in the business part of the city - mainly
used in the USA), friendly (demonstrate someone being friendly),
great (very good), perfect (number 1°), chef (someone who cooks

in a restaurant), the best (good — very good — best). Direct Ss to
the table and the examples. Elicit where number 1 is (Washington,
D.C), then give Ss a few minutes to complete the table. Ss can work
alone on the activity then compare answers, or work on the activity
in pairs. Check answers with the class. You could then put Ss in
pairs and ask them to rank the businesses from 1-3, starting with
the one they like best. Then ask a few pairs to tell the class what
they decided, and compare rankings.

Answers:
Business Where? Good things
restaurant Washington, DC. | small, friendly, the food is great
fish shop Sydney, Australia | the fish is the best in the city
supermarket | Bath, England | it's open 24/7




TEACHER’S NOTES

(VN V.V POSSESSIVE ADJECTIVES

SA Start by telling Ss to cover the reading text. Then say My
name’s ... and elicit the question What's your name? Write my and
your on the board and above them the title possessive adjectives.
Direct Ss to the sentences and the example, and give them a few
minutes to complete the sentences, working alone or in pairs.
They can then uncover the text and check their answers.

5 its (point out that its
6 Our

Answers: 1their 2your 3 My & Her
doors means the doors of the supermarket)

B Focus Ss on the table and check that they understand the
difference between / and my, e.g. I'm a teacher. it's my job. You may want
to go through the table with the class, or give Ss a minute or two to
complete it alone, then check their answers in Language bank 2.2.

Answers:
subject pronoun | possessive adjective
) my
you your
he his
she her
it its
we our
they their

[> LANGUAGEBANK 2.2 p120-121

Use the Language bank to highlight the difference between

its and it's. Remind Ss that you dont add an -s to possessive
adjectives for plural nouns, e.g. your books, not yours books.

If Ss need extra practice of possessive adjectives before Ex 6,
give Ex 2.2A to half the class and Ex 2.2B to the other half. Give
each half an answer key to check their answers, then have pairs
from one half read out the correct conversations, so the Ss from
the other half can complete those conversations, and vice versa.

Answers:

A 1 A: Hi, my name’s Gina. What's your name?

¢ Hi, 'm Brad.

: Who's she?

Oh, her name’s Julia.

And who's the man with Julia?

| don't know his name.

It's an American sport.

What's its name?

American football!

Mr and Mrs Black, what's your phone number?

: Our phone number’s 2048 306 8420473.

: This is a photo of our children.

: What are their names?

: Jake and Patsy.

B Conversation 1: 1 your 2it
Conversation 2: 6 She 7 her
Conversation3: 8you 9we 10our 11|

2
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3My 4you 5|

BA Tell Ss that the sentences in this exercise are about a business
(like the ones in the texts they read), and to think about what the
business is while they choose the correct answers.

Answers: 2Her 3his &4Their 5Its 6your 7O0ur 8my

B Ss tell each other what they think the business is and why. They
could also speculate about why David isnt happy in his job (perhaps
because he works very long hours as the receptionist and the chef).

Answers: It's a hotel. (receptionist, rooms)

2 Before Ss look at the text, direct them to the picture and ask
them where they think Mama’s Salsa comes from. Then tell Ss to
read the text quickly to find out if they were right (it's from South
America). Ss then complete the sentences, working alone or with
a partner.

Answers: 2its 3 Her &their 5his 6our

| SPEAKING _

8A Tell Ss that they'e going to look at information about two
more family businesses, but their information isnt complete.

Put Ss into pairs of AA and BB (or groups of As and Bs) and direct
Ss to their incomplete texts. Tell them to prepare questions to find
the missing information in each gap, e.g. Lucia is from

Question: Where’s Lucia from?

Monitor while Ss write their questions.

Answers:

Student A:

1 How old is jakub Tomassi?

2 What’s his nationality?/Where’s he from?
3 Where's their business?

4 What's their company name?

5 What's their surname?

6 Where’s their restaurant?

Student B:

1 How old is Julia Tomassi?

2 Where's she from?

3 What are their jobs?

&4 What's the name of their restaurant?
5 Where are they from?

B Pair up Students A and B, and tell them to ask and answer their
questions, and write the missing information in their texts. Remind
them to ask about spelling if theyre unsure. Monitor while they do
this and make notes of any good use of question forms, possessive
adjectives, etc. as well as any problem areas, to use for praise and
correction in feedback.

Optional extra activity

Put Ss in pairs and tell them to invent a family business and be
prepared to answer the following questions:

1 What's your business?

2 Whereis it?

3 Howoldisit?

4 Who's the manager?

5 What family members are in it? What are their jobs?

6 What are the good things about it?

Circulate and help while Ss prepare the answers to the
questions. Then put pairs of Ss into groups of four and tell
them to ask and answer the questions about the business. They
should also make a note of the other pair's answers, as they
will need the information later. In feedback, ask Ss to report to
the class about another pair’s business, e.g. it’s a flower shop in
London. It's two years old. The manager is Chantal and her mother
is a shop assistant and her sister is the driver. The good things are:
it's open on Sunday, and the flowers are the best in London.

Homework ideas

¢ Sswrite a short text about a family business, using one or
more of the texts on p20-21 as a model. You may want to
go through one of the texts in class and show Ss where and
how they can change the information to make it about their
invented business.

¢ Workbook: Ex 1-5, p13-14




TEACHER’S NOTES

LET'S HAVE A BREAK

Introduction

Ss practise making and responding to suggestions, using
vocabulary related to feelings. They also practise listening, and
learn to recognise and use intonation to show interest.

SUPPLEMENTARY MATERIALS
i Resource bank: p147 and p148

i Warm up: bring in a selection of pictures or short extracts of
: music to elicit ‘happy’ or ‘sad’.

Warm up

Use music or pictures to introduce the idea of feelings: ask Ss Are
you OK? Are you happy? then What's the opposite of happy? You could
draw a happy and a sad face on the board. Then put Ss in pairs

or small groups and pass round some pictures (e.g. of beautiful
scenery, a cold winter's day) and/or play some short extracts of
music (upbeat or slow and sombre) and ask them to tell each other
how they feel (happy or sad) after each one.

\Lo]e.\:JU]W.YAQ FEELINGS

1A Look at the example with the class, then Ss can work alone or
with a partner to match the rest of the adjectives.

B Play the recording for Ss to check their answers. Play it again for
them to repeat in chorus.

Answers: Ahot Bhungry Ctired Dcold Ethirsty Fbored

In feedback, make sure Ss understand the difference between tired
(wanting to sleep) and bored (having nothing to do). Also, check the
pronunciation of hungry, thirsty, tired and bored (the last two are
pronounced as one syllable, not tir-ed or bor-ed).

C You could demonstrate this first, pointing to a picture, asking

a student What's the problem? and prompting them to answer
He’s/She’s ... Then give Ss a minute or two to practise in pairs. You
could also demonstrate that Ss can act out the feeling as they give
their answer.

D Ask two stronger Ss to demonstrate the example. To show Ss
things in common, write the following on the board:

Jon: cold, thirsty, tired, hungry

Luigi: hot, tired, bored, hungry

Tell Ss that Jon and Luigi have two things in common: they are both
tired and hungry. Then put Ss in pairs and tell them to find three
things in common. in feedback to the class, encourage Ss to say
We'reboth ...,...and ...

> PHOTOBANK p140

If Ss are confident with the adjectives in Ex 1, direct them to

Ex 1A-C on p140. Ss work alone or in pairs on Ex 1A and B, then
use the pictures to ‘test’ each other on the adjectives in Ex 1C.
Check the number of syllables in interested Ooo, scared O and
surprised oO.

Answers:
A1D 2C 3H 4G 5A 6E 7B 8F
B[, _

happy angry

interested ill

well/fine scared/afraid

unhappy

surprised is fairly neutral

Optional extra activity

For extra practice of the feeling adjectives, including the ones
from the Photo bank if Ss have studied them:

Put Ss in pairs. Student A mimes a feeling, Student B asks

Are you ...? Student A either replies Yes, | am. or No, I'm not. and
Student B guesses again.

Listen to Ss’ pronunciation of the adjectives during the practice
and deal with any problems in feedback.

(AY\ [ [e] ] MAKING SUGGESTIONS

2A Focus Ss on the photos and ask Who are they? and Where are
they? to help Ss to predict the three situations in the recording.
Then direct Ss to the verbs in the box and establish that have a
break is in all the photos (a break from running, a break from
studying, a break from work) then let Ss find the other verbs in pairs.

Answers: A stop, have adrink B go, have a coffee, have a break
C sit down, have a coffee

Optional extra activity

To check that Ss understand the verbs (and to provide a little
light relief), tell Ss to follow your instructions, but only if you
start with Please. As an example, say to Ss, Please stand up (Ss
stand), then Sit down (Ss should stay standing, because you
didn’t start the instruction with Please). Then continue the
activity, using the verbs from the box, e.g. Please sit down.
Please have a coffee/go/eat. Please eat a pizza. etc.

B Tell Ss to listen and write a letter (A-C) next to numbers 1-3.
Play the recording, then give Ss time to compare answers in pairs
before checking with the class.

Answers: 18 2C 3A

C Give Ss a few moments to read through the sentences. Play the
first part of the recording for Ss to hear that the example (1a) is
true, then play the rest of the recording.

Answers: 1b)F 2a)F 2b)F 33T 3b)F

D You could correct these sentences with the whole class, or do
Ex 1b as an example, then give Ss time to do the other three alone
or in pairs.

Answers: 1b) Café Lugois anltaliancafé. 2 a) It's their first meeting.
2 b) His first name’s Ken. 3 b) They aren't hungry.

Unit 2 Recording 11 s

Conversation 1

: Good class.

: Yes, very good.

: I'm hungry.

: Yeah, me too. Let’s eat something.

OK. Where?

Erm ... that Italian café? What's its name?
Lugo?

: Yeah, that'sright. Let’s go to Café Lugo.
OK, good idea.

onversation 2

: Hello, are you Mr Tajima?

Yes.

I'm Lena Smith.

Oh, hello. Nice to meet you, Ms Smith.
: And you. Please call me Lena.

: OK, Lena. And I'm Ken.

: Let’s sit down. Coffee?

. Erm ... Yes, please.

PPORPIPRIPOPOPOPORDR



Conversation 3

: Let's have a break.

: Good idea. I'm tired

Me too.

...and hot.

Yeah. Let's stop.

: Yeah, OK. Let’s have a drink.
OK.

POPO2OR

3A Look at the example with the class and give Ss a few moments

to read through the conversations before playing the recording.

Answers: 2 B: Let’s sitdown. 3 A: Let's have a break.
4 A: Let’s stop. B: Yeah, OK. Let's have a drink.

B Complete the rule with the class. You may want to clarify that
let's means it's a good idea for you and me (i.e. not just for you, as in
the suggestion Why don't you ...7).

C Establish that Ss are only listening for the stressed words in
the suggestions: Let’s ... Ss may wish to copy the five suggestions
into their notebooks. in feedback, elicit/point out that the stress
is on the information words in the sentence, not on Let’s. Play the
recording again for Ss to repeat in chorus.

Answers: 2 Let's sitdown. 3 Let'shaveabreak. & Let's stop.
5 Let’s have a drink.

> LANGUAGEBANK 2.3 p120-121

The Language bank introduces the negative form, i.e. Let’s
not ... which you may want to point out to stronger classes.

Answers:

1 A: I'm very tired. 2 A: I'm hungry.
B: OK, let’s stop now. B: Me too.
A: That’s a good idea. A: Let’s eat at the pizzeria.
B: And let’s have a coffee. B: Good idea.

A: No, thanks. I'm not thirsty.

4A Look at the example with the class, then Ss can complete the
conversations in pairs or alone.

Answers: 2too 3 Let & problem (ormatter) S's 6 break
7Me 8a

B Ss can start by reading the conversations aloud with their
partners. Then they could choose one conversation to practise
without reading from the book: tell them to write one-word
prompts in their notebooks to help them remember the lines,

e.g. bored - stop. Monitor the practice and, in feedback, ask two or
three pairs who did well to act out their conversation for the class.

ATV LRl RESPOND TO SUGGESTIONS

5A PRONUNCIATION intonation: showing interest Before
playing the recording, demonstrate saying Good idea with interest
and without interest. Play the first part of the recording for Ss to
hear the example, then play conversations 2-6.

Answers: 2- 3- 4+ 5- 6+

Unit 2 Recording 13 -

Let's have a break.
Good idea.

: Let’s sit down.
: OK.

>N OP =

TEACHER’S NOTES

: Let’s have a coffee.
OK.

Let's eat something.
OK.

Let's go.
Great.

: Let’s stop.
Yes, let’s.

—
speakout TIP

Put the intonation arrow on the board and say OK in an interested
way two or three times for Ss to repeat. Then do the same with
Good idea, showing Ss that the stress is on idea and that the
intonation falls after that.

B Draw the two circles with + and - on the board,and do an
example with one or two strong Ss. They say Great, OK or Good ideaq,
either in an interested way or not, and you point to the appropriate
symbol.

BA Put Ss in pairs to complete the conversation. Tell them to
write the conversations in their notebooks, rather than filling in the
gaps in their Students’ Books, so they leave just the prompts for
practice later.

Answers:
Let’s eat. (OK. Where?) Let's goto ... (Good idea))

B Ss could read the conversation aloud from their notebooks the
first time, then close their notebooks and use the prompts in Ex 6A
for support.

€ You could ask Ss to close their books to act out the conversation
so they sound more natural and spontaneous. Encourage them to
repeat the conversation, making any changes they wish. Monitor
and make a note of good use of grammar and intonation for praise
in feedback, as well as any problems for correction.

@ Before Ss start their conversations they may need a few
minutes to think of places to suggest for each adjective. Then
change the pairs so that everyone has a new partner, or ask Ss to
walk around and talk to at least two other Ss in the class.

Optional extra activity

To provide stronger classes with more language for Ex 7, give
them a list of adjectives and activities to match, e.g.

A B

bored sit down
tired go to the cinema
hungry have a coffee or tea
hot go inside
thirsty eat
cold get a taxi

play tennis

have a sandwich

go to the park/the beach
have a cold drink

have a rest

Homework ideas
Workbook: Ex 1-3, p15




TEACHER’S NOTES

ROYAL WEDDING

Introduction

Ss watch a BBC programme about the wedding of Prince William
and Kate Middleton, with a focus on the people who attended the
wedding. Ss then learn and practise how to speak and write about
important people in their lives.

Warm up

Tell Ss to close their books. Teach royal family using a simple board
picture of a king and queen wearing crowns and two children.

Ask Ss to think of countries that have a royal family. Then teach
wedding (a special day when a man and woman are husband and
wife) and ask Ss to think of examples of royal weddings. If they
mention William and Kate’s wedding, ask them what they know
about the British royal family, the names of some guests at the
wedding, etc.

DVD PREVIEW

1A Check that Ss know whoKate and William are, using their
photos to help. Go through the example, then put Ss in pairs to
discuss the rest. (NB: You may want to teach grandparents using a
simple family tree on the board.)

Answers:

Prince Charles is his father.

Queen Elizabeth and Prince Philip are his grandparents.
Pippa Middleton is her sister.

David and Victoria Beckham are his friends.

Elton John is his friend.

Culture notes

Prince William (born in 1982) and Prince Harry (born in 1984)
are the sons of Prince Charles and Diana, Princess of Wales
(died in 1997).

Elton John (born in 1947) is an English singer-songwriter. He
was a close friend of Diana, Princess of Wales.

David Beckham (born in 1975) is an English footballer.
Victoria Beckham (born in 1974) is an English singer and
fashiondesigner.

B Direct Ss to the two questions and give them a minute or two to
find the answers in the text. Vocabulary to check: thousands, billions
(both used to emphasise the large numbers of people watching
the wedding).

Answers: Familyand friends of William and Kate are at the royal
wedding. It's at Westminster Abbey.

Culture note

Westminster Abbey is in the City of Westminster, in London.
There have been sixteen royal weddings there. The funeral of
Diana, Princess of Wales was also there.

DVD VIEW

2A Tell Ss to watch and write the number next to the correct
photo.

Answers: 2 Elton jJohn 3 Kate Middleton 4 Pippa Middleton
5 Prince William 6 Prince Harry
7 Queen Elizabeth and Prince Philip 8 Prince Charles

B Tell Ss to read through 1-6 and a)-f) and then match the
sentences to the people.

Answers: 2f) 3b) 4a) 5e 64d

C Play the DVD for Ss to check their answers.

D Give Ssa minute or two to read through the sentences. They
may already be able to find some of the mistakes. Check that Ss
understand ring (point to an example in the class).

Answers:

2 Victoria and David Beckham, friends of Prince William, are
hunrgsy. here

3 The rich and famous are here including the a€tes, Elton John ...
singer

& Her sister, Pippa Middleton, arrives with children of friends and
fathers. family

5 The big moment ... and a weman with the ring. problem

6 The end of a big heligay for Kate and William. day

DVD 2 Royal Wedding — B

It's London 2011. Today is the wedding of Prince William and Kate
Middleton. Two billion people around the world watch it on TV.
Thousands of people are in the streets of London. Victoria and David
Beckham, friends of Prince William, are here.

Prime Minister David Cameron and his wife Samantha arrive at
Westminster Abbey. The rich and famous are here including the
singer Elton John, a great friend of Princess Diana.

Kate and her father go to Westminster Abbey. Her sister, Pippa
Middleton, arrives with children of friends and family. The Royal
family arrive, first Prince William and his brother Harry.

Then their grandmother the Queen and grandfather Prince Philip.
And their father Prince Charles and his wife Camilla. Kate arrives at
the Abbey. Her sister Pippa meets her.

The big moment ... and a problem with the ring. Kate and William are
now husband and wife. Thousands of people in the streets celebrate
the Royal Wedding.

The end of a big day for Kate and William.

Optional extra activity

Ss imagine what some of the people at the wedding are saying
to each other. Pause the DVD just as each of the following
people speak and either elicit from Ss or ask them to discuss
with a partner and write down what the people say:

David Beckham to a friend as he arrives

David Cameron to his wife Samantha

Kate to her father in the car

William to the clergyman as they walk up the aisle

Camilla to the Queen

Pippa to Kate when she meets her at the car

William to Kate in the carriage

William to Kate on the balcony

Ss could also act out some of their ideas for the class.



speakout five people in your life

TEACHER’S NOTES

writeback adescription

3A Focus Ss on the title and elicit some ideas about who those
people could be, e.g. a friend, a husband/mother/sister, a person at
work, etc. Tell Ss to write the names of five people in their lives for
laterin the lesson. Direct Ss to Jo and the five names around her,
and to the people 1-5, including the example, Duncan. Check which
people are male and which female (Duncan and Mark are male).
Tell Ss to listen and match names with people 2-5.

Answers: 2 Wendy 3 Sarah &4 Rosa 5 Mark

B Give Ss a few moments to look at the key phrases. You may
want to check together (demonstrate: We're together in this
classroom). Then play the recording again for Ss to tick the phrases.
(NB: Demonstrate with an example on the board that Ss may

only need to tick part of a phrase, or they may need to tick two
alternatives within the same phrase.)

Answers:

OK, five people in my life. The firstis ... v/

Duncan’s [my brother «/a very good friend/my manager/.. ).
Whois [she v/he/Mark v ...]?

[She/He’s /] very nice, very friendly.

Wendy is [my sister/a student/...}.

We'e in a Spanish class together. v

We're friends.

Unit 2 Recording 14 S

: OK, five people in my life.

: Yeah, who's first?

The first is Duncan. Duncan’s my brother.

How old is he?

He's thirty-one, and he’s a businessman.

And Sarah ... Who is she?

Sarah’s a very good friend, my best friend really.

Where’s she from?

She’s from Scotland and she’s a teacher.

Uh-huh ...

We're on the phone a lot! She’s great.

Nice. And Mark? Who is Mark?

Mark is from work. I'm an office worker and Mark’s my manager.

: Is he friendly?

Yes, he’s very nice, very friendly.

Um, and Wendy?

Wendy is in my class. We are in a Spanish class together.

: Who's your teacher?

: Her name’s Rosa. She’s from Madrid in Spain. Wendy and | sit
together in the class and now we'e friends.

: IS your class good?

: Yes, the class is good ... but our Spanishisn’t very good!

POPOPORPIPOIRPORPOROROR
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C Tell Ss to draw a diagram like the one in Ex 3A in their
notebooks, so they can write the names of five people. Ask Ss to
write notes about each of the five people, i.e. who they are, where
they're from, their job, something about their personality, etc. on
another page in their notebooks using the key phrases to help.
Circulate and help with ideas, as well as words and phrases that Ss
need, and check that everyone has written notes about five people.
As Ss finish writing their notes, encourage them to practise talking
(quietly, to themselves) about the people to help build confidence.

D Put Ss in pairs and tell them to show each other their diagrams
and ask/answer about the five people. For stronger classes, you
could put Ss in small groups, so they have a bigger ‘audience’ to
speak to. You could also tell the people listening to make notes
about their classmates’ five people and ask them to report back
afterwards about some they found interesting, e.g. Her best friend
is her husband, but he’s in the USA on business. They're on the phone
alot!

4A Focus Ss on the three questions (check best friend = number 1
friend) and give them a minute or two to find the answers in
the text.

Answers: 1 Emir, her brother and Ali, her mother 2 Pasqualo
3 Talya

B Encourage Ss to use the text about Melis as their model, with
the following framework:

My name is .I'm (age). I'm (nationality) and I'm (job).

There are five important people in my life:

(Name) is i

For each person they should mention some of the following:
friend/family relation, age, job, where she/he is, his/her personality
(e.g. nice, friendly, funny, kind).

Circulate and help while Ss write their descriptions. You could then
put Ss in pairs or small groups to read out their descriptions to
each other.

Optional extra activity

Collect in all the Ss’ descriptions, then redistribute them and ask
Ss to read out the description they have been given to the class,
without the first part which identifies the person (i.e. they just
read about the five people). The other Ss try to guess who wrote
the description.

Homework ideas

Ss write the text Five people in my life from the point of view of
Kate Middleton or another famous person they know about.




TEACHER’S NOTES

LOOKBACK

SUPPLEMENTARY MATERIALS
i Ex 1A: be prepared to draw your family tree and ask Ss
i questions about it.

FAMILY

1A Start by checking that Ss understand how the family tree works.
Point to Sam and ask Ss Who is Anne? (his wife), then point to Billy
and ask Ss Who is Tina? (his sister). Look at the example with the
class, then Ss can work in pairs or alone to write the other names.

Answers: 2 Jim 3Billy 4Sue 5Nas 6Anne

B Demonstrate to Ss that it's possible to write more than one
sentence about the same person, e.g. for Al: My wife is Nas and my
mother is Anne. Circulate and help as Ss work alone on their sentences.

C Ask two stronger Ss to demonstrate this for the class, then put
Ss in pairs to continue.

Optional extra activity

Ss draw their own family tree and write four sentences like the
onesin Ex 1A. Then they swap notebooks with a partner. Their
partner writes the names of the people next to the sentences.

2A Tell Ss that A and B are looking at a photo of two people and
talking about them. Ss complete the conversation alone, then
check their answers in pairs. (NB: Remind Ss that if any of the
missing words are at the beginning of a sentence, they must have a
capital letter.) Ask two Ss to read out the conversation for the class
to check their answers.

Answers: 2They 3are &4they 5They 6Te T7Are 8we
9Are 10is 11is

B Tell Ss to write two names and to think about where the people
are from, how they know them (school/university/work/gym), if
they're married or not, where they are now, etc.

C Demonstrate the activity by writing the names of two of your
friends on the board and inviting Ss to ask you questions about them.
As they do this, write up some prompts, to help them remember
the questions without having to refer to their Students’ Books:
Where ... from? ... friends from...? ... married? Where ... now?
Put Ss in pairs and give them a few minutes to ask and answer. In
feedback, you could ask one or two Ss to report back about their
partner’s friends, e.g. His/Her friends are ... and ..., theyre from ..., etc.

NUMBERS [ |-100

3A Go through the example with the class. Check the
pronunciation of plus and minus (and equals, if you decide to teach
it, otherwise Ss can just say is). Ss write the other numbers, then
read out their answers to the class.

Answers: 2 eighty-eight 3 ninety-seven 4 twenty-seven

B Give Ss a minute or two to write in the numbers and to think of
how to say the answer to the sum in each case.

C Demonstrate number 1 with an example of your own, e.g.
T: What's 62 minus 20?7

Ss: 42

T: That's correct!

Put Ss in pairs to continue.

POSSESSIVE ADJECTIVES |

4A Tell Ss there is one mistake in each sentence. They can work
alone or in pairs to correct the mistakes. Alternatively, run this

as a competition. Tell Ss to close their Students’ Books and put
them in small groups/teams. Write or display the first sentence
on the board: the first group to correct the sentence wins a point.
Continue for the rest of the sentences.

Answers:

I'm Chinese and my name’s jun.

You're in Room 108 and Mr Watts is your teacher.

He's John. His surname’s Wayford.

Her name’s Vera and she’s a singer.

We'e students and our class is Room 10.

Their names are Ahmed and Ali and they're from Egypt.

WV WN e

B Before Ss start the activity, you may want to give them the
opportunity to check the spelling of each others’ names and/or
family names: encourage them to ask each other across the class,
so other Ss can hear and make a note, e.g. Excuse me, Pia, how do
you spell your family name? Focus Ss on the examples and tell them
to try to use different content from the sentences in Ex 4A, as long
as it fits the pattern. Also make sure that Ssunderstand the idea
of the false sentence by giving two examples about yourself, one
true and one false, and asking Ss which one is false, e.g. My name’s
...and I'm from ... Give Ss a few minutes to write their sentences,
while you circulate and help as necessary.

C Focus Ss on the example and point out that Student B should
wait until Student A has read out all their sentences before deciding
which one is false. Monitor the pairwork and note down any good
examples of language use as well as any problems for feedback.

| FEELINGS
5A Sstart by eliciting the five vowels (a, e, i, 0, u) from the class
and writing them on the board. Check that Ss can pronounce the
vowels accurately by pointing to them at random for Ss to call
out. Give Ss a minute or two to add the vowels to the words, then
in feedback, ask Ss to tell you just the missing vowel(s) for each
feeling.

Answers: 2 hungry 3tired & cold 5 thirsty 6 bored

B If Ss have studied the feelings from the Photo bank p140, they
could include some of these in the mime activity.

MAKING SUGGESTIONS

BA Go through the example with the class, then tell Ss to write
out the lines of the conversation in their notebooks.

Answers:

B: No, I'm tired. Let’s sit down.

A: OK, let’s stop and have a break.
B: Are you thirsty?

A: Yes, | am.

B: Lets go to a café.

A: Good idea.

B Ss choose any key word that will help them remember the line.
You could give them slips of paper to write the key words on, so
they dont refer to their notebooks.

C Monitor the pairwork and in feedback be prepared to give Ss
praise for good language use and to deal with any problems.



CONSOLIDATION I:
UNITS -2

Introduction

The aim of the consolidation units is for Ss to revise and practise
the grammar, vocabulary and pronunciation from the previous two
units in a different context. The context for this consolidation unit
is @ music festival.

READING AND GRAMMAR

1A Direct Ss to the pictures and ask them one or two questions,
e.g. Who's she? Who's he? Where are they? then put them in pairs to
talk about their ideas. In feedback, establish that the people are

at a music festival and that a fan is someone who likes music a lot.
You could elicit examples of other types of festivals, e.g. film/food/
wine/comedy festival and ask Ss which of these they have in their
city/country, and when/where they are. (NB: Keep this brief, as Ss
have time to discuss music festivals in Ex 1D.)

Culture notes

Attending music festivals is a popular summer weekend activity
in many countries. The larger festivals last for several days and
feature famous and less well-known bands playing at different
times during the day. The festivals often take place in large
open spaces, where there is room for people to camp, and there
are food and drink stalls available on the site. Probably the best
known festival in England is the Glastonbury festival, which
takes place for five days in june.

B Focus Ss on the three messages and establish that they are written
by people at a festival, e.g. messages on social media, text messages,
messages on notice boards. Tell Ss to read quickly, just to find the
names. Reassure Ss that they will read the messages in detail later.
You may want to check the following words, or deal with them in
Ex 1D: a mix of (e.g. a city that is a mix of old and new buildings),
traditional and modern (opposites, give examples of traditional and
modern music), concert (where you go to listen to live music).

Answers: AKatja Blukas CAzra DFifi EBruno
C Show Ss how to find theinformation about the example, i.e.
scan the texts looking only for numbers until they find the correct

one. They could work in pairs to help each other with the rest.

Answers: 217room, Katja and Lukas 4439089442 phone, Jasmine

24 age, Azra 1 age, Fifi

D Put some prompts on the board and either spend a few
minutes discussing them as a class, or put Ss in small groups to
talk about them:

» names of music festivals - where?

+ types of music - traditional/modern/rock/jazz/opera, etc?

- are they good?

+ who's a music fan in the class?

Optional extra activity

Broaden the discussion activity to include all types of festivals:
music, food, wine, film, art, comedy. Put Ss in groups and the
following prompts on the board:

¢ names of festivals - where?

* when?

* type of (music/food/wine/film/art/comedy)?

e good?

e which is the best?

Ask people from different groups to report back to the class so
they can compare their ideas and opinions.

TEACHER’S NOTES

2A Look at the example and elicit/point out that the questions
are about the messages in Ex 1. Remind Ss that they need a capital
letter if a word is at the beginning of a question. Give Ss a few
minutes to complete the questions working alone.

Answers: 21s 3his 4is/s S5her 6Are 7they 8How
(it is not used)

B To help Ss with pronunciation, you could start by saying the
questions yourself for Ss to repeat in chorus and individually.
Then put Ss in pairs to ask and answer. Monitor and listen for good
pronunciation and language use, as well as problems, so you can
give praise and deal with problems in feedback.

Answers:

2 No, heisn’t. He's an office worker.
3 Yes,sheis.

4 She's from Bogota, Colombia.

5 It's tonight at 8p.m.

6 No, they're not. They're dogs.

7 Yes, they are.
8 He's four.

3 Establish that these messages are from different people who
are also at the music festival.

Answers: 2re 3is &4isn't S5are 6Are 7are 8are

Optional extra activity

Write the following questions on the board for Ss to answer:
Is the group of students from Russia?

Is it their first time at the festival?

Is their hotel nice?

Are Jeff and Robin in room 112?

Is Arturo at the H) Hotel? (NB: the answer here is | don't know.)
Put Ss in pairs to ask and answer the questions.

For stronger classes you could just write the following prompts:
the group of students / Russia?

they at the festival / the first time?

their hotel nice?

Jeff and Robin / room 112?

Arturo / the hotel?

LISTENING

4A Focus Sson the name Morelli and ask them Where’s Morelli
from? Elicit the phrase I think Morelli’s from (italy) or | think Morelli’s
(Italian), then put Ss in pairs to say what they think about the other
names. Have a brief discussion with the whole class.

B Tell Ss to listen and write the nationality adjective next to each
name. For weaker classes you could write the adjectives on the
board in random order, so Ss just need to choose and copy the
correct one as they listen: English, Colombian, Japanese, Australian,
American, Canadian. Play the recording, then give Ss time to
compare their answers in pairs.

Answers: Morelli - American Haru - Japanese
Fatimah - English  Takahashi - American  Churchill — Australian
Gonzales - Colombian

C Check that Ss know they only need to write the letter, not the
whole word. Play the recording again and give Ss time to
compare answers.

Answers: 1M 2F 3D




TEACHER’S NOTES

D Put Ss in pairs to decide on the missing words, then play the
recording again for them to check their answers.

Answers: 1good 2first 3eat 4US,sorry

Optional extra activity

Ss invent a new identity for themselves (first name, surname,
nationality, city). Direct Ss to the audio script on p155 and tell
them to choose one of the conversations, then act it out,
substituting their new identity information in the appropriate
places. Monitor and ask one or two pairs who did well to act out
their conversation for the class.

Consolidation 1 Recording 1

Conversation 1

: Hello, I'm Tony Morelli.

: Hi, 'm Haru Nakamuru.

: Nice to meet you.

: You too. Is Morelli an Italian name?

: Yes, it is, but 'm American.

| see.

: And are you from China?

: No, Haru is a Japanese name. My parents are from Japan. It's good
music, yeah?

A: Yeah, it'’s good. The singeris my friend ...

Conversation 2

: Hi, I'm Fatimah.

: Hello, my name’s Terry. Terry Gonzales.

: Nice to meet you.

: You too. Is Fatimah your surname or your first name?

It's my first name. It's an Arabic name.

Oh. Where are you from?

: My father’s from Egypt, but I'm English. And you? Is Gonzales a
Spanish name?

: Yes, it is, but I'm not from Spain, I'm from Colombia.

Oh, where in Colombia?

: Bogota.

: Hey, I'm hungry.

: Me too Let’s go and eat something.

: Good idea. So, what ...?

Conversation 3

: Brad Churchill, nice to meet you.

: Sue Takahashi. Nice to meet you, too.

: Your English is very good!

: Thanks, but I'm from the US.

Oh, I'm sorry. But Takahashi is a Japanese name.

: Yes, my family is from Japan, but 'm American.

: Ah. Yes, my name’s Churchill, very English! But I'm Australian, from
Sydney.

: Oh, I know Sydney.

: Really? Hey, let's go and have a coffee.

: OK, yeah | .
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5 Give Students A time to find their table and tell Ss not to

show their partner the information. Establish that they should

ask questions to get the information they need to complete the
table and give them a few minutes to think about the questions.
Circulate and help (you may need to check the meaning and
pronunciation of nurse with As, so they can explain it to Bs when
the time comes). Tell the pairs to start asking and writing down the
information, and monitor and make a note of anything you need to
deal with in feedback.

6A Focus Ss on the example and tell them to complete five circles
with information about three people, writing the information in
random order. Point out that the information (ages, jobs, etc.)
should be mixed up, so that partners will need to ask questions to
find out which information refers to each person.

While Ss are writing their notes, draw five circles on the board

and write the information about three members of your family in
random order.

B Start by demonstrating the activity with the class, inviting
different Ss to ask you questions about your circles and answering
Yes ... or No ... Ss could do the activity in pairs or small groups.

In feedback, you could ask a few Ss to tell the class something
interesting they found out about their partner/someone else in
the group.

SOUNDS: /&/ AND /3/

2A Direct Ss to the pictures and point out that the symbols
represent the sounds. Play the recording for Ss to listen to the
sounds and the words. You may also want to show Ss how the
shape of the mouth is different for the two sounds: open, like a big
smile for /a&/, and relaxed, nearly closed for /a/. Play the recording
again for Ss to repeat.

B Point out that Ss need to look at the underlined syllable when
they decide which group to put the words in. Pause the recording if
necessary to give Ss time to write.

Answers:

/®/ taxi, actor, nationality, understand, happy

/3/ teacher, doctor, England, computer, daughter (NB: actor and
understand could also be in this group)

8A/B Put Ss in groups of 3-4 to help each other with these
words. Tell them to practise saying the words aloud to each other,
so they can hear which syllable has the sound in it.

Answers:
/3/ children, seven, internet, television, India
/ae/ family, actress, bank, capitals, manager

Optional extra activity

To give Ss more practice in distinguishing between the sounds
/a&/ and /3/, write the following words from the consolidation
unit on the board, and ask Ss to divide them into two groups.
Scotland fan festival cats Jasmine

concert black brother

Answers:
/3a/ Scotland, festival, concert, brother
/a/ fan, cats, Jasmine, black

Homework ideas
Workbook: Ex 1-6, p16-17

BBCinterviews and worksheet

Who's in your family?

In this video people talk about their families and friends. The
authentic material recaps and consolidates key vocabulary and
grammatical structures with the verb be that Ss can use for
talking about important people in their lives.



TEACHER’S NOTES

OVERVIEW

VOCABULARY | things

PRONUNCIATION | sounds: plurals /s/, /z/ and /1z/
LISTENING | listen to conversations between students
GRAMMAR | this/that/these/those

SPEAKING | ask about objects

3.2 FAMOUS CLOTHES

VOCABULARY | colours and clothes

READING | read descriptions of famous clothes from films
GRAMMAR | possessive s

PRONUNCIATION | sounds: possessive s

WRITING | use linkers and, but

SPEAKING | talk about possessions

3.3 CAFE CULTURE

READING | read about some famous cafés
VOCABULARY | food and drink

FUNCTION | orderingin a café

LISTENING | listen to people in a café
PRONUNCIATION | intonation: phrases with or
LEARN TO | say prices

SPEAKING | order food and drink

3.4 THE MARKET EEME o) DvD

DVD | watch a BBC programme about a market
speakout | buy things in a market
writeback | write a description about a market

3.5 LOOKBACK

Communicative revision activities

[BTBICIE INTERVIEWS

What are your favourite things?

In this video people describe what'’s in their bag and
their favourite clothes. It can provide an entertaining way
of consolidating the vocabulary relating to clothes and
possessions, as well as structures such as This is/That is,
etc. Use the video at the end of lesson 3.2, at the end of
theunitor set it as homework.

WHAT’S THIS?

Introduction

Ss practise talking about objects, paying attention to the
pronunciation of their plural form, using the sounds /s/, /z/
and /iz/. They also practise using this, that, these and those and
learn to ask the name for things in English.

. SUPPLEMENTARY MATERIALS

Resource bank: p150

{ Warm up: bring in some objects or pictures of objects for a
{ memory game.

Warm up

Memory game: Put a selection of objects (6-8) that Ss know in
English on a desk where they can all be seen, or display pictures
of the objects on the board. Give Ss a minute to memorise the
objects, then cover/remove the objects and put Ss in pairs to
make a list of all the ones they remember. You could award
points for a) the number of words each pair remembered and
b) accurate spelling.

Suggested objects: a book, a pen, a phone, a DVD, a photo,

a passport, a camera, a dictionary, a calendar, a bag.

VLI N JUT.NANE THINGS

1A Direct Ss to the photos and ask them what they can see:
this will give you some idea of which words in the box are
familiar, e.g. a book, a cup, a table, pens. Then put Ss in pairs

to help each other and label the objects in the appropriate
photos. If any words are unfamiliar, you could use simple board
drawings (keys, boxes, glasses) and a real example (a notebook)
to show the meaning. Help Ss with pronunciation by modelling
the words for them to listen and repeat.

Answers: books, atablet computer, a notebook, cups, boxes,
a table, pens, glasses

Teaching tip

To help Ss with the pronunciation of words with more than
two syllables, ask them first to listen and count the number of
syllables in the word, then to listen again and underline the

| stressed syllable and finally to listen and repeat,

‘ e.g. com-pu-ter (3 syllables) computer.

B Use the example a book/books to check the words singular
and plural. Point out that singular words have a/an in front of
them. Establish that Ss should write Pl next to books, then give
them a minute or two to mark the other words.

Answers:
S - a tablet computer, a notebook, a chair, a table
P - books, keys, cups, boxes, pens, glasses

C PRONUNCIATION sounds: plurals /s/, /z/ and /1z/ When
Ss have practised saying the plural words, you could ask them
which sound (/s/, /z/or /iz/) the following words from Ex 1A
have: chairs, tables, computers (/z/).

Teaching tip

A simple rule is that the plural sound is /s/ if the word ends
in the following unvoiced consonant sounds: /f/, /k/, /p/.
/t/./8/.




TEACHER’S NOTES
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Ss could work on these exercises in class or for homework. Ex 1
introduces ten more ‘everyday’ objects and Ex 2 deals with the
spelling of plurals and irregular plurals. Bear in mind that the
speaking practice in Ex 5 (p31) involves Ss asking each other for |
the names of common objects in English, which would provide
an opportunity for Ss to review some of these words.

Answers:

1A 1H 2C 3G 4D 5§ 6B 7E 8A 9F 10I

2A +-s: bags, credit cards, pictures, business cards, newspapers,
clocks, pencils
+ -es: glasses, watches
+ -ies: dictionaries

2B Bboys Cagirl Dgirls Eaman
Hwomen lachild Jchildren

Fmen Gawoman

2A Direct Ss back to photos A-D and tell them to match
conversations 1-4 to the photos as they listen to the conversations.
Demonstrate on the board that we often use one {(e.g. in This one?)
when we don't want to use a noun too many times: What's in these
boxes? My cups are in that box. My glasses are in this bex one.

Answers: 1B 2A 3D 4C

B Before Ss listen to the recording again, check the pronunciation

of all the names. Elicit/point out that if someone is not happy,

other people often say Sorry to them. You could demonstrate by

accidentally’ bumping into a student’s desk and saying Sorry.
Answers: Stan Nasrin Oliver Kate

C Give Ss a few minutes to complete the conversations and check

their answers.

Answers: 1D 2B 3A 4C

Unit 3 Recording 2 _ =

Conversation 1

A: Hi, Nasrin.

: Hi, Leyla. How are you?
Fine, thanks. You?

: Yeah, good.

Sit down.

Hey, Leyla, what's that?
It's our homework.

: For this lesson?

: Yes, Nasrin.

: Oh no!

Conversation 2
. Hi, Tanya. What are those books?

PRPORPIPORD

A:
B: Hi, Denise. These books? They're for my English class.
A:  Wow! They're big!

C:  Shhh!

B: Sorry, Stan! Oh, they're not so big. They're really good!
A:  Who's your teacher?

B: Mr White.

A:  Ah. He’s good.

C:  ShhhiThis is a library! Please be quiet!

A/B: Sorry, Stan!

Conversation 3

: Hey, Kate, what'’s in these two boxes?

My cups are in that box. My glasses are in this one.
: Yeah, this one’s very heavy.

: Yeah it's ... Oh, be careful!

: Oh, no. Sorry.

Oh, Dave . ..

: Really, I'm sorry.

>PO>0OP>O>

Conversation 4

Wait a minute!

: What's the problem?

: Sam, is that my coffee?
This one?

Yes.

Oh, yes it is. Sorry, Oliver.
: And this is your coffee.

: Oh. Let’s get new cups.

: Good idea.

POroPEP®R

(L .\ THIS/THAT/THESE/THOSE

3A Look at photo A with the class and elicit the examples: those
books, these books. Give Ss a minute or two to circle the other
examples of this/that/these/those in the photos and compare their
answers with a partner.

Answers:

Photo A: What are those books? / These books?

Photo B: Hey. What's that?

Photo C: Is that my coffee? / This one?

Photo D: Hey, Kate, what's in these two boxes? /
My cups are in that box. My glasses are in this one./
Yeah, this one’s very heavy.

B/C You could look at the rules with the whole class, or give Ss a
minute or two to complete the exercise in pairs first.

Answers:
B 2these 3that
C these/those + are

4 those
this/that + is

D This exercise focuses on the difference between the short /1/
sound in this and the longer /i:/ sound in these. You could start

by demonstrating the two sounds, exaggerating the longer sound
so that Ss can hear the difference. Write the first pair of words on
the board and pause the recording for Ss to look at the example.
You could go through number 2 with the whole class, then play the
rest of the pairs (3-6) for Ss to number 1 or 2. If necessary, play the
recording again for Ss to check their answers, then play it again for
them torepeat in chorus.

Answers: 2 this, that 3those,these 4 these, those
5 this, these 6 these, this

Optional extra activity

Put Ss in pairs and tell them to write this, that, these and those
in their notebooks. As an example, write this, that, these and
those on the board, and ask a stronger student to call out one of
the words for you to point to. Ss continue in pairs: A says a word,
B points to the word she/he hears.



TEACHER’S NOTES
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| If you feel Ss need more practice of this/that/these/those, give
half the class Ex 3.1A and the other half Ex 3.1B. Give them each
an answer key, then they can pair up with a student from the
other half of the class and talk each other through the answers

| .
to the exercises.

|
Answers:
A 2that 3this &those Sthat
B Conversation 1
A: These are our photos of Thailand.
B: Is this your hotel?
A: Yes, it is, and these are our friends, Sanan and Chai.
Conversation 2
A: What's that over there?
B: It's Red Square. And this is your hotel here.
A: Thank you.
Conversation 3
A: What are these in English?
B: They're ‘coins’. This one here is a pound coin.
Conversation 4
A: Who are those people over there?
B: That's my brother, Juan, and his friends.
Conversation 5
A: Where are those students from?
B: They're from Bogota, in Colombia.
A: And that student?
B: She isn't a student. She's our teacher!

6 that

4A Start by setting the context here: demonstrate that A is
showing Celine around the school, first taking her to the students
room, then the classroom. Ss can complete the conversations in
pairs or working alone. Remind them to use a capital letter if this/
that/these/those is at the beginning of a sentence.

’

Answers: 2 those 3 This &4that Sthat 6This 7these

8 That

B Put Ssin groups of three to practise the conversation.

Teaching tip
Encourage Ss to be less reliant on the written word when

practising a conversation:
. Ss read the conversation aloud once.
| « Ssread a line aloud and do an action to go with it (pointing to
friends ‘over there’, etc.).
« Ss look at a line, then look up and say it, still doing the action.
| « Ss try to practise the conversation without looking and without
| worrying about being totally accurate.

—
speakout TIP

You could act out introducing ‘Tina’ and ‘Dr Meyer’ to each other,
using two Ss. Then Ss could practise introducing the people sitting
on their left and right to each other. Alternatively, they could walk
round the class in pairs, introducing their partners to other Ss (they
may also want to invent new identities for this).

| SPEAKING _

SA Put Ss in pairs and check they understand that they should
choose six things in total. Ss could also refer to the Photo bank,
p140 to find words.

B Circulate and help, checking that Ss can pronounce the words
they find. You could give them a minute or two to practise saying
the words aloud to each other, before moving on to the next stage.

€ Before putting Ss in groups, model the four questions below for
them to listen to and repeat. Elicit/Point out that the stress is on
this/that/these/those and that the intonation falls at the end of
the question:

What's this/that in English? ™=

What are these/those in English?

Give Ss a minute or two to decide whether they need to use
this/these or that/those to ask about their things, depending on
how near they are. You could also encourage Ss to extend the
conversations by asking for repetition and about spelling:

Sorry, can you repeat that, please?

OK, how do you spell that?

Put two pairs of Ss together to make groups of four and give
them time to ask and answer about all the objects. In feedback,
you could ask two or three Ss what new words they learnt in

the activity.

6 Remind Ss about the conversation they practised in Ex 4, and
the Speakout tip about introducing people with This is ... Give Ss
a few minutes to think about what to say when they show their
partner round the classroom. Put Ss in pairs and encourage them
to stand up and walk round the classroom to make the practice
more realistic. Monitor and make a note of good use of this/that/
these/those and vocabulary so you can give praise in feedback, as
well as any problem areas to deal with.

Homework ideas

¢ Set up the following as a way for Ss to learn the names of
objects at home: Tell Ss to write the names of objects
(e.g. table, chair, clock, picture) on sticky notes and to stick
them on the objects at home. Every time they see the label,
they should practise saying the word. When they think
they've learnt the word, they can remove the label and write
a new one for another object, and so on.

¢ Workbook: Ex 1-5, p19-20
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FAMOUS CLOTHES

Introduction

Ss practise reading about famous film characters’ possessions and
practise talking about clothes and colours, using the possessive s.
Ss also learn to use the linkers and/but in writing.

: SUPPLEMENTARY MATERIALS

Resource bank: p149 and p151

Warm up: a box to put objects in.

Warm up

Revise names of objects, this, these and your. Collect an object
from each student, e.g. a phone, a pen, a set of keys, etc. Put all the
objects in a box, including something of yours, then redistribute
the objects so all Ss have something belonging to someone else.
Demonstrate that Ss should walk round asking /s this/Are these
your ...(s)? and answering Yes, it is/they are or No, it isn't/they aren't.
The activity ends when all the objects have been handed back to
their owners.

VLol .V: ]V WY A@ COLOURS AND CLOTHES

1A You could start by eliciting the names and colours of the items
of clothing you're wearing to see how much Ss already know. Then
direct them to the words and the pictures. Ss can work in pairs.

B Play the recording for Ss to check their answers. As you go
through the answers, point out that jeans are always plural, so we
don’t say ajeans, and that we don't add an -s to an adjective when
the noun is plural. Play the recording again for Ss to repeat in
chorus and individually. Check that Ss are pronouncing the vowel
sounds in sweater and shirt correctly.

Answers: 2 agreenjacket 3 ablack hat 4 ared sweater

5 awhite shirt 6 blue jeans

C (NB: For stronger classes, you may want Ss to do the exercises
in the Photo bank, p141 before setting up this practice so they can
incorporate some extra clothes items and colours into the activity.)
You could demonstrate this with a stronger student, making sure
that Ss understand they need to sit back to back and take turns.
Point out that when a student remembers any clothes correctly,
their partner can say That’s right!

| > PHOTOBANK p141

| If Ss do Ex 1in class, in feedback point out that trousers and
glasses only exist in the plural, like jeans. Also check the
pronunciation of gloves, and skirt versus shirt. |
If Ss do Ex 2 in class, you could teach them the question
What's your favourite colour? and get them to ask and answer
around the class.

Answers:
11G 2D 3B 4F 5) 61 7C 8A 9E 10H

2 Aorange Bbrown Cred Dwhite Egreen F purple
Gpink Hyellow fblack Jblue

2A You could demonstrate that the conversation is about paying
a compliment by going up to a student and saying Nice (watch)!
which should prompt the student to say Thank you. Put Ss in pairs
to complete the conversation. Check their answers, pointing out
that good on you is only for things you wear.

Answers: 2 shoes 3 Spain & my girlfriend 5 great

6 good on you

B Help Ss with pronunciation by modelling the lines of the
conversation for Ss to repeat, paying attention to the intonation,
which should sound friendly and positive. Either put Ss in groups
to practise giving compliments about clothes and possessions, or
ask them to stand up and walk around the classroom, talking to
different people.

3A Tell Ss to cover the text with their notebooks and direct them
to the photos of the famous film characters (point out that
famous means many people know them). Discuss with the class who
the characters are.

Answers: 1 MrBean 2Frodo 3 HarryPotter & Dorothy

5 James Bond 6 Sherlock Holmes

B Direct Ss to the photos of clothes and put them in pairs to
match the clothes to the people.

Culture notes

Sherlock Holmes is a fictional detective created by Scottish
author Sir Arthur Conan Doyle. Most of the stories about him
(four novels and fifty-six short stories) are narrated by his
friend Dr Watson. Two of the most famous are The Hound of the
Baskervilles and The Sign of Four.

Harry Potter is a boy wizard and the main character in a series
of novels by British author JK Rowling. It is the best-selling book
series in history and has been translated into seventy-three
languages. The link between all the novels is Harry's battle with
the Dark Wizard, Lord Voldemort.

Mr Bean is a television character (a child in a man’s body’)
whose comic adventures rely on physical humour, since the
character himself rarely speaks. The series was influenced

by performers such as Jacques Tati and comic actors from
silent films.

James Bond is a British secret agent (007) created by writer lan
Fleming. In the twenty-three film adaptations, Bond has been
played by many actors including Sean Connery, Pierce Brosnan,
Roger Moore and most recently, Daniel Craig.

Dorothy, a young girl, is the main character of the 1939
American musical fantasy film The Wizard of Oz. She was played
by Judy Garland. The film won an Academy Award for the song
Over the Rainbow.

Frodois a hobbit (a small, fictional, human-like race), and the
main character of JRR Tolkien’s The Lord of the Rings. He inherits
the One Ring and goes on a journey to destroy it in the fire at
Mount Doom.

€ Introduce the article and explain that it's about an exhibition
(an event where people can go and see things, e.g. paintings
by famous artists) of famous clothes from films. Tell Ss to read
the article quickly to see if their matches between famous film
characters and their clothes were correct.

Answers: 1¢) 2f) 3d) &4b) 5e) 63)

Teaching tip

It's important for Ss to realise that they can read a simple text
and find key pieces of information or understand the general idea
of the text without needing to understand every word in it. When
Ss have a simple task to do, such as the one in Ex 3B, discourage
them from looking up unfamiliar vocabulary in their dictionaries.
It should also help to build confidence when they see that they
can complete the task in spite of the unfamiliar vocabulary.
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D Focus Sson the task and suggest that they circle the things
when they find them in the text. Give Ss a few minutes to complete
the task and compare answers in pairs.

Answers:

One nationality - British

One city - London

Two names of films — The Wizard of Oz, The Lord of the Rings

Two red things — Dorothy’s shoes, Mr Bean'’s tie

Two jobs - detective, actor

Five names of people in films - Sherlock Holmes, Dorothy, Mr Bean,
Harry Potter, James Bond

4A Put Ssin pairs and give them a few minutes to think of some
things/clothes. Circulate and help with vocabulary as necessary.
Possible film series to suggest for ideas: Pirates of the Caribbean;
Jurassic Park; Star Trek; Star Wars; Spiderman; The Twilight Saga.

B Before you put Ssinto groups, you could teach them some
phrases for discussing which item to choose, e.g. That’s a good
idea; I think (XX) is the best idea; What do you think? That's not really
famous; Maybe; Yes, great. Put pairs together into groups of four

or six to discuss their ideas and choose one thing/clothes item for
the exhibition. Ask a student from each group to tell the class their
decision.

(T MV POSSESSIVE'S

SA Focus Ss on the position of % in the example and give them a
minute or two to add the apostrophes to the other sentences.

Answers:

2 'These are Mr Bean's brown jacket and red tie.

3 ‘Is this James Bond’s jacket?’ | ask.

&4 At number five are Dorothy’s shoes from The Wizard of Oz.

B You could go through this on the board with the class.

Answers: s

6A Go through the example with the class, reminding Ss that /s
and Are need a capital letter, then give them a minute or two to
complete the other questions and answers.

B PRONUNCIATION sounds: possessive ‘s Play the recording
for Ss to check their answers to Ex 6A. Then demonstrate the
three sounds /s/, /z/ and /1z/ and tell Ss to listen again and
match the possessive s on the names with the sounds. Play the
recording again.

Answers:
A 2 Isthat Yasmin's bag? Yes, it is.
3 Arethose James’s books? No, they arent.
& s this Kate's phone? No, it isn't.
B /s/ Kate's
/z/ Nico’s, Yasmin's
/1z/ James's (elicit/point out that this is the pronunciation of ‘s
when the name ends in -s)

C Use one or two Ss' names to demonstrate how the questions
can be changed to make them about people and things in their
own classroom.

D Ss could point to the relevant items in the room, or the pairs
could walk round the classroom as they ask and answer.

Alternative approach

Put Ss in groups of 5-6. Ask one student in the group to

close their eyes or turn their back while the others each put
something of their own on the table in front of them. The
student then opens their eyes and tries to guess who owns each
thing: Is this (X’s) bag/pen/watch/phone/book? Then another
student closes their eyes and the others put different things on
the table, etc.

Optional extra activity

Ss write three or four sentences about the colours of other

Ss’ clothes or things, e.g. (Xs) jeans are black. (Y's) phone is white.
One of the sentences should be false. Put Ss in pairs to read
out their sentences and say which of their partner’s sentences
is false.

[> LANGUAGEBANK 3.2 p122-123 |

Use the Language bank to highlight the difference between

s for possession and ’s for the contracted form of is. Point out
where the s goes if the object belongs to two people. Ex 3.2A
also reviews family vocabulary.

Answers:

A 2 Ellenis Mark and Sarah’s (Sarah and Mark’s) mother.

Mark is Sarah’s brother.

Sarah is Mark’s sister.

Mark is Jon and Ellen’s (Ellen and Jon’s) son. ‘
Sarah is Jon and Ellen’s (Ellen and Jon’s) daughter.

Elten is Jon's wife. ‘

O NOVEW

Jon and Ellen are Mark and Sarah’s (Sarah and Mark’s)
parents.

I'm Josh’s friend.

Are you Emily’s sister?

Eric’s surname’s White. |
These are Bella and David’s children.
Rex’s phone number is 396 294.

oOwn>wnN

KYLOIN LINKERS AND, BUT

2A You could write the two sentences on the board and go
through them with the class, establishing that but is used to join
two pieces of information where the second one tells us something
different, that we didn't expect.

Answers: 1but 2and

B Tell Ss that the four sentences are about the famous film
clothes in the exhibition. You may want to check the meaning

of gold (point to something made of gold), writing (point to
something with writing on it), traditional (give an example of a
traditional clothing item in the Ss’ country), countryside (not in the
town), pair (point to a pair of shoes/gloves/socks), museumn (give an
example of alocal museum). Give Ss a few minutes to choose the
correctending and compare their answers in pairs.

Answers: 1b) 2b) 3a) 4a)

C Go through the example with the class, then Ss can work on the
rest of the text alone or in pairs.

Answers: My name’s Yves. It's a French name but I'm not French, 'm
Canadian. My parents are teachers but I'm not a teacher. 'm a hotel
manager and my wife’s the chef in our hotel. She's from Argentina
and her name’s Natalia. She’s a great chef but at home I'm the cook!
Our son's name is Tomas and he’s nine years old.
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D While Ss write their short text, circulate and help with any
language they need. When they have finished, Ss can read and
comment on their partner’s text.

Optional extra activity

For practice of and/but on the topic of favourite things, write the
following sentence patterns on the board for Ss to complete
about themselves:

My favourite colour is ... but ...

My favourite shoes are ... and ...

My favourite jeans are ... but ...

My favourite filmis ... and ...

My favourite film characteris ... but ...

Ss then compare their sentences in groups of three and see how
much theyhavein common.

8 Direct Ss to their pictures and tell them not to show each other.

Establish that they both have a picture of the same people at

a party but there are six differences between the clothes in the
pictures. Take the part of Student A and use a stronger Student B
to demonstrate the activity. Then monitor as Ss do the activity and
note examples of good language use and any problems for praise
and correction in feedback.

Homework ideas

e Ssresearch and write a short text, like the one in Ex 7C, from
the point of view of a famous film character.
* Workbook: Ex 1-6, p21-22
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CAFE CULTURE

Introduction

Ss practise ordering in a café, using food and drink vocabulary.
They learn to identify the intonation used to offer a choice. They
also practise listening and learn to say prices.

° SUPPLEMENTARY MATERIALS

Resource bank: p152

: Warm up: bring in pictures of food and drink to check items

i which may come up in the brainstorming activity and may be
¢ unfamiliar to some Ss, e.g. chocolate, cake, sandwich, biscuit.

i Ex 5B (optional extra activity): bring in a set of eight blank
i slips of paper or card for each pair of Ss.

Warm up

Brainstorm food and drink vocabulary: tell Ss they are in a café or
restaurant and put the headings food and drink on the board. Put
Ss in pairs and give them one minute to write down all the names
of food and drink they can think of. Then compile two lists on the
board of their ideas, using pictures, board drawings or examples
to check that Ss understand each other’s ideas. Possible words:
coffee, tea, beer, chocolate, cake, biscuit, pizza, pasta, salad, burger,
sandwich, fish and chips.

VLol NIV F.V:A@ FOOD AND DRINK

1A Tell Ss to cover the text with their notebooks and focus
them on the photo. Elicit some ideas from the class about which
countries the Hard Rock Cafe is in.

Alternative approaches

1 With the text covered, focus Ss on the photo and put them
in pairs to write two things they know about the Hard
Rock Café, and two things they would like to know, i.e. two
questions. They then read the text to check their ideas and
answer their questions.

2 Use the true/false sentences in Ex 1B as a prediction activity:
Ss cover the text and, in pairs, try to answer the true/false
sentences, then read the text to see if they were correct.

B Give Ss time to read through the true/false sentences before
they read the text, and check that they understand them. Give
Ss a time limit to read the text and find the answers, then check
in pairs.

Answers:

1 F (it's in London)

2 T (in 59 countries)

3 F (rock and roll memorabilia, not singers)

4 T (in Washington DC)

5 F (they have two or more things in common: rock and roll
memorabilia and a sign with the words ‘Love all, serve all’)

€ Ss could work in pairs or small groups to discuss the questions.
Ask a few Ss from different pairs or groups to report back to the
class on favourite cafés/restaurants and food/drink that they
have in common. You could finish with a vote to find out the most
popular type of café and food in the class.
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Culture notes

The Hard Rock Cafe was founded by two Americans and opened
in London in 1971. The collection of rock and roll memorabilia
started in 1979, with the gift of Eric Clapton’s guitar. In total
there are more than 70,000 items. The largest Hard Rock Cafe is
in Orlando, Florida, where there is a pink Cadillac that belonged
to Elvis. The Cafes are best known for their burgers, but also
serve steaks, ribs, sandwiches and salads.

2A Tell Ss that the pictures are of food and drink that people
order in a café, and give them a few minutes to match the phrases.

Answers: 1D 2F 3C 4A 5B 6E

B Tell Ss to check by asking each other What's (B)? A tea and a
mineral water, etc. To help Ss say the orders naturally, you could
model them at natural speed for Ss to repeat, showing them that
items of food and drink are stressed and the other words are
‘squashed’ in between them, e.g. a sandwich and a coffee.

C vYou could start by setting the scene in a café (e.g write the
name of a local café on the board), then demonstrate that you are
a waiter and invite a stronger student to come and be a customer.
Ask Ss what the waiter says to elicit Can | help you? then indicate
that the customer should order something from Ex 2A. As you
mime handing over the order, elicit or give Here you are. Tell Ss to
look at their pictures in Ex 2A but cover the words. Put them in
pairs to practise the conversation. Ss take turns to be the waiter/
waitress or the customer.

A9\ [saj[e]'l ORDERING IN A CAFE

3A Before you play the recording, give Ss time to read through
the orders and check any unfamiliar vocabulary, e.g. white coffee
(with milk: elicit that the opposite is black coffee), sugar (mime
putting a spoonful of sugarin a cup of coffee and stirring it),
espresso and cappuccino (mime using a coffee machine), egg (draw
a picture), white bread (a picture, elicit/teach that the opposite of
white here is brown), sparkling (a picture showing the bubbles in the
water, a glass of still water to show the opposite). Tell Ss to cross
out any words that are wrong and write the correct ones above
them. Play the recording. Give Ss time to compare their answers
and play the recording again if necessary.

Answers:

1 one black coffee with sugar

2 two espresso coffees

3 one egg sandwich (brown bread), one chocolate cake, one
mineral water

4 one sparkling mineral water

B Look at the example with the class, then give Ss a minute or two
to go through the rest of the conversation.

Answers: b)W oW d)C eC fiw g)C

C vYou could find the first line (d) with the class, then put the Ss in
pairs to put the rest in order. Play the recording for Ss to check.

Answers: 1d) 2c¢ 3g) 4b) 5e 6a) 7f)

Unit 3 Recordings 6 and 7 ; s

Conversation 1

: Can | have a coffee, please?

. With milk?

: No, thanks. Black.

: Sugar?

: Yes, please. One.

: One black coffee with sugar! That’s four euros.

D> mm> o>

Conversation 2

: Can I have two coffees, please?
: Espresso or cappuccino?

: Oh, espresso, please.

: Anything else?

: No, thanks. How much is that?
: That's five euros fifty.

DP>PO> >

Conversation 3

Hi.

: Hi. Can 1 have an egg sandwich, please?

: White or brown bread?

: Oh, brown bread, please.

: Anything else?

Yeah, can | have one of those cakes?

These ones?

No, the chocolate ones.

: Anything to drink?

Yes, a mineral water, please. How much is that?

: That'’s four euros for the sandwich, three for the cake and two for
the mineral water. That's nine euros.

B: Here you are.

Conversation 4

: Can | have a mineral water, please?
: Still or sparkling?

: Sparkling, please.

: Anything else?

: No, thank you. How much is that?

: That's three euros.

POPOPOIPIPOPR
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4A Give Ss time to read through the table, then elicit the missing
words from the class.

Answers:
a | mineral water, please?
Can i have p
two | coffees, please?
Still 5 | sparkling?
Espresso 1 cappuccino?

B PRONUNCIATION intonation: phrases with or Remind Ss that
the arrows show if the voice is going up or down. Play the recording
several times if necessary, for Ss to hear the pattern and repeat.

Answers: 2

Teaching tip

A rising intonation pattern, as on still here, often shows that the
. speaker hasn't finished (in this case because they are going to
offer another choice). In contrast, a falling intonation suggests the

| speaker has finished.

C Demonstrate this with one or two Ss first, prompting them
to ask you the question. For stronger classes you could ask Ss to
suggest other choices, e.g. black/white (coffee or tea), small/large
(cola), white/brown (bread).




TEACHER’S NOTES

BA Tell Ss to write the completed conversation in their notebooks
so they can refer back to the prompts in their Students’ Book for
speaking practice later. Ss can work in pairs, or work alone and
compare answers with a partner.

Answers:

A: Can | have a coffee, please?

B: Espresso or cappuccino?

A: Cappuccino, please.

B: Anything else?

: Yes, can ! have a mineral water, please?
: Still or sparkling?

: Sparkling, please.

: OK, that's five euros.

D> o>

B Before you put Ss in pairs, help them with pronunciation of

the conversation by saying each line at natural speed for them

to repeat in chorus. In the first line focus on the weak form of

Can /kan/ and the linking between Can and /. Give Ss time to
practise the conversation twice, so they say both the customer’s
and the waiter’s lines. For stronger classes, encourage Ss to change
three or four words in the prompts, e.g. cappuccino, still, six. Monitor
and note down common problem areas, so you can decide whether
to do extra practice from the Language bank in class.

Optional extra activity

To help Ss to move away from the prompts and gain confidence,
give each pair a set of eight blank slips of paper or card, and ask
them to write the prompt for a line of the conversation on each

of them. Ss then put the prompts in front of them in the correct
order as they practise the conversation.

[> LANGUAGEBANK 3.3 p122-123

Ss could do Ex 3.3 in class if they are making mistakes with the
word order, etc. or phrases in the conversation.

Answers:

A: Can | help you?

B: Yes, can | have an egg sandwich, please?
A: White or brown bread?

B: Brown, please.

A: Anything else?

B: Yes, can | have two coffees, please?

A: Espresso or cappuccino?

B: One espresso and one cappuccino.

A: OK, that's seven fifty.

(BT.LCL RN SAY PRICES

6A Give Ss aminute or two to read through the prices and think
about how to say them. Then play the recording, pausing after the
example to check that Ss are on task.

Answers: 2300 3250 41275 5520 610

B Play the recording for Ss to listen and repeat. Then put Ss in
pairs. Tell them to take turns pointing to a price and saying it.

C Tell Ss to write the numbers 1-5 in their notebooks, with space
next to each to write a price. Play the recording for Ss to write the
prices, then give them time to compare answers in pairs.

Answers: 1180 2415 3290 4635 51140

=
speakout TIP

To give Ss more examples of this, write prices on the board, and
ask Ss to say them in both ways. They could also practise the same
prices with dollar(s) and pound(s). (NB: Point out that if the price is
a round’ number, e.g. $2, you do need the name: two dollars.)

D Elicit some examples of things that Ss could write, e.g. other
food items: a coffee, a tea, a burger, a pizza, a sandwich, a cola or
other things Ss might have with them, e.g. a pen, a dictionary,

a notebook. Ss could choose to write their prices with or without
the name of the currency.

E Demonstrate this by saying two things and two prices for Ss to
write, then check them by asking two Ss to come and write them
on the board. Monitor the activity and deal with any language
problems afterwards.

| SPEAKING _

? You could group all the As and Bs together to prepare this role-
play. Circulate and help with vocabulary and pronunciation.

As: The waiters need to think about the choices they can offer the
customer for coffee or tea (e.g. black/white), cola (e.g. large/small),
cake (e.g. chocolate/vanilla), mineral water (e.g. still/sparkling),
sandwich (e.g. egg/cheese). They also need to practise saying

the prices.

Bs: The customers need to think about what type of coffee/tea/
sandwich/cake they want. They also need to think about what they
can get for two people with their money.

Pair up As and Bs and give them time to practise. You could then
move Ss around the classroom, so they're working with different
partners, and practise the role-play again. Monitor the role-plays
and note down examples of good language use for praise in
feedback, as well as any problems to deal with. You may also want
to ask two or three pairs to act out their role-play for the class.

Homework ideas

Ss go to their favourite café and make some notes about the
food and drink on the menu and the prices. Then they write
some sentences about the café.

Workbook: Ex 1-6, p23



TEACHER’S NOTES

THE MARKET

Introduction

Ss watch a BBC extract about a man’s first day as a salesman in an
Istanbul market. Ss then learn and practise how to buy itemsin a
market, and write a paragraph about a market they know.

SUPPLEMENTARY MATERIALS
. Ex 4C: for stronger classes, prepare a vocabulary sheet with
simple labelled pictures of jewellery and pottery (see notes for
i suggestions).
¢ Ex 5B: bring in some photos and information (e.g. from the
¢ internet) about some famous markets, e.g. Camden or
¢ Portobello Road in London.

Warm up

Direct Ss to the main photo and put them in small groups to
answer the following questions about it:

What’s in the photo?

What country is it?

Is it a good market?

Where is a good market in your country/city?

DVD PREVIEW

1A Look at the example with the class and check the
pronunciation of spices. Put Ss in pairs to help each other match as
many words as they can. As you check the answers, help Ss with the
pronunciation of clothes, jewellery and leather.

Answers: 2B 3A &4C S5E 6F

B Discuss the question with the class. You could also ask for
examples of other things that are in their local markets, e.g. food,
drink, toys, pictures, books, old things (antiques), things for your
house.

2 Read out the two questions to the class and tell Ss to read
quickly and find the answers. Vocabulary to check: TV presenter
(give an example), carpet seller (a person who sells carpets),

a salesman (a man who sells things).

Answers: He’s in tstanbul, at the Grand Bazaar. He's a carpet seller.

DVD VIEW

3A Direct Ss back to the photos in Ex 1A and tell them to look for
any of the objects. You may want to play the DVD without sound
the first time, so Ss don't get distracted by trying to understand
the conversation. Otherwise, reassure Ss that they'll watch the
extract again.

Answers: spices, carpets, jewellery, pottery, leather wallets and bags

B Before playing the DVD again, give Ss time to read through the
sentences and check the following vocabulary: thousand,

old/new, silk (if possible, take in something/a picture of something
made of silk), real (here used to emphasise how good the carpet
is), anightmare (a big problem, e.g. Traffic/Parking in mycity’s a
nightmare!), a sale (act out selling something), a special price,
adiscount (draw a price ticket with $500 crossed out and $350
written above it). Give Ss a few minutes to compare and check
answers with a partner.

Answers: 1second 2thousand 3learn &4new 5real
6 anightmare 7 Eight 8friendly 9sale 10discount

€ You could also ask Ss if they think it's an easy or difficult job
and put some prompts on the board: opening time? street market
cold? no sales? people not friendly? Don’t worry about correcting
Ss’ mistakes in a discussion like this, it's more important to
encourage them to try to say whatever they can.

DVD 3 The Market

F = Francesco da Mosto H = Harkan Nayveen M1 = 1st man
M2 =2nd man M3 =3rd man S =Seller W =Woman

F:  Mysecondday inlstanbul, and it's seven o'clock in the morning -
openingtime at the Grand Bazaar.
There are four thousand shops here, selling jewellery, pottery,
spices, carpets, leather and, of course, Turkish Delight.
Lost!
I'm meeting carpet seller, Harkan Nayveen.
Ciao.
Ciao, how are you?
Very well.
It's good to see you.
So, I'm here to learn.
Yes.
I have to tell you that really | don't know anything about carpets.
Yeah, no?
I'm totally in your hands.
Yeah, no problem, no problem.
This is new. This looks old but it is not old. This is pure silk carpet.
Wow.
This is a real art. Like Turkish Picasso.
Hello, hello, would you like to, to have a look at some carpets,
sir?
M1: No, no.
F:  Carpets with silk, Turkish silk ...
M1: No.
F:  No. Er would you like to buy a carpet?
M2: What?
F:  Carpet, er, tappeto’. It's nice, really, come. just have a look, you
don't have to buy it.
M3: Don't like carpets.
F:  You dont like carpets, you have carpets at home?
M3: No.
F:  No carpets?
M3: No carpets.
S:  It's not that easy, not that easy.
F:  Yeah, it's a nightmare, a nightmare.
This is Turkish silk, it's very good, it's big.

InTovITIox

mIm

W: Three hundred dollars.

F:  Er,eight hundred.

W: No.Six ...

F:  So, six.

W: No, five, five hundred - no, no.

F:  Five eighty, five eighty.

H:  Francesco, you are doing very good, and are you from America?
W:  VYes.

H: Americans are good.

W: VYes, they are.

H: They are friendly. As you see you can stop and talk to Americans.
F:  OK five hundred, five hundred, OK, five hundred.

w: Allright.

F: OK so...

H:

Let me, let me help. It is his first sale. He is doing very good, so
we will give you a special discount, five hundred dollars ...
And it's good.

o
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TEACHER’S NOTES

speakout ina market
4A Tell Ss they are going to hear a conversation in a market, then
direct Ss to the sentences. Give Ss a minute or two to read the
sentences through and tell them to correct the false sentences.
Play the recording.

Answers:

2 F The seller's first price is 200.
37

4 F The final price is 100.

B Give Ss a few moments to look at the key phrases. You may
want to check the following vocabulary: have a look (= look),
this/that one (you could demonstrate that one replaces lamp, so
the speaker doesn't keep repeating it, and give one or two more
examples, e.g. How much is that carpet? This one? Yes.), expensive
(you could contrast this with cheap).

Play the recording again for Ss to tick the phrases. (NB: You may
also want to highlight the (blue) one from the recording, showing Ss
that they can put in a different adjective (e.g. a colour, big/small) to
help to identify the object.)

Answers:

Excuse me. v

Whereis [this/that] [lamp/carpet] from?

Where are [these/those ] [lamps /carpets) from?
Can | have a look? v

This one? v

No, that one. v

How much [is it v//are they)?

That's expensive v

For you, a special [discount «//price].

Unit 3 Recording 11 S

: Excuse me.

Yes.

Where are those lamps from?
: They're from Turkey.

Can | have a look?

Yes. This one?

No, that one. The blue one.
it's very nice.

How much is it?

: It's two hundred.

That's expensive. Hmm. Fifty.
One hundred and fifty.
Seventy-five.

For you, a special discount. Only one hundred.
OK. One hundred.

It's a very good price.

PPOPOPORPORPORORDR

C Ss should take turns at being the seller and the customer. Give
them a minute or two to agree on an item and think about the
price they're willing to pay/accept. For weaker classes you could
suggest that Ss choose an item of clothing for this role-play, so
they can review some of the items from lesson 3.2. For stronger
classes, you could provide a vocabulary sheet with simple labelled
pictures of items of jewellery (e.g. ring, necklace, earrings) or pottery
(e.g. plate, cup, bowl) so that Ss are more challenged. Monitor the
role-plays and make a note of good language use and problem
areas for praise and correction in feedback. You could also ask two
or three pairs to perform their role-plays for the class.

ool pl b @20

writeback a description

5A You could start by asking Ss where they might see this kind of
text, e.g.in a guidebook or on a touristinformation website.

Ask different Ss to read out the questions to the class, then give Ss
a few minutes to read and answer the questions.

Answers:

1 Covent Garden market

2 It'sin the centre of London.

3 Yes, itis.

4 It's good for jewellery, clothes, pictures, small shops and cafés.

B You could start by giving Ss some alternative ways of answering
the questions, e.g.
2 It'sin the centre of .../It's near ...
3 It's open on weekdays/at weekends.
4 It's @ good market for visitors/local people.
You could also take in some photos and information (e.g. from
the internet) about famous markets in different countries to give
Ss ideas. Circulate and help with vocabulary, etc. as Ss write their
information. When Ss have finished writing, you could:
put theirinformation on the wall so they can walk round and
read each other’s work.
put Ss in groups to read out theirinformation to each other.
« (in a smaller class) ask each student to read out their
information to the class.
You could finish by asking the class to vote on the most interesting
market.

Homework ideas

Ss review all the new vocabulary items they've studiedin this
lesson and choose five that they think will be most useful to
remember. They write a short conversation in a market that
includes all five items.



LOOKBACK
[ THINGS |

1 You could run this as a team game (Ss have their books closed).
Display one word at a time: team members ‘buzz’ to answer, then
call out just the missing vowels. The team wins a point for each
correct vowel in the word, then when the word is complete, an
extra point if they can pronounce the word correctly.

Answers: 1book 2table 3 glasses 4 chair 5 notebook
6 key 7tablet computer 8box 9cup 10 pen

[ THIS/THAT/THESETHOSE |

2A To familiarise Ss with the content of the conversation before
they complete the gaps, give them a minute or two to read
through it and answer these questions: Who's Carlos? (Jan’s
husband) Who's Maria? (Jan’s friend) Who are Ana and Paolo?

(Jan and Carlos’s children). Then put Ss in pairs to complete the
conversation.

Answers: 2 this 3these 4this 5this 6that 7 those

B Put Ss in groups of five and tell them to practise the
conversation two or three times, changing roles each time. Then
you could ask Ss to write one or two key words from each person’s
linein their notebooks to act as prompts so they can close their

books and practise the conversation again.

C You could give Ss slips of paper to write the new information
on, then pass the slips to their partner. When they have their new
‘identity’, give them a few moments alone to practise talking about
it, e.g. spelling their name, saying where they're from and what
their job is.

D Put Ssin groups of six, and establish that when one person is
introducing their partner, the other four should participate and ask
questions, e.g.:

A: This is (Soraya).

B: Hello. Nice to meet you.

C: Nice to meet you, too.

D: That's a nice name. How do you spell it? etc.

Monitor the group work and note down examples of good
language use and any problem areas for praise and correction.

COLOURS AND CLOTHES

3A You could put the letters for the first word in order as an
example with the class. Ss can work in pairs, or work alone and
compare answers with a partner. Alternatively, you could run it

as a race: Ss work in pairs to put the letters in order as quickly as
they can and run to the front of the class with their answers when
they've finished. The first pair to finish with all correct answers wins
5 points, then any pair can win 3 points for spelling any of the
words aloud correctly.

Answers: 1 sweater
7 trousers 8 brown

2black 3blue &shirt 5jacket 6 green

B Point out that Ss should not let their partner see the words as
they are writing them.

C Demonstrate this with a student, then put Ssin pairs.

TEACHER’S NOTES

| POSSESSIVE 'S

4A Go through the objects in pictures 1-6 and check the
pronunciation of guitar o0 and racquet Oo. Check that Ss know who
the people are.

Answers: 1Mozart'spiano 2 Taylor Swift’s guitar
3 Picasso’s brush 4 Serena Williams's tennis racquet
5 Ronaldo’s football 6 Michael Jackson’s glove

Culture notes

Wolfgang Amadeus Mozart (1756-1791) was an Austrian
classical composer. He started composing at the age of five and
composed more than 600 works.

Pablo Picasso (1881-1973) was a Spanish painter and sculptor.
He co-founded the Cubist movement.

Cristiano Ronaldo (born 5 February 1985) is a Portuguese
professional footballer who plays for the Spanish club Real
Madrid and the Portugal national team. He is a forward and
serves as the captain for Portugal.

Taylor Swift (born 13 December 1989) is an American
singer-songwriter and actress. She is one of the best-selling
artists of all time, having sold more than 40 million albums.
Serena Williams (born 26 September 1981) is an American
professional tennis player who is ranked number 1 in women'’s
singles tennis. She is widely recognized by many tennis
legends and commentators as the greatest women’s tennis
player of all time.

Michael Jackson (29 August 1958-25 june 2009) was an
American singer, songwriter, record producer, dancer and actor.
Called the King of Pop, he was a global figure in popular culture
for over four decades.

B Demonstrate this first, naming a student in the class as in the
example, then invite the other Ss to ask you three questions.
Put Ss in pairs to continue.

-
DOD D D

5 You could run this as a team game. Display the wordsnake on
the board: team members ‘buzz’ when they find a word, then they
must spellit aloud correctly in order to win a point for their team.

Answers: water coffee cake tea mineral water sandwich

cola

ORDERING IN A CAFE

BA Look at the example with the class, then tell Ss to write out
the lines of the conversation in their notebooks

Answers:

Can I have an egg sandwich, please?
White or brown bread?

White, please.

Anything else?

Yes, can | have a mineral water?

Still or sparkling?

Sparkling, please. How much is that?
That's $6.90.

Here you are.

OCVNOWVM™EWN
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B Ss practise once by referring to the conversation they've written
in their notebooks, then close their notebooks and practise using
the prompts in their Students’ Books.
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Optional extra activity

Ss change four things in the conversation and practise it again.
Then they act out their conversations for the rest of the class.
The other Ss note down the four things that are different.

@A Ss work on this in pairs. Point out that there may be more than
one alternative for some of the pairs.

Answers: 2 espresso 3 sparkling 4 dollars/pounds 5 white
6 pencil 7 jeans/skirt 8 shoes

B Demonstrate this by saying Coffee or ...? and gesturing for the
class to finish the question in chorus. Remind Ss about the rising,
then falling intonation pattern. Put Ss in small groups to practise.

BBC interviews and worksheet

What are your favourite things?

In this video people describe what'’s in their bag and

their favourite clothes. It can provide an entertaining way
of consolidating the vocabulary relating to clothes and
possessions, as well as structures such as This is/That is, etc.



OVERVIEW

VOCABULARY | verb phrases

LISTENING | listen to people talk about life in the USA
GRAMMAR | present simple: I/you/we/they
PRONUNCIATION | sentence stress

SPEAKING | find thingsin common

WRITING | use linkers and, because

4.2 AGOOD MATCH

READING | read an interview with two people
GRAMMAR | present simple: he/she/it
PRONUNCIATION | 3rd person s

SPEAKING | find differences in pictures
VOCABULARY | days; time phrases

4.3 WHAT TIME IS IT?

VOCABULARY | events

FUNCTION | telling the time

LISTENING | listen to people tell the time
LEARN TO | check times
PRONUNCIATION | intonation for checking
SPEAKING | tell the time

4.4 ASECRETLIFE BAE o DvVD

DVD | watch a BBC programme about an Amish family
speakout | do a group survey
writeback | write a report

4.5 LOOKBACK

Communicative revision activities

[BIBICIEY INTERVIEWS
What do you do for fun?

In this video people talk about their lifestyles: what they
like to do with their friends or on their own. The material
provides authentic usage of the present simple which is
the focus of lesson 4.1 and lesson 4.2, as well as recycling
vocabulary for talking about leisure activities. Use the
video after lesson 4.1 or 4.2 or at the end of the unit.

TEACHER’S NOTES

WHAT’S DIFFERENT?

Introduction

Ss practise listening and talking about people’s lifestyles, using
the present simple and verb phrases. They practise sentence
stress in present simple questions. They also learn to use the
linkers and and because in writing.

. SUPPLEMENTARY MATERIALS

i Resource bank: p154

© Warm up: prepare sets of cards for each group of Ss (4—6 Ss
¢ per group) with items of vocabulary (see notes below).

Warm up

Vocabulary review in groups.

Prepare sets of cards with the following words: a phone, a cola,
a coffee, a hamburger, homework, a credit card, an office, a house,
a shop, a flat, a café, a taxi, university, parents, a brother, sport,
clothes, glasses, a week, an evening.

Divide Ss into groups of 4-6 and place the cards face down in
a pile in the centre of each group. Demonstrate that Ss should
take turns to pick a card (without showing the rest of the
group) and mime, draw or give a very short verbal clue for the
word on it. The first student in the group to guess the word
gets the card, and picks up the next one. The winner is the
student with the most cards when the pile is finished. (NB: If a
student doesn't know the word on the card, he/she puts it at
the bottom and takes another one. Clarify any words that are
left at the end.)

\(oleV.\:10]W.\AM VERB PHRASES

1 A Before Ss start this exercise, you may want to check what
a verb is. Say I'm a teacher. I'm from (country) and write these on
the board. Then mime drinking a coffee and looking contented.
Say I like coffee and write this on the board. Then ask Ss to
identify the verb in each phrase: Where's the verb? Focus Ss on
the example and say / like baseball and I like hamburgers and

I like coffee to show that the same verb matches all the nouns.
Give Ss a few minutes to complete the word webs and compare
answers with a partner.

Answers: 3 inanoffice 4asmallcar 5English 6inaflat
7 to arestaurant 8 Exercise 3A

B Put Ss in pairs and direct them to the photos of things from
the USA.

Answers: go to a restaurant, like hamburgers, like baseball,
do sport, livein a house

C Elicit one or two examples of words/phrases to add to like
and have (e.g. like chocolate, like Taylor Swift; have two sisters,
have a car) then put Ss in pairs to add words/phrases to the
other verbs. Point out that they can look back through their
Students’ Book for ideas if necessary.

Suggested answers:

work: in a shop, at home, in the mornings
drive: a bus, to work

study: maths, at school, in the evenings
live: in Spain/japan, with my husband

go: to work, inside, home

do: exercise, my/your work




TEACHER’S NOTES

D You could demonstrate this with one or two stronger Ss, then
put Ss in pairs to practise. You could also tell Ss to ‘reverse’ the
activity, i.e. A says the word or phrase, B says the verb:

A: At university

B: Study at university. To work.

A: Go to work. Sport.

E Demonstrate this with a student taking the part of Student A.
Ss should be familiar with Me too. Tell them that / don't is the
negative answer, but leave the grammatical analysis of this for later
in the lesson. Tell Ss to take turns as A and B, and give them a few
minutes to practise.

—_
speakout TIP

Explain that learning verb phrases will help Ss to speak more in
English and sound fluent more quickly. You could suggest that Ss
keep separate pages in their notebooks (or in separate vocabulary
books) for some of the more common verbs, e.g. have, go, do, so
they can keep adding phrases as the course goes on.

Put Ss in pairs and give them a few minutes to think of five phrases
with be, then compile a list on the board with the class.

Suggested answers: be + feeling adjective (hungry/tired)
be + from city/country (Madrid/Spain)

be + at + place (home/work/school) be + age (15/21)

be + job (a student/an actor) be + adjective (big/small)

Unit 4 Recording 1 T

: Excuse me. Do you have a moment?

Yes?

: You aren't American?

: No, no, I'm from Japan. I'm on holiday here.

: OK. So, my questionis: what'’s different for you about life here?

: Erm ... well, here people live in houses ... they live in big houses.
I'm from Tokyo, and we live in flats, small flats. So that’s very
different.

A: ... and so for you, what's different about life here?

C: Erm ... well, I study at university here. And it's very different from
my country because here, in the United States, the students have
jobs. They work in the evenings, maybe ten hours a week.

A: And you? Do you work?

C: Me? No, | don't. | don’t have time. And in my country students
don't work, they only study.

D: What's different here? Erm ... oh yeah, people drive everywhere.
| mean, they drive two hundred metres to the shops.
A: Do you have a car?
D: Yes, | do, but | don't drive to the shops. Not two hundred metres!
I walk.
: And where are you from?
: I'm from England.

E: |thinkit's not so different. 'm from Italy and my American friends
are not so different from me. Er ... we like sport ... we like clothes
... We, er ... we go to the cinema, restaurants, have a coffee ...

A: Soyou like the same things?

E: Yeah, the same ... not different.

A
B:
A:
B
A
B

| > PHOTOBANK p142

When Ss have completed the exercises, encourage them to add
the verb phrases to their notebooks or vocabulary books.
[

| Answers:
A Bread Clisten Dplay Ecost Fwatch G write
H want
B b)be ¢)listen d)read e)watch f)play g) cost

| h) write

LISTENING

2A Tell Ss they're going to listen to people talking on a radio
programme called the USA Today. Give them a moment or two to
read the information and answer the question. Check the same and
different by using objects in the classroom, e.g. two Students’ Books
- the same, two notebooks - different.

Answer: No, the people are from different countries. (NB: You may
want to ask Ss if they think people will say life in the USA is the same
or different to their countries, i.e. to predict from their background
knowledge))

B Show Ss that houses is number 1, and check that they're
listening for three more topics, to be numbered 2-4.

Answers: 2 students 3 cars 4 friends
C Give Ss a minute or two to read the sentences before you play

the recording again. Then get Ss to check their answers in pairs.

Answers: 1 houses 2evenings 3drive & thesame

D Ss work in pairs to discuss similarities and differences. Ask a
couple of pairs to report back their ideas to the class.

(L[ .\.8 PRESENT SIMPLE: I|/YOU/WE/THEY

3A/B Write the sentences on the board and ask Ss to tell you
which words to underline. Check that the present simple refers to
all the time, not just now. (NB: If Ss ask why he/she/it are missing,
tell them they're different and that they'll study them in the next
lesson.)

Answers:

A 2work 3 like & don'tdrive

B I/You/We/They don't live in a house. (Elicit/Point out that don't =
do not and that we use contractions in speaking)

4A Go through the example with the class, then give Ss a minute
or two to complete the sentences. As you check the answers, write
the completed sentences on the board so you can demonstrate the
next stage.

Answers: 2 have 3 don't have 4 study S don't work
6 don't like

B Demonstrate this first by ticking the sentences that are true for
you, then making changes to the others to make them true, e.g.

2 | don't have two sisters, | have three brothers. 3 | have a camera.
Give Ss time to work on their sentences, then put them in pairs to
read out their sentences and find out if any are the same.

5A Give Ss a few minutes to look at the tables and think about
the answers, then elicit the complete questions and answers

and write them on the board. Demonstrate to Ss that when the
question begins with Do, the answer is either Yes or No, and that
when What or Where is added in front of do, the question is ‘open’,
i.e. there are many possible answers.

Answers:
Where live?
do |you
What | study?
Do you | have | acar? LSl
Yes, | do. No, I don't. Bl 8 L BL 8 C?J‘o




B PRONUNCIATION sentence stress Write Where do you live?
on the board and play the first line of the recording twice for Ss
to hear the stressed words. Then play the rest of the conversation
twice. As you check the answers, you could use large/small circles
to show the stressed/unstressed syllables, e.g A: 0000? B: 00o.

A: 000000? B: 000.00? A: 000.00000.

Answers:

B: In London.

A: Do you live in a flat?

B: Yes, | do. And you?

A: No, | don't. | live in @ house.

C Ss practise the conversation twice, taking turns to say A and
B's lines.

Teaching tip
To help Ss with sentence stress when practising a conversation,
tell them to just say the stressed words the first time so they get
used to the rhythm, e.g.

A: Where - live?

A: live - flat? B: Yes — do. You?
Then demonstrate that the unstressed words are ‘squashed’
between the stressed words, so that the rhythm stays the same.

B: London.

B6A Go through the example with the class, then Ss could work alone
or in pairs to make questions. When you've checked the answers,
ask Ss which questions need a Yes/No answer, and which are ‘open’
questions (1-4 are Yes/No questions, 5-6 are open). Then you could
ask Ss to repeat the questions, showing them that 1-4 have rising
intonation at the end, and 5-6 have falling intonation at the end.

Answers: 2 Do you like American films? 3 Do you have a dictionary?
4 Do you like cola? 5 What sports do you like?
6 Where do you live?

B Remind Ss to answer Yes, | do./No, | don't. And you? for each
question. When they've asked all the questions, you could tell them
to change one word in each question (i.e. cats, American, dictionary,
cola, sports, live), and ask/answer again.

| > LANGUAGEBANK 4.1 p124-125

The Language bank summarises the positive, negative, question
and short answer forms. Ex 4.1A practises the positive and
negative forms, the other exercises practise question and short
answer forms. You may want to give Ss more practice of question
forms before doing the Speaking activity in Ex 7A on p41.

| Answers:
A 2like 3donthave &4dontdrive 5write 6live 7eat
8 don't know
B 2 Do you and Jack live together?
3 Do you work in an office?
4 Do you have a black sweater?
5 Do your parents understand Spanish?
6 Do you walk to work?
‘ C 2 No,we don't. 3 Yes, Ido.
| 6 No, | don't.
D 2 Where do you work?
3 When do we have a break?
4 How do you spell George?
5 What do they like?

4 No, I don't. 5 Yes, they do.

| SPEAKING _

?A Demonstrate this by writing / like and / have

on the board and finishing the sentences with something that is
true for you. As Ss work alone on their sentences, circulate and
help, reminding Ss to put an -s on plural nouns after like/don't like.

TEACHER’S NOTES

B Demonstrate by going up to a few Ss and asking Do you like
(Chinese food)? until someone answers Yes, then ask them to spell
their name and mime writing it in a notebook. Ask Ss to stand up
and walk around the classroom, asking their questions until they
have five names in column A. Monitor the activity and note down
good examples of language use as well as any problems, for praise
and correction in feedback.

C Go through the example, reminding Ss that we use both when
we have the same answer/opinion. Give Ss a minute or two to
choose a sentence from their five to tell the class.

Ss may say (Lucie) and I both don't like (cola). Point out that both
is only for positive answers, so they should just say (Lucie) and |
don't like (cola).

VLIl LINKERS AND, BECAUSE

8A Focus Ss on the question and tell them to read the blog and
see how many things are the same for them. Demonstrate that they
should put a tick () in the margin when they find something the
same. Ss can discuss their answers in pairs or with the whole class.

B Give Ss a minute or two to complete the sentences and check in
the text, then write the two sentences on the board and ask Ss for
the missing words.

Answers: 1and 2 because

C Write the sentence starting Because ... on the board and ask Ss
if you should underline why or where.

Answers: why

Optional extra activity

Write the following sentences on the board and ask Ss to write
because in the correct place in each sentence:

1 Idrive to the shops they're five kilometres from my house.
2 Iwalk towork | don't have a car.

Then give Ss a minute or two to check in the blog.

D Ss work alone on the sentences, then compare answers with a
partner and check with the class.

Answers: 1and, because 2 and, because 3 because, and

9 You could give Ss some prompts to help them structure the
blog entry, e.g.

I'mfrom ... llivein... Iwork for (company)/in (place) ...

I drive/don’t drive to ... because ... I'moften ... because ...
For stronger classes, simply give them a list of verbs to use in their
blog: live, work, study, like, drive, walk, have, be. Circulate and help
with vocabulary, spelling, etc. while Ss write their entries. Tell Ss to
swap their entries with a partner and write S or D in the margin to
indicate what is the same or different for them. In feedback, ask
two or three pairs to give an example of what is the same for them,
e.g. We both live with our parents.

Istudy ...

Homework ideas

e Ssimagine that they're living in the USA (or another country)
and write a short paragraph about what is the same or
different for them.

e Ss work on the exercises about verb phrasesin the Photo
bank, p142 and write eight sentences which are true about
themselves.

* Workbook: Ex 1-6, p24-25




TEACHER’S NOTES

A GOOD MATCH

Introduction

Ss practise reading about people and their lifestyles, and practise
talking about people’s lives using the present simple (he/she/it),
days of the week and time phrases. They also practise the
pronunciation of 3rd person present simple verb endings.

: SUPPLEMENTARY MATERIALS

Resource bank: p153 and p155

Warm up: prepare a list of 12-15 verb phrases from lesson 4.1
i and the Photo bank, p142, e.g. have a coffee, work in an office,

: goto acafeé, go to the gym, do your homework, play the guitar,

: play tennis, cost a lot, want a new job, etc.

Warm up

Revise verb phrases: Put Ss into groups of 4-6. One student from
each group comes to you and you show them one of the verb
phrases on your list. The student runs back to their group and
mimes the verb phrase. When another student guesses it, that
student runs to you and says the phrase and, if correct, you show
them another verb phrase to mime to their group, etc.
Alternativelty, put Ss into two or three teams. Write the second
part of a verb phrase on the board (e.g. an email, a coffee, the
guitar, football, to work, a lot, a flat, ten hours a week) and ask Ss to
think of a verb to complete it. The first person to 'buzz’ from a
team must say the complete verb phrase to win a point for their
team, e.g. cost a lot. Other teams can win bonus points if they can
think of different ways to complete the phrase correctly, e.g. cost
ten dollars.

Answers: 1 partner 2 meet

| READING |

1 A Direct Ss to the introduction and to the photos. Give Ss a minute
or two to read the sentences and choose an alternative. As you discuss
the answers with the class, check meet for/go on a date (two people
go somewhere, e.g to a film/for a coffee/for a walk because they
like each other romantically — you could draw a ® on the board to
clarify).

Answers: 1 partner 2 meet

B Divide the class in half and tell one half that they're all
Student A, and the other half are all Student B. Tell As to read
only Ben's answers and Bs to read only Emma’s answers. Ss then
decide which three things Ben and Emma have in common.
Vocabulary to check: love, e.g. | love the beach (contrast with like,
e.g. I like the beach v I love the beach v/ /), cook (italian) food
(mime cooking spaghetti), a holiday (a long visit to a place away
from home, e.g. the beach, a famous city), good-looking (beautiful),
important (number one).

C Direct Ss to the example, then put the As together to discuss
their answers as a group (or in several groups if you have a large
class), and do the same with the Bs. (As and Bs do not work
together until Ex 2C)

Answers: they both like football/the same type of music/tennis and
films, and they both want to go to South America

2A Go through the example, then put Ss in pairs to work on the
questions. Check answers with the class.

Answers:

2 Do you like football?

3 Is family important to you?

4 What do you do in the evening?
5 What do you do at the weekend?
6 Where do you go on holiday?

B Ss could work in the same pairs to read their texts again

(As read Ben's interview about Emma, Bs read Emma’s interview
about Ben) and find the answers to questions 1-6. For example, for
Student A, the answer to question 1 about Emma is work for a bank.
Point out that Ss should make a note of these answers because
they will need them in the next activity.

Suggested answers:

2 They both like football, but they like different football teams.

3 Family isn't important to Emma, but it's important to Ben.

&4 Ben doesn't go out during the week. He goes out at the weekend.
Emma goes to the gym or cooks during the week and plays tennis
at the weekend.

5 She's good at tennis, he’s not.

6 She likes beach holidays, he doesn't.

€ Tell As that they are Emma, and Bs that they are Ben. Tell Ss to
pair up as Emma and Ben and sit together. Then they ask each other
questions 1-6 in Ex 2A and find three differences between Emma
and Ben. When they've finished, discuss the differences as a class.

LU .\ PRESENT SIMPLE: HE/SHE/IT

3A Give Ss a minute or two to look at the sentences, then write
them on the board and underline the verbs.

Answers: 1 lives/works 2 watches 3 doesn't like

B Give Ss a few minutes to complete the table. They can work
alone or with a partner. When you check the answers, elicit/point
out that doesn't is the contracted form of does not and that you use
it in speaking. Also highlight that, in the negative form, there is no
-s on the verb.

Answers:
He | comes | from a big family.
She | likes football.
i costs | alot of money.
He | has two brothers.

He | doesn't go out in the week

She | doesn't have | any sisters.

C Go through the rules on the board with the class.

Answers: 1-s 2has 3-es 4&doesn't

4A PRONUNCIATION 3rd person s Tell Ss they will hear eight
verbs in the he/she/it form. Play the recording, pausing if necessary,
for Ss to write each verb.

Answers: lives, works, teaches, goes, talks, watches, costs, does

B Tell Ss to write /s/, /z/ or /1z/ next to each verb and play the
recording again. Then ask Ss to listen and repeat. (NB: The same
rule for the pronunciation of -s applies as for plurals, see lesson 3.1))

Answers:

/s/ works, talks, costs
/z/ lives, goes, does
/1z/ teaches, watches



TEACHER’S NOTES

> LANGUAGEBANK 4.2 p124-125

Use the Language bank to highlight the spelling rules for the
third person -s. Ss could do Ex 4.2A and 4.2B in two groups:

As do Ex A and Bs do Ex B. Give them a key to check their
answers, then they pair up with someone from the other group
and go through the answers to both exercises.

Answers:
A 2doesn'temail, phones 3 drives, walks
4 works, doesn't like 5 has, doesn't like
6 understands, doesn't speak
B Conversation 1
A: My wife, Kalila, is a teacher.
B: Near here?
A: Yes, she has a job at City School. She teaches Arabic.
B: Is it a good place to work?
A: Yes, but she doesn't like the travel every day.
Conversation 2
A: My son Jaime studies engineering at Madrid University.
B: Oh, my daughter goes there. She likes it a lot.
A: Yes, Jaime says it's good too.

5A Give Ss a few minutes to complete the text and check their
answers with a partner.

Answers: 1have 2lives 3 work 4doesnt have 5 has
6 doesn't go 7 costs 8 meet 9doesntknow 10 says
11 loves 12 doesn’t want

B Tell Ss to close their Students’ Books and put them in pairs. Tell
them to write as many sentences as they can about Alex and Keira,
and decide if they are a good match or not, and why. You could
then put the pairs together to make groups of four: Ss compare
what they remember about Alex and Keira and discuss whether
they are a good match.

| SPEAKING

BA Put Ssin pairs (As and Bs together) and give them a few
minutes to look at their picture and prepare what they will say
about Daniel or Yoshi. Point out that they can refer to lesson 4.1
and the Photo bank on p142 for verb phrases they may need.

B Put Ssin new pairs of A and B. Go through the example with
the class, then Ss continue in pairs. Tell Ss to write six sentences
together: five differences and one thing that is the same. Monitor
carefully so that you can give Ss feedback on language use after
the activity. Ask a few of the pairs to share their sentences with
the class.

Answers:

Daniel is Spanish, Yoshi is Japanese.

Daniet studies Chinese, Yoshi studies English.

Daniel plays golf, Yoshi plays tennis.

Daniel reads newspapers, Yoshi listens to (music) on an MP3 player.
Daniel has/likes dogs, Yoshi likes cats.

They both have a car.

eI V:IVJW.¥A DAYS; TIME PHRASES

2A Ss could work in pairs to number the days of the week, saying
them aloud as they do so.

Answers: 2 Tuesday 3 Wednesday 4 Thursday 5 Friday
6 Saturday 7 Sunday

B Before Ss listen and repeat, you could ask them to choose which
of the following stress patterns the days have:

Ooo 00 Oo 000

(Saturday = Ooo, the other days = O0)

8A Look at the example and check that Ss understand every (e.g.
every day = Monday, Tuesday, Wednesday, etc.). Put Ss in pairs to
complete the table. They could use the text in Ex 1 to help.

Answers: 2at 3in 4on

B Give Ss a minute or two to underline the alternatives, then
compare answers.

Answers: 1every 2in 3on 4at 5S5every 60n

€ Demonstrate how to change sentence 1 in different ways, e.g.

I have tea every morning.

I have coffee every afternoon.

Give Ss a few minutes to work on the sentences alone, then put Ss
in pairs to read out their sentences and compare answers. Tell the
class to be prepared to talk about two things that are the same and
twothings that are different about them and their partner, and
show them the examplein Ex 8D.

D Either put Ss in groups to tell each other about their partner, or
tell them to walk around the class and talk to different people.

Optional extra activity

Tell Ss to think about someone in their life who is a good friend,
and to write some notes answering the five questions in the
interview texts in Ex 1, i.e. What do you like about (name)? Do you
like the same things? etc. Give Ss time to write their notes, then
put them in pairs to ask and answer about the friend (starting
with the question What'’s your friend’s name?).

Homework ideas
e Sswrite a text like the one in Ex 5 about themselves and

someone they know who is very different from them.
* Workbook: Ex 1-6, p26-27




TEACHER’S NOTES

WHAT TIME IS IT?

Introduction

Ss practise telling the time, using vocabulary related to events.
They also practise listening and learn to check times using
appropriate intonation.

i SUPPLEMENTARY MATERIALS
- Resource bank: p156

| Ex 3A (optional extra activity): take in a toy clock with hands
that Ss can move (you could make this from cardboard).

Warm up

Review numbers from 1-100 by doing some counting activities. Ss
count in multiples of two, e.g. two, four, six, etc. and one, three, five,
etc. then in multiples of five, e.g. five, ten, fifteen, etc. They could

do this around the class, or in groups of 4-6. Rather than going
around in order, give Ss a ball or soft object: the first student says a
number, e.g. two, then throws the ball to the person they choose to
say the next number, and so on.

\ Lo .\-[U/W.NA@ EVENTS

1A Direct Ss to the pictures and put them in pairs to match the
events from the box to pictures A-F. As you check the answers
with the class, elicit verbs associated with the events, e.g. see a
play/film/match, go to a party/match/concert, have a party. You
could also elicit some activities that people do at the events, e.g.
listen to music, dance (a party, a concert, a festival). Check also the
pronunciation and the plural form of the events: films, parties,
plays, concerts, matches, festivals.

Answers: Aafestival Baconcert Caplay D aparty
Eamatch Fafilm

B Ask two Ss to demonstrate, using the example, then put Ss in
pairs to practise. For stronger classes, you could encourage Ss to
extend the conversations by asking for a reason, e.g.

A: I don't like concerts, but | like plays.

B: Why?

A: Because ! like the actors.

A\ [eg (o]l TELLING THE TIME

2A Elicit/Give the names of some famous London venues, e.g,
the O, arena, Wembley stadium (a match, a concert), The Old

Vic theatre, Shakespeare’s Globe theatre (a play), the Odeon
Leicester Square (a film), the Oval (a cricket match), Wimbledon
(a tennis match) and, outside London, Glastonbury (a festival, see
Consolidation 1).

Direct Ss to numbers 1-5in Ex 2A and tell them to write an event
next to each number when they hear the people talk about them.
Play the recording, then give Ss time to compare answers in pairs.

Answers: 2 a festival 3aparty 4aplay 5amatch

B Direct Ss to the diary and tell them to write one event in each
space as they listen to the recording again. For weaker closses,
just ask Ss to write the type of event: stronger classes can try to
write any other information, e.g. the name of the place. Play the
recording again and give Ss time to compare their answers in pairs.

Answers:

Sunday

Saturday

=
afternoon | Susie’s party football match

—e—\Zning The Shakes concert, | Hamlet the
Al arena Round Theatre

C Give Ss a minute or two to read through the conversations
before you play the recording again.

Answers: 1six 2six 3three oclock & past 5 twelve

Unit 4 Recording 5 i

Conversation 1

: Hi, Pete.

: Hi, Mia. London tomorrow!

: Yeah! Great! | just want to check the times.

OK.

Erm. What time’s the concert?

: Let me check. It's at half past six. Yes. The Shakes ... concert at the
Al ... half past six.

: Half past six. So do you want to go at six?

Erm ... Let’s go at quarter to six. And erm, Mia, the food festival is

in the afternoon. The international food festival.

: But the afternoon is the party. Susie’s party.

: Oh, yes. Erm ... maybe you ...

: No, the invitation is for Mia and Pete. For me and you.

OK. What time’s the party?

From three o'clock to six oclock. So that’s only two hours at the

party because of the concert.

: So the party in the afternoon and the concert in the evening.

Yes.

OK. See you tomorrow at the station. What time ...?

PPOP DR
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onversation 2

Good concert!

: Yes, great!

Hey, Mia. You like Shakespeare, yes?

Yes. Why?

I have tickets for Hamlet. At the Round Theatre, tomorrow.

: Really! My favourite play! Afternoon or evening?

: In the evening.

What time in the evening?

Half past seven. Seven-thirty.

Seven-thirty. That's good.

And in the afternoon ... the food festival?

Ah, but tomorrow is the football. It's the final.

Oh yes. | want to watch that. What time is the match?

It's at a quarter past two.

Sorry, What time?

: Quarter past two.

: Quarter past two. OK. Let’s watch the match and go to the theatre
after that.

: OK. I'm tired. What time is it?

: It's quarter past twelve. Let's get a taxi ...
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TEACHER’S NOTES

[> LANGUAGEBANK 4.3 p124-125

Use the Language bank to clarify the difference between

What time is it? It's (two oclock) and What time’s the (concert)?

It's at (two o'clock) or It’s at (two). Ss could do Ex 4.3 in class or for
homework.

Answers:

1 fiveo'clock 2 quarterpastsix 3 half past nine

4 quarter to nine 5 quarter to five 6 half past twelve
7 eleven oclock 8 quarter past seven

3A Focus Ss on the four positions of the hands on the clock (A-D),
then play the recording for them to listen and repeat.

Optional extra activity

Take in a large toy clock with moveable hands. Pass the clock to
a student who sets the time, then chooses another student and
asks What time is it? If that student answers correctly, the clock
is passed to them to set the time, and so on.

B Demonstrate an example with a student, then put Ss in pairs to
practise. Monitor and note any problems with saying the time to
deal with in feedback.

> PHOTOBANK p142

This exercise introduces five, ten, twenty, twenty-five past/to. Ss
practise writing times to match the photos. You may want to go
through these with the class first, then Ss can write the times or
ask and answer in pairs, e.g. What time is it in C? etc.

Answers:

A five past eight
D twenty-five past one E twenty-five to ten
Gtentotwo H five to twelve

B ten past ten  C twenty past three
F twenty to four

Optional extra activity

For stronger classes, use the times in Ex 38 for Ss to practise
the difference between What time is it? and What time’s the
(event)? Student A points to a time and asks either What time
is it? or What time's the (party/film/lesson/match/play/concert/
festival)? Student B answers either It's (7.30) or It’s at (7.30).

(MY.CULR(el CHECK TIMES

4A You could write the conversation on the board and point out
that B didn't hear the time, so they need to check. Ask Ss which
sentences to underline.

Answers: A: Sorry? What time?  A: Quarter past two.

B PRONUNCIATION intonation: checking Ss could look at the
arrows and try to predict how to say the two words. Then play the
recording, giving Ss a few opportunities to repeat.

Teaching tip

A fall-rise intonation pattern is often used to show uncertainty. It
sounds more polite than a rise, which can sound rather abrupt. To

| help Ss copy the pattern, say each word slowly, exaggerating the
high start and the following fall and rise.

C Ask two Ss to demonstrate the example conversation for the
class, encouraging them to exaggerate their intonation. Point out
that Student B shouldn’t look at the exercise while checking and
writing the time. Put Ss in pairs to practise.

speakout TIP

You could ask Ss for one or two more examples for I'm sorry I'm ...,
e.g. at the beginning of the lesson: I'm sorry | don’t have my
homework; at someone’s house for dinner: I'm sorry, | don't eat
(meat/fish). You could also ask Ss to mime one or two situations for
Oh, I'm sorry, e.g. bumping into someone, knocking something off a
desk, etc. Encourage Ss to make a note of these uses of sorry in
their phrasebooks.

| SPEAKING

SA/B Give Student Bs time to find their page and activity, and
tell Ss not to look at each other’s information. You could elicit Let's
gotoa...on...and Do youwanttogotoa...on...?bysaying/
want to go to a festival with (student’s name): what can I say? Then
direct the class to the example conversation and act it out with

a student, taking the part of B yourself, so you can demonstrate
writing the event and time into the correct space in the diary.

Tell Ss to ask and answer until all the spaces are complete.
Monitor carefully. Note good language use and any problem areas
for praise and correction later.

Optional extra activity

Ss invent their own weekend diary, writing two events and times
for each day. Encourage them to be creative and write more
than one word for each event, e.g. music/food festival, Lina’s
party, dancing lesson, tennis match, etc.

Ss could also refer to real events (e.g. a concert, a film, a match)
that are happening locally. Then they either work in groups,

or walk round the class, talking to different people and asking
them to the events. Remind Ss to note down the name of the
student who agrees to go to each event with them. In feedback,
Ss can report back on what they‘ve got in their diaries, e.g.
Saturday, 4.30, a jazz concert with Alicia, etc.

Homework ideas
Workbook: Ex 1-4, p28




TEACHER’S NOTES

A SECRET LIFE

Introduction

Sswatch an extract from a BBC programme about the Amish people
and their lifestyle. Ss then learn and practise how to conduct a
group survey and write a report on the results of their survey.

Warm up

Write the following words on the board: a car, a clock, a computer,

a phone, a pen, a TV, a credit card, an ATM, a business card, keys. Tell
Ss to think about how much they use these things in their life and
write the following options on the board: every day/week/month/
six months/year, never. Put Ss in small groups to compare their
ideas. Ask the groups to share their answers with the class, and find
out which things Ss use the most and the least.

DVD PREVIEW

1A Focus Ss on the main photo and ask them where they think
itis and if it is from the present or the past. Put Ss in pairs and
direct them to the phrases (1-6) and the smaller pictures (A-F).
Give them a few minutes to match the pictures and phrases. in
feedback, check the pronunciation of carriage /kaeridz/.

Answers: 1F 2C 3A 4D 5B 6E

B Give an example about yourself, e.g. | go to a supermarket every
week. | never cut wood. Point out the position of every week at the
end of the sentence, and never before the verb. Put Ss in pairs to
discuss their answers.

2 Before Ss read the information, check lifestyle (the way you live,
what you do every day, etc.), electricity (show Ss something that

is plugged into a socket, e.g. a TV or computer cable), day-to-day
(every day). Give Ss a few minutes to discuss the things the Amish
people do/never do. In feedback, also ask the class to suggest what
they do in their free time.

Answers: Ss are speculating here: theyare likely to choose cut
wood, collect eggs, travel by horse and carriage, and are unlikely to
choose the other three items.

DVD VIEW

3A Tell Ss to watch the programme and see if they were correct.
Play the DVD, then give Ss time to discuss their answers in pairs.

Answers: The family does all of the things in Ex 1A.

Culture note

The first group of Amish arrived in Lancaster County in the
1720s or 1730s. Today, the Amish can be found in twenty-three
states in the US and in one Canadian province. Because of
their large families, the total Amish population has more than
doubled since 1960 to over 85,000.

The Amish have very strong religious beliefs. They believe in the
literal interpretation and application of Scripture as the Word
of God. Their families and their farms are their top priorities,
second only to God. They take seriously the Biblical commands
to separate themselves from the things of the world. Their
lifestyle is a deliberate way of separating from the world and
maintaining self-sufficiency.

B Before playing the DVD again, give Ss time to look at and discuss
in pairs which things are not in the programme. Play the DVD, then
tell Ss to check together whether they were correct.

Answers: aclock, keys, a penare not in the programme

C Give Ss a few minutes to read through sentences 1-8 before
you play the DVD again. Check youngest and oldest (write four
names and ages on the board, e.g. John 11, Sara 15, Julia 6, Sam 9,
then write the oldest next to Sara, and ask Ss who is the youngest),
together (in the same place, with each other), happiest (give an
example about yourself: I'm happy when ... but 'm happiest
when ..."). Demonstrate underlining the correct word, then play
the DVD again. Ss compare their answers in pairs.

Answers: 1son 2visitors 3 daughter 4 electricity 5 horse
6 normal 7 houses 8 family is

D Ss could discuss this in pairs or small groups then share their
ideas with the class and see how many people liked the same
thing.

DVD &4 The Amish —a

N = Narrator L=Lynn D=Dave S=Steve B=Ben

M = Miriam

N: The Amish people live in Lancaster, Pennsylvania, USA. They have

a traditional lifestyle, very different from other people in America.
In this programme we visit an Amish family and learn about their
day to day life.

Our visit takes us to the home of David and Miriam, a young
husband and wife, and their five children.

: Good morning.

: Good morning,

How are we?

: I'm good. Im David Lapp.

So nice to see you. This is Steve.

: Hello, Steve.

Good morning, David. Good morning.

: It's alovely day, isn't it?

: It is. How are you this morning?

Very well.

: This is my young son, Bennon.

Hello. Good morning,.

: Say hi, Ben.

Hi.

We got visitors.

: OK! Good morning.

Good morning.

Good morning. How are you?

: Fine, how about you?

Good, good. It's a lovely day out there, isn't it?

: Yes, itis.

Yes.

: Hi, Steve.

: This is Katie. This is our oldest daughter.

: Katie, Lynn.

Actually, it's a little bit dark in here. Could we ...?

: It's dark in the house because the Amish don't use electricity.

The Amish don't use modern machines - no television, radio,
or internet.

Family is important, and the children help their parents around
the house. They cut wood together. They collect eggs.

They travel everywhere by horse and carriage.

M: It takes at least five minutes to get my horse out, and the children.
But I like it. | always like to get out with my horse.

N: But they also go into town and go to normal shops. They go to the
supermarket. They eat at a fast food restaurant. Miriam goes to
the bank and gets money.

Amish people use telephones, but not in the house, so David's
phone is two minutes away, in a small building, called a shanty.

D: This is the phone shanty. The traditional Amish in Lancaster
County don’t have phones in their houses, so they have a phone in
a shanty outside somewhere.

N: David has a building business. He works together with non-Amish
workers. He loves his work, but at the end of the day, he's happiest
when he’s at home and his family is all together, enjoying their
traditional Amish lifestyle.
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speakout agroup survey

4A Demonstrate this by giving your own answers to questions 1
and 2 for one of the phrases (a-h) about the Amish lifestyle. Put
Ss in pairs and give them time to discuss a)-h). You could also
encourage Ss to make a note in their vocabulary books of the
useful verb phrases: work outside/inside, live in the countryside/the
city, do the housework, help around the house.

B Demonstrate the idea of a survey: mime going up to two or
three Ss with a clipboard, reading out questions and noting down
their answers. Direct Ss back to the topics a)—h) in Ex 4A. Tell Ss

to tick the topics the people talk about, and write the number of
people who think they're a good thing. Play the recording, then Ss
compare answers in pairs.

Answers:

They talk about a), e) and f).

One person saysa) (no computer or TV) is a good thing.
One person says e) and f) are a good thing.

C Give Ss a few moments to look at the key phrases. Then play
the recording again for them to tick the phrases. As you check
the answers, you could ask Ss to repeat the phrasesin chorus,
including the different options for / think it's ...

Answers:

I'l go farst v /next.

My question is about [e) and f)/the computer/the man and the
woman). v/

Do you think that's a good thing? v/

Why? Why not? v

In my family, this is normal. v

I think it's [OK v"/a good thing v/a good idea/a bad thing/
a problem /.

I think you're right. v/ | agree with you.

I don't agree with you.

Unit 4 Recording 8 Sl e

S=Sam |=Isabelle M = Milan

S: Il go first. My question is about a), the computer and TV. The
Amish family doesn't have these things. Do you think that's a good
thing? Isabelle?

Well, for me it isn't a good thing.

: Why not?

A computer is important for information, from the internet.

: How about you, Milan?

: | think it is a good thing. | have a computer, but I think | use it too
much.

: And TV?

: Idon't have a TV.
do, but | don't watch it. How about you, Sam?

: 1 have both a computer and a TV and they're important for me. So
for me, the Amish lifestyle with no computer or TV is a bad thing.
OK, my turn. My question is about e), the woman does the
housework and f), the man has a job. A good thing or bad thing?
Milan?

: In my family, this is normal. | think it's OK.

: Really? | think it's a problem. Maybe the woman wants to work.

: Well, in this family ( think they're all happy. Miriam is happy at
home.

S: We don't know that. Isabelle, what do you think?

I: 1 think you're right, Sam. But ... | think housework is a job. It's a

very big job.

M: Hmm ... Well, it's hardbut it's notajob ...
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TEACHER’S NOTES

SA Sswork alone to decide on their two topics and think about
what they'll say, referring to the key phrases. Then put Ss in groups
of 3-5 and tell them to take turns to ask everyone in the group
their questions. Remind them to say /'ll go next when they want to
ask their questions, and to make a note of the answers. Monitor

as Ss conduct their surveys and note down examples of good
language use, particularly of the key phrases, for feedback.

B Direct Ss to the examples and give them a minute or two alone
to prepare what they will say about their results. Ss could either tell
the class their results, or you could put them in pairs with a person
from a different group to tell each other their results.

writeback areport

BA Ssread the report and choose a topic for each heading, then
compare answers in pairs.

Answers:
1 h) the family is together a lot
2 g) the children help around the house

B Tell Ss to use the example in Ex 6A as a model for their reply,
eg.
Inour group people/person think(s)
thing because .

people/person think(s) it's a problem because
We all think is a good idea because

is a good

Optional extra activity

Ss prepare and conduct surveys on different topics and whether
they are a good or a bad thing, e.g.

go to the gym every day

watch TV every evening

read a lot of books

study every evening

get up early at weekends

have a big family

live in the countryside

learn another language

Homework ideas

¢ If Ss want to learn more about the Amish, they could do some
research on the internet about them.

» If Ss prepare and conduct surveys on other topics (as in the
optional extra activity), they can write reports on the results
for homework.




| SUPPLEMENTARY MATERIALS

. Ex 4 (optional extra activity): prepare a ‘Find someone who ...’

handout for each student (see notes).

VERB PHRASES

1A Point out that sometimes a phrase is not correct because
there’s a small word (like in or to) missing. Ss can work in pairs and
check their answers with the class.

Answers: 2 city 3 university 4hungry S5aflat 6 bored
7 work 8 tennis

B Direct Ss to the example and point out that they can change
what comes after the verbs. Circulate and help as Ss write their
sentences.

C Put Ss in pairs and tell them that while Student A reads his/her
sentences, Student B should think of a ‘follow up’ question to ask
about Student A and his/her friend, and vice versa.

PRESENT SIMPLE: I/YOU/WE/THEY

2A You could draw the table on the board, and demonstrate how
the three columns link together to make the beginning of the
example question. Tell Ss to write a minimum of four questions.
Stronger classes could write eight questions, one for each verb.

B Before you put Ssin pairs, focus on the questions beginning
Do your friends ...? and Do the other students in the class ...? and
establish that Ss may not know the answer. Tell Ss to say / don't
know/I'm not sure/| think so/! don't think so.

You could follow up by asking different pairs to check their ideas
about the other Ssin the class, e.g.

Ss: We think the other students in the class watch TV every day.

Ss: That's true!

Ss: That's not true! etc.

PRESENT SIMPLE: HE/SHE/IT

3A Go through the example and tell Ss to write the sentences in
their notebooks.

Answers: 2 Shelivesin aflat. 3 He doesn't like hamburgers.
4 She has a brother. 5 He doesn'’t like shopping.
6 She does sport at the weekend.

B Tell Ss that it doesn't matter if they don't know whether the
information is true about the other Ss because they’ll have a
chance to check later.

C Ss can check the information either by asking across the class
or by walking around and asking the relevant Ss.

DAYS; TIME PHRASES

4A You could run this as a spelling game in teams (Ss close their
books first). Write the first two letters of a day on the board (go
through the days at random, rather than in order), and the first
student to‘buzz’ spells the rest of the word. If all the letters are
correct, they win two points for their team, but they lose points for
wrong letters and hesitation.

Answers: Tuesday Wednesday Thursday Friday Saturday
Sunday

B Look at the example first, then Ss can work alone or in pairs on
the rest.

Answers: 2d) 3a) 4f) 5b) 6e)

C Check that Ss know they need to write six sentences. Circulate
and help with vocabulary while Ss write their sentences.

D You could demonstrate this with an example of your own and
encourage the class to guess when you do the activity.

Optional extra activity

Find someone who ...

Prepare the handout below and give one to each student.

Ss work in pairs to complete the gaps with their own ideas.
Then the pairs separate and walk round the class, asking other
Ss Do you ...7 until someone answers Yes and they write that
person’s name next to the question. They continue until they
have a name next to each question. Ss then return to their
partners and compare the answers they found. Then they can
report back to the class, e.g. Mica and Franca drive to work
every day.

Find someone who ...

drives every .
plays at the weekend.
listens to in the
watches every

wants 3

reads in the

goes at the weekend.
writes every

EVENTS

SA You could run this as a team game (Ss close their books). Write
each gapped word on the board: team members ‘buzz’ and tell you
only the missing vowels. They win a point for each correct vowel.

Answers: 2 concert 3 party &4play 5 festival 6 match

Alternative approach

To provide more of a challenge, write blanks for the whole word,
eg.forconcert: _ __ _ __ _ ;

Ss from the teams '‘buzz’ and call out any letter they think may
be in the word. If the letter is in the word, write it in the correct
place and give the team a point; if it isn't in the word, give the
team a penalty point. The winning team is the one with the
fewest penalty points at the end.

B Gothrough the example with the Ss and put them in pairs.

TELLING THE TIME

BA Give Ss a few minutes to write the times, working alone.

Answers: 2 half past twelve 3 quarter past seven 4 three o'‘clock
S quarter to four 6 quarter past eleven

B Demonstrate that Ss should write any times, apart from the
ones in Ex 6A. Tell them not to show their partner the times.

€ Demonstrate the activity with a student, taking the part of
Student A yourself, so that you can show Ss how to stress the
incorrect numbers.
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CONSOLIDATION 2:
UNITS 3—4

Introduction

The aim of the consolidation units is for Ss to revise and practise
the grammar, vocabulary and pronunciation from the previous two
units in a different context. The context for this consolidation unit
is favourites.
: SUPPLEMENTARY MATERIALS

Ex 4C: be prepared to talk about your favourite categories.

Ex 5C (optional extra activity): prepare a matching handout to
: review verb + noun combinations (see notes). :

LISTENING AND GRAMMAR

1A Start by checking favourites, i.e. the things you like the most,
and bookmarks, another word for favourites on the computer, for
saving links to websites. Then check icon (a small sign or picture,
e.g. on a computer or phone screen) and put Ss in pairs to match
the words to the icons A-F. As you check the answers with the
class, elicit two or three examples for each icon, e.g. people - friend,
sister, boss; clothes — dress, jacket, shoes; cafés - names of local
cafés that Ss know, and so on.

Answers: Aplaces B people Cwebsites D clothes E flms
B Demonstrate the example with a student, then put Ss in pairs.

Tell them to give an example from each icon at least twice.

2A Tell Ss to write the list of icons from Ex 1A in their notebooks
and write @ number from 1-6 next to each one when they hear
them. You could play the first part of the recording and tell Ss

to say ‘Stop! when they hear the woman mention the first icon
(people). Then play the rest of the recording. Vocabulary to check:
meet (e.g. | meet my friends at the café), traveller (someone who
travels a lot), ice cream (simple board drawing), love (e.g. | love ice
cream).

Answers: 1 people 2 places 3 clothes & websites 5 cafés

6 films

B Play the first part of the recording again for Ss to hear the three
people mentioned (e.g. Alicia, Keith and Monique), then play the
rest of the recording. Give Ss time to compare their answers in
pairs before checking with the class.

Answers: Cafés -1 Clothes-1 Films-2 Places-3

Websites - 1

3A Go through the example with the class, then give Ss a few
minutes to complete the sentences, working alone. Then Ss can
compare their answers in pairs before checking with the whole
class.

Answers:

2 William says Alicia is beautiful.

Beth knows Keith from university.

Beth and Monique arent friends.

Beth has a red party dress.

She likes the BBC website.

She goes to the Gelatino Café every day.

B Ss can either check the audio script or you could play the
recording again. Ask Ss what the corrected sentence should be.

Answers: Sentence 7 is false. Correct answer: She doesn’t go to the
Gelatino Cafeé a lot.

Consolidation 2 Recording 1 B

: Soif | pressthis ...

: Beth, who's that?

: These are my favourite people.

: That woman. She’s beautiful.

William! That's my sister, Alicia. Watch it!

: Your sister? Oh ... who's that then?

That'’s Keith. He's a good friend from university.

Do you meet a lot now?

No. but we email each other every day.

And this?

Monique, from work.

Are you friends?

: Not really. But | like her a lot.

And if | press this ... Oh, look!

Yeah, Paris ...

... Cairo ... and the Great Wall of China. Big traveller!

: Yeah, then here . .

: Hey, nice dress.

: You know that dress. My black party dress.

: Yeah, I like that dress. Oh, you like the BBC.

Yeah, the website’s great for the news.

: Let’s look at ... What'’s this? Ice cream?

: Yeah, from the Gelatino Café. | love it. But | don't go there a lot.

And what's this?

: Johnny Depp.

: |s he one of your favourite people?

: No, but Pirates of the Caribbean is one of my favourite films.

: And here’s another film. Pirates of the Caribbean Il. johnny Depp
again and here’s ...

: OK, that'senough
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4A vYou could draw the table on the board and demonstrate
choosing three categories for yourself, pointing out that Ss need
to choose categories where they can think of the names of several
things or people to include.

B Tell Ss that for most categories they simply need to write a
name, e.g. Erica, Bar Italia, Prague, Star Wars, etc. For music they
could write the name of a band or a type of music, and for animals
the name of a pet or a type of animal. For clothes they need to
write the items, e.g. black jacket. Tell them that they also need to be
able to explain why each thing/person is a favourite.

C Demonstrate this by choosing a student to ask you about your
favourites. Ss can then walk around the class and talk to (three

or four) different people. Monitor the activity carefully and note
down examples of good language use and any problem areas for
praise and correction later. In feedback, you could ask Ss if they
found anyone who had the same favourite as one of theirs, e.g. Yes,
Monica. We both like Tino’s Café because the chocolate cake is very
good!

Alternative approach

Ss write one sentence in their notebooks about each favourite
item from the table, but don't write the name. In pairs,
Student A shows Student B their favourites and reads one of
their sentences. Student B guesses which favourite item the
sentence is about, e.g.

A: It has very good Greek food.

B: ‘Sofie’s?

A: Yes!




TEACHER’S NOTES

READING AND GRAMMAR

5A You could elicit/remind Ss that Alicia is Beth’s sister and Keith
is her friend from university. Tell Ss to read the texts quickly, just

to find out what their jobs are, what their favourite thing about
their job is and what they don' like. Vocabulary to check: alone
(contrast simple board drawings of person standing in a group and
person standing alone), difficult (mime trying to do a difhcult sum),
a typical day (usual, like every day), welcome (act out welcoming a
student), check (act out checking someone’s name on a list).

Answers: Keith is a taxidriver. Aliciais a hotel receptionist.
Favourite things about the job: Keith - the people, Alicia - every day
is different.

B Go through the example with the class then give Ss a few
minutes to find the answers.

Answers: 2K 3A 4A 5A 6K

C Ss could work in pairs to write the questions, or work alone and
compare answers in pairs.

Answers:

2 Do you work in an office?

3 Do you speak on the phone (a lot)?
4 Do you use a computer inyour job?
5 Do you work in the evenings?

6 Do you drive a lot in your job?

Optional extra activity

Review some of the verb + noun combinations from the texts,
so that Ss can use them in Ex 5D and Ex 6. Prepare the following
matching activity on a handout or on sets of cards (one set per
pair of Ss):

1 work 4 welcome a) people d) people’s names
2 answer 5 check b) alone e) around the city
3 get 6 drive ) tired f) the phone

When Ss have matched the verbs and nouns, they could fold
the handout in half or turn over some of the cards so they can
only see half of the combination, then try to remember the
whole phrase.

Answers: 1b) 2f) 3¢ 4a 5d) 6e)

D/E You could do an example comparing your day to Keith's and
Alicia’s. If Ss don’t work, they could invent a job, or talk about their
parents’ or friends’ jobs, or you could give them a job. When Ss

have finished, ask two or three pairs to tell the class their answers.

| SPEAKING

BA Put Ss in groups of three or four. Tell them to write their list of
jobs on a large piece of paper that everyone in the group can see.

B Elicit/Remind Ss of some of the questions they could ask (only
yes/no questions), e.g. Do you work alone/at night/in an office?

Do you answer the phone? Do you take people’s money? Do you have
special clothes? Do you like your job?

When a student thinks they've guessed the job, they ask Are you
a...? Monitor the activity carefully so you can give Ss feedback on
their use of vocabulary and pronunciation.

SOUNDS: /s/ AND /z/

P2A Direct Ss to the pictures and point out that the symbols
represent the sounds. Play the recording for Ss to listen to the
sounds and the words. You may also want to show Ss that they
need to ‘use their voice’ to make /z/: if they put their hands over
their ears and make /z/ they should hear their voice in their heads,
whereas with the sound /s/ there is no voice. Play the recording
again for Ss to repeat.

B You may want to ask Ss to predict which group the words
belong to before they listen.

Answers:
/s/ sandwich, sport, this
/z/ has, euros, drives

8A Go through the example with the class, then put Ss in pairs to
complete the exercise.

Answers: 2 Tom's 3 trousers 4it's 5bags 6 likes

B Pause the recording if necessary while Ss are checking their
answers.

C You may want to go through these rules with the whole class or,
with stronger classes, give Ss the opportunity to work out the rules
in pairs.

Answers: 1/s/ 2/s/ 3/z/

9A You could go through the first sentence with the class, as an
example.

Answers:

1 My son lives near the sea and the mountains.

2 The lamps and the clocks are in the rooms near the beds.
3 Can | have six eggs, please?

4 Sue emails her parents on Sundays.

B Encourage Ssin pairs to read the sentences aloud to each other,
so they can hear how the ‘s is pronounced.

Answers:
1 My son lives near the sea and the mountains.
/s/ /z/ /s/ /z/
2 The lamps and the clocks are in the rooms near the beds.
/s/ A, /z/ /z/
3 Can | have six eggs, please?
/s/  /z/ /z/

4 Sue emails her parents on Sundays.

/s/ /z/ 7Sy 5/ M/

C You may want to pause the recording for Ss to repeat the
sentences in shorter ‘chunks’.

Homework ideas

* Ss write two sentences about one favourite from each
category in Ex 4, beginning: One of my favourite (places) is ...
I like/love it because ...

* Workbook: Ex 1-5, p29-30

BBC interviews and worksheet

What do you do for fun?

In this video people talk about their lifestyles: what they like
to do with their friends or on their own. The material provides
authentic usage of the present simple which is the focus of
lesson 4.1 and lesson 4.2, as well as recycling vocabulary for
talking about leisure activities.
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OVERVIEW

VOCABULARY | daily routines

LISTENING | listen to people say what drives them crazy
GRAMMAR | present simple questions: he/she/it
PRONUNCIATION | weak form: does

SPEAKING | discuss bad habits

5.2 YOU ARE WHAT YOU EAT

VOCABULARY | food

READING | read about the eating habits of a sportsman
and a model

GRAMMAR | adverbs of frequency
PRONUNCIATION | word stress

SPEAKING | talk about what you eat

READING | read about someone’s morning routine
WRITING | use linkers to sequence

3.3 WHEN DOES IT OPEN?

VOCABULARY | hotel services

FUNCTION | asking for information
LISTENING | listen to a tourist asking questions
PRONUNCIATION | sentence stress

LEARN TO | use two-part exchanges
SPEAKING | ask for tourist information

5.4 HOW TO FEED YOURKIDS BEEME o) DVD

DVD | watch a BBC programme about children and food
speakout | talk about desert island food
writeback | write a forum entry about food you eat

5.5 LOOKBACK

Communicative revision activities

INTERVIEWS
What do you usually do at the weekend?

In this video people describe their weekend activities:
what time they get up and what they do. The material
enables Ss to consolidate and extend the vocabulary used
for talking about routines and also offers authentic usage
of adverbs of frequency (focused on in lesson 5.2). Use the
video after lesson 5.2 or at the end of the unit.

TEACHER'’S NOTES
BAD HABITS

Introduction

Ss practise listening and talking about daily routines and things
that drive them crazy. They use present simple questions, with a
focus on the pronunciation of the weak form does, and related
vocabulary.

Warm up

Review days of the week and verb phrases. Prompt a student to
ask you what your favourite day of the week is and why, e.g.

S: What's your favourite day of the week?

T: Thursday.

S: Why?

T: Because | go to my dance class in the evening.

Put Ss in pairs or small groups to ask and answer about their
favourite day of the week. Ask a few Ss to report back to the
class about their partners, e.g. Kirsten’s favourite day is ...
because she ...

VAol IVW.YA@ DAILY ROUTINES

1A Tell Ss to write the numbers 1-7 in their notebooks. Play
the first sound and check that Ss understand get up by asking

a student to act it out. Then play the rest of the recording: you
may want to stop after each sound for Ss to confer in pairs
about which verb it matches. When you've checked the answers,
Ss could work in pairs, taking turns to say a verb for their
partner to act out.

Answers: 2 have breakfast 3 go towork & have lunch
5 get home 6 have dinner 7 go to bed

B Direct Ss to the example and point out that all their
questions should start What time do you ...? Put them in pairs
to practise asking and answering.

Optional extra activity

Ssimagine that they have a job where the daily routine is
different from their own (they could look at the Photo bank
p139 lesson 1.2 Jobs for ideas) and answer their partner’s
questions about their routine. Their partner has to guess
the job.

> PHOTOBANK p143

For Ex 1, you may want to clarify go to work vs come home by
acting them out, showing that come means move towards a
place, when the person speaking is in that place. You could
also give more examples: come here, come to my house. For
Ex 2, give Ss an opportunity to practise ‘testing’ each other
on the phrasesin pairs (as in Ex 1B on p52).

Answers:
11D 2B 3C 4A
2A 2go 3get 4leave 5make 6 start/finish




TEACHER’S NOTES

N
speakout TIP

Give Ss a few minutes to write seven true sentences in their
phrasebooks. Point out that they could do this with any items of
vocabulary that they want to remember: choose about six items
to put into sentences (e.g. about themselves or people they know)
and practise repeating them every day. They could do this with
some of the verb phrases from the Photo bank.

LISTENING

2A Direct Ss to the photos and ask them which person is angry
and why.

Suggested answers:
The man in photo A because he can't sleep.
The woman in photo C, because the man doesn't listen to her.

B Before you play the recording, you could put Ss in pairs and
tell them toimagine what the people in photos A-C would say to
a friend about their situation. Ask one or two stronger pairs to act
out their ideas.

Answers: 1B 2C 3A

€ Go through the example with the class and give Ss a few
moments to read the sentences, then play the recording again.
Give Ss time to correct the sentences and check their answers
in pairs.

Answers: Sentence 6is true.

Clara gets up at eleven at the weekend.

Clara doesn't talk to her parents.

Julio doesn't listen to Paula.

Paula talks about her problems.

Wayne's neighbour gets home at half past four.

Wayne doesn’t get up at eight o'clock./Wayne gets up at five
o'clock.
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DB You could start by giving an example of a problem you have,
e.g. with a neighbour or friend (show Ss that they don’t need to
talk about things that are too ‘close to home' if they don't want
to). Also check it drives me crazy (mime being exasperated by
something). Then put Ss in pairs to discuss. If appropriate, invite
Ss toreport back to the class about their partner.

Unit 5 Recording 2

Conversation 1

: How's the family?

: Fine. Well, you remember Clara?

: Clara, your daughter? Yes, how old is she now?

She’s seventeen.

She isn’t at school?

No.

Does she have a job?

No, she doesn’t. That's the problem.

: So what does she do all day?

: Well, she listens to her music and ... and she sleeps a lot.

What time does she get up?

| don't know because I'm at work. At the weekend she gets up at

eleven.

Does she want a job?

: I don't know. She doesn’t talk much.

: What do you mean?

: Well, for example, in the evenings, we have dinner together. But
Clara just sits there and listens to her music. Or she answers her
phone and talks to her friends, but not to her family. It drives me
crazy.

A: Does she ...?

PRPOPIPOIPIR>OR
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Conversation 2

Hi, Paula.

Hi. What's the problem? You look bad.

: It's Julio.

: Julio?

: Yeah. Well, he doesn' listen to me.

: What do you mean?

: Well, | talk about my problems and he just checks his text
messages or watches TV.

B: Does he talk to you?

A: Yeah ... well, no ... he says'Mmmm’.

B: ‘"Mmmm’t What does that mean?

A

B

POPOP>POP

: It means he doesn't really listen.
: Oh, my boyfriend is exactly the same.

Conversation 3

: Hey, Wayne. What's up? You look tired.

: Yeah. No sleep.

: What's the problem?

: Neighbours. Problem neighbours. Or just one, the manin the flat
upstairs.

: Why? Does he play loud music? Big parties?

: No, he doesn't. The problem is he works at night. He goes to
work at six in the evening. | get home and | see him go to work
every night.

. What's his job?

: He sells coffee in a snack bar at the train station.

: And when does he get home?

: About half past four. And then he watches television for two or

three hours.

So when does he go to bed?

: Oh, about six or seven.

: And what time do you get up?

: Huh! Now | get up at five. It's impossible to sleep. So | listen to
music, drink coffee, then | go to work around eight.

: And when do you go to bed?

: Late. Midnight or 1a.m.

: Ooh, four hours’ sleep. Not good.

>0
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(LN .\.8 PRESENT SIMPLE QUESTIONS:
HE/SHE/IT

3A Give Ss a minute or two to complete the tables while you copy
them onto the board. As you check the answers, you could point
out that the questions are the same in form as those for //you/we/
they, but with does/doesn’t instead of do/don't.

If Ss want to say What does it means? What time does she gets
up? etc., point out that the third person -s is on does, so it isn't
necessary at the end of the verb.

Answers:
What time she | get up?
When does | he | go to bed?
What | it mean?
Does she have a job?
he play loud music?
Yes, he/she does. | No, he/she doesn't.

B PRONUNCIATION weak form: does Give Ss time to familiarise
themselves with the phonemic script and decide if /daz/ is
stressed or unstressed. Then play the recording at least twice for
Ss to listen to the weak forms, before you ask them to repeat the
questions.

www.irLanguage.com



TEACHER’S NOTES

(Teachingtip [l SPEAKING

To help Ss to see why auxiliary verbs like do/does are pronounced
like this, write the following on the board:
What / mean?
When / go to bed?
have / job?

| Elicit/point out that these words carry the main ‘message’ of the
question, so they are stressed: the other ‘helping” words are not

| stressed, so they become ‘squashed’ together.

(> LANGUAGEBANK 5.1 p126-127

You could set Ex 5.1.A, B and Cin class. Half the class does

Ex 5.1A and the other half does Ex 5.1B (Ss check their answers
against a key). Then for Ex 5.1C, Ss match the questions and
answers across the class. Ss could do Ex 5.1D for homework or
in pairs in class.

Answers:
A 2 Does Stefan speak Chinese? 3 Does Katia have children?
4 Does your brother like his job? 5 Does your cat have a name?
6 Does this word mean ‘very big”?
B b) does ¢)doesn't d) does e)doesn’t f)does
C2e 3b 4d) 5f) 60
D 2 does hework 3 does Cristina get home
4 does she have dinner 5 does ‘late’ mean
6 does the lesson start

4 Go through the example with the class, and remind Ss that does
is used in short answers as well as questions. Ss can check their
answers in pairs and practise reading the conversations, paying
attention to the pronunciation of Does he/she/it ...?

Answers:

Conversation 1

A: What time does Mike comehome in the evenings?
B: At about eight oclock.

A: So, does he play with the children?

B: No, he doesn’t. They go to bed at seven.

A: And does he work at the weekends?

B: Yes, he does, or he goes out and plays golf?
Conversation 2

A: Ana, does your sister phone you on your birthday?
B: No, she doesn't.

A: When does she phone you?

B: On her birthday because she wants money!

A: Really! So does it drive you crazy?

B: Yes, it does.

BA Focus Ss on the example, then give them a few minutes to
completethe questions, workingin pairs or alone.

Answers: 2 Does she do 3 Does he have 4 Does she study
5 Does your teacher read 6 Do you listen

7 Does your sister watch 8 Does he go 9 Does she have

10 Do you go

B Do the first example for the class, using the name of one of
the Ss. Encourage Ss to use a different name for each question.

C Demonstrate the example, using a student as A and taking the
role of B yourself. Remind Ss to use a rising intonation on their
questions and demonstrate this, asking them to repeat a few
examples in chorus. Tell Ss to make a note of the answers and give
them a few minutes to ask and answer. Choose a few Ss to tell the
rest of the class what they found out about different people.

BA You may want to demonstrate this activity by inviting different
Ss to ask you the ten questions. This will also allow you to check
vocabulary, e.g. all the time (a lot), for hours (for a long time), take
selfies (mime taking a selfie), loud (contrast with quiet, e.g. shout,
then whisper), fast (contrast with slow, e.g. speak fast, then slowly).
When Ss have asked all the questions, they can agree as a class
how many of the habits you have. Put Ss in pairs to ask and answer,
then ask a few pairs to report back about which of them has more
bad habits.

B You could suggest that Ss write a number from 1-10 next to
each habit in the quiz, then tell each other theiropinions (rather
than looking at the numbers their partner has written in their
Students’ Book), e.g. I think ‘talk in films’is really bad, number 1.
Number 2 is ‘eat on trains’, etc. In feedback, ask a few pairs which
habits they agreed about, then you could have a class vote on the
number one habit that drives people crazy.

€ Go through the example with the class, highlighting the
question Does he/she have any other bad habits? You may want

to elicit some ideas of other bad habits from the class (e.g. get

up early/come home late and make a lot of noise; leave dirty
plates and cups in the kitchen; talk loudly on the phone on the
train) before putting Ss in small groups to discuss the habits of
friends, family members, people they work with, etc. You could also
encourage Ss to listen ‘actively” when other people in the group
are talking by saying, e.g. Oh no!/Really?/That's bad./My is
exactly the same.

Homework ideas

e Ss think of two people in their lives (friends, family,
neighbours, people at work/school, etc) and write a few
sentences about their daily routines, using vocabulary
from the Photo bank as well as Ex 1, e.g. My brother gets up
at . He doesn’t have breakfast. He leaves home at

and goes swimming before work.

e Workbook: Ex 1-4, p32-33




TEACHER‘S NOTES

YOU ARE WHAT YOU EAT

introduction

Ss practise reading and talking about people’s eating habits, using
food vocabulary and adverbs of frequency. They also practise
recognising and using word stress and tearn to use linkers in
writing.

SUPPLEMENTARY MATERIALS

. Resource bank: p157 and p159

Ex 5B: be prepared to demonstrate this activity.

Warm up

Put Ss in pairs (with their books closed). Give the pairs one minute
to write a list of as many names of food and drink as they can think
of. Then tell the pairs to choose five or six words and write them

on a separate slip of paper, leaving out all the vowels (Ss should

be familiar with this kind of vocabulary activity from the Lookback
pages). Each pair then passes their slip of paper to the pair on their
left, who have to fill in the missing vowels.

RZILYVWYNE FooD

1A You could start by telling Ss to cover the words and see

how many of the food items in the pictures they can name,
either working together as a class or in pairs. Then give them a
few minutes to match the words and pictures, working alone. In
feedback, you could use the picture of fruit to check banana, and
use the picture of vegetables to check lettuce, pepper and tomato.
(NB: These items are also covered in the Photo bank - see below)

Answers: 2B 3E 4H 5A 6F 7D 8C 9G 10!

B PRONUNCIATION word stress Ss could work in pairs, saying
the words to each other, underlining the stressed syllable and
counting the syllables. For weaker classes, you may want to say
the words yourself for Ss to identify the stress. You could point
out that six of the words have just one syllable and that one word
(vegetables) has three syllables. If Ss query the pronunciation of
vegetables, point out that the second e is 'squashed’ between veg
and tab because of the stress pattern (O00).

C Play the recording for Ss to check their answers, then once or
twice more for them to repeat in chorus and individually. If you
checked them earlier, you could also incorporate banana, lettuce,
tomato and pepper at this stage. Then Ss could 'test’ each other
in pairs: Student A says a letter and Student B responds with the
name of the food.

Answers: 1 pasta (2) 2 steak (1) 3 chicken (2) 4 rice (1)
5fish (1) 6 fruit (1) 7 vegetables (3) 8eggs (1) 9cheese(1)
10 biscuits (2)

2 You could demonstrate this with a stronger student. When Ss
have asked each other about all the food, find out from a few pairs
which food they both like.

> PHOTOBANK p143

Several of the items in the Photo bank exercises appear in
the texts in Ex 3. To help Ss process these vocabulary items,
they could choose the three items that they like best and tell
their partner.

Answers:
1A 1F 2E 3B 4L 5G 61 7D 8K 9A 10C -~
11H 12)

1B 1 pepper (because it’s not a fruit)
2 cereal (because it'’s not a vegetable)
3 bread (because it's not a drink/because it's not a liquid)

| READING | .

3A Tell Ss to look at the names and the photos, but not the texts.

Ask Ss if they think the people eat good or bad things and why. -
Give Ss a few minutes to decide which of the foods both people eat
every day.

B Tell Ss to read the texts quickly, just to see if they were right
about the foods. -

Answers: They both eat chicken, rice and lettuce every day.
(NB: Petra has cheese and steak, but not every day.)

C Before Ss read the texts again, check the following: a meal (e.g.
breakfast, lunch, dinner), junk food (e.g. chips, hot dogs, burgers,
donuts), a strict diet (eat only certain foods, e.g. to lose weight),
raw (not cooked), tinned (mime opening a tin of food), toast (mime
making toast), to snack (eat something small). Tell Ss to read the
texts to find the answers to the questions, then compare answers
in pairs.

Answers: 2P 3P 4B 5BP 6B 7P

D You could start by giving an example about yourself, e.g. My diet
is similar to Byron's because | have eggs for breakfast, but | don’t eat
6,000 calories a day! Ss can discuss in pairs or in small groups, then
report back to the class.

Optional extra activity

Highlight the following phrases from the texts for Ss to use
when they talk about their diets:

| eat / don't eat a lot.

I have / don't have a strict diet.

| eat (number) meals a day.

For (meal) | have the same thing every day.

| eat /don’t eat (raw / tinned) food.

I snack / don’t snack between meals.

(LY .\:8 ADVERBS OF FREQUENCY

4A You could find the first word in the box with the class

(sometimes in the Byron Hanson text) then give Ss a few minutes to
underline the rest, and check their answers in pairs. Tell Ss to think

about the meaning of the words, but not to worry about their exact g
meaning for the moment.

Answers:
Byron Hanson text: sometimes, always, never, usually
Petra Leon text: never, often, not often, usually



TEACHER’S NOTES

B Put the following sentences from the Byron Hanson text on the
board:

For lunch I have the same thing every day. | always have fish or steak
(sometimes | have both).

Show Ss that the same thing every day helps them to guess the
meaning of always.

Point out where sometimes is on the line and ask Ss where to put
always (next to 100%). Give Ss time to add the other adverbs,
working in pairs or alone.

Answers: 80% usually 60% often 10% not often 0% never

C PRONUNCIATION word stress When Ss have underlined the
stress, elicit/point out that the stress is on the first syllable for all
the adverbs. Also highlight that usually has three syllables: Ooo
(not four). Play the recording again for Ss to repeat.

Answers: usually often sometimes notoften never

D For weaker classes, write the sentences and the rules on the
board and go through the rules with the whole class. Otherwise,
give Ss a few minutes to discuss the rules in pairs first.

Answers:

1 The adverb goes after the verb be’.

2 The adverb goes after ‘don’t’ and ‘doesn't’.
3 The adverb goes before other verbs.

[> LANGUAGEBANK 5.2 p126-127

The Language bank gives Ss more examples of the adverbsin
sentences and highlights the fact that not usually is possible
as well as not often. If you feel that your Ss need more basic
practice with the position and meaning of adverbs, Ss could
do Ex 5.2A and B in class. Otherwise they could do them for
homework.

Answers:

A 2 Mymother usually phones me on Monday evenings.
He's often tired in the mornings.
We always have a drink after work on Fridays.
Do you usually walk to work?
I'm not usually at home in the afternoons.
Classes are sometimes on Saturdays.
| don't often watch TV.

: Er, no, doctor. | never eat vegetables and | don't often eat
fruit.

: What about meat and fish?

: Well, I sometimes eat fish, maybe once or twice a week and
| often eat chicken. | like steak so | always eat steak for lunch
and | usually have it with chips.

MoO~NOWV™W
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S5A Go through the example with the class, then give Ss a few
minutes to put the sentences in order and check answers in pairs.

Answers: 2 | never eat sweets. 3 I'm never hungry.

4| often eat chicken. 5 I'm usually home for dinner.

6| don't often eat fruit. 71 sometimes have vegetables for lunch.
8 | always eat steak on Sundays.

B Demonstrate the activity yourself first: tick the sentences

that are true for you, and change the others to make them true.
Show Ss that they can change the adverb or any other part of the
sentence, e.g.

I always have fish on Fridays. OR

I usually have pizza on Fridays. OR

I usually have fish on Mondays.

| SPEAKING |

BA Write the first sentence from the questionnaire on the board,
then ask a student if they have a coffee before breakfast, and
depending on how they answer, write the appropriate letter next to
the sentence. Give Ss a few minutes to complete the questionnaire
individually.

B Ask two Ss to demonstrate the activity, using their own answers
to the first item. Remind Ss to try to find two things the same, then
give them time to go through all the questions. Monitor carefully
and note down examples of good language use and problem areas
for praise and correction. When Ss have finished, ask any pairs who
found two (or more) things the same to tell the class about them.

WLl LINKERS TO SEQUENCE

@A As they read the description, Ss could put a tick next to
anything that is the same for them and a cross next to anything
different. They can discuss their answers in pairs, e.g. I get up at six,
too, but | don’t read emails or listen to the radio.

B Direct Ss to the example First ... in the text, then give them a
minute or two to find the other three linkers. To help Ss see the
need for linkers to show the sequence of events in the text, you
could read it without the four linkers and elicit/point out that it
sounds as if all the activities happen at the same time.

Answers: 2 then 3 after that 4 finally

C Ssread through the text again to find the linker without a
comma after it.

Answers: then

spea@t TIP

Direct Ss back to the description and ask them to find and circle
the six words. Give them a minute or two to decide which word
does not join two ideas. (Answer: at - preposition) At answers the
question where? or when? Suggest that Ss make a list of linkers in
example sentences in their vocabulary books.

BA Ask Ss to write their descriptions on a separate piece of
paper, so they can be passed round or displayed around the room.
Tell Ss to use at least four adverbs of frequency, as well as the
linkers. Circulate and help Ss while they write their descriptions, if
necessary.

B The descriptions can either be passed around the class, or
displayed for Ss to walk round and read.

Optional extra activity
Instead of your typical morning, the description coutd be of:

your Saturday morning, or your ideal morning
your typical/ideal Friday evening

Homework ideas

e Sswrite two short paragraphs: one about someone they
know who has good eating habits, and one about someone
with bad eating habits, e.g. My best friend’s eating habits are
very good. He always has a big breakfast, with cereal and fruit.
He usually eats a lot of ... and ... He doesn’t often eat ... and he
never eats ...

e Workbook: Ex 1-6, p34-35




TEACHER’S NOTES

WHEN DOES IT OPEN?

Introduction

Ss practise asking for information about hotel services, using
sentence stress appropriately. They also practise listening and learn
to use two-part exchanges.

| SUPPLEMENTARY MATERIALS

Resource bank: p160

. Ex 5 (optional extra activity): prepare a set of cards for each
pair of Ss (see notes).

Warm up

You can lead into the topic via a discussion about hotels. Put these
prompts on the board for Ss to discuss in small groups or as a
class: Do you like big or small hotels?/Do you like old fashioned or
modern hotels?/Do you like hotels in the city centre or in the countryside?
Alternatively, review telling the time. Tell Ss you are going to read
some questions. Using the board, demonstrate that they should
write the answers in a different order from the questions, so it’s not
obvious which answer matches which question. Read out the
following questions: What time do you ... get up from Monday to
Friday?/have lunch from Monday to Friday?/go to work or school? etc.
Then Ss show each other their answers and try to guess which
questions they relate to, e.g.

A: (looking at 9.30a.m.) Do you get up at 9.30 at the weekend?

B: No, I don't.

A: Do you go to work at 9.30?

B: Yes, | do!

VLoV {UW.VAM HOTEL SERVICES

1A Direct Ss to the photos. Elicit ideas about what the places are.
Give Ss a minute or two to look at the services in the box. Check gift
shop (a place that sells small things to give as presents) and guided
tour (a trip round a city, building, etc. with someone who tells
people about it). Also check the stress on café, gift shop, exchange,
hairdresser’s, guided tour.

Answers: A aguidedtour Bagym Ca hairdresser’s
D a gift shop

B Ss could match the services and activities in pairs or alone.

Answers: 2 amoneyexchange 3 ahairdresser's 4 agym
5acafé 6 aswimming pool 7 agift shop 8 aguided tour

Optional extra activity

Student A covers the box in Ex 1A and looks at the activities in
Ex 1B. Student B looks at the box in Ex 1A and covers the services
in Ex 1B. A: I want to get a haircut./B: Go to the hairdresser’s.

A and B swap roles. (NB: We say go on a guided tour.)

C Put Ssin pairs and demonstrate using a strong student:

S: 1 think a gym is important because ..

T:1don't. I think a gift shop is important because ...

Tell Ss to try to agree on two important services to tell the rest of
the class at the end.

2%, [#11[e], ] ASKING FOR INFORMATION

2A You could play the first part of the recording for Ss to hear the
example, then play the rest of the recording for them to write the
other three services.

Answers: 2 arestaurant (breakfast) 3 a hairdresser’s
4 a guided tour

B Tell Ss to read through the woman's notes about opening times
and the price of the guided tour. Using the board, demonstrate
that Ss should correct the information by crossing out the mistakes
and writing the correct answers above. Play the recording again.

Answers: gym: 6a.m.-9g-m: 10p.m. closes 12-1

breakfast: 6.30-9.00 in eafé restaurant

hairdresser's: 10-6; Tuesdays to 8g-fa 9p.m. closes Mondays
guided tour: 9a.m. and 2p-m- 3p.m. €50 €15

3A Before you play the recording again, Ss work in pairs and help
each other to complete as many of the sentences as they can.

Answers: 2 opens 3time 4to SDo 6every 7does
8 leaves 9cost 101t

B PRONUNCIATION sentence stress Remind Ss that we usually
stress the words that give the message of the sentence or phrase.
You could demonstrate this when you go through the answers by
only writing the stressed words on the board and pointing out that
the questions and answers can still be understood, e.g.

When - gym -open? opens —6a.m. - 10p.m. time - breakfast? etc.
When Ss repeat the questions and answers, encourage them to copy
the falling intonation on the Wh- questions. You could help by doing
an exaggerated model yourself so that Ss can hear the movement.

Answers: 2 It opens from 6a.m. to 10p.m.

3 What time is breakfast? 4 From half past six to nine o‘clock.
5 Do you have a hairdresser’s in the hotel?

6 Yes, it opens every day except Monday.

7 When does the tour leave? 8 It leaves at 9a.m. and at 3p.m.
9 How much does it cost? 10 It costs fifteen euros.

> LANGUAGEBANK 5.3 p126 127

You could use the tables in the Language bank to give Ss

some question and answer practice across the class. A: When
does the café open? B: It opens at nine. C: How much is it? D: It's
twenty euros. Ss could do Ex 5.3 in class, then you could use the
completed conversation to give them some speaking practice in
pairs before the prompted conversation in Ex 4A (p56). |
Answers:

A: Excuse me?

Can | help you?

Yes, what time is dinner?

From seven to half past ten.

: And do you have a swimming pool?

: Yes, it opens every day except Sunday.

When does it open?

: It opens at seven in the morning,

: When does it close?

: It closes at nine in the evening.

PPEPOPDIED

Unit 5 Recording 6 o

: Excuse me?

: Yes, can | help you?

: Yes.| have a reservation for tonight.

And your name?

Shannon.

Ah, yes. Miss Shannon. A single for two nights.

: That’s right.

: I'm sorry. Your room isn't ready.

That's a shame. Am | early? What time is check-in?

Two p.m. usually. Your room is almost ready. Please have a seat.
Thank you. | have one question.

Yes?

: When does the gym open?

: It opens from six a.m. to ten p.m., except lunchtime. it closes from
twelve to one.

PRPOPIPPEIRRRDR



: Thanks. Oh, just one more question. What time is breakfast?

: From half past six to nine oclock.

And where is it?

: Breakfast is in the restaurant.

Right. Thank you. ... The restaurant ...?

Over there.

Right. Oh, | have one more question.

Sure.

Do you have a hairdresser’s in the hotel?

Yes, it opens every day except today, Monday.

That's too bad.

Yes, I'm sorry. But tomorrow is OK.

Tomorrow.

: Yes, from ten to six. Actually, 'm wrong. On Tuesdays, it closes at
nine oclock in the evening.

: Right. Thank you.

You're welcome.

PRPIPIPORPOIRPORPOPR

Excuse me, madam.

Yes?

Your room’s ready now. Here's your key card. Room 538 on the
fifth floor.

Thank you.

No problem. Enjoy your stay.

Oh, but | have one more question.

Yes?

I want to go on a guided tour of the old town. Do you know a
good one?

Ah, yes. We do a tour from the hotel.

Great. When does the tour leave?

: It leaves at nine a.m. and at three p.m.

How much does it cost?

: It costs fifteen euros.

Right. Thank you. Do you have a map of the city?
Yes, here you are.

Thank you.

Have a nice day.

You too.

: Any more questions | can help you with?

: No, thank you. Oh, just one . ..

Pro D>
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4A Ss write the full conversation in their notebooks, or for
stronger classes, Ss could complete it orally, without notes.

Answers:

: When does the gift shop open?

: It opens from 10a.m. to 8p.m.

: Is the swimming pool open all day?

Yes, it opens from 6a.m. to 9p.m. But it closes from 12p.m. to 1p.m.
How much does the guided tour cost for children?

: It's free for children.

: When does it leave?

: It leaves at 10a.m.

O>IP>POPOP

B If Ss have written the full conversation, ask them to use

the prompts for practice, rather than reading aloud. You could
encourage stronger Ss to substitute some of the services in

the conversation, e.g. money exchange for gift shop. Monitor the
practice and note down examples of good language use as well as
any problems for praise and correction afterwards.

(NI IRel USE TWO-PART EXCHANGES

5A Go through the example with the class, then put Ss in pairs to
write R or G next to the other sentences. Point out that a guest is a
person who stays at a hotel.

Answers: 2R 3G 4R 5G 6R

B Look at the first pair of answers with the class and elicit which
answer shows that the person is not happy (Answer: a) That's a
shame = That's not good. Point out that answer b) is correct if the
receptionist says Your room’s ready. Give Ss time to choose the

TEACHER’'S NOTES

answer for the other sentences. If necessary, demonstrate Here you
are by giving something to a student as you say it.

€ Play therecording for Ss to check their answers, and again for
them to repeat in chorus.

Answers: 2b) 3a) 4b) 5a3) 6b)

D Point out to Ss that it's useful to learn the answers in these
exchanges because they are ‘fixed’ and can be used without any
changes in many situations. Ask two stronger Ss to demonstrate
the activity, then put Ss in pairs to practise.

=
speakout TIP

Elicit ideas from the class for the second part of the three

exchanges, and give Ss time to write these and the two-part

exchanges from Ex 5in their phrasebooks. You could also ask Ss for

the second part of the following exchanges:

1 Coffee? Yes, please. / No, thanks.

2 Here you are. Thank you.

3 Bye. See you.

4 Sorry! That's OK, don't worry. (If you're late, accidentally knock
into someone, etc.)

Answers: 1 Howareyou? Fine, thanks. 2 Nice to meet you. You too.
3 Let's have a break. Good idea.

Optional extra activity

For further practice, prepare a set of nine small cards/slips of
paper for each pair of Ss, with the following:

1 How are you? 2 Nice to meet you. 3 Let's have a break.

4 Coffee? S Bye. 6 Thank you. 7 Have a nice day.

8 Here you are. 9 Sorry!

Ss in pairs put the cards face down in front of them, then take
turns to pick up a card and say the phrase for their partner to
respond to.

| SPEAKING

BA Focus Ss on the example question then put them in pairs to
write the others. Circulate and help, and encourage Ss to practise
asking their questions, paying attention to polite intonation.

Suggested questions:

What time does the Café Slavia open? How much does a coffee cost?
What time does the hotel café open?

When does the guided tour leave? How much does it cost?

What time is the opera? Where is it? How much does it cost?

B Move Ss around so they're working with new partners. Direct Bs to
p150 and give them time to look through the information. Tell As to
start asking their questions and remind them to write the answers in
theirnotebooks.Monitor and note down examples of good language
use and any problems for praise and correction in feedback.

C Direct As to the information on p152 and give them time to look
through it. Tell Bs to ask their questions and note the answers.

D Students check their partner’s notes.

Homework ideas

¢ Ss think about a hotel they've been to, or research one on the
internet, and make some notes about the hotel services: what
the hotel has, opening times, costs, etc. In the next lesson, Ss
work in small groups, taking turns to tell the group the name
of their hotel and answer questions about it. When they've
finished, the groups decide which hotel is the best.

e Workbook: Ex 1-3, p36
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HOW TO FEED YOUR KIDS

Introduction

Ss watch an extract from a BBC programme about children and
food. Ss then learn and practise how to talk about food choices and
write a forum entry about food and drink to take to a desert island.

SUPPLEMENTARY MATERIALS

i Ex 1A/B (alternative approach): bring in some of each of the
¢ snacks in the photos.

Warm up

Review food vocabulary and lead in to the topic of snacks. Tell Ss to
close their books and write the following on the board: Two things
you like to eat: 1 for breakfast, 2 for lunch, 3 for dinner, 4 in a restaurant,
5 for a snack. (Remind Ss that a snack is something small to eat
between meals.)

Tell Ss to work alone and write their answers in their notebooks.
Then put Ssin pairs and tell them to take turns to read out their
answers in random order: their partner guesses the meal/situation.
You could demonstrate this with a stronger student, eg:

A: pizza,chips

B:in arestaurant

A: That'’s right!

DVD PREVIEW

1A Direct Ss to the photos and elicit that they are all types of
snack. Put Ss in pairs to match the photos to the words in the box,
or do this with the whole class. Check the pronunciation of raisins
/reizinz/, crisps, biscuits /biskits/ and sweets /swi:ts/.

Answers: A biscuits Bnuts Cmango D crisps E raisins

F sweets

B Check the meaning of healthy (good for you). You could then tell
Ss which of the snacks you eat/don't eat, then put them in pairs to
discuss the questions. You could also ask the class for some more
examples of healthy snacks.

Answers: healthy snacks are: nuts, raisins, mango

Alternative approach

Tell Ss to close their books and use the real snacks instead

of the photos. Put the samples on a surface where all the Ss
can see them and elicit/give the name of each snack. Check
the pronunciation of crisps, raisins /reizinz/, sweets /swi:ts/
and biscuits /biskits/. Then pass round samples of the snacks
for Ss to taste, and ask them which they like/don’tlike. Also
establish which snacks are good for you/healthy (nuts, raisins,
mango). Finish by asking Ss to rank the three healthy and three
unhealthy snacks in order of preference from 1-3, and invite a
few Ss to share their answers with the class.

2A Before directing Ss to the programme information, check the
meaning of kids (informal word for children), feed (mime feeding
someone), habits (things we do every day - give an example),
experiment (people do experiments to find answers to questions,
e.g. What happens if you put water in the freezer?). Then give Ss time
to read the questions and establish that they need to tick two
answers for each. Direct them to the programme information and
give them three or four minutes to answer the questions.

Answers: 1a),¢) 23)b)

B Read out the two questions at the end of the programme
information and put Ss in pairs or small groups to discuss their
answers. Invite two or three Ss to share their answers with the class.

DVD VIEW

3A Before playing the DVD, focus Ss on the two sentences and
the three options. Check that Ss understand like the same and like
more. You could give an example and use your voice to show the
difference, e.g. | like biscuits, but I like chocolate more. I like nuts and
crisps the same. Then play the DVD and give Ss time to choose the
correct endings.

Answers: 1¢) 2a)

B Before putting Ss in pairs to underline the correct alternatives,
check whistle (demonstrate), crazy (very, very excited), together
(allin one place). Give Ss a few minutes to work in pairs on the
alternatives, then play the DVD again. After you have checked the
answers with the class, you could ask the Ss what they think of
the experiment.

Answers: 1school,children 2 second 3 raisins 4 animals
5 together 6 no’

DVD 5 How to feed your kids i T

N = Narrator K=Kids G=Giles G1=Girl1l W =Woman

Bl1=Boyl G2=Girl2 B2=Boy2 B3 =Boy3

N: What do you think about children and food? Do kids like healthy
food? Do they snack too much? Most parents say ‘yes.' It's a

big problem. So, how can we change kids’ snacking habits? In
this experiment, you need: one school, twenty children and

two snacks -mangoes and raisins. The children like raisins and
mangoes the same. And then we say, ‘No raisins!’ Let’s watch the
experiment. Now we go to the classroom. We put mangoes and
raisins on the table for snack time. This is the experiment: At the
first whistle, its mango time. The children can eat the mangoes
but no raisins. After that, at the second whistle, the children can
eat the raisins. Remember, the kids like mangoes and raisins the
same. The first whistle: It's mango time! But no raisins! Now the
second whistle: the raisin whistle.

Raisins!

I've got a thousand.

I've got a thousand and one hundred.

I've got a thousand and two hundred.

I've got five hundred and one.

It's day one and the children want the raisins.

It's day two. And it's mango time.

Watch Giles.

No you can’t! Don't take the raisins.

After that, it's raisin time. Poor Giles.

Day three, day four, day five ... Now raisins are the favourite.

On day ten, the kids are raisin crazy. They're animals!

After ten days, we ask the kids: Which snack do you like more?
G1: {like mango about that much.

W: And raisins?

G1: Um, raisins that much.

B1: The raisins.

G2: Raisins.
B2: Raisins.
B3: Raisins.

W: How muchdo you like raisins?

N: Then we ask all the children together. Which is your favourite
snack?

K: Raisins!

N: So, to change children’s snacking habits, don't say no. Say no and
children want the snacks more.
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speakout desertisland food

4A introduce the idea of a desert island with a simple board
sketch and elicit some ideas about life there, e.g. the weather,
where to live, things to do, other things on theisland such as
plants, animals, rivers, etc. Give Ss a few minutes to write their list
of food and drink.

B Ss write down the food and drink as they listen to the recording.

They could check answers in pairs.

Answers: bananas apples cake pasta(withcheese)
cereal milk English tea

C Give Ss a few moments to look at the key phrases then play the
recording again for them to tick the phrases they hear. After you've
checked the answers, give Ss some pronunciation practice by
modelling the phrases for them to repeat.

Answers:

What’s on your list? v/

Number [one ¢ /two/three] on mylistis ... v
I really like ...

It's [good/bad v for you ...

Do you really like ...? v

Me too. v

Really? v

What about drinks? v

I don't like [it/fruit/eggs].

Unit 5 Recording 9

: What's on your list?

: Well, number one on my list is fruit.

: Fruit? Why fruit?

: It's good for you.

: Do you really like it?

I like bananas and apples.

Bananas and apples. That's two things.

OK, fine. One is bananas and two is apples.
And what’s number three on your list?
Number three is cake. | love chocolate cake.
Me too. It's on my list.

Maybe it’'s bad foryou, but ...

Chocolate cake and fruit. That’s OK.

Yeah, with fruit, it's good.

And number four?

Pasta with cheese.

Mmm ... that's two ...

No, I thinkit’s one. | eat pasta every day. With cheese ..
OK, pasta and cheese, fine.

And number five is cereal.

Really? Do you really like cereal?

I do, yes.

What about drinks?

Milk for my cereal.

Yes. And what other drink do you have?

: | have tea. English tea.

: Of course. Me too.

PO RO PP ORPOPPRPPRORPRPRPRORDR

5A Give Ss a few minutes working alone to review the list they
made in Ex 4A and think about how to incorporate some of the
key phrases into their talk. Circulate and help. Then put Ss in pairs
to talk about their lists, and encourage the listeners to use the
appropriate key phrases (Me too, Really? I like X too.) to keep the
conversation going. At the end direct Ss to the audio script to
check how these phrases are used in practice.

B Put Ssin groups of four or five. Monitor the group work closely
and make notes of any good language use and problem areas for
praise and correction later.

Alternative approach

Tell Ss that they need to discuss the best five food types and
two drinks to take, and to agree on one list between them.
Then ask each group to report back to the class and justify the
choices on their list.

writeback aforum entry

BA Give Ss a few minutes to read the entry and compare the list
to their own, then put them in pairs/small groups to discuss the
questions.

B Ss could work in pairs and help each other think of reasons

for including the items on their lists. Circulate and help with
vocabulary. When Ss have finished writing, they could walk round
the classroom and read each other’s lists, and tell each other which
reason for including an item in the list they thought was the best.

Homework ideas

Ss write a short paragraph describing a simple dish from their
country.

(X) is a dish from (region) in my country.

It has (ingredients) in it.

You (cook it in the oven/cook it on the grill/you don’t cook it).

You have it for (breakfast/lunch/dinner/a snack).

(It's very good/It’s not very good) for you because it has (X) in it.

(I make it/(X) makes it for me/|l usually eat it in a restauront/café).
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LOOKBACK

1A Give Ss a minute or two to look at the word webs, then go
through the answers with the class.

Answers: 1get 2go 3have
B Go through the example, using two stronger Ss to demonstrate.
Put Ss in pairs to practise.

Optional extra activity

Put the following groups of verb phrases on the board. Ss work
in pairs and think of reasons for the untypical order:

1 have breakfast, 2 get up (you have breakfast in bed on a
special day, e.g. Mother’s Day)

1 get up, 2 go to work (you get up late and don’t have time for
breakfast)

1 have breakfast, 2 don’t go to work (you work at home, or
you're not well)

1 have dinner, 2 go to work (you work at night)

1 make lunch, 2 go to work (you take lunch to work)

1 leave school, 2 start your homework, 3 get home (you do your
homework on the bus or train)

: Q ON
2A You could run this as a team competition (Ss have their books
closed). Write up or display one question at a time and the first
team member to ‘buzz’ and tell you the complete question wins

a point for their team. If they make a mistake, the other team can
try for a bonus point. You could also give bonus points for good
pronunciation.

Answers: 2 Does she like coffee or tea?

3 What time does he go to work? & What does she have for lunch?
5 Does he have acar? 6 When does she get home?

7 Does she study at the weekend? 8 Does he phone you every day?

B Demonstrate this by taking the role of B and prompting Ss to
ask questions. Point out that Student A will need to change he to
she and vice versa,depending on whether the person is male or
female. For strongerclasses, encourage Ss to think of some more
questions of their own, e.g.

What does he/she do in the evening?

When does he/she go to bed?

What does he/she do at the weekend?

3A You could run this as a race, with Ss working in pairs. The first
pair to write out all the words and bring them to you wins, as long
as all the words are spelled correctly.

Answers: 2 chicken 3 cheese 5 biscuits 6 fish

7 steak 8 rice 9vegetables

4 pasta
10 fruit

B Tell Ss not to show their three circles to their partner. Remind
them that there are more food words in the Photo bank, p143: they
could choose any of these to put in the circles.

C You could demonstrate this by saying a food and inviting Ss to
guess whether you like/don't like or don't eat it. You could teach
I'm allergic to it and/or It's bad for me as reasons for not eating
something. Put Ss in pairs to take turns to say a food item and to
guess. You could ask a few pairs to report back on anything that
they have in common.

ADVERBS OF FREQUENCY

4A Ss could start by finding the sentence that is correct. Then
remind them that they need to think about the word order, i.e. the
position of the adverb, in most of the sentences.

Answers:

We always speak English together in class.
correct

I'm never late for English lessons.

| don't often watch English videos.

My English teacher often says ‘Good!’

| never read an online English newspaper.
I'm not usually tired in English lessons.
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B Go through the example, pointing out that Ss can add another
sentence to extend/explain their answer.

HOTEL SERVICES

5 You could run this as a race. Give Ss a minute or two in pairs to
circle the words. The first pair to finish put their hands up, then
spell out each word for the class. If they make a mistake with
spelling, another pair can try to spell all the words, and so on.

Answers: 1gym 2café 3 gift shop & swimming pool
5 money exchange 6 guidedtour 7 restaurant 8 hairdresser’s

Optional extra activity
Ss write four or five sentences about how often they use hotel
services when they stay in a hotel, either alone or with their
family, partner, etc.
e.g. | sometimes go to the gym.

We often go to the café for lunch.

My children usually go to the swimming pool.
Ss work in pairs and tell each other their sentences.

BA Give Ss a few minutes to complete the questions, working
alone.

Answers: 1does 2does 3 When,on &When

B Point out that Ss decide on the times for themselves.

C Remind Ss about the falling intonation on Wh- questions. You
may want to give them some repetition practice with the questions
before you put them in pairs.

Optional extra activity

Divide Ss in to two groups: hotel receptionists and customers.
Tell the hotel receptionists to write their own timetable of hotel
services, as in Ex 6A. Tell the customers to write three hotel
services that are important to them. Then tell the customers

to go and visit at least three hotels and ask about the services.
Finally, the customers decide which is the best hotel for them
and tell the rest of the class in feedback.

BBC interviews and worksheet

What do you usually do at the weekend?

In this video people describe their weekend activities: what
time they get up and what they do. The material enables Ss
to consolidate and extend the vocabulary used for talking
about routines and also offers authentic usage of adverbs of
frequency (focused on in lesson 5.2).
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OVERVIEW

VOCABULARY | places

PRONUNCIATION | word stress

LISTENING | listen to a man stuck at a station
GRAMMAR | there is/are

PRONUNCIATION | sentence stress

SPEAKING | find differences between places; talk about
places in towns

WRITING | start and end emails

6.2 GETTING THERE

VOCABULARY | transport

READING | read some fun facts about transport
GRAMMAR | a/an, some, a lot of, not any
PRONUNCIATION | linking

SPEAKING | ask and answer questions about transport

6.3 SINGLE OR RETURN?

VOCABULARY | travel

FUNCTION | buying a ticket

LISTENING | listen to someone buy a bus ticket
LEARN TO | check numbers

PRONUNCIATION | word stress for checking
SPEAKING | buy a ticket for travel

6.4 RUSH HOUR B@ME o DVD

DVD | watch a BBC programme about rush hour in India
speakout | talk about travel in your country
writeback | write in a travel forum

6.5 LOOKBACK

Communicative revision activities

[BIBICIE] INTERVIEWS

How do you get to work?

In this video people talk about their journeys to work. The
material revises and extends vocabulary around the topics
of transport and travel. Ss can also listen to and revise
expressing opinions about journeys (! love/like/hate, etc.).
Use the video at the end of the unit to recap and recycle
the key vocabulary and language learnt.

NO TRAINS

Introduction

Students practise listening and talking about places, using
there is/are and related vocabulary, and with attention to word
and sentence stress. They also practise starting and ending
an email.

SUPPLEMENTARY MATERIALS

i Resource bank: p163

i Ex 1C (optional extra activity): prepare a matching activity.

¢ Ex 9B (alternative approach): prepare a gap fill of an email.

Warm up

Focus on the unit theme of journeys. Establish that a journey is
when you go from one place to another, and elicit some ideas
from Ss about where and why people go on journeys, e.g. go to
work or school/university, go to another city to visit someone, on
holiday or on business, etc. Ss could discuss in pairs how often
they go on a journey, where they go, and who with. For stronger
classes you could also direct Ss to the photos on p61 and ask
them what they think of the types of journey they can see there.

VOCABULARY RJW-Neizt

1A For stronger classes, Ss could cover the words and, working
in pairs, see how many of the pictures they can name.

Culture note

Instead of pharmacy, Ss may have heard or seen the word
chemist’s, which is common in British English.

Answers: Aahotel Barestaurant D acafé
E a pharmacy Fa payphone G acashmachine
H a newsagent’s

B PRONUNCIATION word stress Before you play the
recording, give Ss an opportunity to count the number of
syllables in each word. They could also predict where the stress
is, then listen to check. You may also want to point out that
hotel is the only word with an unusual stress pattern: all the
other nouns have the stress on the first syllable (or first word if
they are compound nouns like internet café or cash machine).

Answers: a newsagents ahotel acafé arestaurant
apharmacy apayphone a cash machine

C Ss should cover the words in the box in Ex 1A to do this
activity.

Optional extra activity

Prepare an activity like the one below: Student A has a list
of places, Student B has a list of activities. Ss practise asking
and answering in pairs, then swap roles:

Student A: What do peopledoata ...?

Student B: They ...

A 8

snack bar check emails
payphone have dinner
pharmacy buy a newspaper
hotel get money
restaurant buy medicine

internet café make a call
cash machine have a sandwich
newsagent’s relax
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! > PHOTOBANK p144
Several of the places in the Photo bank should be familiar to Ss
from previous units, e.g. an airport, a cinema, a gym, a school,
a supermarket. Ss could match the names of the places to the
photos for homework, or at some stage before Ex 5, so they
have the option of using the place names in the practice
activity. It would also be useful to highlight the stress on the
words of more than one syllable, especially a factory, a library,
a museum, a post office, a theatre.

| Answers:
‘ Places: 10 2H 3) 4F 5B 6A 7C 8N 9P 10L
11D 12G 13K 14| 15M 16E

| Signs: 11 2C 3D 4E 5B 6) 7A 8F 9H 10G

LISTENING

2A Give an example of one thing you think is good or bad about
train travel. Then put Ss in pairs to discuss their opinions. Use this
context to teach bad weather, i.e. trains are slow or sometimes
stop if the weather is bad. Ss may also try to express ideas such as
crowded, expensive, fast: you could teach these words if they come
up, although they are dealt with systematically in lesson 6.4.

Suggested answers:
good: fast, comfortable, safe
bad: sometimes expensive, noisy, crowded, sometimes slow

B Refer Ss back to Ex 1A and tell them to write the numbers either
next to the pictures or next to the words.

Answers: 2 internet café 3 restaurant 4 café 5 cash machine
6 hotel

newsagent’s and pharmacy are not in the conversations

C Before you play the recording again, give Ss time to look
through the alternatives in pairs and encourage them to help
each other with unfamiliar words or try to guess their meaning

by looking at the other words around them. If they can’t guess,
they should look in their dictionaries or check with you. Check that
everyone understands dead (no battery power) vs broken and full
(no free rooms). Play the recording, then Ss check answers in pairs.

Answers: 1bad 2dead 3isnt 4 closed 5 expensive

Unit 6 Recording 2

Excuse me ...?

: Yes?

: Is there a train to York tonight?

: No, sorry, there aren't any trains tonight. It's the weather. It's very

bad.

Not any trains? Not one?

No, not tonight. Maybe tomorrow. They ..

: Sorry, excuse me.

Hello? Pete, where are you?

: Hi, I'm here in London, in the station, but there aren't any
trains and ... Megan, Megan...? Oh, no ... Excuse me, is there a
payphone near here? My phone’s dead.

: Yes, there's a payphone over there.

: Thanks. Oh, and is there an internet café?

: Erm ... I don't think so. No, there isn’'t an internet café. Not in the
station but there’s one in Judd Street.

: Judd Street. Thanks.

: You're welcome.

POAPIP> @BPOEP
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: Can | help you?

Yes. Are there any restaurants in the station?
: Yes, there are ... but ... what's the time?

: Erm ... Half past eleven.

Ppmpm oOp

: Ah, they're closed now, but there’s a café over there. That's open.
: And is there a cash machine here?

: Yes, over there.

: Right. And hotels?

: There are two hotels near here. The Charlotte Street Hotel ...
that's about two hundred and fifty pounds a night.

Two hundred and fifty pounds? That's expensive.

And there’s the Ridgemount, that's about eighty pounds.

: Where's that?

It's here on the map.

Great ... thanks for your help.

No problem.

mp>»m>»m
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[T VNI W THERE IS/ARE

3A Go through the example with the class, and use the classroom
to elicit one or two more examples with there’s a, e.g. There’s a
mobile phone on the desk./There’s a jacket on the chair. Elicit/Point
out that s is the contracted form of is. Then give Ss time to
complete the table. They could work in pairs and help each other to
do this.

B You may need to pause the recording as Ss check their answers.

Ss may try to say Thereisn’t any trains or There aren’t any train.
Tell them that any is used with plural nouns (uncountable nouns
are not dealt with at this level).

Answers:

singular plural

There's a payphone over There are two hotels near
there here.

There aren’t any trains.

- | Thereisn't an internet cafe.

Is there a train to York
tonight?

Are there any restaurants in
the station?

Yes, there are.
No, there aren't.

Yes, there is.
No, there isn't.

C PRONUNCIATION sentence stress You could do the first
sentence with the class as an example, pointing out that the
stress is on the words that carry the important information.
Play the recording, pausing if necessary for Ss to underline the
stressed words.

Answers:

There’s a payphone over there.
There are two hotels near here.
There isn't an internet café.
There aren’t any trains.

Is there a train to York tonight?
Are there any restaurants in the station?
Yes, there is.

Yes, there are.

No, there isn't.

No, there aren't.
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Optional extra activity

Ss find and underline all the examples of there is/are (including
questions and short answers) in the audio script of the
conversations in Ex 2. There are 14 examples.
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‘ > LANGUAGEBANK 6.1 p128-129

The Language bank reminds Ss to use any in the question form
and negative with plural nouns. It also shows them that the
question is formed simply by inverting the order of there and
is/are. Ss could do Ex 6.1A in class, then for further practice they
could show each other the contents of their own bags/pockets
and make sentences following the pattern of the exercise, e.g.
There are car keys, so you have a car. There's a gym membership
card, so | think you go to the gym.

Answers:

A 2 There's a cinema ticket
3 There a business card (for a bank)/There’s a bank

business card

There aren't any (car) keys

There’s a (wedding) ring

There are glasses

There's a picture/photo of a cat

There aren't any pictures/photos of children

B 2isnt 3there's &4are Sthere 6are 7 Are 8arent
9are 10is 11lthere 12is

0NV

4A Tell Ss that the sentences are about an imaginary class, not
theirs. Point out that they need to make the sentences positive or
negative according to the symbol at the end.

Answers: 2 There's 3 Thereisn't 4 Thereare 5 There’s
6 There aren’t

B Once Ss have ticked the sentences that are true about their
class, they could change the others to make them true. In this
case they will need either to change the form of there is/are or to
change other words in the sentence, e.g. There are six students with
black shoes. There’s one person with a red jacket. Pairs could then
write three more sentences of their own about their class.

S5A Go through the example (Ex 5B) and make sure that A and

B know where they're writing their questions about. If you feel it
would generate more discussion, you could change the locations,
e.g. to the city centre, Student A’s office, etc. You could also
encourage Ss to add questions about two or three of the places in
the Photo bank, pl144.

B Put Ss in pairs to practise. Monitor the activity and make notes
of good language use and problems, for praise and correction in
feedback.

B Give Ss time to find their pictures and to think about/write the
questions they're going to ask to find the differences. For weaker
classes you may want to group As and Bs together for this stage,
to help each other prepare questions and practise describing their
picture. Then put Ss into AB pairs to start the activity. Tell Ss to
circle the differences they find, then they can report back to the
class afterwards, e.g. There'’s a French restaurant in my picture, but in
(X's) picture there’s a Chinese restaurant.

Answers:

Student A’s picture | Student B’s picture

French restaurant Chinese restaurant
two hotels one hotel

pharmacy is closed | pharmacy is open

one payphone two payphones

man and woman two women

P?A You could demonstrate this by drawing a simple map of a
street on the board and labelling places, e.g. a pharmacy, a clothes
shop, a gym, a cafe, a bank. Then give Ss a few minutes to prepare
their own maps. Ss could also use their phones to find a street and
check what places are on it.

B Demonstrate this by inviting a stronger student to come to the
board and ask you about one or two of the places on your map.
Then tell Ss to walk around the class and ask different people
about their maps. Encourage them to recommend or criticise

the places, e.g. / like it because the coffee’s good or | don’t go there
because it's expensive, etc. In feedback you could invite Ss to report
back on places they heard about that they want to go to.

I STARTING AND ENDING AN EMAILL

8A Tell Ss to read the email quickly and decide who it’s to.
Suggest that they underline words/phrases that help them decide,
e.g. Hi, mum, etc. (also the fact that he mentions the company
credit card soit’s unlikely to be to his manager). Also check that Ss
understand where the man is and why (he’s in a hotel because the
weather’s very bad and there aren’t any trains).

Answer: someone in his family (Give my love to mum’)

B Tell Ss to copy the table into their notebooks. Ss can help each
other in pairs or work alone.

Answers:

to someone close (a family | to your manager
member, partner, friends)

Start | Hello Dear Jack,
| Dear Mr Wilson,
End | Takecare, | Regards,

See you soon,

QA Focus Ss on the list of problems and the example. Put them in
pairs to discuss how often they have the problems.

B Once Ss have chosen their two problems, tell them to use the
emailin Ex 8A as a ‘model’ to follow, e.g.

Start the email.

What's the bad, or good and bad news?

Where are you? Why?

Give the person a message/your love.

End the email.

Encourage Ss to start by writing a few notes as a first draft, then
to write the email itself. While they're doing this, circulate and help
with grammar, punctuation and vocabulary.

Alternative approach

Weaker classes may need more support with their emails. You
could either prepare a gap fill of an email for Ss to complete
with their own ideas, or tell Ss to go through the email in Ex 8
and change some of the information, e.g. There aren’t any planes
tonight ... I'm in a nice hotel, but the restaurant isn't good.

€ You could put Ss in groups of four to swap and read each other’s
emails. Then ask a few Ss to report back on the worst situation in
their group.

Homework ideas

e Sswrite an email to another person, i.e. if they wrote to their
friend in class, they write to their manager, and vice versa.
* Workbook: Ex 1-5, p37-38




TEACHER’S NOTES

G ETTI N G TH E RE Answers: 2 on aplane (with a pay toilet) 3 taxis in Rome

) 4 a golf course in an airport in Thailand
Introduction 5 the London Underground 6 pink taxis in Moscow/Chennai
7 the villages in Bhutan (without bus service)

Ss practise reading and talking about transport and getting around B eBTAR TS, FElAEin Readinichins

town. They practise using transport vocabulary and a/an, some,
a lot of, not any, with a focus on natural linking in pronunciation.
................................................................................................................ . Culture notes

SUPPLEMENTARY MATERIALS Bhutan is a small landlocked country in the Himalayas. it has a
: Resource bank: p161 and p162 : strong sense of culture and tradition and had no phones until i
© Ex 3A (alternative approach): bring in paper cups and sweets/nuts. 1960 and no TV until 1999.

The London Underground system began operatingin 1863. =

It has 270 stations and carries about 1.3 billion passengers
Warm up

every year.
Review vocabulary related to places and transport from the In Venice people either travel on foot (it's only an hour from one
previous lesson. Write the following words on slips of paper (one end of the city to the other) or in water buses and water taxis

set per group of 5-6 Ss): a hotel, a pharmacy, a train, an internet (and sometimes gondolas). i
cafe, a cafe, an airport, a newsagent’s, a payphone, a plane, a cash The 11-kilometre section of the Tianmen Mountain Road rises

machine, a station (you may also want to add three or four places 1,100 metres and took five years to build. =
from the Photo bank, p144).

] . ) ) The airport in Thailand is Bangkok’s Don Muang International
In their groups, Ss take turns to pick up a slip of paper and mime, airport. The golf course is between two runways and golfers are
draw or give a verbal clue for the word for the rest of the group to stopped by a red light when a plane is landing.

guess. The first person to guess the word keeps the slip of paper -

he wi is th ith ips of h )
and the winner is the student with most slips of paper at the end B Ehiesk supprighg BeL G TeAdiTedemeig Ang Baing

_ surprised: ‘Oh really? | didn't know that!’). Go through the example, =
VOCABULARY JREU iy then put Ss in pairs to discuss the facts and decide which one is

1A You could start by telling Ss to cover the words in the box not true. -

and see how many of the types of transport they can name, either ) )

working together as a class or in pairs. Then give them a few Answer: It's not true that Venice has a secret road system.

minutes to match the words and pictures, working alone. Check the

pronunciation of underground Ooo and motorbike Ooo. [JIYISTGE A/AN, SOME, A LOT OF, NOT ANY

Culture note 3A Focus Ss on the pictures and ask about C and D: /s it a small

number? Is it a large number? Then give Ss time to match the

Synonyms for underground are metro and subway. The London
4k = 8 sentences, working in pairs to help each other.

Underground is also known as ‘the tube’.

Answers: 2A 3C 4D -
Answers: Bataxi Cacar D abike (more formally, bicycle)

Eatrain Faplane G theunderground H amotorbike Alternative approach

B Tell Ss to use by with all the types of transport (by car, by bus, etc), Use real objects, e.g. four paper cups and sm_all sweets or nuts
but point out that they should say | walk// come on foot if they don't to demonstrate the meaning of a/an, some, alot of, not any.
use transport. Give Ss a few minutes to discuss the questions and ask In the four cups put a sweet, a small number of sweets, a large
some of the pairs to report back about things they found in common, number of sweets and no sweets. As you do this, ask Ss How
e.g. We both usually come to class by bus. We never use the underground. many sweets are in the cup? and elicit/give the answer, checking
the difference between some and a lot of by asking Do you know
| READING | the exact number? (No) Is it a large number? s it a small number?

You could add an element of fun by turning the cups upside
down with their contents underneath, then moving them
around quickly and asking Ss if they can remember how many
sweets are under each cup.

You can then use Ex 3B to consolidate and give Ss a record of
the language.

2A Focus Ss on the title of the text and the four headings.
Establish that they need to read quickly and find six different types
of transport to complete the headings. Set a time limit for Ss to
complete the headings, then give them a minute or two to check
answers in pairs.

Teaching tip
| When Ss are scan reading a text just to find certain pieces of B Ss can work alone and check answers in pairs.
| information, ask them to underline the words/phrases in the text.

Point out that they may find the actual word they are looking for AHEWSGE:
| (e.g. taxi, train, bus, underground, car in the first three paragraphs) 5 a train at four o'clock. -
or a related word (e.g. road in the paragraph about cars, or airport + | There | are some buses this afternoon
and airline in the paragraph about planes). are alotof | cars.
o 1sn't an airport here
< trai - ere T ———————
Answers: train, bus, underground car plane arend || any et CleeNE
. . . , Is there | a bus to the airport?
B Check mice (simple board drawing), secret (people don't know ? + = P
about it), bends (simple board drawing), to charge (ask for money). g there ) any LdX5

Go through the example with the class, pointing out that the word
stations tells us to look in the paragraph about trains. C Play the recording for Ss to check their answers.
Ss work alone and compare answers in pairs.




D PRONUNCIATION linking Focus Ss on the examples and play
the recording once or twice for Ss to listen to the linking. Then play
the recording again for Ss to repeat.

=
speakout TIP

Write lot_of, isnt_an, arent_any on the board and show Ss how
the final ‘t’ sound joins the vowel sound after it. Then write there
are a lot and demonstrate that although the words finish with -e,
it is the final sound /r/ that joins to the vowel sound after it. Give
Ss a minute or two to mark the links in the phrases, then mark
them on the board. For more practice, you could give Ss these
examples to work on: What time is it? It's eleven oclock. It's eight
oclock. (What time_is_jit? It's_eleven_otlock. It’s_eight_o'clock.)

Answers: How much_is_it? When does_;it leave?

| [> LANGUAGEBANK 6.2 p128-129

| The Language bank highlights the fact that no is possible

| instead of not any, e.g. there are no buses/there aren't any buses.
For practice of the language in a different context from
transport, Ss could do Ex 6.2A and B in class or for homework.

| Answers:
| A 2Therearesome 3Thereisnta & There's an
S There are a lot of 6 There aren't any
B 1 Students don't have a lot of money.
2 A book usually has a lot of pages.
[ 3 Some people don't have a home.
' 4 Ben has a sister but he doesn’t have any brothers.
5 Our school has a lot of students.
| 6 Some people have a lot of children.

4A Ss could work on this alone or in pairs.

Answers: 2some 3any 4alot San 6some 7any 8alotof
B If Ss are from the same town/city, tell them to make the
sentences true for a town/city they know, so that in the next stage,
their partner won't already know the answers to the questions
and the communication will be more realistic. Ss should also make
notes so they can give more information about their answers, e.g.
There’s an airport, it's fifteen minutes from the city centre. it’s very big.

€ Demonstrate this by inviting two or three Ss to ask you
questions about a town/city you know. Remind Ss to extend their
answers and give more information. You could suggest that Ss ask
the questions in random order, so their partner can't predict which
answer they need to give and has to listen more carefully.

Optional extra activities

1 Sswrite three positive and three negative sentences about
their town/city, using there is/are and a/an, some, a lot of,
not any, then they compare their sentences in small groups.
If they’re from the same town/city, they can agree or disagree
with each other’s sentences, and if they’re from different
towns/cities, they can find things in common. (NB: Encourage
Ss to include some places from the Photo bank, e.g. In all our
cities there’s a good hospital.)

2 Put Ss in small groups and tell them to write down the names
of five towns/cities that they all know. Each student then
writes three sentences about one of the towns/cities using
there is/are and a/an, some, a lot of, not any. Encourage Ss to
include some places from the Photo bank, e.g. In this city there
are alot of parks and there’s a 200. Ss read out their sentences
to the group without mentioning the name of the town/city.
The other Ss try to guess which one they’re describing.

TEACHER’S NOTES

| SPEAKING |

Culture notes

Sydney’s Kingsford Smith airport is the busiest in Australia, and
the oldest commercial international airport in the world. It's
eight kilometres south of the city centre.

London’s Heathrow airport is the busiest of London’s five
airports and the third busiest in the world. It's used by ninety
airlines, travelling to 170 destinations. It's twenty-two kilometres
west of the city centre.

Barcelona’s El Prat airport is the second largest in Spain after
Madrid’s Barajas airport. It's twelve kilometres south west of the
city centre.

Hong Kong’s International airport is on the island of Chek Lap
Kok and is one of the world’s busiest passenger airports. It
replaced the Kai Tak airport (which was in the built-up Kowloon
City District) in 1998.

SA Give Ss A time to find their page and give all the Ss a few
minutes to look through their information. While they're doing
this, draw the table for Sydney on the board. Go through the

table, eliciting the questions, e.g. Is there a train/an underground/
an airport bus from the airport? What other information do you have?
Show Ss that they should make a note of their answers in the table.
Monitor the pairwork carefully and make notes on good language
use and any problem areas for feedback. (NB: You may want to
highlight and correct any common errors with the class before Ss
move on to Ex 5B, so they can avoid repeating their mistakes.)

B Ss change roles so that Student A is asking the questions and
Student B isanswering. Monitor and be prepared to give Ss praise
for improvements made since the previous stage.

C Tell Ss to look at all their information with their partners and
decide on the best way in each case.

Suggested answers: These will depend on Ss’ preferences, but in
terms of price:
Sydney - the train
Barcelona - the train

Heathrow - the underground
Hong Kong - the airport bus

Homework ideas

* Ss write an email to a friend who is coming to visit their
town/city, giving them information about getting to their
house from the airport/station. You could give them some
phrases to use, e.g.

Hi
I'm sorry but I'm at work/school on (Friday). There’s a (train) from
the airport, it costs (X), or there’s a (taxi).

Have a good trip, see you soon.

= Ss dosome research on the internet and find out two facts

about each of the following types of transport:

» double decker buses in London

» London taxi cabs

+ bicycles in Amsterdam

+ gondolas in Venice

You could give prompts for guidance, e.g. How old? Colour?
Who uses them? Why popular? Ss could also write one

‘fact’ which is not true. In the next lesson, Ss work in pairs,
comparing their findings and deciding which ‘fact’ is not true.

* Workbook: Ex 1-5, p39-40




TEACHER’S NOTES

SINGLE OR RETURN?

introduction

Ss practise buying a ticket at a bus station, using travel vocabulary.
They also practise listening skills and learn to check numbers using
word stress.

| SUPPLEMENTARY MATERIALS
: Resource bank: p164

{ Ex 3 and 7B (optional extra activities): collect some local bus
: and train timetables or print them from the internet.

Warm up

Review the transport vocabulary from Ex 1 in lesson 6.2. Put

Ssin pairs and tell them to write one positive thing and one
negative thing about each of the eight types of transport, without
mentioning the name, e.g. /t's cheap. It's sometimes cold (bike).

Put the pairs into groups of four or six. Then they take it in turns
to read out their clues and the other Ss try to guess the type of
transport.

N[V JU]W.\A@ TRAVEL

1A Introduce the idea of long journeys, i.e. from city to city, rather
than within the city. You could give an example about your own
preference then put Ss in pairs to discuss theirs. You could write
some prompts on the board to help, e.g. see/countryside, meet/
people, fast, cheap, comfortable, walk around, have/break, read/book,
have/meal, etc. Ask a few pairs to report back to the class on

their ideas.

B Tell Ss to cover the words in the box. Direct them to the pictures
and ask them what they can see there, e.g. bus station, people,
buses, etc. Then direct them to the box and ask them to find the
items in the pictures, working alone or in pairs. As you go through
the answers, check the stress on passenger Ooo, ticket machine

0o Oo, return 0O, monthly pass Oo O, platform Oo. Also check the
meaning of gate in this context (the place where you go to get your
bus).

Answers: a bus station, a passenger, a ticket machine, a gate

C You could first establish with Ss which words are also for travel
by plane (a passenger, a gate, a single ticket, a return ticket), then
elicit which are not for plane travel.

Answers: a ticketmachine, a bus station, amonthly pass,
a platform

Optional extra activity

You could go on to ask which words are also for travel by train,
i.e. a passenger, a ticket machine, a single/return ticket, a monthly
pass, a platform.

2A Tell Ss that the list of actions are what you do at the bus
station. Establish which is number 1 (c) and put Ss in pairs to order
the rest. In feedback, you could ask Ss to repeat the phrases in
chorus and individually to familiarise them with the rhythm.

Answers: ¢) b) f) e) d) a) g) (theorder mightvary
according to how things are done where Ss come from)

B Before Ss start the activity, remind them of the linkers first, then,
after that. Put them in pairs to describe the sequence of actions.
Once they have taken turns to describe each step in the sequence,
they could then take turns to remember the whole sequence while
their partner checks the order in their Students’ Book.

A%\ [eq el | BUYING ATICKET

Optional extra activity

Tell Ss they're going to buy a ticket for a bus journey and ask
them to suggest some places they could go to and which day/
time they want to go. Elicit some ideas about what they could
say at the ticket office and how the person at the ticket office
could answer. Put Ssin pairs to act out the conversation using
any ideas/language they have. You could ask a few pairs who
do well to act out their conversation for the class. Then when
Ss listen to the recording, they can compare what they hear to
their performance, and notice useful language which will help
them to improve their conversation next time.

3 Give Ss time to read through the questions and all the options
in the answers so they understand what they are listening for.
Then play the recording.

Answers: 1b) 2c) 3b) 43) 5b)

Unit 6 Recording 6 b

: Aticket to Amsterdam, please.

: Single or return?

: Areturn, please.

: Leaving today?

Yes.

When do you want to come back?
Tomorrow afternoon.

OK. That's twenty-nine euros.

Sorry? How much?

Twenty-nine euros.

What time’s the next bus?

There's one at half past two.

Right. What time does it arrive in Amsterdam?
: At quarter past four. Here's your ticket
Thank you. Which gate is it?

The bus leaves from gate twenty-four.
: Sorry? Gate thirty-four?

: No, gate twenty-four.

: Thanks a lot.

PRPOPOPORPORPOIRPORPOROR

4A Tell Ss that there is one word missing from each gap and they
can use the words around the gap to help them guess what'’s
missing. Check the meaning of leave: in this context it means go.
Also point out that in B’s line there’s one at half past two ‘one’ means
‘a bus’ and is used to avoid repeating ‘bus’. Ss can help each other in
pairs or work alone. Play the recording for Ss to check their answers.

Answers: 1to 2Single 3come &4much 5next 6does
7 Which 8 leaves

B The idea here is that Ss repeat as soon as the voice on the
recording starts, rather than waiting for each sentence to finish
before they repeat it. The result may sound rather strange at first,
as Ss are unlikely to be in chorus, but it encourages them to mimic
natural stress and intonation patterns. You may need to try the
technique a couple of times with the class for it to be really effective.

C When Ss have practised the conversation once, encourage them
to go through it again, this time looking up from the page as they
say their lines.

D Elicit some suggestions for a key word or two from the
beginning of the conversation, e.g. return? leaving? then give Ss a
few minutes to choose their ten words and write them in their
notebooks. Tell SS to close their Students’ Books before they
practise the conversation again. Monitor the practice and note
down examples of good language use and any problems for
praise and correction in feedback.



TEACHER’S NOTES

Optional extra activity

write the following words on the board:

No, tomorrow. on Sunday afternoon twelve B

quarter past ten forty Madrid (x2) quarter to two

Ss find the correct place for these words in the conversation in
Ex 4A, and practise it again. Then they can substitute their own
ideas in the same places.

> LANGUAGEBANK 6.3 p128-129

You could use the tables in the Language bank for Ss to practise
making questions and answers, choosing from the alternatives.
Ss could do Ex 6.3 in class, then you could use the completed
conversation to give them some speaking practice in pairs,
especially if they were not very confident with the conversation
practice in Ex 4.

Answers:

: Two singles to Glasgow, please.
: For today?

: Sorry, no, for tomorrow.

When do you want to go?

At about nine oclock in the morning.
OK, that's seven pounds fifty.
What time’s the bus?

There’s one at quarter to nine.
When does it arrive in Glasgow?
: At half past nine.

Which gate is it?

: It leaves from number 22.

: Thanks a lot.

PRPOPPRPORORE R

(HF.L L R(el CHECK NUMBERS

S5A PRONUNCIATION word stress for checking Give Ss a
moment or two to read the four lines of conversation before you
play the recording.

Answers:

B: The bus leaves from gate twenty-four.

A: Sorry? Gate thirty-four?

B: No, gate twenty-four.

A: Thanks a lot.

(NB: It's usual to stress the second part of numbers over twelve, e.g.
thirteen, twenty-five, thirty-seven, forty-nine, etc. The first part is only
stressed when the speakers are checking the number, as in the last
two examples)

B You may need to let Ss repeat this a couple of times. You could
divide the class in half, with one side repeating A's part, and the
other B’s, then swapping roles and playing the recording again.

Teaching tip

| Ss can sometimes struggle to make the stressed syllable ‘stand
out” enough. To help them with this, demonstrate that they need
to speak more loudly and raise the pitch of their voice on that
syllable. Use your hand to show the pitch moving up on twen and
quickly down on ty-four.

speaE§Lt11P

You could ask Ss whether they use stress like this in their own
language(s), and if not, what they would do to check or correct this
kind of information.

€ Sscould prepare by reading through the conversations silently
first and underlining the syllables that need to be stressed in each
case. Monitor carefully while they practise the conversations and
give some feedback on their use of stress.

BA Ss write the prices, times and numbers in their notebooks.
Point out that they can write the prices in any currency they know.

B You could demonstrate this with a stronger student. If
appropriate to your Ss, you could suggest that they mumble or say
the numbers indistinctly as well as fast, so there’s a real reason for
their partner to check. This will also add an element of fun to the
activity.

PA Give Student B time to find p153 and look through their
information. You may also want to give Ss time to prepare and
practise their questions before you put them into pairs.

B Monitor the pairwork carefully and note down examples of
good language use and any problems for praise and correction in
feedback.

Optional extra activity

Take in some local train and bus timetables or print them from
the internet. Give half the class the train timetables and the
other half the bus timetables. Ss think about where they want
to goin the local area, then pair up with someone from the
other half of the class and practise buying a ticket.

Homework ideas

= Sswrite an email with real instructions for someone travelling
to their city or around their city, e.g. The bus leaves from
King’s Cross. It's number 73. A single ticket costs £2.50. It leaves
at 8.30a.m., etc.

e Workbook: Ex 1-4, p41

www.lrLanguage.com




TEACHER’S NOTES

RUSH HOUR

Introduction

Sswatch a BBC extract with people talking about travelling in

India in the rush hour. Ss then learn and practise how to do a travel
survey, and write a travel forum entry about transport in their
town/city.

. SUPPLEMENTARY MATERIALS
Ex 1A: bring in/download a large map of India.

Warm up

Tell Ss to close their books and write the title Rush Hour on the
board. Establish that it’s the time (usually twice a day, and longer
than an hour) when a lot of traffic is on the roads because people
are going to or coming home from work, school, etc. Give Ss the
example of rush hour in London: 7.30-10.00a.m. and 4.30-7.00p.m,,
and write the following questions on the board to discuss:

When is rush hour in your country?

Do you travel in rush hour?

How do you travel?

Is it easy or difficult? Why?

DVD PREVIEW

1A Tell Ss to keep their books closed and show them a map of
India, or draw one on the board. Prompt Ss to tell the class what
they know about India, i.e. names of cities (e.g. Mumbai, Delhi), food
(e.g. curry), drink (e.g. tea) and other well known places, people, etc.
(e.g. the Taj Mahal, Mother Teresa, elephants, Bollywood movies).
Go through the first example with the class, then put Ss in pairs to
complete the matching activity.

Answers: 13).,e) 2d) 3b) 4g) 5¢ 6f) 7h)

Culture notes

Daal is a thick soup or stew made from lentils and spices.

Naan is a flat bread which is baked in a hot clay oven.

Mumbai is on the west coast of India. It has a population of
about 12 million (in the city) and is the wealthiest city in India.
Delhi is in northern India and has a population of about

11 million.

Mother Teresa (26 August 1910-5 September 1997) was a
Catholic nun who was born in Macedonia and lived most of her
life in India. She founded the Missionaries of Charity in Kolkata
(formerly Calcutta) in 1950. After her death she was beatified by
Pope John Paul Il and given the title Blessed Teresa of Calcutta.
Gandhi (2 October 1869-30 January 1948) was the political
leader of India during the Indian independence movement.

He led India to independence and he also inspired non-violent
movements for civil rights across the world. His birthday, 2nd
October, is a national holiday in India and the International Day
of Non-Violence.

The Ganges is the most sacred river to Hindus. Millions of Indians
who live along the river depend on it for their daily needs.

The Taj Mahal is a mausoleum (a building with a tomb inside it)
in Agra. It was built by Emperor Shah Jahan in memory of

his third wife and is regarded as one of the eight wonders of
the world.

B Give Ss a minute or two to read the text, then direct them to
the photo. Ask Ss what they can see and use the photo to teach
rickshaw and tuk-tuk (a rickshaw is pulled by a bicycle, a tuk-tuk is
a motorised rickshaw). On the board, make a list of the types of
transport Ss think people use.

DVD VIEW

2A Ss check the ideas they predicted in Ex 1B.

Answer: People go to work and school by train, bike, rickshaw,
motorbike, tuk-tuk and taxi.

B Ss can complete the sentences alone or in pairs. You could check
Ss’ understanding of the adjectives by asking them for examples
of places in their city/country which are popular/expensive/
noisy/dangerous/crowded. Also check the pronunciation of the
adjectives: popular Ooo, expensive 00o, dangerous Ooo, crowded Oo.

Answers: 2 noisy 3 expensive 4 dangerous 5 crowded 6 slow

C Play the DVD again for Ss to underline the adjectives. Point out
that more than one adjective may be mentioned for some of the
types of transport.

Answers: 1trains - crowded, popular 2 bikes - slow
3 motorbikes - fast, dangerous 4 tuk-tuks — popular, noisy
5 taxis - fast, safe, expensive

D Give Ss a few minutes to complete the sentences then play the
DVD again.

Answers: 1train 2bike 3 motorbikes & Tuk-tuks 5 taxi

DVD 6 Rush Hour i

N = Narrator B=Boy M =Man

N: India, it's a country of millions of different people, colours and
sounds. Every morning in India, millions of people travel to work
or to school.

B: | get up every morning at five oclock and go to school by train.

I like it because | can see a lot of places and people from the train.
There are a lot of people on the train. It's very crowded.

N: The Indian train system is over a hundred years old. It goes to
hundreds of places in India, and its a very popular way to travel.
On the roads people and animals walk everywhere. Hundreds of
people use bikes and rickshaws.

M: | live in Delhi and | go to work by bike every day. There are a lot of
bikes on the road. It's sometimes very slow.

N: A motorbike is a good way to travel around. You often see three or
four people from a family on one motorbike.

M: Motorbikes are great, they're fast, but theyre often dangerous.
There are sometimes bad accidents with lorries and motorbikes.

N: And then there are tuk-tuks. Tuks-tuks are very popular, but they
are also very noisy. Finally, taxis go everywhere in the cities.

W: | travel to Mumbai on business a lot. In Mumbai, | usually travel by
taxi. It's fast and it’s safe, but taxis are expensive.

N: For a visitor, the different types of transport and the millions of
people can be too much, but it’s all part of the many faces of
India.

W = Woman




speakout a travel survey

3A Tell Ss to write the headings in cities and in the countryside
in their notebooks, then put them in pairs to discuss how people
travel in the two areas. Remind Ss to use by with forms of
transport, but to say on foot or | walk if they dont use transport.
Also point out that people often say I drive instead of | go by car.
Circulate and help Ss with any vocabulary they need, e.g. other
types of transport: ferry, water taxi, van.

B Tell Ss to complete the table with one- or two-word answers.
Play the recording and give them a moment to compare answers
in pairs.

Answers:
in a big city in the countryside
1 by car 1 by car
2 by underground | 2 by bus
3 by bus 3 by bike
4 by train
5 by bike

C Give Ss a few moments to look at the key phrases. Check that
Ss understand public transport system (bus and train services for
everyone to use). Then play the recording again for Ss to tick the
phrases. As you check the answers, you could elicit some different
ways of completing the phrases using the prompts in brackets, e.g.
I live in Madrid, but I'm from Cadiz; Some people go to work by bike;
The best way to travel is by train; People also go by ferry; In my village,
I walk everywhere; The public transport system isn't very good.

Answers:

I live in [S30 Paulo}, but I'm from [the countryside]. v
There’s a good public transport system. v/

[A lot of v//Some] people use [the underground/buses]. v
Some people go to work by [bus/bike].

The best way to travel is by [car/underground /1.
Peoplealso go by [bus].

In [my village «/the city], | go everywhere by [car/bike /].

Unit 6 Recording9 z A

I live in Sdo Paulo, Brazil, but I'm from the countryside. Brazilian
people love their cars, but it's difficult to drive in Sao Paulo - there
are too many cars and it's very, very slow. There’s a good public
transport system and a lot of people use the underground or buses
and the suburban train. More and more people go to work by bike,
but I don't. | think bikes are dangerous in the city. The best way to
travel in the city centre is by underground, but it's very crowded in
the mornings. In the countryside, a lot of people drive, of course, or
they use buses. In my village, | go everywhere by bike.

4A Give Ss a few minutes working alone to write some notes
about their country. If Ss are from the same town/city, suggest
that they talk about a family member or friend who lives
somewhere different, i.e. smaller/bigger, where thereisn’t an
underground, etc. Circulate and help, and encourage Ss to practise
saying some of their sentences for you to check. Put Ss in pairs to
talk about their ideas.

B Put Ssin groups of 4-6 to take turns to talk about travelin their
country. Tell the listeners to write one question that they want the
speaker to answer when they've finished, e.g. Why do a lot of people
go by bike? Why is the best way to travel by car? Monitor and note
down examples of good language use as well as any problems for
praise and correction in feedback.

TEACHER’S NOTES

Alternative approach

Instead of Ss giving a prepared talk, they prepare a series of
questions about travel, then walk around and interview two or
three other Ss. When they've finished, they sit in groups of 4-5
and report back on their findings. Example questions for the
survey:

Where is your city/village?

Is there a good public transport system?

How do people travel to work/school/the shops?

What's the best way to travel? Why?

What other ways do people travel?

Do a lot of people walk?/use the ...?/go by ...?

writeback a travel forum entry

SA Give Ss a few minutes to read and answer the question.

Answer: He usually goes to work by train but in Kobe he usually
walks.

B Tell Ss to underline the things in the text that the writer
includes. (The writer doesn’t mention cycling) You could highlight
some useful patterns from the text, e.g.

There are (number) trains/buses every hour.

It's about (number) minutes from (X) to (V).

I have a (weekly/monthly) pass.

A one-day tourist pass is {cost).

I livein/near ... so I usually ...

It's a good city/village for walkers/cyclists.

C Circulate and help with vocabulary, etc. as Ss write their
information.

Homework ideas

Ss review all the new vocabulary items they've studied in this
lesson and choose five that they think will be most useful to
remember. They write a short paragraph about transport in
India that includes all five words.




TEACHER’S NOTES

LOOKBACK
[ PLACES |

1A You could run this as a team competition (Ss have their books
closed). wWrite up or display one phrase at a time and the first team
member to ‘buzz’ and tell you the missing vowels wins a point for
their team. If they make a mistake with any vowels, the other team
can try for a bonus point.

Answers: 2 restaurant
6 cash machine 7 hotel

3 pharmacy 4 newsagent’s
8 cafe

5 payphone

Alternative approach

To provide more challenge, put Ss in pairs and direct them to
the ‘places’ vocabulary on p62. Tell them to jumble the letters of
each word and write them on a piece of paper. They then pass
the paper to the next pair, who have to put the letters in order.

B Point out that Ss can't use a thing which is already in the word,
e.g. for cash machine, they can’t write cash, but they could write
money, euros, etc. Circulate and help. Possible ideas for Ss who are
struggling: pharmacy - aspirin, medicine; newsagent’s - magazine,
newspaper, pen; payphone - credit card, cash, talk; hotel - shower, bed.

C Put Ss into groups of 4-6 to guess the places from each
other’s clues.

THERE IS/ARE

2A Ss could complete the questions in pairs, or working alone.
As you check the answers, you could take the opportunity to give
Ss pronunciation practice, modelling the questions with polite
intonation for them to repeat.

Answers: 2|sthere 3 Arethere 4lsthere 5 Are there
6 Are there

B Tell Ss to match the answers to the questions by using the
vocabulary to help them.

Answers: 2d) 3e) 4a) 5f) 6b)

C Ss complete the answers alone, then compare answers with a
partner. Then they can practise the conversations.

Answers: a) there aren’t
e) there aren’t, There's/is

b) thereare «c)thereis d)thereis
f) there aren't, there's/is

Optional extra activity

In pairs, Ss change the answers that begin with Yes to No and
vice versa, and change the rest of the information in each
answer so that it makes sense, e.g. Is there a guided tour of the
city tomorrow? - Yes, there is. It leaves at 9.30a.m.

Each pair then acts out two or three of their new conversations
for the rest of the class.

TRANSPORT

Answers:
3A You could run this as a race, with Q|P|B|H]|I |[U]M
Ss working in pairs. The first pair to BILUJS][F|HIINJIO
circle all the words and bring them to I[A]S[N[B|DJT
you wins. K{PTL [AINTE]NO
] WEJNE|G|) |TRIIR
B Go through the example with the k1 zlvlclzlclE
class.'You cquld also demonstrate . elolx [RTENRIN
drawujgaplcture, and show?s?hatlt S RNAENGEIR
doesn’t need to be very sophisticated. ARREMNIE
X|T IR AT ]IN]| H
LLIIW ]S [[R]] S |IDJ] K

| A/AN, SOME, A LOT OF, NOT ANY

4A Establish that the sentences are referring to the Students’
Book. You could go through the mistakes with the whole class.

Answers:

2 Some pages have six photos.

3 There’s a Spanish word on page 6.

4 There aren't any shoes on page 32.
5 There aren't any clocks on page 45.
6 There's an apple on page 54.

B Give Ss enough time to look through the book (later units as
well as earlier ones) and find the correct information.

Answers: 1 F Some pages don’thave photos. 2T
3 T (libro’ is Spanish and ttalian for ‘book’)

4 F There are some shoes on page 32.

5 F There are some clocks on page 45. 6T

C If Ss need some help with ideas for this, you could give them
some prompts on the board:

There's a picture of a famous person/place on page ...

There are some pictures of food/clothes on page ...

The title of lesson (4.2) is ..

Circulate and help Ss to write their sentences.

D When Ss have finished this group work, they could report
back to the class any true facts about the book that they found
surprising.

TRAVEL

5 You could run this as a race. Give Ss a minute or two in pairs

to complete the words. The first pair to finish put their hands up,
then spell out each word for the class. If they make a mistake with
spelling, another pair can try to spell all the words, and so on.

Answers: 1 machine 2station 3 passengers 4 gate
S platform 6 single 7 return 8 monthly

BUYING A TICKET

6A Go through the example, pointing out that Ss need to add one
or two words to each line. Give Ss a few minutes to complete the
sentences, working alone.

Answers: 2| want to go tomorrow morning.
3 What time’s the first bus? 4 What time does it arrive in Lisbon?
5 Which gate is it? 6 Thanks a lot.

B When Ss have practised the conversation once or twice using
the prompts, encourage them to look up from the page and try to
remember as much of their lines as they can.

C Tell Ss to change the price, times and gate number.

D Remind Ss how to check numbers using the numbers from the
original conversation in Ex 6A:

A: That's €39.

B: Sorry? €357

A: No, €39.

A: Which gate is it?

B: It leaves from gate 34.
A: Sorry? 442

B: No, 34.



CONSOLIDATION 3:
UNITS 5-6

Introduction

The aim of the consolidation units is for Ss to revise and practise
the grammar, vocabulary and pronunciation from the previous two
units in a different context. The context for this consolidation unit
is problems.

{ SUPPLEMENTARY MATERIALS

. Ex 1A: take in some examples of ‘agony aunt’ pages from a

: magazine or website.

Ex S5A (optional extra activity): prepare prompts on cards
. (see notes).

READING AND GRAMMAR

1 Start by brainstorming some examples of problems, e.g. that
you might read about in the ‘agony aunt’ page of a magazine or
website (you could take in some examples of these). You could put
some categories on the board and ask Ss to think of one or two
problems for each category, e.g. work, family, money, relationships,
health. Then put Ssin pairs to talk about the question. You could
encourage them to report back to the class afterwards, using
adverbs of frequency, e.g. | sometimes talk to one or two friends
about it; | often think about it alone.

2 You could suggest that Ss cover the answers while they read the
problems and first think about the answer they would give to each
person, then match the answers to the problems and see if any of
their own ideas were similar.

Answers: a) Rob’s problem b) Layla’s problem ¢) Jon’s problem

3A Point out that there are two questions for each of the three
people in the text in Ex 1, so that Ss can refer back to the content.

Answers:
1 b) Does he gooutin the evenings?
2 a) Does Layla buy the food?
b) What does her husband do at home?
3 a) Is there a problem with planes?
b) When does Rob go on holiday?

B For stronger classes, you could ask Ss to cover Ex 2B and write
their own answers to the questions first, then they can compare
the two versions. Ss could also practise asking and answering the
questions in pairs.

Answers: 2-2a) 3-3a) 4-1a 5-2b) 6-1Db)

Optional extra activity

Working in pairs, Ss invent two more problems and write about
them on two pieces of paper (two or three sentences each),
putting their names at the end of the problem, as in the texts
in Ex 1B. Circulate and help while Ss are doing this, then collect
in the problems and redistribute them so that all the pairs have
two new problems to read about. Ss then write their answers
and send them back to the pair who wrote them. Some of the
pairs can then read out their problems and the answers they
got to the class and say what they think of the answers.

TEACHER’S NOTES

LISTENING AND GRAMMAR

4A You could play the first conversation for Ss to confirm that it's
in a café. Then play the rest of the recording.

Answers: 2 newsagent’s 3 cash machine 4 internet café
5 pharmacy

B Before you play the recording again, give Ss a minute or two to
read through the alternatives. Vocabulary to check: ilf versus well.

Answers: 1 another coffee 2 doesn't have, doesn’t buy
3 doesn't have money, She & three, goes to another computer
5ill, doesn't buy

Consolidation 3 Recording 1

Conversation 1

: Excuse me.

: Yeah.

: There's a problem with my coffee. It's cold.
: Oh, sorry. Let me get you another one.
Thanks.

Conversation 2

Do you have The New York Times?

: Sorry, we don't. We usually have it, but not today.

: Oh. Well, do you have any other newspapers in English?
: We have The Times.

: That's a British paper, yeah?

: That's right.

: Hmm, no thanks. | really want an American paper.

Conversation 3

: OK, let's get some money out.

: What's the problem?

: It says there isn't any money in the machine.

Oh, no.

: Maybe it's because it's a bank holiday. Look, | have some money.
Let’s go to Salvatore’s café. It isn't expensive.

POPPPRIPAPDEPDR

PopPpoOP

Conversation 4

A: Excuse me.

B: Is there a problem?

A: Yes, I'm in number three and the computer’s broken.

B: Let me see. Ah, yes, there’s a problem. Please try number five.

Conversation 5

A: Can | help you?

B: Yes, I'm not very well. Im very hot and Im tired all the time. Do
you have something to help?

: These are good. Go home and go to bed.

: How much are they?

: Five euros.

: Five euros. Hmm, no thank you.

> o>




6 TEACHER’S NOTES

[ SPEAKING |

5A Put Ss in pairs and give them a few minutes to choose a
conversation and practise it.

B Demonstrate this by playing the first conversation while Ss
follow it in the audio script. Ask them to call out ‘Stop!” when
they want to suggest a keyword: if the rest of the class agrees,
write the keyword on the board and continue until you have a list
of 6-8 words for the conversation. Tell Ss to choose a different
conversation and write keywords. Circulate and help.

C Monitor this practice carefully so you can give Ss feedback on
their language use.

BA Go through the example with the class, then give Ss time to
choose a place and think of a problem.

Optional extra activity

Give Ss the following prompts on cards to pick up and look
at if they need help (either one set of cards for Ss to come
and choose from at the front of the class, or one set of cards
per pair):

+ 1 café

2 customer, waiter

3 you have chicken soup, you want vegetable soup

1 newsagent’s

2 customer, shop assistant

3 you want cola; they have it, but it's a big bottle (you want a

small bottle)
1 pharmacy
2 customer, assistant
3 you'reill; you don’t have money
» 1 cash machinein a bank
2 customer, bank assistant
3 your card is stuck in the machine
+ 1 snack bar
2 customer, waiter
3 you have a sandwich with white bread, you want brown

bread

B Encourage Ss to practise their conversation two or three times,
asking you for help with any words/phrases they're not sure of, so
that they feel confident to act out their conversation in a group.

C Ss could work in groups of six, or in a smaller class, act out their
conversations in front of the whole class. The other Ss guess the
place and say why they think it's that place. Make notes of some
good examples of language use so you can give Ss praise when
they've finished.

SOUNDS: /8/ AND /6/

ZA Direct Ss to the table and point out that the symbols
represent the sounds. Play the recording for Ss to listen to the
sounds and the words. You could also show Ss that to make the two
sounds, their tongue needs to touch the bottom of their top teeth
(demonstrate that if their tongue touches the roof of the mouth
instead, the sounds produced will be /s/ and /z/).

B You may want to ask Ss to predict which group the words
belong to before they listen. You could pause the recording after
each group of words and ask individual Ss to repeat them, rather
than Ss repeating in chorus. This will give you more opportunity to
correct their pronunciation of the ‘target’ sounds.

Answers:
/8/ father, with, these, together

/6/ monthly, thirsty, think, thirteen

8A Tell Ss they will hear each word twice on the recording, but
only one has the correct pronunciation. You could do the first word
as an example with the class.

Answers: 1a) 2a) 3b) 4b) 5b) 6a) 7a) 8b) 93
10 b)

B Give Ss time to practise saying the sentences several times.
This should be kept light-hearted.

C You could set this up as a race and see which pair finishes
first. Then Ss can demonstrate saying the sentences fast for the
whole class.

Homework ideas

» Ss email three or four other Ss from the class with an
invented problem and answer each other’s problems. Then
they choose the answer they think is best and email that
person to tell them.

* Workbook: Ex 1-4, p42-43

BBC interviews and worksheet

How do you get to work?

In this video people talk about their journeys to work. The
material revises and extends vocabulary around the topics of
transport and travel. Ss can also listen to and revise expressing
opinions about journeys (I love/like/hate, etc.).
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TEACHER’S NOTES

OVERVIEW

LISTENING | listen to people talk about New Year
GRAMMAR | past simple: was/were
PRONUNCIATION | weak and strong forms: was/were
VOCABULARY | dates

SPEAKING | find out where people were in the past
WRITING | improve your punctuation

7.2 RECORD BREAKERS

VOCABULARY | actions

READING | read about amazing records
GRAMMAR | past simple: regular verbs
PRONUNCIATION | -ed endings
SPEAKING | talk about the past

7.3 HOW WAS IT?

FUNCTION | asking for and giving opinions
LISTENING | listen to people give their opinions
VOCABULARY | adjectives

LEARN TO | show feelings

PRONUNCIATION | intonation

SPEAKING | give your opinion

74 THE CHILEAN MINERS B3EE o DVD

DVD | watch a programme about the Chilean miners
speakout | do a quiz
writeback | write a history quiz

7.5 LOOKBACK

Communicative revision activities

[BTBICIE] INTERVIEWS

Where were you on your last birthday?

In this video people talk about their birthdays, what they
usually do on that day and what they did on their last
birthday. This material allows Ss to consolidate and recap
vocabulary areas including family, dates and places, and
the past simple form of be. Use the video after lesson 7.2,
at the end of the unit or set it for homework.

WHERE WERE YOU?

Introduction

Students practise listening and talking about where they were
at certain times, using dates and was/were, wasn't/weren't,
with attention to strong and weak forms. They also review
punctuation in an email.

| SUPPLEMENTARY MATERIALS

Resource bank: p166

. Exercise 5A: take in a calendar or a diary, or both, to
 illustrate months.

Warm up

Review phrases with the prepositions at, in and on. Draw three
columns on the board and write at, in and on at the top of each.
Ask Ss to do the same in their notebooks. Tell Ss you are going
to read out some words and they should write each one in the
correct column. Read out the following, pausing after each one
to give Ss time to write: home, class, a cafeé, a party, holiday,
work, 2015, December, a beach, a boat, Sydney, my friend’s house,
Saturday, four oclock, television. Put Ss in pairs to compare

their lists.

Answers:

at: home, a party, work, my friend’s house, four o'clock
in: class, a café, 2015, December, Sydney

on: holiday, a beach, a boat, Saturday, television

Ss then take turns to ‘test’ each other (Student B covers their
notebook):

A: work

B: at work

A: Correct!

LISTENING

1A Write the date 31/12 on the board and ask Ss for another
way to say that day (New Year/New Year’s Eve). Focus Ss on the
photo and ask them if they usually celebrate like this at New
Year. Check fireworks. Then put them in pairs to compare what
they do at New Year with the photo. Ask one or two pairs for
their answers.

B Give Ss amoment or two to look at the places. Check sunrise.
You could play Speaker 1 for Ss to check the example.

Answers:

Speaker 2 - at a concert
Speaker 3 - at work
Speaker 4 — on a beach
Speaker 5 - in hospital

C Use the example to establish that the speakers may talk
about more than one of the subjects. Play the recording, then
tell Ss to compare their answers in pairs. You could also ask
them to discuss which speaker’s New Year they like best, then
ask a few pairs to share their answers with the class.

Answers: b)4 ¢ 1,3 d)2 e4 f)1L.5 g3 h)5




TEACHER’S NOTES

Unit 7 Recording 1 9

1 | was at home with my parents and my brother and sister. There
was a family party, but nothing really special. There were fireworks
on TV ... but I think | was asleep at midnight. | don't really
remember.

2 We were in Miami, Florida, at a concert. The bands were great — the
Gipsy Kings and some other local bands. It was great.

3 |was at work in Sydney. | work at a club and of course it was a very
big night for us. The money was good. Everybody was happy, crazy.
There were fantastic fireworks over the Sydney Opera House.

4 | was on a beach in Fiji with my friends. There was a beautiful
sunrise. We were the first people to see the start of the year 2000.
And we weren't alone - there were hundreds of people on the
beach with us. It was a beautiful morning, very peaceful . ..

5 |was in hospital. | was born on January 1st, 2000. My mother says
there was a party. Maybe it was for the New Year ... or was the
party for me?

L VYIMI.X.W PAST SIMPLE: WAS/WERE

2A Tell Ss that the sentences come from the recording in Ex 1 and
ask them if they're about the present or the past. You could write
today’'s date on the board and elicit present, then write two or three
past dates, including 31/12/2000 and elicit past. You could then

go through the sentences on the board with the class, or give Ss a
minute or two to work on them alone first.

Answers: 1was 2were 3werent &4 Was

B Ss could complete the tables in pairs, then check with the rest
of the class.

Answers:
was
I/He/She/1t ,

/He/S wasnt | at home.
Ve /_W Th — at work.
ou/We/They | were | ured.

werent
Was he | here?
Were you in class?
he was.
Yes,
we were.
No, he wasn't.
we | weren't.

3A Tell Ss to underline one or two words in each sentence. Point
out that the main stress is always on the words carrying the
important information.

Answers: 11was at home. 2 We were tired. 3 She was at work.
&4 They were here. 5 He wasn't well. 6 You weren't in class.

B PRONUNCIATION weak and strong forms: was/were Play
the recording again for Ss to listen to the weak and strong forms.
Establish that the negative forms wasn’t/weren't are stressed.

Teaching tip

To help Ss to say weak forms naturally, ask them to try saying the
word/phrase without any vowel sounds, e.g. was = wz, were = w.

[> LANGUAGEBANK 7.1 p130-131

Give Ss a few minutes to read through the summary of the form
of was/were. Ss could do Ex 7.1A and B in class, if you feel they
need some basic practice of the form, before moving on to the
more sophisticated practice in Ex 4 on p74.

Answers:
A 2isn't, was 3 weren't, ‘re/are 4 were, aren’t
5 wasn't, 's/is 6 're/are, weren't
B 2 Was the film good? Yes, it was.
3 Were your brothers and sisters nice to you? Yes, they were.
4 Were you cold in Scotland? No, | wasn't./No, we weren't.
5 Were you and Emma at the party? No, we weren't.
6 Was there a gift shop in the hotel? Yes, there was.

4A Before Ss start the exercise, check birthday and public holiday
(a special day when people don't go to work and shops don't
usually open).

Answers: 2 Were 3 Was, was, Were & was, were, was

B Establish that a)—d) are the answers to 1-4 in Ex 4A. Check
mountain and Thanksgiving.

Culture note

Thanksgiving is a holiday in the United States and Canada.
It is a day of giving thanks for the harvest. It is on the fourth
Thursday of November in the United States and the second
Monday of October in Canada. It is traditional to serve roast
turkey and pumpkin pie at Thanksgiving.

Answers: a) wasn't, were b) weren't, were ¢) was, wasn't
d) was, were, weren't, were

€ You may want to give Ss time to think about/make notes on
their answers first. However, discourage them from writing full
sentence answers, to avoid reading aloud and keep spontaneity.
You could also model the rhythm and intonation of questions
1-4 for Ss to repeat in chorus, before they start asking each other
in pairs. Monitor carefully so you can give feedback on Ss’ use of
language, especially was/were, etc. and their intonation in the
questions.

—
speakout TIP

Establish that there’s no difference in the meaning of the three
guestions, but that they all invite the other person to continue
speaking, so the conversation can keep going.



TEACHER’S NOTES

VOCABULARY RoZ\N{3]

5A Check months by showing Ss a calendar and asking what
month you are in now.

Answers: 2 February 3 March &April 5May 6 june 7 july
8 August 9 September 10October 11 November
12 December

B As Ss listen and check, they could underline the stress on each
month with more than one syllable: January, February, April, July,
August, September, October, November, December.

C Ss should cover Ex 5A while they do this.

6A Write 5th April and 2nd June on the board and say them aloud
(the fifth of April, the second of June), then show Ss these dates on a
calendar or in a dairy. Look at the examples with the class, then put
Ss in pairs so they can help each other to write the other numbers.
Then say the numbers for Ss to repeat, reminding them to touch
the bottom of their top teeth with their tongue to pronounce the
final -thin fifth, ninth, twentieth, fourth, eighth, fifteenth and twelfth,
and the initial th- in third and thirty-first.

Answers: 3 ninth9th & twentieth 20th 5 fourth 4th 6 third 3rd
7 thirty-first 31st 8 eighth8th 9 first 1st
10 twenty-second 22nd 11 fifteenth 15th

12 twelfth 12th
Optional extra activity
Put Ssin pairs to practise asking and answering:

A: What’s the (fourth) month?
B: (April), etc.

B Give Ss a few moments to read through the dates before you
play the recording.

Answers:
15th October - 2
16th April -5

8th August - 6
21st September - 4
25th March -3

C Point out to Ss that the number and month are stressed and the
and of are unstressed. You could also show the linking between the
number and of: the first_of December, the fifteenth_of October. (NB:

Another common way to say dates is December the first, October the
fifteenth.)

ZA Establish that the dates could be birthdays, public holidays,
anniversaries, etc. and give Ss a few minutes to think about and
write their dates. Circulate and help as necessary. Then Ss dictate
their dates to their partners.

B Write a date that is important for you on the board and invite a
student to ask you about it, eliciting the question Why is the ... of
... important?

| > PHOTOBANK p145

| Use these phrases to give Ss practise of years and time phrases. |
| For extra practice of the time phrases you could use the actual ‘
date and ask Ss to say or write the appropriate days/dates/
times for time phrases 1-8. :

Answers: |
Dates: Years 1E 2A 3H &4C 5D 6G 7B 8F |

Dates: Time phrases 1e) 2c¢) 3g) 43 5h) 6b)
7d) 8f) |

L =

| SPEAKING _

8A Point out that the order ends with the most recent. Ss can
work alone and compare answers with a partner. As you go through
the answers, say the phrases for Ss to repeat in chorus.

Answers: €) a) b) d)

B Demonstrate this by inviting different Ss to ask you the five
questions. Then put Ss in pairs to practise.

Optional extra activity

Ss change the time phrases in Ex 8A and practise asking and
answering with a new partner, e.g.

last (Wednesday)

last (week)

yesterday (morning)

this time last (month)

on (Sunday) afternoon

Vil [cl PUNCTUATION REVIEW

9A Look at the example with the class and elicit when a comma
is used (to show a short pause in a sentence and make it easier to
read). Then put Ss in pairs and ask them to match the punctuation
marks and explain when they are used.

Answers:

2 fullstop b) - at the end of a sentence

3 exclamation mark a) - after a word, phrase or sentence to show
emotion, e.g. you're surprised, excited, amused, angry

4 question mark ¢) - at the end of a question

5 capital letter d) - at the beginning of a sentence and names of
people, places and special days

B Give Ss a minute or two to read the email and find the answers.

Answers: Janeis at the Olympic Games (Ss might know or
remember that the Games were in London in 2012). Paolais in Italy.

€ Ss can work on this in pairs, or work alone and compare answers
in pairs when they've finished.

Answers: 1, (it's a convention to use a comma after ‘Hi’ or ‘Dear’

at the beginning of a letter or email, although the next sentence
starts with a capital letter) 2? 3. 4. 5. 672 7.or!(the
exclamation mark shows that the person is excited about their news)
8, 9.or!(seenotefor7) 10.or!(seenotefor7) 11. 12,
Capital letters: Paola (line 1), Matt (line 3), Olympic Games

(line 5), Italy (line 6), Jane (line 12)

10A Ss could write their email in pairs to help each other with
ideas. Tell them to follow the shape of the email in Ex 9B (and to
put XXXX instead of the name of the place). Circulate and help as
required.

B Either put Ss into groups of six to swap and read their emails,
or display the emails round the classroom and give Ss time to walk
round and read them.

Homework ideas

e Sswrite another email like the one in Ex 9B, from a different
place. They can swap emails with their partner in the next
lesson and guess the place.

* Workbook: Ex 1-5, p45-46
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RECORD BREAKERS

Introduction

Ss practise reading about people breaking records. They practise
talking about past activities, using vocabulary to describe actions
and the past simple of regular verbs. They also learn to pronounce
past simple -ed endings accurately.

. SUPPLEMENTARY MATERIALS
¢ Resource bank: p165

Warm up

Review verb + noun collocations. Write the following verbs on the
board: go, be, listen to, watch, play.

Put Ss in pairs and give them two minutes to write down two nouns
that go with each verb.

Suggested answers: go:towork, toaparty be:a student, at home
listen to: music, the radio  watch: TV, a film  play: tennis, football

Go through Ss’ answers and add the nouns to the board.

\Ao]r.\-IV]W.\A @ ACTIONS

1A Give Ss a moment or two to read through the actions, then
play the first part of the recording for them to hear the example:
start. Play the rest of the recording.

Answers: 2 move home 3stop 4talk 5arrive 6 wait
7 travel 8 play tennis 9 try 10 walk

B You could demonstrate this by acting out one of the verbs
yourself for Ss to guess. Tell Ss to take turns to act out or draw and
guess the actions.

| READING |
2A Put Ss in pairs to look at the photos. In feedback, introduce
the verb sail for Jeanne Socrates on her boat.

Answers: 1 talk, inaroom 2 travel, on a boat
3 play tennis, on a tennis court 4 walk, in Africa

B Remind Ss that the title of the lesson is Record breakers and
establish what happens when someone breaks a record, e.g.
someoneruns 100min 10 seconds, then another person runs 100m
in 9.58 seconds and breaks the record. Tell Ss to read the headings
and imagine what record the person is/people are breaking. Check
match (like game: an organised sports event between two people
or teams). Then tell Ss to read the four texts quickly and match the
headings to the texts. You could give them a time limit of a minute
to encourage them to read just enough to decide on the heading.
In feedback, check audience (the people who listen to a talk,

a concert, etc.).

Answers: 1 Man talks for sixdays 2 Grandmother sails round world
3 Nonstop tennis match 4 Woman walks for eleven years

€ Look at the example with the class and give Ss a minute or two
to find the relevant information in the text. When they’ve found all
thenames, Ss can compare answers in pairs. Check atrip (a journey
to a place and back); win (v) (get the most points in a game)

and winner (n) (the person who wins); amazing (very surprising);
childhood (the part of your life when you are a child).

Answers: 2 Jeanne Socrates 3 Arvind Mishra

& Carlo (Santelli) 5 )Jeanne Socrates (she sailed ‘nonstop’)

6 audience member at Arvind Mishra's talk 7 Carlo and Daniel
8 Ffyona Campbell

D Give Ss a few minutes to find and correct the mistakes in the
notes. in feedback, ask Ss to read out the correct numbers like this:
it was 139 hours, 42 minutes, not 24 minutes, etc.

Answers:

talking: 139 hours, 24 42 minutes, 59 56 seconds
sailing: 295 259 days

playing tennis: 32 38 hours, 12 2 minutes, 9 seconds
walking: 32,000 metres kilometres

Teaching tip

You can make a text memorable for Ss by asking for a personal
response to it if the subject matter lends itself to this, e.g. Which
story did you like best/least? What surprised you? Do you know
anyone like this? Which person would you like to meet?

(LN V-V PAST SIMPLE: REGULAR VERBS

3A Tell Ss to write the past form next to the verb, as in the example,
and to copy the spelling carefully. Give them several minutes to
find the past forms, and to check their answers with a partner.

Answers: 2 talked 3 arrived & played 5 waited 6 moved
7 tried 8stopped 9travelled 10 finished 11 wanted
12 asked

B Either go through the table on the board with the whole class,
or put Ss in pairs to work out the rules. Make sure they understand
vowel, consonant, add, change, double (demonstrate these with
examples on the board).

Answers:
J' spelling examples
most verbs | add -ed started, talked, played, waited,
finished, wanted, asked
verbs ending in-e | add -d arrived, moved
verbs ending in change to tried
consonant + -y -ied
most verbs ending | double the stopped, travelled
in consonant + final letter,
vowel + consonant | then add -ed

C Point out/Elicit that the verb doesn't have -ed or -d on the end
in the negative because didn't already tells us it is a past form.

Answer: didn't

4A PRONUNCIATION -ed endings You could model the
examples for Ss to repeat, so they can feel and hear the difference
between the three endings. Then play the recording.

Answers:

/t/ talked, stopped, finished, asked

/d/ arrived, played, moved, tried, travelled
/1d/ started, waited, wanted

B Ss listen to the three groups and repeat after each group.

BA Before Ss start this, check when he was a boy (from about
4-12 years old), cry {(mime crying) and the whole time (all the time).
Ss work alone then compare answers in pairs.

Answers: 1 lived, moved 2 waited, didn‘tarrive 3 cooked, liked
& walked, closed 5 asked, didn't understand 6 watched, cried

B You could ask two Ss to demonstrate the activity for the class
first. Then when Ss change roles and it's Student A’s turn to read
out the sentences, suggest that they read them in random order.
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Optional extra activity

1 Ss complete the second part of the sentences with their own
ideas, e.g. He lived here when he was a boy, but he didn't like it.

2 Sschoose one of the people from the ‘record breakers’ texts
and imagine that it's the day after they broke the record. In
pairs, they tell each other what they did and ask each other
how they feel about it now, and why. Ss then report back to
the class about what their partner said.

> LANGUAGEBANK 7.2 p130-131

The Language bank reminds Ss that the past simple form is the
same for all persons (//you/he/she/it/we/they). It also highlights
when the past simple is used, i.e. for past events at a point in
time, or over a period of time in the past. Ss could do Ex 7.2A
and Binclass or for homework.

Answers:

A 2 Last weekend my father played tennis.

Last year Francisco worked in a shop.

Last night | studied English all night.

In 2009 my parents moved to Barcelona.

Yesterday the train stopped for half an hour.

Noriko emailed me yesterday, but she didn’t phone.
The film didn't start until eight and it finished at eleven.
James wanted to see the concert, but he arrived an
hour late.

| repeated the instructions because the students didn't
understand.

6 |tried to phone you last night, but you didn't answer.

SdUWNOUV™:W
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| SPEAKING |

BA Start by telling Ss to write the name of a friend or student
where the asterisks are. Give Ss a few minutes to write their
sentences in their notebooks. Circulate and help as required.

B/C You could demonstrate this by reading out one false and one
true sentence of your own for Ss to guess. Put Ss in groups of four
or five to do this. Monitor and note examples of good language use
and problems for praise and correction in feedback.

Optional extra activity

To give practice of the verbs in Ex 3A, Ss complete the
following sentences to make them true, then compare answers
in small groups:

Last week/weekend | arrived late for ...

On (day) | asked the teacher about ...

Last night | started dinner at ... and finished at ...

Yesterday | waited for ...

Last month/year/summer | travelled to ... with ...

When | was young | wanted to ...

Last year/week I tried to ...

Homework ideas

» Sswrite their diary for the last week, including at least two
sentences about each day, e.g. On Monday morning| ... In the
evening | ... Tell them that some verbs are irregular so they
should check past forms in their dictionaries.

+ Workbook: Ex 1-4, p47-48

HOW WAS IT?

Introduction

Ss practise giving opinions, using positive and negative adjectives.
They also practise listening and learn to use intonation to show
feelings.

SUPPLEMENTARY MATERIALS
i Resource bank: p167 and p168

Warm up

Review adjectives to describe feelings. Divide the class into two
teams, then bring one member of each team to the front of the
class and sit them with their backs to the board. Tell the teams

to look at the word you write on the board and help their team
member to guess what it is: they can do this by giving verbal clues
or by miming. When one of the people with their back to the board
calls out the word, they win a point for their team, and the next
member from each team comes up to guess the next word, and
soon.

Adjectives: happy, cold, tired, hungry, ill, angry, surprised, unhappy,
thirsty, well, scared, bored, interested (leave out the last two if you
feel your Ss will get confused between bored/boring and interested/
interesting).

A5 [[e]'l ASKING FOR AND GIVING OPINIONS

1A Put Ss in pairs to discuss the photos and remind them to use
some of the adjectives to describe feelings. Ask a few pairs to share
their ideas about the photos.

Answers: A in a restaurant; happy (about the food), hungry
B at a party; happy, excited € at the cinema; surprised, scared,
interested

B Tell Ss to write F, P or R next to each number (1-3). Play the
recording.

Answers: 1F 2R 3P

C Give Ss a few moments to look through the phrases before you
play the recording again. Then Ss can compare answers in pairs
before checking with the class.

Answers: 1d) 2f) 3e) 4c¢) 5b) 6a)

Unit 7 Recording 8 |

Conversation 1

: Hey, Emma, let's go!
What?

Let’s go!

: Why? What's the problem?
: This film.It's terrible.

: Really? | think it's all right.
Oh, come on. Let’s go.

No, | want to stay.

Ssshhh!

: Have some popcorn.

No, thanks.

onversation 2

How was your steak?

: Delicious, just right. | really liked it. How was your chicken?
Urgh, | didn't like it. It wasnt very good.

Oh well, here’s the ice cream. Thank you.

What do you think of the ice cream?

: Mmm. It's fantastic!

: Yes, this is good.

POPPRPOIRPOPIONOPORPORPDR
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Conversation 3

A: Hi, Emma. How are you?

B: Fine, thanks and you?

I'm OK. Um, were you at Warren's party yesterday?
Yeah.

How was it?

: It was all right ...

But...?

Mmm. Well, it was boring - there weren't a lot of people there.
Ah.

So where were you?

Ah, well. lwent to Adam’s party.

Adam’s party?

Yeah.

I didn’t know about it.

Uh, sorry ...

Oh. How was it?

Er ... it was very good.

POPODRPOPPPOIRPOROR

2A You could go through part B of the first question with the
class as a further example. Ss work alone or in pairs on the rest of
the questions and answers.

Answers:

1 B: Delicious, just right.

2 A: How was your chicken?  B: It wasn't very good.

3 A: What do you think of the ice cream?  B: It's fantastic!
4 A: How was the party? B: It was boring,

B Elicit/Remind Ss that we usually stress the words that carry the
message of the sentence or phrase. Give them a minute or two in
pairs to decide on the stressed words.

Answers:

1 A:How was your steak? B: Delicious, just right.

2 A: How was your chicken? B: It wasn't very good.

3 A: What do you think of theicecream? B: It’s fantastic!
4 A: How was the party? B: It was boring.

C When Ss repeat the questions, encourage them to start with

a high pitch (to show interest), and to use the weak form /waz/
for was. To help them to do this, you could start by modelling and
asking them to repeat How - steak? How - chicken? What - think -
ice cream? How - party? then add the rest of the question without
changing the rhythm, so the unstressed words are 'squashed in’
between the stressed ones.

D Point out that Ss need to stress the adjective in the answer.
Monitor the practice, so you can give Ss feedback on their
pronunciation afterwards.

> LANGUAGEBANK ?.3 p130-131

Ss could do Ex 7.3 in class after Ex 2 or for homework.

Answers:
Conversation 1
A: Hi, Sally. How was the film?
B: It was fantastic/very good, really great.
A: Who was in it?
B: Tom Hanks.
A: How was he?
B: He was fantastic.
Conversation 2
A: What do you think of the chicken?
B: It's not very good - really awful.
A: Oh, I'm sorry.
B: How’s your steak?
| A: I thinkit's OK.
| B: And this restaurant is very expensive.
A: Yes, it is!

\LoleI.\:IV]W-VA@ ADJECTIVES

3A Go through the examples with the class, checking that Ss
understand what the symbols +, - and +/- mean. Then put Ss

in pairs to help each other with the meanings of the adjectives.
Encourage Ss to discuss the meaning together first, before
consulting their dictionaries. As you go through the answers, if Ss
ask about the difference between boring/bored and interesting/
interested (bored was introduced in unit 2), give them examples
to show that bored/interested are for feelings, whereas boring/
interesting describe places and things, e.g. The Taj Mahal is
interesting. The book was boring.

Teaching tip

Ss can benefit from using an English to English dictionary, even at
very low levels. Although it’s challenging for them to understand
an explanation in English, it will expose them to more English and
be more memorable for them.

Answers:
+ - +/-
great not very good | not bad

delicious boring
interesting | awful

B Tell Ss to write VG, VB or F next to the appropriate words in the
table, and encourage them to help each other. When checking the
answers, to avoid Ss making mistakes by saying very delicious, etc.
you could write on the board:

delicious = very good v/ vesy delicious

Then check by asking Is it OK to say ‘very delicious’? (No.)

Answers: 1 (VG) fantastic, great, delicious, interesting
2 (vB) terrible, awful, not very good 3 (F) delicious

C You may want to give Ss a chance to predict where the stress
goes before you play the recording.

Answers: terrible, fantastic, great, delicious, not very good, boring,
interesting (NB: This is usually pronounced with three syllables: Ooo.),
awful, not bad

D Direct Ss to the example, then give them a minute or two to
give their opinions in pairs.

Optional extra activity

Put Ss in pairs and direct them to the photos in these previous
lessons: 1.4, 2.2, 3.4, 4.1, 44,62, 6.4

Ss ask each other for their opinions:

A: What do you think of the ...?

B: Ithinkit's ...

4A You could give Ss some ideas:

person: an actor, a singer, a politician

place: acity, a country, a shop, a café, a street

thing: a sport/game, a type of food, a drink, a book/magazine/
newspaper, a type of music

B Demonstrate by saying the name of something yourself and
pointing out that Ss should close their books while they're trying
to guess (this will be more challenging because they'll have to
remember the adjectives). Ss could report back at the end of this
activity about something they have in common, e.g. We both think
R&B is great.
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[> PHOTOBANK p145

There are nine more adjectives with their opposites in the
Photo bank. Ss could do the exercises at this stage of the
lesson, before the speaking practice (Ex 6 and Ex 7) or for
homework.

Answers:

A2l 3A 4F 5C 6D 7G 8H 98B

B 1far-near 2soft-hard 3 heavy-light & dark- light
5 long - short 6 full -empty 7 expensive - cheap
8 noisy — quiet 9 fast - slow

[TV R(el SHOW FEELINGS

5A Point out that Ss need to listen carefully to the answers to the
questions, then play the recording.

Answers: 1 + 2 - 3+ &4 -

B PRONUNCIATION intonation Play the first conversation again
and check that Ss can hear that the voice is high. As you check the
answers, ask Ss what difference the high or low voice makes to the
opinion (i.e. positive versus negative).

Answers: 1 H 2L 3H 4L

—
speakout TIP

Read the information with the class and demonstrate the
difference between the two intonation patterns. You may need

to exaggerate the voice movement in order for Ss to hear the
difference easily. You could use your hand to show that the positive
intonation starts much higher than the negative one.

C Demonstrate by inviting one or two Ss to ask you a question
and answering with high or low intonation. In each case, ask Ss
whether you sounded positive or negative. Then Ss can give each
other feedback on their intonation while they practise this in pairs.

Teaching tip

An effective way of providing Ss with feedback on their intonation
is for them to record themselves. You could encourage them to
use their mobile phones to record themselves, then play back the
recording and comment on each other’s intonation.

| SPEAKING

BA Start by eliciting some names of films that are showing
currently and the names of the main actors in them. Also direct

Ss to the example and point out that gois an irregular verb and

its past form is went. Give Ss a few minutes to write out the lines

of the conversation in their notebooks or, for stronger classes, Ss
could work in pairs and say the lines without writing them.To check
the answers, you could either elicit the lines and model them for

Ss to repeat (if your Ss aren't very confident) or you could give Ss
the complete conversation as a key for them to check their answers
against.

Answers:

A: Where were you last night?  B: | went to the Adele concert.
A: How was it?  B: It was fantastic! | loved it.

A: How was Adele? B: She was great.

A: Yes, she's very good. B: And you? Where were you?

A: | went to the cinema to see (name of film). B: How was it?
A: it was OK but (name of actor/actress) was great.

Culture note

Adele is a British singer and songwriter. Her first two albums
were 19 and 21: the success of 21 earned her many mentions
in the Guinness Book of World Records. In 2013 she received an
Academy Award, a Grammy Award and a Golden Globe Award
for her song Skyfall, which she wrote and composed for the
James Bond film of the same name

B Ss could work with new partners to role-play the conversation.
Encourage them to look up from the page as much as possible, so
they can concentrate on their intonation, rather than reading the
prompts.

C start by eliciting some names of restaurants and bands/singers,
and types of class, e.g. art class. Tell Ss to practise the conversation
once with the prompts, changing them as necessary, then to close
their books and try to remember as much as they can. Monitor and
note down examples of good language use and problem areas for
praise and correction afterwards.

? Ask Ss to walk round the room with a notebook and talk to at
least three different people about their weekends. They should
make a note of the people’s names, where they went and their
opinions. in feedback, ask a few Ss to report back on what they
found out and what different people had in common. Monitor
the activity and note down examples of good language use and
problem areas for praise and correction in feedback.

Optional extra activity

Put the following prompts on the board for Ss to talk about:
café: coffee, cake

holiday: hotel, weather

match: referee, crowd

conference: people, hotel (NB: How were the people?)
cooking class: teacher, food

Encourage Ss to use adjectives from the Photo bank exercises to
help them describe their experiences, e.g.

A: Where were you last weekend?

B: I went to a football match.

A: How was it?

B: it was great! The crowd was very noisy!

Homework ideas

e Check that Ss have the email address of at least one other
person in the class. Ss write an email to another student
in the class telling them about something they did at the
weekend and giving their opinion on it. They finish the email
by asking about the other student’s weekend, and the other
student replies.

¢ Workbook: Ex 1-3, p49
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THE CHILEAN MINERS

Introduction
Ss watch an extract from a news programme about the rescue of
thirty-three miners from a mine in Copiapo, Chile, in 2010. Ss then
learn and practise how to discuss the order of events in history and
write questions for a history quiz.

SUPPLEMENTARY MATERIALS

i Ex 4B: bring in material about important events in history for

¢ Ss to use to write a quiz.

Warm up

Use the photo to lead in to the topic with the class. Ask Ss who the

men are and where they work (miners, a mine). Then put Ss in pairs
to discuss:

Is it a good job? Why/Why not?

Is it easy or difficult? Why?

What about a miner’s wife and family?

In feedback on the discussion, elicit dangerous and accident (these

words have been introduced in lesson 6.4), then ask if Ss know any

examples of accidents in mines.

DVD PREVIEW

1A Look at the example and elicit/point out that drill is a noun
and a verb. Put Ss in pairs to help each other, and use their
dictionaries (preferably English-English) to check the vocabulary if
necessary.

As you go through the answers, you could check the meaning and
pronunciation of the following words, underlining the stressed
syllables and asking questions that test whether Ss understand the
meaning:

tunnel — Where else do you see a tunnel? (on a road or railway)
microphone — Which other people use microphones? (singers,
politicians)

surface - touch the surface of your desk

accident — When do you sometimes see accidents? (on a road, e.g. two
cars, a car and a bike).

Answers: Btunnel Cminer Dunderground E surface

F note G microphone H accident

B Tell Ss the programme is about some miners in Chile: they
were in an accident, but people rescued them (mime rescuing
someone from a dangerous situation). Focus Ss on the summary
and establish that they need to read the programme information
and write a number in each of the three gaps in the summary
below. For weaker classes explain that the numbers answer these
questions: How many miners were in the accident? How many days
were they underground before the rescue? How many days did their
families wait to know if they were alive? Ss check answers in pairs.

Answers: 33,69, 17

DVD VIEW

2A Focus Ss on the three choices and emphasise that they are
watching to see who was the last man out. Play the DVD.

Answers: the boss

B Check that Ss understand the words in the box and the
following words from the sentences: healthy (not ill), positive (not
sad, confident). Ss complete the sentences in pairs or alone.

Answers: 2worked 3 families &rescue 5travelled 6 days

€ Focus Ss on number 1 and ask Who is ‘they'? The miners? Their
families? The workers? Then put Ss in pairs to discuss the rest of the
underlined words. Play the DVD again or direct Ss to the script to
check their ideas.

Answers: 1 workers, therescue team 2thenote 3 the miners
4 the miners’ families 5 the trip from the mine to the surface
6 Luis Urzua, the last man out

Optional extra activity

Ss work in pairs and prepare a role-play between a rescued
miner and a news reporter. You could give some prompts for
possible questions for the interviewer, e.g.

Tell us about your life in the shelter.

Was it (difficult/boring)? Why?

Tell us about your feelings in the first days/after (four) weeks/when
the rescue started.

How do you feel now?

Give Ss time to prepare and practise the role-play, providing
help with vocabulary and grammar as required. Then invite a
few pairs to act out their role-play for the class.

DVD 7 The Chilean Miners bl

2010, near Copiapo, Chile. The San josé Mine. Thirty-three men.
Sixty-nine days. This is their story.

August the ffth, 2010. It was two otclock in the afternoon. Thirty-three
miners were underground, seven hundred metres underground.
There was a bad accident in the mine. Were the men dead or alive?
Workers started to drill down. They listened to microphones, but
nothing.

August the twenty-second, 2010, day seventeen.

Finally, there was a note. It was from the miners; ‘We are well in the
shelter, the thirty-three’ The men were safe. The rescue wasn't easy,
the drills worked day and night.

The miners worked to keep healthy and positive. The miners’ families
watched and waited. The world watched with them.

October the twelfth, 2010, day sixty-eight.

The tunnel was finished. The rescue started. It was eighteen minutes
from the mine to the surface.

At twenty past eleven at night, the first man arrived to meet his
family and friends.

Then, one by one, the miners travelled to the surface.

October the thirteenth, 2010, day sixty-nine.

Twenty-four hours later, the last man arrived. He was the boss, Luis
Urzua. After sixty-nine days, the miners were free.

speakout doaquiz

3A Start by checking that Ss can say the years on the timeline
correctly, i.e. nineteen sixty-nine, two thousand and seven, twenty
eleven, etc. Also check that Ss are familiar with the four events
to some degree. Give Ss time to discuss all four events and mark
them on the timeline.

Teaching tip

Ss could record themselves (e.g. on their mobile phones)

discussing where to put the events on the timeline so they can
later (after Ex 3C) listen and compare what they said with the

key phrases. The idea is that when they do the same type of

task again (in Ex 3D) their language use will improve. They could |
record themselves again and compare the two recordings.
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Culture notes

Nelson Mandela died at his home in Johannesburg on

5 December 2013.

The Japanese tsunami in 2011 killed nearly 16,000 people.
Some of the waves were over forty metres high. The earthquake
moved the main island of Japan 2.4m east, shifted the earth on
its axis by 10-25cm and caused 3 nuclear accidents. It was the
most expensive natural disaster in history, with an estimated
economic cost of US5235 billion.

Google is an American company best known for its search
engine. It was founded by Larry Page and Sergey Brinin 1996.
The first man on the moon was Neil Armstrong, on 21 july
1969. As Armstrong stepped onto the surface of the Moon he
said, ‘One small step for man, one giant leap for mankind.’

B When Ss have listened to the recording, you could find out how
many pairs got all four answers right.

Answers: a) Nelson Mandeladied 2013 b) Google started 1996
¢) Japanese tsunami, 2011  d) the first man on the moon, 1969

C Give Ss a few moments to read the key phrases. Then play the
recording again for Ss to tick the phrases, including the correct
options inside the brackets.

Answers:

Which was first? v

| think [the Japanese tsunami] was [first /next].

Yes, | agree. v/

| don't know./'m not sure. v

No, Google was [before v//after] the Japanese tsunami. v/
Which date? v

| remember it well. v

Let’s check the answers. v/

We were [right ¢/ /wrong ¢| about [three answers v/Google v].

Optional extra activity

To give Ss some practice of the key phrases before they start
doing the history quiz, make a copy (large enough to display on
the board) of the phrases with gaps, e.g.

Which was 2

I think [the Japanese tsunami] was [first/____ ]

Yes, | ;

I don't _/I'm not.
No, Google was /
Which ?

| remember it

Let’s the answers.
We were [right/ ] about [three answers/Google).

Tell Ss to close their books and elicit the complete phrases
from the class, one at a time, prompting the class to repeat the
phrase in chorus and/or individually.

the Japanese tsunami.

D Put Ss in small groups of three or four and direct them to the
quiz. Remind them to use the key phrases, both for doing the quiz
and for checking their answers. Monitor and note down examples
of good language use (especially of the key phrases) and any
problem areas for praise and correction afterwards. Invite groups to
report back to the class about which dates they got right/wrong.

Unit 7 Recording 11 N

: OK, so which was first?

: | think the first man on the moon.

Yes, | agree. But which date - 1969 or 1975?

: | think it was 1969.

OK, let’s put that. So, what was next?

I think Google started.

I'm not sure. Maybe the Japanese tsunami?

No, Google was before the Japanese tsunami.

OK. Which date?

Erm ... 1987, | think.

Was there internet in 1987?

Sure. Well, | think so. Maybe.

OK. 1987.

And | think the Japanese tsunamiwas next, in 2011.

Not 2007?

No, 2011. | remember it well because I was in London at that time.

OK, so that’s 2011. And Nelson Mandela?

He died in 2013, | think.

: 2013. Right, let's check the answers

: OK, we were right about three answers. The first man on the
moon was in 1969, the Japanese tsunami was in 2011 and Nelson
Mandela died in 2013.

: But we were wrong about Google?

: Yes. Google didn't start in 1987. It started in 1996.

PRPOIPOIRPOIRPOIPIPORIPIRPOR
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writeback a hist_o_rmuiz

4A You could go through the quiz with the whole class (e.g.
divided into two or three teams), or put Ss in pairs to discuss it.
Then check the answers at the bottom of the page.

B Direct Ss back to the quiz in Ex 4A and focus on the beginning
of the questions, i.e. When were ...? Which ... was ...? Why was ...?
What was ...? Elicit some other possibilities, e.g. Who was ...7

Where was ...? (NB: Ss can only write questions with was/were: try
to direct them away from making questions in the past with any
other verbs. Ss could research their questions on the internet if
there is access in class, or on their phones. Otherwise, you could
bring in some material, either printed from the internet, e.g. via a
search such as: important historical events in the 20th century, or
from reference books.)

Ss work on their questions and multiple-choice answers in pairs.
Circulate and help as required, especially with the word order in the
questions. Ss could also practise asking their questions in the same
pairs to build their confidence and check their pronunciation.

€ Move Ss around so that they have new partners and give them
time to ask each other their questions and check each other’s
answers.

Homework ideas

Ss choose five famous people from history and write their
names at the top of a piece of paper. Then they write a short
paragraph (three or four sentences) about each of them, e.g.
He/She was from ...

He/Shewas a....

He/She lived in ...

He/She worked/played/travelled/liked/wanted/invented ... (one
or two sentences about what the person did/was famous for)
His/Her first name was .. .

He/She died in ...

The paragraphs should be in a different order from the names
of the people. in the next lesson, Ss exchange their pieces of
paper and try to match the people with the paragraphs.
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LOOKBACK
| PAST SIMPLE: WAS/WERE |

1A Tell Ss they need to write the name of another student next
to each statement 1-8. Give them a few minutes to write the
guestions in their notebooks: point out that all the questions
should use the positive form of the verb, even when they want a
negative answer.

Answers:

Were you tired this morning?

Were you in the town/city centre at the weekend?
Were you here in the last class?

Were you in a café before class?

Were you on a train at eight o'’clock this morning?
Were you late for something yesterday?

Were you ill yesterday?

O~NOWVMESWN

B Demonstrate how the activity works by inviting three Ss to ask
you the first three questions. Answer No, Iwasn't to 1 and 2 and
Yes, I was to 3, and ask Ss where they should write your name (i.e.
next to number 3, but not 1 or 2). Point out that Ss should write
the names of the people they find on the left of the statements
in Ex 1A. Put Ssin groups of six or, preferably, ask Ss to stand up
and walk around asking their questions: in this way they will talk
to more people and have more chance of getting an answer to all
their questions. Encourage Ss to give reasons for their answers, e.g.
Were you here in the last class?

No, I wasn't because | was at the dentist.

When Ss have finished, ask some of them to tell the class what
they found out.

DATES

2A You could ask a student to come and write the dete on the
board and ask the rest of the class to check it.

B You could do the first date (for yesterday) with the class as an
example. Then give Ss a few minutes to write the other dates,
working alone.

C Demonstrate this by asking a student to say one of the time
phrases, and choose another student to say the appropriate date.
Then put Ss in pairs to continue.

D Give Ss time to write their dates, then repeat Ex 2C. For stronger
classes you could ask Ss to do this orally, without writing their list
of dates first.

[ ACTIONS |
3A You could run this as a competition in teams. Write or display
the words on the board, one at a time. When a team member
guesses a word, they put up their hand or ‘buzz’ to answer, then
they have to both say the word and spell it correctly to win a point.

Answers: 2talk 3try &arrive 5stop 6travel 7 start

8 walk 9 movehome 10 play tennis

B Look at the example with the class, then give Ss a few minutes
to complete the sentences, working alone.

Answers: 2 arrive 3 starts 4 talks 5walk 6travel 7try

8wait 9playtennis 10 stop

C Demonstrate this by telling Ss one sentence which is true for
you and changing another to make it true. For stronger classes,
tell Ss to change the sentences orally, rather than writing them out
in full.

PAST SIMPLE: REGULAR VERBS

4A Start by eliciting the three ways of making the past of regular
verbs: add -ed, add -d, change -y to -ied. When you go though the
answers, check Ss’ pronunciation of the past forms, i.e. watched,
asked, stopped /t/, waited, studied /1d/, phoned, played, tried /d/.

Answers: 2 waited 3 phoned 4asked 5 played 6 studied
7 stopped 8 tried

B You may want to give Ss some repetition practice of When was
the last time you ...? and make sure that they're using the weak
form /waz/. Go through the example or demonstrate the activity
yourself, showing Ss that they should explain what happened, as
well as saying when. (NB: If Ss haven't done the action, they can
answer never.)

ADJECTIVES

SA You could run this as a race in pairs. The first pair to finish put
their hands up, then read the word and the missing vowels only,
e.g. terrible: e, i, e. If they make a mistake, another pair can take
over, and so on.

Answers: 1 terrible 2 delicious 3 interesting 4 awful
5 fantastic 6 boring 7 great 8all right 9 not very good
10 not bad

B Point out that Ss can either agree with each other and use
adjectives with a similar meaning (as in the example) or disagree,
eg.

A: The concert was terrible!

B: Oh no, I think it was great!

OR AND ® ON

B6A Give Ss a few minutes to number the sentences, working
alone.

Answers:

1 A: Hi, Pete, how was the restaurant last night?

2 B: It wasn't very good.

3 A: Why not?

4 B: Because the food was terrible. And how was the film?

5 A: It was great, really good. Hey, what do you think of our new
manager?

6 B: He's not bad.

7 A: Yes, | think he’s all right, too.

B Give Ss time to practise the conversation once or twice
(swapping roles), then put the following prompts on the board.
Ask Ss to close their books and practise the conversation again,
using the prompts:

restaurant? not/very good food/terrible

film?  great

new manager? notbad allright

BBC interviews and worksheet

Where were you on your last birthday?

In this video people talk about their birthdays, what they
usually do on that day and what they did on their last birthday.
This material allows Ss to consolidate and recap vocabulary
areas including family, dates and places, and the past simple
form of be.



OVERVIEW

READING | read about how people met their friends
GRAMMAR | past simple: irregular verbs
PRONUNCIATION | sounds: irregular past verbs
VOCABULARY | prepositions of place

SPEAKING | talk about first meetings

8.2 AGOOD HOLIDAY?

VOCABULARY | holiday activities

LISTENING | listen to a radio programme about holidays
GRAMMAR | past simple: questions

PRONUNCIATION | linking: did you?

SPEAKING | ask and answer about a good holiday
WRITING | use linkers soand because

8.3 WHEREISIT?

VOCABULARY | prepositions of place

PRONUNCIATION | word stress: prepositions

FUNCTION | giving directions

LISTENING | listen to someone asking for directions in
a supermarket

LEARN TO | use examples

SPEAKING | give directions in a supermarket

8.4 GUIDED TOUR B@EME o DVD

DVD | watch a BBC comedy about tourists in Spain
speakout | tell a bad holiday story
writeback | write a travel review

8.5 LOOKBACK

Communicative revision activities

[BIBICIE INTERVIEWS
Where did you go on holiday last year?

In this video people talk about the holiday they had last
year. They describe holiday activities and say whether
they enjoyed themselves. The material could be used as a
lively introduction to the unit or, alternatively, at the end
of the unit as a means of consolidating the use of the past
simple (regular and irregular verbs), lifestyle vocabulary
and phrases for expressing opinions.

TEACHER’S NOTES
STRANGE MEETINGS

Introduction

Students practise reading and talking about meeting people
for the first time, using past simple irregular verbs (with a
focus on sounds that they have in common) and prepositions
of place.

. SUPPLEMENTARY MATERIALS

Resource bank: p169 and p171

i Warm up: prepare sets of cards for a vocabulary review
. (see notes).

Warm up

Review vocabulary related to places and holidays from previous
units and preview from the stories in this lesson. Write the
heading Places and Holidays on the board, then write the
following words randomly underneath it (alternatively make
sets of cards with the words on - one set per pair of Ss): a train,
avillage, a hospital, a guide, a café, a passport, a bus, a mountain,
a bridge, a waitress, scared, money, a town, a desert, hungry,

a tunnel. Put Ss in pairs and tell them to find eight pairs of
words. As you check the answers, you could ask Ss to explain
why the words are a pair. If Ss have sets of cards, they first
match the pairs, then use them to play a memory game: Ss put
all the cards face down in front of them, then take turns to turn
over two cards. If the cards make a pair, the student who turned
them over keeps them, if not he/she turns them back over in
the same place. The winner is the student with the most pairs
when all the cards have been picked up.

Answers:

atrain, a bus (you travel in them)

avillage, a town (people live and work in them)
a hospital, a café (places in a town)

a guide, a waitress (jobs)

a passport, money (things you need to travel)
a mountain, a desert (natural places)

a bridge, a tunnel (they carry a road)

scared, hungry (adjectives)

| READING

1A Elicit one or two examples for question 1, then put Ss in
pairs to think of more examples and discuss question 2.

Suggested answers:

1 at a party, at a cafeé, at a friend’s house, at school/university/
an evening class, at work, at the gym, on holiday

2 in the desert; a rope bridge; a hospital; a café

They are not usually places where you meet a new friend.

B Then tell Ss to read the stories and number them 1-4,
starting with 1 for the most unusual. Set a time limit for this, to
encourage Ss to read just to get the gist of the stories and to
discourage them from looking up unfamiliar vocabulary. Ss can
then discuss their choices in pairs or with the whole class.

C Tell Ss to cover the text before doing this exercise. They
could work in pairs and help each other to find and correct the
mistakes.

D Ss read the text to confirm the correct information, then
check again in pairs. (NB: If individual Ss ask you about any of
the irregular past forms in the text while they're reading, tell
them it’s a verb in the past and encourage them to guess which
verb it is. Reassure them that you are going to study these
verbs next)

sced ((00
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Answers:

1 The bus was in the meuntains (Sahara) desert.

2 Habib was wasn't the bus driver.

3 The bridge was in tadia Pakistan.

4 Cynthia and Anne were on the bridge for as-eur half an hour.
5 Jon was in a train car accident.

6 Jon was in hospital for a menth week.

7 Someone took Alison’s passpest money.

8 The waitress said, ‘Do you need menrey help?

(L .. PAST SIMPLE: IRREGULAR VERBS

2A You could use the first story to show Ss the difference
between regular and irregular verbs. First, ask Ss to underline the
examples of was/were in the story (there are two examples of was
and one of were), then the regular verbs (stopped, talked), then to
find a past form of a verb in the second line (had). Elicit the present
form of this verb (have). Establish that irregular verbs do not add
-ed in the past, but their form changes in different ways. Remind
Ss that, like regular verbs, the past form is the same for all persons.
Give Ss a few minutes to find the irregular verbs in the rest of the
text and compare answers in pairs. Check become by using a
timeline:

you meet > you talk + you like the person —* you become friends

B Play the recording for Ss to check their answers. Encourage

Ss to repeat the present and past forms together to help them
remember the combination. You could also put Ss in pairs to ‘test’
each other on the past or present form, e.g.

Student A: take Student B: took

Student B: broke Student A: break

Answers: 2came 3took & thought 5became 6 broke

7went 8had 9sat 10 said
T~
speakout TIP

Before Ss read the Speakout tip, you could ask them how they can
find the past simple form of anirregular verb and establish that
any good dictionary will have thisinformation. Give Ss a minute

to read the tip and emphasise the importance of keeping good
records of past forms in their notebooks, so they can find them
easily and try to use them whenever possible. Suggest that they
keep a separate section of their notebooks for verbs and their past
forms, and/or that they group verbs on different pages according
to topic (e.g. travel and holidays, work, friends and family, etc)). Give
Ss a few minutes to record the five verbs: drive - drove,

eat - ate, see - saw, give — gave, put — put.

C PRONUNCIATION sounds: irregular past verbs Read through
the examples so that Ss can familiarise themselves with each
sound. Tell Ss to write four more verbs from Ex 2A and five from
the Speakout tip next to the correct sound. Encourage them to
work in pairs and say the verbs to each other. Play the recording for
Ss to check their answers.

Answers: 1 /e/went, said, ate 2 /e1/ became,gave 3 /u/ put
4 /&/sat 5 /au/ drove 6 /3:/ saw

D Give Ss a minute or two to find the example in the text (it's in
Alison’s story). Establish that, as with regular verbs, didn't indicates
the past, so the main verb stays in its infinitive form.

Optional extra activity

Ask Ss to find three ways of saying be very good friends in the text:
be/become friends for life

be/become great friends

be/become (instant) best friends

Ss can make a note of these to use in the speaking practice (Ex 6).

> LANGUAGEBANK 8.1 p132-133

Give Ss a few minutes to look at the summary and examples
and the list of common irregular verbs. You could use Ex 8.1A for
basic practice in manipulating the positive and negative past
forms. Ex 8.1B is another story about an unusual place to meet:
when Ss have completed the story and checked their answers,
they could work in pairs and take turns to close their books and
try to remember as much of the story as they can.

Answers:

A 2take 3say 4&thought 5 became 6 sat

B 2went 3became 4saw Sdidnthave 6 had 7 broke
8gave 9ate 10had 11 drove

3A Tell Ss to read the stories quickly and decide which two people
from the stories are speaking.

Answers: Habib and Claudia

B Give Ss a few minutes to complete the stories, working alone.
As you go through the answers in feedback, check spelling and
pronunciation of the past verb forms.

Answers:

1 2came 3didn't want
8 thought 9 became

2 1worked 2saw 3went 4said 5didn't have
6 didn't know 7 sat 8talked 9 gave

4 asked S5drove 6 met 7 stayed

C Put Ssin pairs and focus them on the example, then give them
a couple of minutes to change three things in their stories.

D You could demonstrate this by starting to tell story 1 as in the
example, and indicate that Ss should say Stop! and correct you.

Optional extra activity

Refer Ss to the story in the Language bank Ex 8.1B, about how
a man met his wife, Manuela. In pairs, Ss rewrite the story from
the point of view of Manuela. Tell them they can invent any
extra information they need, e.g. One Saturday afternoon in 2008
I was on a mountain in Scotland. I lived near the mountain and

| often walked there ...

Two or three pairs then read out their stories and see what's
similar/different about them.

VAol IS]W-V A8 PREPOSITIONS OF PLACE

4A You could go through these sentences with the whole class,
referring Ss back to the photo for on a bridge, and reminding them
that we use in for towns, cities and countries. You could also explain
that we say at work, at school for places we go to regularly. See
more about at versus in below.

Answers: 1on 2in 3at

B Give Ss time to look carefully at the word webs and help each
other decide on the correct preposition. If Ss ask whether it's also
possible to say in Dublin airport, you could demonstrate, e.g. by
drawing a box with sides and a person inside it, that with some
places (also station, café, restaurant, office) we use in if we think of
the space as three-dimensional, but we use at if we think of the
place as a point, like a point on a map.

Answers: 1at 2in 3 o0n
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Optional extra activity

Ss look back through the stories in Ex 1 to find other examples
of in and add them to the word web.

(Answers: in the desert, in a village, in hospital, in a car accident,
in my room, in a café)

5A Ss work on the sentences alone, then compare answers in
pairs.

Answers:

2 I met one of my friends on the internet.

3 I went on holiday with a friend last year.

& | wasn't in class last week.

5 | was at a friend’s party on Saturday.

6 | had lunch with a friend in the city centre yesterday.

B Demonstrate this by making one of the sentences true for you.
Give Ss time to tickand/or change the sentences, then put them in
pairs to read out and compare sentences.

> PHOTOBANK p146

Use these exercises to give Ss further practice of the
prepositions in, on, at, as well as under and over. Ss could do
these for homework.

Answers:

A 1 Thecat'sonthe table.

There's a man under a car.

There’s a plane over the sea.

There are two elephants in a river.

I live at number sixty-six.

Rome is on the River Tiber.

I live in a flat under in Beijing.

We flew at over the Red Desert ...
Could you give me my glasses? They're ever on the sofa ...
Let’s meet in at the crossroads ...
Your keys are ia on the table ...

Our house is ever on the main road ...

s}
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| SPEAKING

BA Give Ss time to prepare their timeline and to make notes
about how they met each person (e.g. what they did, what they
said, etc) and why they liked them. Encourage Ss to look back at
the stories in Ex 1 and Ex 3 for ideas.

B Put Ssinto groups of four to six and invite a stronger student
in each group to start talking about their timeline. Encourage

the listeners to ask questions. Monitor the nractice and make
notes of good language use and any problemareas for praise and
correction afterwards.

(NB: For the next lesson, ask Ss to bring in some photos from their
last holiday: these could be photos downloaded from the internet
of the place(s) they went to, or their own personal photos. They
could also bring a map which shows the location of the place(s)
they went to.)

Homework ideas

e Ss write a story for a class competition about how they met
a friend (the winning story is the one with the best use of
English). Ss should use the stories in Ex 1 and Ex 3 as models
and write about five sentences, starting with In/On ...,
in ..., continuing with what they said/did and ending with
a sentence about becoming friends.

* Workbook: Ex 1-6, p50-51

A GOOD HOLIDAY?

introduction

Ss practise listening to people talking about good and bad
holidays. They practise talking about holidays (using vocabulary
related to holiday activities) and past simple questions. They also
learn how to use linking in past simple questions and the linkers so
and because in writing.

i SUPPLEMENTARY MATERIALS

{ Resource bank: p170

¢ Warm up (option 2): bring/download some world maps and

i maps of the country you are in.

Ex 6B: bring in some photos from your last holiday.

Warm up
Lead in to the topic of holidays (2 options).

1 Write the heading Holidays on the board, with three subheadings
underneath it: Places, Activities and Things. Put Ss in small
groups and tell them they have three minutes to write as many
words/phrases as they can think of for each heading. After
three minutes, elicit answers to the board, checking any words/
phrases that you think will not be familiar to everybody.

Some possible answers (this will depend on your Ss’ prior
knowledge):

Places: airport, hotel, beach, station

Activities: travel, relax, read a book, swim, ski, go shopping
Things: passport, ticket, dictionary, bag, suitcase

2 Write Good places for a holiday on the board. Put Ss in groups
and give half the class world maps and half the class maps of
the country you're in. Tell them to find good places for a holiday
on their map and be prepared to tell the class why they think
the places are good. After about five minutes, invite the groups
to share their ideas with the class.

VLoV VWNAE HOLIDAY ACTIVITIES

1A Prompt Ss to ask you the questions. In your answer, include an
explanation of when and where you went and why it was/wasn’t a
good holiday. Then put Ssin pairs to do the same.

B Before Ss start the activity, check local Oo (from the place or
area) and the pronunciation of building (the u is not pronounced).
Ss can work alone or with a partner on the matching activity. As you
go through the answers, you could ask Ss for examples of the local
food from their area.

Answers: 2d) 3a) 4b) 5g) 6h) 7e) 8f)

C Give Ss aminute or two to discuss the pictures.

Answers: see old buildings, go camping

D Demonstrate this with a strong student, showing the class that
they should take turns to be A and B, so they both get practice in
saying the complete phrases. When Ss have finished, check the
past forms of all the verbs. Then Ss can repeat the activity, this
time adding a pronoun and changing the verb to the past form,
eg.

A: old buildings.

B: I saw them.

E Give Ss afew moments to read the example, then put them in
pairs to ask and answer. Afterwards, ask two or three Ss to report
back about their partner.




TEACHER’S NOTES

LISTENING

2A Give Ss a few minutes to read through the list and decide on
their order. Tell them to be prepared to justify their choices. Check
sightseeing (visiting famous/beautiful/interesting places).

B You could demonstrate this by telling Ss which holiday you put
first/last and indicating that they should ask you why. Justify your
choice. Put Ss in pairs to compare and justify their choices. They
could then report back about any choices in common, e.g.

We both put b) a holiday in Surfer’s Paradise for number one.

3A Tell Ss that they'll hear different people talking about the
holidays in Ex 2A and that they should just listen for whether each
holiday was good or bad.

Answers: a)G b)B ¢)B d)G e)G

B Give Sstime to read through the sentences and check lose/lost

(mime searching for something in your pockets/bag) and lunch vs

dinner (midday vs evening meal). Also remind Ss that get to/got to

=arrive(d) in. Ss can work in pairs to help each other remember the
correct information before listening again to check.

Answers: 2 television 3 passport &4food 5got 6 dinner
7 Chinese 8 spoke

Unit 8 Recording 3 _Til

A: Welcome to Good and Bad. This week we talk about holidays -
good holidays and bad holidays. Our hotline is 123 2222. And
here’s our first caller. Hello, Ken?

Hi.

: So, tell us about your two holidays.

: Yeah, well my family went camping in Canada when | was twelve.
We had one tent for six people, and we didn't have water or
electricity.

A: Oh, right. Did you like it?

: Yes, | did. It was ... fantastic. No TV, no internet ... we cooked on a
fire and played games.

: Sounds great. And your other holiday?

: Last year | went to Australia with my girlfriend, to Surfer's

Paradise. | lost my passport on the first day.

Sorry to hear that.

But the beach at Surfer’s Paradise was beautiful. The water

was fantastic. We went swimming and just relaxed ... but then

| ate some bad food ... fish ... and | became very ill. | was ill for

a week.
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A: Ow. So that was a bad holiday. But as you say Surfer’s Paradise is a
beautiful place.

B: Yes,itis.

A: OK, Ken. Thank you for calling. Next caller, Clare? Are you there?

C: Yeah, hello.

A: Hi. Tell us about your holidays.

B: Well, last year we went to France, on a group tour.

A: Oh, where did you go?

B: We went to Paris, but ... there was a problem with the plane. We

waited for ten hours at the airport. Then they said there weren't
any seats on the next plane. Or the next plane.

: Oh, no! What did you do?

: We went by train! We had five hours in Paris. We saw some
interesting buildings and a museum and then we came home.

: By plane?

: No, by train. We had dinner on the train. Expensive sandwiches!

: So that wasn't very good. How about your other holiday? The
good one?

C: Ahyes, it was in China. | was there for two months. | was alone, so

| met a lot of local people. They were very nice.
A: Did you speak English with them?
C: No, | didn't. | spoke a little Chinese and they liked that.

o>
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A: Great. Thanks, Clare. And next we have Dan. Hi, Dan.

D: Hi.

A: |s your first holiday good or bad?

D: Good - really good. | went to Peru. It was a walking holiday and it
was wonderful.

A: Why was that?

D: Well, | went with a friend and we ...

Optional extra activity

Tell Ss to read through the audio script and underline A’s
responses when the caller tells him something good or bad
about the holiday. (Answers: Good: Sounds great. Great.

Bad: Sorry to hear that. Ow. So that was a bad holiday. Oh, no!

So that wasn't very good.)

Then put Ss in pairs and tell them to take turns to say
something good or bad about a holiday. Their partner responds
with an appropriate phrase, e.g.

A: I had some fantastic food in ...

B: Sounds great.

LT VI PAST SIMPLE: QUESTIONS

4 A Play the recording once for Ssto listen to the questions and
answers, then again for them to complete the table. Point out that
did always comes before the pronoun in questions and thatin a
Wh- question, the Wh- word comes before did.

Answers:
Questions and short answers
like it [ v did.
Did - ike i es, || | di
speak [ English? | No, didn't
Wh- questions
Where | | go?
did | you |
What do?

B PRONUNCIATION linking: did you? Play the recording again
and ask Ss how the speaker says Did you ...?7 Highlight the way
that the final -d and initial y- merge together and make a‘j’ sound,
then model this for Ss to repeat. Play the recording again for

Ss to repeat the complete questions (paying attention to their
intonation) and answers.

| [> LANGUAGEBANK 8.2 p132-133

Give Ss a few minutes to read the Language bank and look at
the examples of Wh- questions. Highlight that the question
form is the same for regular and irregular verbs. You could
use Ex 8.2A for some basic question and answer practice with
| irregular verbs and Ex8.2B to review Wh- question words.

Answers:

A 2 A:Did, meet B: didn't, met
3 A:Did, cry B: did, cried
4 A:Did,see B: didn't, saw
5 A:Did, write B: did, wrote
6 A:Did,have B: did, had

Where did you go?

What did you eat?

What did you drink?

What did you watch?

When/What time did you come home?

oOVSsWwWN
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S5A Point out that Ss may need to add other words apart from
Did you, then tell them to write the questions in their notebooks.

Answers:

2 Did you have a good time?

3 Did you meet (your) friends last night?
4 Did you speak English yesterday?

5 Did you have breakfast this morning?

B Tell Ss to write the completed answers next to the relevant
questions in their notebooks.

Answers:

2 Yes, we did. We had a great time. We stayed in a good hotel.
3 No, I didn't. ) stayed at home and watched a film on TV.

4 Yes, | did. | spoke English with my teacher.

5 No, | didn't. } wasn't hungry and | was late.

C Give Ss a few minutes to think about their answers to the
questions. Before Ss start asking and answering in pairs, you could
put prompts on the board for the questions in Ex 5A and use them
to give Ss pronunciation practice, with a focus on intonation and
the linking in Did you ...? e.g. go / holiday / last year ?

> PHOTOBANK p146

Use these exercises to help Ss learn to talk about the weather.
Give Ss a few minutes to go through Ex 1A. For Ex 1B, give Ss a
few minutes to write their answers to the four questions, then
put them in pairs to ask and answer.

Answers:
2D 3E 4C SA 6B

| SPEAKING |

BA Go through the example, pointing out that the student’s
note /taly tells us the question starts with Where ...? Give Ss a few
minutes to work on the questions alone, then check answers in
pairs.

Answers: 2 Did 3 How &4 Where 5How 6How 7 What
8 Why

B If Ss have brought in photos from a holiday, they should refer
to them while they make notes for this speaking activity, and think
about when to incorporate them, e.g. to show who they went with,
the weather, what they did. If you brought in maps for the warm
up, Ss could use them to show where they went. Refer Ss to the
notes in Ex 6A and point out that they only need to write two or
three words. Give them time to prepare their notes, working alone,
and circulate to give help as required.

C You could demonstrate by inviting Ss to ask you about a good
holiday that you had and show them photos as you answer their
questions. Then put Ssin groups of four to do the same. Monitor
carefully and make notes of good language use and any problem
areas for praise and correction afterwards.

WL sO AND BECAUSE

PA Start by eliciting some ideas from Ss about mistakes people
make when they plan/book a holiday, e.g. they go in the summer
holidays and the hotel/plane is expensive, etc. Then give Ss
aminute or two to match the decision to the mistake. In the
meantime, write sentences 1-3 on the board.

Answers: 1¢) 23) 3b)

B Put the sentences on the board. Underline so and because and
establish that because answers the question why?

C write the two sentences on the board and go through the
answers with the class. Point out that so = that’s why (it gives the
reason).

Answers: 1because 2 so

D Point out that the first and second part of the sentence have
‘changed place’ You could go through the first sentence with the
class, then give Ss a minute or two to complete the other two.

Answers:

1 ... we went camping.

2 ... |thought the city was dangerous.
3 ... we were hungry.

8A Ss work on this exercise alone before comparing answers.

Answers:

1 Our plane was at three so we got to the airport at two.

2 | didn't book a hotel because | didn’t have time.

3 We went to New Zealand in July because we have school holidays
in the summer.

4 There was no mineral water so we drank the local water.

B Look at the example with the class and elicit a possible ending,
e.g. so we missed our flight. If Ss need some help with ideas for
situations 2-4, put the following prompts on the board:

2 sleep / car/ hotels / full

3 July / winter / New Zealand / weather / cold

4 ill /water / bad

C Tell Ss the bad holiday can be real or invented. They could also
use ideas from the radio programme in Ex 3. Elicit ways of starting
the email, e.g.

Hi! How are you? | arrived home from my holiday (yesterday) - it was
(terrible/awful)!

First, ... Big mistake ...! Then, ...

I'm happy/It's good to be home!

Where did you go on holiday? Email me about it!

Take care/See you soon.

Homework ideas
Workbook: Ex 1-5, p52-53
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TEACHER’S NOTES

WHERE IS IT?

Introduction

Ss practise listening to and giving directions and learn to use
prepositions of place with accurate word stress. They also learn to
use examples to explain word meanings.

SUPPLEMENTARY MATERIALS

i Resource bank: p172

Ex 7 (optional extra activity): prepare cards for students A
: and B (see notes).

Warm up

Review the names of things you can buy in a supermarket. Say /
went to the supermarket and | bought (bread) then indicate that

the nearest student should continue by saying f went to the
supermarket and | bought bread and (cheese). They choose another
student who has to remember the two things already mentioned
and add one more, and so on. If a student can't remember
everything, they say Pass and choose another student. To make it
more challenging, Ss say the items in alphabetical order. (NB: Avoid
using some because Ss haven't studied uncountable nouns.)

| SPEAKING

1 Check Where did you last buy some food? (= the last time you

bought food, where did you buy it?) Then focus Ss on the photo
of the supermarket and elicit some responses from the class to
question 1. Put Ss in pairs to discuss the questions.

\A0le?.\:10]W-NA @ PREPOSITIONS OF PLACE

2A Look at the example with the class, then put Ss in pairs to
match the other prepositions to the pictures.

B Play the recording for Ss to check their answers. With the class,
check the difference between in front of and opposite: the two
things/people are facing each other if they are opposite; near and
next to: next tois closer than near.

Answers: Ainfrontof Bbehind Cnextto D near
E on the left of F on the right of G opposite H between

C PRONUNCIATION word stress: prepositions Write the six stress
patterns in a row on the board and tell Ss to do the same in their
notebooks. Tell Ss to write the prepositions under the correct pattern
and play the first one on the recording as an example. Then play the
recording, pausing if necessary to give Ss time to think and write.
Ss check answers in pairs. Play the recording again for Ss to repeat.

Answers:
(0] Oo o0 Ooo 000 0o0o
near nextto behind opposite infrontof on the left of
between on the right of

D Ask two Ss to demonstrate the example, then Ss practise in pairs.

Alternative approach

Tell Ss to close their books. Use objects on your desk to show

Ss the eight prepositions in Ex 2A. One at a time, position the
objects and ask, e.g. Where’s the (key)? eliciting the preposition
from the Ss if possible. Ss then open their books and do Ex 2A.
Put Ss in pairs to practise with their own objects on their desks,
e.g. A says Put your pen on the right of your notebook and B
moves the objects into the correct position. Alternatively, Ss
take turns to tell their partner to stand in different places in the
classroom, e.g. Stand near the door/opposite the teacher.

3A Check window and picture before Ss read the sentences. They
tick the sentences that are true and check with a partner.

B Change one sentence with the class as an example, e.g. There
are some windows opposite the door. Ss work in pairs on the other
sentences. They could also add one or two sentences of their own
and read these out to the class.

Optional extra activity

In groups, each student draws a simple picture showing the
location of two or three items, e.g. a cat, a chair, a book. Then
they whisper a sentence describing the picture to the person
next to them, etc. until it gets back to the original student -
they then see if the sentence that came back to them is the
same as in the picture.

¥\ [eafle] ' GIVING DIRECTIONS

4A Give Sstime to read through the types of food and check
cereal (e.g. cornflakes) and snacks (small amounts of food you eat
between meals, at a party, etc.). Play the recording. Point out that
while Sslisten, they just need to write the numbers 2 and 3 next to
the appropriate food.

Answers: bread-2 cakes -3

B Establish that Ss write a letter for a section of the supermarket
next to each food. Using the diagram or a simple board drawing,
explain that opposite is used to describe two sections that are

across the aisle from each other. Play the recording again.
cakes a)

Answers: breade) cereald)

Unit 8 Recording 6

Conversation 1

: Excuse me, where’s the fruit?

: Do you see the vegetables over there?

: Vegetables? What are they?

: Vegetables ... you know, tomatoes, potatoes, carrots.
Oh, vegetables.

Yeah. Vegetables.

OK ... vegetables.

: The fruit's behind the vegetables.

Sorry?

You see the vegetables? They're in front of the fruit. Over there.
Let me check. The fruit's behind the vegetables.

: Yes, that's right.

Oh, OK. Thanks.

No problem.

PRPIPIRPIPORPOIRDR

Conversation 2

: Excuse me, where’s the bread?

Er ... Do you see the snacks?

: Snacks? | don't know ‘snacks’

Snacks, for example, chocolate, nuts and crisps.
Oh, I understand.

The bread is on the right of the snacks.
: Can | check? On the right of the snacks?
: Yes. Opposite the fruit.

Thank you.

: You're welcome.

PRrPPOPORPOR

Conversation 3

Excuse me, where are the cakes?

: | think they're near the snacks.

Near the snacks. Which way?

I'm not sure. | know the cereal is opposite the snacks ...
Cereal? What's that?

Cereal. Like Corn Flakes.

Er...?

: Erm, for breakfast. You have it with milk.
Oh, OK.

: Yes, so the cereal is opposite the snacks.

PRPOPPIPOPOR
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: OK, and the cakes?

: Ithinkthey’re on the right of the cereal
: On the right. Thank you.

: No problem. Or maybe ..

: Thank you!

>O>0D>

Optional extra activity

Use the diagram in Ex 4B. Tell Ss to write the names of each
type of food in the correct section and to allocate sections b)
and ¢) to meat and fish. Then Ss work in pairs and take turns
asking and answering Where’s the ...?/Where are the ...? It's
(behind) the .../They're (next to) the ... For more of a challenge,
tell the person answering that they need to give at least two
prepositions for each type of food, e.g. Where’s the cereal? It’s
opposite the drinks and in front of the cakes.

SA Ss could complete the conversation in pairs or working alone.
For stronger classes, you could tell Ss to cover the words in the
box and try to complete the gaps with their own ideas. (NB: At this
level, treat Let me check as a fixed phrase that we use to see if we
understand.)

Answers: 2where 3Do &4see Sover 6of 7Let 8behind

B Before putting Ss in pairs, you could model the lines of the
conversation for them to repeat in chorus, focusing on stress and
polite intonation. When Ss have practised the conversation once or
twice reading from the book, encourage them to try to remember
as much as they can or to write one or two word prompts for each
line. Then they close their books and practise again.

C Before Ss change the names of the food and the prepositions in
the conversation, tell them to write the names of each type of food
in the correct section on the supermarket diagram, and to allocate
sections b) and c) to meat and fish. Give Ss a minute or two to
change the conversation, then move them around so they are with
new partners. Then they take turns to role-play each other’s
conversations.

[> LANGUAGEBANK 8.3 p132-133

Give Ss time to read through the summary, including Can /
check? as an alternative to Let me check. Ss could then do Ex 8.3
and practise the conversation in pairs.

Answers:
| A: Excuse me, where is are the sweets?
B: Are Do you see the newspapers over there?
: Where?
: Over there, near of the snacks.
Oh, yes.
Well, the sweets are next to the newspapers, on the right.
: Can | check? They're on the left of the newspapers.
: No, they’re on the right.
: Ah, yes.Thanks a lot.
: No problem.

PRPORPOROR

(RF.V. LRl USEEXAMPLES

BA Before you play the recording, give Ss time to read the
conversations and try to predict the missing words. Play the
recording. Ss check answers in pairs.

Answers: 1 What 2 know 3example &that 5 Like

Unit 8 Recording 7

: Vegetables? What are they?
: Vegetables ... you know, tomatoes, potatoes, carrots.
Oh, vegetables.

Do you see the snacks?

: Snacks? | don’t know ‘snacks’.

: Snacks, for example, chocolate, nuts and crisps.
Oh, I understand.

: Cereal? What's that?
: Cereal. Like Corn Flakes, porridge.

PEPW PODPON PERH

—
speakout TIP

Before Ss read the Speakout tip, ask them to look through the
three conversations and find three ways of giving examples. Then
they can read the tip to check. You could also play the recording
again and pause after the person gives each example for Ss to
repeat. Point out that there is a pause after you know and for
example, so Ss intonation should rise on know and example. After
like there is no pause.

B Ss could practise the conversations twice, so they take turns to
be A and B.

C Demonstrate this with a strong student taking the part of A.
Check that Ss understand dairy.

[ SPEAKING |

PA Give Ss a few minutes to decide where to put the types of food
and to think about how to explain where they are in relation to the
other sections. (NB: Ensure Ss realise where theyre standing -

You are here - so they use behind and in front of accurately.)

B Do an example with the class first, showing Ss that they
shouldn’t show their diagram to their partner. Monitor carefully,
making notes of any good language use and any problem areas for
praise and correction afterwards.

Optional extra activity

Put Ss in pairs and explain that Student A is new to Student B's
city/town (i.e. the city/town where Ss are studying). A wants to
buy some things and asks B who explains where to find them, e.g.
A: Excuse me, where’s a good place to buy (pens)?

B: OK, go to (name of shop). It’s in (name) street, (next to/near) ...
Tell Bs that if they don't understand what A wants, they should
ask for examples.

Give As the following on a card/slip of paper: You want to buy
crockery (plates, cups, bowls); jewellery (rings, earrings, bracelets);
stationery (paper, pens, pencils).

Then Bis the new person in town, withthe following on a
card/slip of paper: You want to buy toiletries (soap, toothpaste,
deodorant); furniture (tables, chairs, beds); sports equipment
(footballs, tennis racquets, skis).

Homework ideas

¢ Ss have a friend staying with them who has offered to go to
the supermarket for them. They write a note to leave on the
kitchen table for their friend, telling them five things they
need and where to find them in the supermarket. Check
that Ss know aisle, e.g. it’s in the second aisle/the biscuits and
snacks aisle, near the ...

 Workbook: Ex1-3, pS4
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GUIDED TOUR

Introduction

Ss watch an extract from the BBC comedy show Little Britain, about
people on holiday in Spain and their rude tour guide. Ss then learn
and practise how to tell a story about a bad holiday, and write a
travel review.

SUPPLEMENTARY MATERIALS
: Ex 4C (optional extra activity): make a copy of the key phrases
¢ to display on the board with the past verb forms removed.

Warm up

Review some common verb + noun collocations. Tell Ss to write
each of the following verbs inside a circle, with three ‘branches’
from each circle, for them to add nouns/phrases: take, have, stay,
go. Read out the following nouns and phrases, pausing for Ss to
write each one next to the correct verb: a photo, fun, dinner, home,
in bed, a guided tour, a good time, at home, a bus/train, out in the
evening, in a hotel, on holiday. Give Ss a few minutes to compare
answers in pairs and check their spelling. Check a guided tour (a
visit to a place with a guide who tells you things about the place).

Answers:

take: aphoto, a guided tour, a bus/train
have: fun, dinner, a good time

stay: in bed, at home, in a hotel

go: home, out in the evening, on holiday

DVD PREVIEW

1A Give Ss a few minutes to tick the relevant sentences and tell
them to be prepared to justify their answers using because, e.g. On
holiday, | always read about the place because | want to see all the
important things.

B Put Ssin pairs and encourage them to ask each other about

other things, e.g.

A: | always relax and do nothing because that'’s the meaning of
‘holiday’ for me!

B: Same for me! What other things do you do?

A: I get up late!

2 Give Ss a minute or two to read the questions and check that
they understand funny (demonstrate by laughing), tour guide (or
rep, short for representative, which is how Carol describes herself in
the extract), episode (a TV programme that is part of a series). Then
direct Ss to the text. When they’ve decided if the sentences are
true or false, they can compare answers in pairs.

Answers: 1T it's acomedy 2 F:aman (David Walliams) plays Carol
3F:shesrude 4T

Culture note

Little Britain is a sketch show which features exaggerated
parodies of British people in various situations familiar to the
British. A narrator comments on the sketches in a way which
suggests that the programme is a guide - for non-British
people - to the ways of life of different classes in British society.
Majorca is a very popular tourist destination for the British
because of its good weather and cheap prices, and because
there are a lot of British people there and British products are
readily available - it’s like @ sunny version of Britain.

DVD VIEW

3A Ss use the text to help them decide which photo is Carol.

B Play the DVD to confirm which photo is Carol.

Answer: photo B

€ Give Ss time to read through the phrases before you play the
extract again. They can compare answers in pairs and/or with the
whole class.

Answers: a)5 b)3 6 e)2 f)4 g7

DB Go through the example (you could play the first part of the
DVD extract to the close up of the sign that Carol is holding), then
put Ssin pairs to discuss the others and correct as necessary.
Check the couple (the man and woman who speak to Carol) and
throw something off the bus (mime). As you play the DVD for Ss to
check their answers, you could ask them to shout ‘Stop!” at the
appropriate point and tell you the number of the sentence and
whether it's true or false.

Answers: 2 F: Carol doesn't answer 3T
4 F:shesays, ... you'll see Spain” 5 F: Carol speaks bad Spanish
6T 7T 8F: thebusleaves

E Put Ssin groups to discuss their answers and who found the
programme funny, and if so, why (e.g. Carol’s face, her voice, her
bad pronunciation of Spanish). Ask a few groups to share their
opinions with the class.

Optional extra activity

Ss work in groups of three and discuss what the couple from
the DVD extract did next (e.g. they walked, they waited for a car
to come along the road, they phoned a taxi). Then they prepare
a conversation between the couple and the tour company
manager, explaining what happened. The manager apologises
and offers some kind of compensation. While Ss prepare the
conversation, help with vocabulary as necessary. The groups
then act out their conversation for the class.

DVD 8 Guided Tour i -

H = Hushand W = Wife

N: Spain is very popular for tourists from Britain. Here in Majorca
Carol Beer is the friendly tour guide for Sunsearchers Holidays.

N = Narrator C = Carol

H: Sunsearchers. Er, this must be us, dear.

W: Morning.

H: Morning.

C: Hello, mynameis Carol. | am your rep. Welcome to Spain. If you
look to your left, you'll see Spain. If you look to your right, you'll
see Spain. Now I'm here to make sure your holiday is fun, fun, fun.
Fun. Any guestions or problems, come to me.

H: Excuse me. ... Excuse me.

C: Yes, old man?

H: Sorry, sorry, ah, my wife’s feeling rather nauseous. Do you think it
would be possible just to stop the coach for a moment so she can
get out and get some air?

C: Gonzalez, ;puedes parar el bus?

H: Thank you. Thank you, excuse me. OK, all right.

C: Gonzalez, vamos.

H: OK, yeah? It must be something you had on the plane or ..

W: My stomach!

H: Hey, hey, hey, hey! Hey, hey! It's all right.
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speakout abad holiday story

4A You could write on the board: The man had a bad holiday
because ... and tell Ss to think of as many reasons as they can, in
pairs. Remind them that they can use so, because and linkers such
as first, then and the first day/night, the next day/night. At the end,
ask some pairs to tell the class their ideas.

Suggested answers: The man had a bad holiday because ... first,
he missed the plane. Then it rained, so he stayed in the hotel and he
was bored. He didn't sleep because the hotel room was noisy, and
the hotel restaurant was expensive. He was happy to go home.

B Tell Ss to look at the pictures while they listen and find the
difference. Play the recording.

Answer: Picture C-theman didn't watch TV. He read a book.

C Give Ss a few moments to read the key phrases. Check dirty
(mime looking through a window and not being able to see,
then cleaning it). Then play the recording again for Ss to tick the
phrases.

Answers:

| missed my [plane /train/bus).

1 arrived [in Honolulu ] one [hour/day v /week] late.
I lost my [passport/money/bags].

It rained for [the first three days «/all week].

I stayed in [my hotel room «/the café] all day.

The hotel was [noisy v//expensive/dirty]).

The food was [bad/expensive v].

| was very happy to go home. v

Optional extra activity

To give Ss some practice of the key phrases before they make
their own version of the story, either make a copy (large enough
to display on the board) of the phrases with the past verb forms
removed, or write the phrases on the board, e.g.

I my (plane/train/bus).

| one (hour/day/week) late.

| my (passport/money/bags).

It for the first (three days/week), etc.

Tell Ss to close their books and elicit the complete phrases

from the class, one at a time, prompting the class to repeat the
phrase in chorus and/or individually.

BA Elicit one or two examples from the class of how they could
change the story, e.g. First, | missed my train, so | waited for six hours
in the station and took another train, etc. You could also encourage
Ss to use different adjectives to describe the hotel and the food
(e.g. hotel: crowded, old; food: boring, cold). When Ss have decided
on the changes, they should practise telling the story until they can
remember it with the pictures in front of them, but without looking
at the key phrases (tell them to cover the key phrases when they're
ready).

B Move each student along one place in the class, so they're
working with a new partner. Encourage them to sound interested
while they're listening to their partner’s story, e.g. by saying Oh no!
Really? That's awful! etc. When both Ss have told their story, they
should note down the differences, then two or three pairs report
back to the class. Monitor the practice closely and be prepared to
give praise for good language use and deal with any problem areas
afterwards.

Unit 8 Recording 8 ]

This is my bad holiday story. Last year | went to Hawaii on holiday.
First, I missed my plane, so | took another plane. | arrived in Honolulu
one day late. The weather was very bad, and it rained for the first
three days. | stayed in my hotel room and read a book. The hotel was
noisy because my room was next to the road. There was a restaurant,
but the food was expensive, and it wasn't very good. | was there for
two weeks, and | was very happy to go home.

writeback a travel review

BA Establish that a review tells you good and bad things about
something (e.g. a restaurant, a hotel, a book, a film) and ask Ss
where they can find travel reviews (in a magazine, on the internet).
Tell Ss to read the review and write P or N in the margin next to the
positive and negative things they find. Give them a minute or two
to compare answers in pairs.

Answers:

3 positive things: the journey, the hotel, the restaurant
2 negative things: the hotel room, the weather

B For weaker classes, go through the sections of the Edinburgh
review, highlighting useful phrases:

Last...wewentto...

I went with ...

We tooka ... to ...

Itwas a ... journey

We stayed at the ..., in/near ...

It was/wasn't ...

The people were/weren't .

Our favourite ... was ...

It's a good idea to ...

Also remind Ss to use a variety of adjectives to describe their
experience:

hotel: cheap/expensive, lovely/terrible

hotel room: small/big, noisy/quiet, clean/dirty

people: friendly/not very friendly

food: delicious/fantastic/not very good/awful

If Ss can't think of a place to review, they could start by working in
pairs and brainstorming ideas. Circulate and help with vocabulary
while Ss write their reviews.

C Either put Ssin groups of four to read each other’s reviews, or
display the reviews round the class so that Ss can walk round and
read them. Ss can then vote on the best place to visit either in their
group or with the whole class.

Homework ideas

Ss either write a final draft of the travel review they wrote in
class, making improvements, corrections, etc., or they write
another travel review.
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LOOKBACK
| PAST SIMPLE: IRREGULAR VERBS |

1A Go through the example with the class, then give Ss time to
complete the sentences and compare answers in pairs.

Answers:

2 Two students came to class late for this lesson.

3 | thought English was difficult, but now I think it's easy.
4 | went home by train last night.

5 |didn't sit here last lesson.

6 1didn’t have breakfast at home.

7 |saw the teacher in a supermarket yesterday.

B Demonstrate how Ss can change any part of the sentence, e.g.
! met my sister in a café yesterday.

I met a friend at the gym yesterday.

I met a friend in a café on Saturday.

I didn't meet a friend in a café yesterday.

C You could encourage Student A to read their sentences in
random order, so Student B has to listen carefully to find their
equivalent sentence. For stronger classes, Ss could also report back
on what they found in common, e.g. We both met a friend in a café
on Saturday. (NB: If the answer is negative, Ss can simply say: We
didn’t meet a friend in a café, or you could introduce the phrase:
Neither of us (met a friend in a cafe yesterday).)

PREPOSITIONS OF PLACE

2A Tell Ss to circle all the examples of in, on or at as they complete
the sentences.

Answers: 1home, work 2 car, bike 3 holiday, Rome
4 class, street

B Go through the example with the class and point out that Ss
can write any sentences they want but they must start with the
words in bold and the sentences must contain two prepositions: in,
on or at.

C Ssread out their sentences to each other and comment on
anything that is similar/different, e.g. Really? Me too. Really? I'm
surprised.

[ HOLIDAY ACTIVITIES |

3A You could run this as a competition in teams. Write or display
the words on the board, one at a time. When a team member
guesses a word, they put up their hand to answer and say the
missing vowels only. They win a point for each correct vowel

and continue until they make a mistake (and another team can
continue) or finish the phrase.

Alternative approach

Run the activity as a team game, but for each phrase just write
the correct number of dashes on the board. Teams guess one
missing letter at a time, winning a point for each correct letter
and losing a point if the letterisn’t in the phrase.

Answers: 2 speak English 3 see old buildings
4 drink the local water 5 eat the local food 6 becomeill
7 have a good time 8 meet the local people

B Put Ss in pairs or small groups to discuss the questions. Ss
could also think of other activities that they do on each of the
three holidays, e.g. relax and do nothing, take a guided tour, take lots
of photos, go shopping, go out in the evening, go to museums and
galleries, play games, cook on a fire.

PAST SIMPLE: QUESTIONS

4A Start by eliciting how to make questions in the past simple,
i.e. Did + subject + verb/Wh- + did + subject + verb. Ss work alone,
then compare answers in pairs.

Answers: 2 What did you do? 3 Did you meet any friends?
4 Where did you go? 5 a) Did you buy anything? (correct)

b) What did you buy?

6 ) Did you see a film at the cinema or on TV? b) What was it?

B Before Ss start asking and answering, remind them how to
make short answers in the past, i.e. Yes + subject + did/No + subject
+didn't. When Ss have finished, they could ask other Ss in the class
about their partners, e.g. Maria, did Sonja have a good weekend? Yes,
she did. etc.

Optional extra activity

Review the weather vocabulary from the Photo bank.

Write the following on six slips of paper and give them to six Ss:
it was windy./It was hot and sunny./It was cold./It was cloudy./

It rained./It snowed.

Ss mime their weather for the rest of the class who try to guess
the answer.

Then put Ss in pairs to ask each other the following questions
(point out that last means the last time):

When was it last hot and sunny? When was it last cold?

When was it last cloudy? When was it last windy?

When did it last rain? When did it last snow?

5A You could run this as a race in pairs or as a competition in
teams. To win points, Ss need to say the word and spell it correctly.

2between 3 next 4left 5behind
8 front

Answers: 1 right
6 opposite 7 near

B When Ss have found the mistakes, they write three sentences to
describe where the things are in the picture.

Answers: In the picture:

2 The treeis between the shop and the road.

5 The man is behind the shop.

6 The womanis in front of the house.

7 The shop is near the car. OR The house is near the road.

6 Give Ssa few minutes to put the words in the correct places in
the sentences, working alone.

Answers:

A: Excuse me, where are the cakes?

B: Do you see the fruit over there?

A: Where?

: Over there, near the magazines.

: Yes, | see it.

: Well, the cakes are next to the fruit. On the left.
Let me check that. They're on the left of the fruit.
Right.

On the right?

: No, you were right. On the left.

: | see. Thank you.

: No problem.

PPRPEPORPOED



TEACHER’S NOTES

CONSOLIDATION 4:
UNITS 7-8

Introduction

The aim of the consolidation units is for Ss to revise and practise
the grammar, vocabulary and pronunciation from the previous two
units in a different context. The context for this consolidation unit
is @ murder mystery story.

READING AND GRAMMAR

Warm up

Use the pictures (tell Ss to cover the rest of the page) to check
the following vocabulary: a hotel, play tennis, listen to the radio,
acleaner, a body/a dead person, kill someone. Then put Ssin pairs
and tell them to think of a story that connects all these things.
Give them a few minutes to make notes (reminding them to use
the past to tell the story), then put the pairs together into groups
of four to tell each other their stories.Invite one pair from each
group to tell the rest of the class their story.

1A Give Ss a minute to skim the article and find the answer to
the question.

Answer: Someone killed him./He died.

Optional extra activity

Write/Display the following questions on the board for Ss to
answer as they read the text again:

Where is the hotel? (Edinburgh.)

What did Rose Green do? (She found the body)

Was Jim Black rich? (Yes, very rich.)

Did he die in the hotel? (No, behind it

When did he die? (Between ten o'clock and midnight.)
Who's Carla? (Jim’s wife.)

Who's Mike Brown? (Jim’s business partner)

~N OV W

B Establish that the police interview Mike and Carla and take
their statements. Elicit some examples of questions they might
ask (e.g. Where were you between ... and ...?) then give Ss a few
minutes to complete the questions, working alone.

Answers:

2 Did you see Jim yesterday afternoon?

3 Did you have dinner with Jim and Carla?

4 What time did you go to your room?

5 Where were you between ten oclock and midnight?

€ Check that Ss understand witness (someone who sees a crime
or, as in this case, says what they know about a crime). Tell Ss to
find the answers to the questions in the statement and answer
them as if they are Mike.

Answers: 1 Yes, we were. 2 Yes, idid. 3 Yes, |did.
4 At ten oclock. 5 in my room.

Optional extra activity

Ss role-play the interview between a police officer and Mike
Brown. They could add one or two extra questions of their own,
e.g. Did you talk to Jim at dinner? What time did you go to bed?

2A Give Ss a few minutes to complete the statement, working
alone.

Answers: 2were 3 werent & didn't like 5 played 6 walked
Twent 8wrote 9came 10didn'ttalk 11 met 12had
13 wanted 14 was

B Give Ss time to find the differences on their own.

Answers:

1 Mike: Jim Black was a good friend.
Carla: They weren't friends. Mike didn't like Jim.

2 Mike: At half past three, we went to our rooms in the hotel.
Carla: Jim came back at six.

They also both say that the other person killed Jim.

C Ss could discuss what reasons each person possibly had for
killing Jim, and who they think did it at this stage. Possible reasons:
Carla wanted his money; Carla thought he had another woman;
Mike wanted his part of the business; Jim discovered that Mike took
money from the business and Mike wanted to ‘silence’ him; Mike
and Carla were in love and killed Jim together.

LISTENING AND GRAMMAR

3A Draw a clock face on the board and briefly review how to tell
the time: oclock, quarter past, half past, quarter to, also ten to/ten
past. Give Ss time to read through the information in the table
before you play the recording. Ss can compare answers in pairs.

Answers: 1b)3.30 21000 3 1000-11.00 4 a) 10.00
4b) 1015 51030

B Before you play the recording again, give Ss a minute or two

to read through the statements. As you check the answers, elicit
any differences between what these witnesses said and Mike and
Carla’s statements, e.g. Carla said she danced with Jim from 10.00 to
11.00, but the waiter says she danced with one of the men from 9.30 to
10.00, before Mike left the restaurant; the guest says the radio was on
in Jim and Carla’s room at the time Carla said she danced with Jim.

Answers: 2T 3F &4F 57

C Ss could discuss this as a class. The most likely answer is that it
was Carla, in a man’s clothes.

Consolidation 4 Recording 1 i

1

My name’s Sara. I'm the receptionist in the hotel. Mr Black and

Mr Brown went out yesterday afternoon at a quarter to two. They
came back together ... at about half past three, and they went to
their rooms.

2

My name’s Alan. I'm a waiter in the hotel restaurant. | was in the
restaurant last night. There were two men and a woman in the
restaurant all evening. One man and the woman danced for about
half an hour - from half past nine to ten oclock. They all left at
ten o'clock.

3

I'm a guest in the hotel. My room is on the right of Mr and Mrs Black's
room. Their radio was on last night from about ten to eleven. It was
very noisy!

4

I'm the night receptionist. Mr Black went out at ten o'clock. He said he
wanted to take a walk. Then at a quarter past ten, another man went
out. | didn't see him very well. Maybe it was Mr Brown. | don't know.

S

My name’s Mary White. 'm a guest in the hotel. | came back from the
town at about half past ten.| saw a woman in front of the hotel. She
had men’s clothes: a man’s jacket, a man’s trousers and a man’s hat.

| was surprised, you know. A woman in a man’s clothes. Was there a
party or something?




TEACHER’S NOTES

| SPEAKING |

4A The idea of this role-play is that Students A and B provide an
alibi for each other by saying they were together somewhere else
at the time of a robbery. The ‘police’ try to find differences between
their stories, to prove that they were the robbers.

Put Ss into groups of at least four: the two suspects (students A
and B) and at least two police officers (there could be up to six
police officers, i.e. groups of up to eight).

Direct Ss A and B to p149 and tell them to read the information
and start preparing their answers. If possible, they should go out
of the room to prepare their story, but if this isn't practical, divide
the classroom and ask all the As and Bs to move to one side so the
other people in their group (the police officers) can’t hear them.
At the same time, the police officers read the information and put
the four questions in order.

Answers:

1 What time did you arrive at the restaurant?
2 What was the restaurant’s name?

3 What did you eat?

4 How much did it cost?

B You could give the police some prompts to help them to write
further questions: what/drink? a lot/other people/restaurant?
waiter/waitress? time/leave? do/next? In the meantime, check that
Ss A and B are preparing their story and emphasise that it must
be exactly the same because the police will question them
separately. Prompt them with ideas about other things the police
might ask about.

€ Divide each group of police officers in half: they question
Student A and Student B at the same time, then swap, so that both
groups of police officers have questioned both suspects.

D The police officers work together to compare A's and B's
answers, and decide if they are the robbers. Ask the police from the
different groups to report back to the class about their decisions,
and see which robbers got away with it!

SOUNDS: /a/ AND /u/

5A Direct Ss to the pictures and point out that the symbols
represent the sounds. Play the recording for Ss to listen to the
sounds and the words. You could also show Ss that to make /u/
their mouth is rounded with lips pushed forward, then for /a/ their
jaw needs to drop.

B You may want to ask Ss to predict which group the words
belong to before they listen. You could pause the recording after
each group of words and ask individual Ss to repeat them, rather
than Ss repeating in chorus. This will give you more opportunity to
correct their pronunciation of the ‘target’ sounds.

Answers:

/a/ month, country, hungry, colour
/u/ good, cook, look, full

6A/B Look at the example with the class, then put Ss in pairs to
work out the answers. Alternatively, you could put Ss in teams and
run this as a competition, writing/reading out one section at a time
(Ss close their books).

Answers:
brother, husband, son
bus

Russia

Sunday, Monday
one

football

good book
push, pull

July

sugar

Homework ideas

* Sswrite Carla’'s confession: why she killed Jim and how she
did it.

* Sswrite an email from Sara, the receptionist at the hotel,
to a friend or family member, telling them about the events
of the past two days, i.e. the dead businessman, the police
interviews, etc.

« Workbook: Ex 1-6, p55-56

BBC interviews and worksheet

Where did you go on holiday last year?

In this video people talk about the holiday they had last year.
They describe holiday activities and say whether they enjoyed
themselves. The material consolidates the use of the past
simple (regular and irregular verbs), lifestyle vocabulary and
phrases for expressing opinions.
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OVERVIEW

VOCABULARY | money

LISTENING | listen to a radio programme about shopping
mistakes

GRAMMAR | object pronouns

PRONUNCIATION | connected speech: linking

WRITING | listings

SPEAKING | talking about how you spend money

9.2 THERIGHTGIFT

READING | read about gift-giving around the world
GRAMMAR | like, love, hate + -ing
PRONUNCIATION | sentence stress
VOCABULARY | activities

SPEAKING | find the right gift

9.3 I'DLIKEA ...

VOCABULARY | shopping departments
PRONUNCIATION | word stress
FUNCTION | making requests

LISTENING | listen to people make requests
PRONUNCIATION | intonation

LEARN TO | use hesitation phrases
SPEAKING | ask people to do things

9.4 THE BORROWING SHOP @™ » DVD

DVD | watch a BBC programme about a borrowing shop
speakout | describe a favourite possession
writeback | write about a useful possession

9.5 LOOKBACK

Communicative revision activities

[BTBICIEY INTERVIEWS
Do you like shopping?

In this video people talk about whether they like shopping
and shopping mistakes they have made. The material
enables Ss to revise structures and vocabulary related to
expressing opinions and shopping or spending money.
Use the video as an introduction to the unit or at the end
of the unit to revise the language learnt.

TEACHER’S NOTES
A WASTE OF MONEY

Introduction

Ss practise listening to people talking about shopping mistakes.
They practise talking about shopping and things that are a
waste of money, using object pronouns and vocabulary related
to money. They also practise using linking with object pronouns
and learn how to write listings to sell things online.

{ SUPPLEMENTARY MATERIALS

Resource bank: p173 and p175

. Ex 1A (alternative approach): prepare a handout with
statements about shopping (see notes).

i Ex 6C: take in photos of objects for Ss to write captions.

Warm up

Tell Ss to close their books and write the title A waste of money
on the board.lllustrate the meaning of the phrase by telling an
anecdote, e.g. This morning | bought a coffee on my way to school,
but Ididn’t have time to drink it and now it’s cold and | don't like it.
It was a waste of money.

Write the following statements on the board (or ask Ss to think
of their own examples):

CDs

Flowers
Holidays
Newspapers
Birthday cards

are a waste Of money.

Put Ss in pairs and tell them to choose two statements and think
of reasons why they're true, e.g. Newspapers are a waste of money
because people see the news on TV and read the news on the internet.
Then invite a few pairs to tell the class their ideas.

V(o] .\:{S]W.\A@ MONEY

1A You could start by telling Ss whether you like shopping and
explain why/why not. Then put Ss in pairs to discuss, and invite
one or two Ss to report back to the class about their partners’
opinions afterwards.

Alternative approach

Prepare a handout with the following sentences and ask Ss

to circle the options to make the statements true for them:

1 | go shopping once/twice/three times a week/month/year.

2 | often/don't often go shopping at the weekend/after work
or school.

3 1 usually go shopping with my friend(s)/with my (mother)/
on my own.

4 | like shopping for clothes/shoes/gifts/books/things for
the house/(other).

5 | prefer small shops/big shops/markets.

Ss then compare and justify their answers in pairs.

B Tell Ss to focus on the sentences with the verbs in bold at
the moment, and that they’ll have time to answer the questions
in Ex 1C.

Answers: 1buy 2sell 3pay 4cost 5get

C Put Ssin pairs and tell As to close their books and answer Bs
as they read out the questions, then swap roles. In this way Ss
will need to listen to each other, rather than simply reading the
questions in their Students’ Books. Ask a few pairs to tell the
class how many of their answers were the same.




TEACHER’S NOTES

2A Give Ss time to write the past forms working alone using their
dictionaries.

Answers: 1bought 2sold 3 paid 4 cost (pointout that there
are a few irregular verbs like this, that have the same form in the past)
5gave 6 got

Teaching tip

A good English-English dictionary will have a list of irregular
verbs at the front or back. Encourage Ss to check the past form of
any new verb to see if it is regular or irregular.

B You may want to ask Ss to just listen the first time you play the
recording, to familiarise themselves with the sentences, then play
the recording again for them to repeat. Make sure Ss repeat the
infinitive, the past form and the example sentence.

C Demonstrate this with one or two Ss first. You could tell
stronger Ss to respond with a short example sentence (similar to
the ones on the recording) rather than just the past form.

> PHOTOBANK p146

To practise more about the language of money, get Ss to
complete Ex 1A alone and discuss Ex 1B in pairs.

Answers:
1E 2A 3D 4G 5C 6F 7H 8B

3A Direct Ss to the pictures and see if they can name any of the
objects without looking at the words in the box. Then give them a
minute or two to match the words from the box and check answers
in pairs.

Answers: Aahat Balamp Catent D an exercise bike
E drums

B Ss could discuss this in pairs or together as a class. Encourage
Ss to justify their opinions, i.e. why they think the object is good to
have or a waste of money.

€ Before you play the recording, check break - broke (mime
breaking something) and fix (regular verb). Also give an example of
a shopping mistake, i.e. something you bought that you didn’t use/
like. Tell Ss to write the letter of the picture next to speakers 1-5.

Answers: 1C 2D 3A 4E 5B

Optional extra activity

Ss listen again for more detail. Write the following sentences

on the board and tell Ss to listen to the recording and correct

the sentences:

1 He never used the tent. (He used the tent once.)

2 His wife used the bike three times. (He used the bike three
times.)

3 Her boyfriend liked the hat. (Her friend liked the hat./
Her boyfriend didn't like the hat.)

4 The little boy never plays the drums. (The little boy plays the
drums all day.,)

5 The lamp wasn't expensive. (The lamp cost a lot of money.)

D Start by showing Ss the meaning of too big/small and the wrong
size/colour. You could do this with simple board drawings (e.g. a
person with a very small hat and a very big coat) or by borrowing
one or two items from Ss, e.g. a jacket that's too small for you, a
watch that's too big, a tie/scarf (for the wrong colour). Go through
the example with the class, then give Ss time to choose a mistake
and prepare what they're going to say about it. (NB: If a student
doesn’t have an example of a shopping mistake, tell them to invent
one. Put Ss in groups of 4-5 to talk about their mistakes.)

Unit 9 Recording 3 !

1 Ashopping mistake? Um ... well, my boyfriend wanted to go
camping, so | bought him a tent. It was a good tent. | paid seventy
pounds for it. Anyway, he put it up in the garden —once, | think.
Imagine that, just one time! He never used it again. It was a waste
of money. The truth is he really likes hotels!

2 ldont really know ... Oh yeah, last year my wife bought me an
exercise bike. | thought it was a good idea, too, but you know,

I think | used it three times. It was hard work! A real waste of
money!

3 Shopping mistakes? Oh, that’s easy. Clothes. | often buy clothes
and then when | get them home | don't like them. For example,
last month | went shopping with a friend and | bought a hat.

It cost a hundred euros. My friend said it looked beautiful. My
boyfriend said it was terrible ... so | sold it ... on the internet.
I got fifty euros for it. It was a real waste of money.

4 A shopping mistake? Oh yes, all the time. For example, | got my
sister’s little boy some drums. For his birthday. | thought it was a
good idea. He loves those drums. He plays them all day. So he’s
happy ... but my sister isn't happy. Now she doesn't talk to me!
| phoned her yesterday, but she didn't answer.

5 Ashopping mistake. Erm ... oh yeah, my mother gave us a lamp.
We didnt like it, but I know it cost her a lot of money. Then after a
week | broke it. | tried to fix it, but it was impossible. Whoops!

(] V. V.\; OBJECT PRONOUNS

4A Give Ssa minute or two to complete the sentences, working
alone. For stronger classes, you could tell Ss to cover the box and
try to complete as many sentences as they can from what they
know already. You may also want to point out at this stage that
pronouns are words that go in place of nouns, e.g. it is in the place
of exercise bike in sentence 1.

Answers: 1it 2him 3 her 4them Sus

B You could draw the table on the board and write the answers in
the second column as you elicitthem from the class or ask Ss up
to the board to write them. Ask Ss which pronouns have the same
form as subject and object pronouns (you, it).

Answers: object pronoun: him, her, it, us, them

C Refer Ss back to the sentences in Ex 4A to help them with the
rule. For weaker classes, write sentence 4 on the board: He loves
those drums. He plays them every day. Use the example to highlight
the position of He (before loves) and them (after plays).

Answers: Use a subject pronoun before a verb. Use an object
pronoun after a verb.

D PRONUNCIATION connected speech: linking Give Ss time to
read the examples and note which sounds are linked or dropped
(the final consonant sound in the first word links to the initial
vowel sound in the next. Initial ‘h" sounds are dropped). You could
also say the examples without the linking (i.e. pronouncing the ‘h’
in him/her) to show Ss that it sounds unnatural.



TEACHER’S NOTES

D Sseither read each other’s listings in groups or display them
[> LANGUAGEBANK 9.1 PL36—135 round the class for other Ss to walkgroung ang read. YcF:u zould tell
Give Ss a few minutes to read the summary of object pronouns Ss to choose one object that they want to buy, then, in feedback,
in the Language bank. If you have a mixed level class, you could they tell the class about it and why they want to buy it.

give Ex 9.1A to the weaker Ss and Ex 9.1B to the stronger Ss and

give them a key to check their answers. mﬂm

P2A Give Ss a few minutes to write their answers, while you
circulate and help. Encourage them to give some information to
support their answer, as in the example in Ex 7B.

Answers:
A 2 Giveit to him her.

3 Deena lived with we us for three years.
BN BT Nl B Put Ssin pairs and go through the example. Point out that
5 correct i
o~ IF Student A should use the sentence stem Tell me ... to prompt their
6 |don't like these them. .
7 correct partner to talk about one of the things, then ask them another
8 | played with he him yesterday. question to find out more.
9 Diana's in my class. | like she her a lot. . o
10 Theexit is over there, in front of yeur you. Optional extra activity
B 2B:Ididntlikeit. Ss choose one of the examples from Ex 7A then walk round the
3 8: Oh no! | put them in my other coat. class asking all the other Ss about it (Tell me ...), and making
4 B: Sorry, | sent you a text. Did you get it? a note of theiranswers. Afterwards they summarise what they

5 B: He phoned me this morning from home. He isn't well.
6 B: No, | asked her but she didn't want to go.

7 B: A taxi met us at the airport.

8 B: Wait a minute, class. Did | give you your homework?

found out and tell the class, e.g. Seven people really want to buy
a new computer and five people want to buy clothes.

Homework ideas

e Ss write two more listings for photos of objects for sale.
* Workbook: Ex 1-5, p58-59.

5A Sscan complete the sentences alone or in pairs.

Answers: 2them 3it 4me S5you 6us 7her 8him

B Go through the example with the class, or you could do a
different one about you. Point out that Ss can change any of the
information in the answer, but not the question. In numbers 7
and 8 they can also change the name of the student.

€ Ssshould read their sentences aloud to their partner, rather
than simply showing them the sentences in their notebooks.

LNl LISTINGS

BA Focus Ss on the listings and ask them where they would see
them (online, for selling things, e.g. on Ebay). Put Ss in pairs and
give them a minute or two to read the four headings (not the texts)
and discuss which thing costs the most.

Answers: the Honda 500T motorbike

B Go through the example on the board, erasing the boots (x2)
and writing them and They instead. Ss rewrite the captions alone,
then check their answers in pairs.

Answers:

2 DVD of Beyonce live at Roseland: | saw Beyoncé at the Roseland
concert in New York City in 2011. She was fantastic - | really like
her - and the DVD is great too, but | never watch it because | don’t
have a DVD player.

3 For sale: Honda 500T: | bought my Honda 500T in 2004. It is a
beautiful motorbike but | don't use it much now.

& A signed photo of Brad Pitt: | met Brad Pitt in Sydney last year. He
gave me two photos and | want to sell one of them.

C You could bring in some photos of objects to help Ss with ideas,
e.g. a sofa, a handbag, an iPod, a jacket, a boat, a child's dress. Give
Ss a framework for their captions, i.e.
+ ashort heading describing the object

when/where/how you got it

why you want to sell it.
Monitor Ss as they write the captions and provide any vocabulary
they need, and/or help them to make corrections.




TEACHER’S NOTES

THE RIGHT GIFT

Introduction

Ss practise reading and talking about giving gifts. They also
practise talking about likes and dislikes, using like, love, hate +
-ing (with a focus on sentence stress) and vocabulary related to
activities.

SUPPLEMENTARY MATERIALS
: Resource bank: p174

¢ Ex 1 (alternative approach): prepare a handout with
: alternatives for Ss to tick (see notes).

Warm up

Tell Ss to close their books. Write the following words on the board
and put Ss in pairs to talk about what they have in common:

a book, jewellery, flowers, wine, a scarf, chocolates, a watch, a pen.
Then direct Ss to the title of the text on p98 and tell them (if

they haven't already guessed) that this is what the words have

in common: they can all be gifts. Mime to show the meaning of
verbs that are commonly used with gift, i.e. give, get (receive), wrap,
open/unwrap.

| READING

1 You could start by giving Ss one example of when you
personally give gifts, and one example of who you give gifts to.
Then put Ss in pairs to discuss the questions. After a minute or two,
ask a few pairs to share their answers with the class.

Alternative approach
Give Ss the following on a handout or display it on the board.
Tick the alternatives which are true for you:
1 |give gifts to people ... on their birthdays.
on special festivals.
in business situations.
other (give example).
my family.
a lot of my friends.
people at work or school.
other (give example).
When Ss have ticked the alternatives, they can compare and
discuss theiranswers in pairs.

2 |buy gifts for ...

2A Before directing Ss to the text, check the following vocabulary:
lucky/unlucky (good/bad things will happen to you), death (the

end of someone’s life), funeral (a ceremony for a person who has
died). Encourage Ss to put ticks on the text in the margin next to
the things that are the same in their country. Ss can discuss their
answers in pairs and with the whole class.

B Make sure Ss cover the text and try to remember the names of
the countries together.

C Ssread and check their answers to Ex 2B.

Answers: 2 China 3 Chinaandjapan &4theUK 5 Thailand
6 Russia 7 Mexico 8 India and Tibet

D You may want Ss to do the Photo bank exercise (matching
names of gifts to photos) before they start this discussion. You
could also demonstrate the activity by completing each sentence
with your own examples.

(LN l.\\8 LIKE, LOVE, HATE + -ING

3A You could say the four sentences for the class, showing

with your facial expression and intonation that love and hate are
stronger than like and don't like. Draw the line on the board and ask
Ss to help you complete it with the verbs.

Answers: 2 like 3 don'tlike 4 hate

B Give Ss a minute or two to look at the rules. You could check
their understanding by asking them to choose the correct sentence
from each pair below:

I like give gifts. I like giving gifts.

She loves dogs. She loves dog.

Answers: 1 plural 2 verb +-ing

> LANGUAGEBANK 8.2 p134-135

You could provide a challenge for stronger Ss here by asking
them to work out the spelling rules for -ing forms before they
look at the Language bank. Write the following examples on
the board and ask Ss what (if anything) is added or taken away
before -ing: using, giving; buying, opening; getting, wrapping. Ex
9.2A gives more practice in spelling -ing forms, and Ss could
practise the conversations in Ex 9.2B in pairs, after they've
completed them.

Answers:
A 2chatting 3 working &writing 5saying 6 having
7 starting 8 stopping 9 cooking 10 emailing
B 1 A: Do you like doing sport?
B: Well, | like swimming but | don't like running.
A: Do you like playing tennis?
B: Yes, | do.
2 A: Sam doesn't like speaking on the phone.
B: Does he like writing emails?
A: No, he doesn’t but he loves meeting people online.
B: And does he like playing computer games?
A: Yes, he does.

C PRONUNCIATION sentence stress The six sentences on the
recording are from the table in Ex 3B. You could ask Ss to copy
them into their notebooks before they listen and underline the
stressed words. Give Ss time to checkanswers in pairs, then play
the recording again for them to repeat.

Answers:

| love flowers.

We like going shopping.
He doesn't like flying.
She hates chocolates.

Do you like peaches?
Does he like getting gifts?

4A Give Ss a few minutes to complete the sentences, working
alone or in pairs.

Answers: 2 watching 3 having 4reading 5 going 6 living
7 gettingup 8 wrapping

B Use the first two sentences to demonstrate this, ticking or
changing them as appropriate for you. Ss work alone to change the
sentences.

C Ask Ss to be prepared to tell the class about the two things in
common, e.g. We both like ... but we don't like ...



TEACHER’S NOTES

\(o oV :1VIW.N:A@ ACTIVITIES

S5A Tell Ss to pay attention to the spelling as they write the -ing
forms and remind them about the rules in the Language bank
(p134).

Answers: 2relaxing 3 cooking & swimming S camping
6 playing 7 taking 8going 9chatting 10 going

Optional extra activity

In pairs, Ss take turns to mime the activities in Ex 5A for their
partner to guess. You could demonstrate by miming one of the
activities yourself.

B Check that Ss understand the options here by eliciting an
example for each one, e.g. outside - running; inside - playing
computer games; with someone - going to the theatre; in special
clothes - swimming; with a machine - taking photos. Encourage Ss
to find as many examples as they can for each option, then share
their ideas with the whole class.

Suggested answers:

outside: 1, 5, 10 are likely; also possibly 2, 3, 4,7, 8

inside: 3, 6, 8, 9 are likely; also possibly 2, 4, 7

with someone: 8, 9 are likely; also possibly 1, 2, 3, 4,5, 6,7, 10
in special clothes: 4 is likely; also possibly 1, 8, 10

with amachine: 3,6,7,9

C Invite Ss to ask you about two or three of the activities, so you
can provide a model of different answers, e.g. Yes, | do. No, not really.
Yes, | love it. No, | hate it. It depends. Put Ss in pairs or small groups
to ask and answer.

Optional extra activity

In pairs, Ss think of at least one more activity for each category
in Ex 5B. You could give them some verb prompts on the board
to help, e.g. do, go, eat, wash, listen, clean, write, learn.

Possible ideas: doing sport, going to the shops, eating in
restaurants, washing the car, listening to music, cleaning the
house, writing emails, learning English.

Then Ss take turns to say one of their activities and their
partner guesses how they feel about it, e.g.

A: Washing the car

B: You hate it.

A: No, actually, | like it!

spea@t TIP

Give Ss a few minutes to read through the examples of short
answers and write them in their phrasebooks. Check their
understanding of It depends (sometimes | do, sometimes | don't).
Then model the short answers for Ss to repeat, focusing on natural
intonation. Ss could then practise asking Do you like ...? and
answering with short answers in open pairs, i.e. across the class, e.g.
A: Marie, do you like camping?

M: It depends. Pietro, do you like cooking?

P: Yes, sometimes.

| > PHOTOBANK p147 '

The Photo bank contains eight more everyday activities and an
opportunity for Ss to discuss them in pairs.

Answers: |
A1D 2C 3F 4B 5A 6E 7G 8H |

| SPEAKING |

B6A Remind Ss about the ‘activity gifts’ mentioned in the text in
Ex 2A and elicit some ideas for activities that would be good gifts.
Write these on the board, then focus Ss on the list of activities on
the webpage and give them a minute or two to see how many are
the same as their ideas. Then tell Ss to find photos of the activities.
Check one-to-one (a private lesson), beauty spa (a place where
people have different beauty treatments).

Answers: driving a Formula-1 car, beauty spa, sushi-making,
hot-air balloon trip

B Check sweets (simple board picture), eating out (eating in cafés
and restaurants), plays (you see them at the theatre), then put Ss in
pairs to ask and answer, and record their partner’s answers.

C Give Ss a few minutes to decide on the best activity and to
make a few notes about why they chose it, then to tell their
partners, e.g. | chose salsa lessons for you, because you love dancing
and you like doing exercise.

D Give Ss a minute or two to think about what to say, then invite
Ss to tell the class about their activity gifts, starting with
stronger Ss.

Optional extra activities

1 Ssimagine that they went and did the activity, and now they
are going to tell the class about it and why they liked/didn’t
like it. You could demonstrate this by doing an invented
example of your own, e.g.

My activity gift wasa....

It was a good idea because ...

I enjoyed the activity and | was/learnt/saw/had/spent/relaxed ...
Give Ss a few minutes to make notes before they tell the class
about their ‘experience’.

2 Ss decide which activity gifts they would give to three other
people, e.g. friends or family members, then share their ideas
in small groups of 3-4.

Homework ideas

¢ Ss write an email to a friend or family member telling them
about an activity gift that they‘ve bought for them. You
could give Ss a framework for this, e.g. Dear (Anna), Happy
(birthday)! | hope you have a (great) day! | bought you an
activity for your (birthday), it's (a hot-air balloon trip). | chose
this because I know you love (flying) and you like (adventure).
To book the (trip), phone (4456 3246). The trips are every day at
(3p.m.). Choose the best day for you. | hope you enjoy it! Love

e Workbook: Ex 1-5, p60-61




TEACHER’S NOTES

I'D LIKE A ...

Introduction

Ss practise listening to and making requests, with a focus on
polite intonation. They also practise using names of shopping
departments and learn to use hesitation phrases.

Warm up

Check Ss understand the idea of a department store (they could
name some famous department stores). Put them in pairs to discuss
the advantages and disadvantages of shopping in department
stores, as opposed to smaller, specialty shops, or shopping online.

\{eloV.\:]V]W-\A@ SHOPPING DEPARTMENTS

1A Start by eliciting the names of the items from Ss and checking
their pronunciation:

A —armchair Oo, B -ring, C - toy car OO, D - TV 00, E - luggage Oo,

F — perfume Oo. Put Ss in pairs to talk about the best shops for
these things in their town/city (if they're studying away from home,
they could tell each other about places they've found so far in the
town/city where they're staying).

B Ss work on this in pairs, writing the department name next to
the the letter of the item.

Answers: A Furniture & Lighting B Jewellery & Watches
D Home Entertainment E Travel & Luggage F Beauty

CToys

C You could give Ss a minute or two to think about which syllables
are stressed before you play the recording. Ss will hear the
departments starting with the third floor and going down.

Answers: Furnitureand Lighting Bedand Bath

Travel and Luggage Sky Restaurant Children’s clothes and Shoes
Toys Computers and Phones Home entertainment _Sports
Women'’s clothes and Shoes  Star café  Beauty

Jewellery and Watches Menswear and Shoes

Optional extra activity

Ss work in pairs and take turns. Student B closes his/her book
and Student A asks where certaindepartments are: Student B
tries to remember, e.g.

A: Where's the (Menswear and Shoes) department?
8: I think it’s on the (ground) floor.
A: Yes, that's right!

2A Start by eliciting two things for Furniture and Lighting (e.g.
lamp, sofa, bed). Put Ss in pairs to think of things for five other
departments. Circulate and help with vocabulary and pronunciation.

Suggested answers: Bed & Bath: sheets, a bedcover, towels
Travel & Luggage: a bag, a laptop bag, a lock

Sky Restaurant: coffee, tea, a salad, a meal, breakfast, lunch
Children’s clothes and Shoes: a dress, a jacket, a hat, trousers
Toys: a doll, a ball, a board game, a doll's house

Computers & Phones: a laptop, @ smart phone, a memory stick
Home entertainment: a DVD player, speakers, a screen

Sports: a tennis/badminton racquet, a football/tennis/golf ball, skis
Women'’s clothes & Shoes: a dress, a jacket, trousers, jeans
Star café: coffee, tea, biscuits, a cake, a sandwich

Beauty: make-up, face cream, a lipstick, body cream

Jewellery & Watches: earrings, a bracelet, a necklace, a watch
Menswear & Shoes: trousers, a shirt, a tie, a jacket, boots

B Go through the example, then put Ss in pairs to practise.

AV \[egg[e]\ ] MAKING REQUESTS

3A Tell Ss they're going to hear some conversations that a woman
called Lisa has while she’s in a department store. Give Ss time to
read through the options in questions 1-3, then play the recording.

Answers: 1b) 2a) 3a)

Unit 9 Recording 6

: Hi, Tom. It's Lisa.

: Oh hi, Lisa. How are you?

: Fine, thanks. Listen, what do you want for your birthday?

: Oh, | don't know. Let me think ... | don't know.

I'm in Bridge's Department Store, so it's a good time to tell me ...
Um ... well, maybe something from the World Cup.

For example?

Er ...

Well, would you like a football shirt, or ...?

Um ... no. Oh, | know! Id like a DVD.

A DVD of what?

Well, can you get me a DVD of the World Cup?

OK.

: Great. Thanks.

No problem. Bye.

Bye.

Excuse me, can you help me? Where's the Sports Department?
: It's over there. Behind the Toy Department.

Thanks.

. Can | help you?
: Yes, Id like a football DVD, but there aren't any DVDs here.
: No, the sports DVDs are in Home Entertainment. In the DVD

OO 20P PPORPORPRPORPORPOROR

section.

A: Where's that?

D: It's opposite Computers and Phones. Over there.

A: Thanks.

E: Can | help you?

A: Yeah, | want a DVD of the World Cup, but there are two different
DVDs here. Which one is best, do you think?

E: Er ... let mesee ... this one has all the important matches.

A: Can | see it? Oh, yes. How much is it?

E: It's twenty euros.

A: OK, can | have this one, please?

E: Yes, you pay over there.

A: Oh, right. Thanks.

E: You're welcome.

B Focus Ss on the sentences and give them a minute or two to
predict the missing word in each one. Then play the recording for
them to check and compare answers in pairs.

Answers: 1like 2get 3Can 4d 51 6have
€ Give Ss a minute or two to discuss their ideas in pairs. As you go
through the answers, check:
I’d like a DVD means 'now’, whereas [ like DVDs means 'in general'.
- if you ask Would you like this DVD? you are offering it to the
person, whereas Do you like this DVD? is asking for an opinion.
the difference between Can/...? (I want to do it) and Can you ...?
(I'm asking you to do it). Both are requests, and need an answer,
e.g. Yes/OK/Of course/No, sorry.

Answers:

1 /dlike = Can I have

2 Canl=Iwant to do something

3 Canyou = Please do something for me
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Optional extra activity

For practice of requests using Can I/Can you, write the following
on the board:

Canl turn on the lights, please?
Canyou sitdown,

stand up,

open the door,

go out,

look at your book,
change places with (name),
open/close the window,
Ask Ss at random round the class to make requests to you, then
either you or the student does the action, e.g.
St: Can | turn on the lights, please?
T. VYes, of course.
St turns on lights.
St: Can you turn on the lights, please?
T:  VYes, of course.
T turns on lights.
Ss then work in pairs, making and responding to requests.

> LANGUAGEBANK 9.3 p134-135

Give Ss time to read through the summary, and check that they
understand the difference between Would you like and Do you
want (both are used to make an offer).

Would you like is more polite. What would you like? (open choice)
and Which one would you like? (limited choice).

You could use Ex 9.3 for conversation practice in pairs. (NB:
Point out that Can ! help you? is a common way for a shop
assistant to start a conversation, and Can | have ...? is another
way to make a request.)

Answers: 2'd 3like 4have 51 61d 7Would 8thanks

4A Tell Ss to write the four conversations in their notebooks. They
can then practise the conversations, remembering to look up from
the page as much as possible, so they're not reading aloud.

Optional extra activity

Working in pairs, Ss expand the four conversations by adding at
least two lines to each one, e.g.

A: Can | help you?

B: Yes, I'd like one of those cakes, please.

A: Would you like cream?

B: No, thank you.

A: OK, that's 4 euros, please.

Ss then practise the conversations and choose one to act out for
the class. Ask each pair to act out their conversation and encourage
the class to comment on the similarities and differences.

Answers:
1 A: Canl help you?
B: Yes, I'd like one of those cakes, please.
2 A: Canyou take a photo of us, please?
B: Sure, can you stand over there?
3 A: Can we have two of these T-shirts, please?
B: Yes, which colours would you like?
4 A: Id like a cappuccino, please.
B: Would you like chocolate on it?

B PRONUNCIATION intonation Tell Ss they will hear each sentence
twice: onceiit is polite, and once it is not polite. Play the recording.

Answers: 13) NP b)P 2a)P b)NP 3a)P b)NP &4a)NP b) P

C Play the first sentence and elicit or demonstrate (e.g. by using
your hands) that there is more movement (or ‘music’) in the voice
when someone is being polite, and there is a fall-rise movement at
the end of the sentence. Play all four sentences for Ss to repeat.

D You could do an example, asking a stronger student to be
Student A and the rest of the class to respond as Student B. Then
put Ss in pairs to take turns.

(V.. L R[el] USE HESITATION PHRASES

SA Elicit/Point out that when you don't have an immediate
answer for someone, it’s better to say something, however small,
than to stay silent. Give Ss a minute or two to underline the phrases.

Answers: 2 Let me think. 3Um... &4well ... S5Er...

6 let me see

—
speakout TIP

Put Ss in pairs to think of hesitation phrases/sounds in
their language(s). If Ss are from different countries, they can
demonstrate them for their partner/the class.

B Ss work in pairs to do this. After each question, pause the
recording long enough for both Ss in the pair to answer.

Unit 9 Recording 10 !

1 What'’s your favourite fruit?

2 Where were you last Saturday afternoon?
3 Do youwant a new car?

&4 What did you study in the last lesson?

C Give Ss time to find their questions, then tell them to take
turns asking and answering, using hesitation phrases. Monitor the
activity and be prepared to give feedback afterwards on good use
of hesitation phrases.

| SPEAKING _

BA Tell Ss to complete the conversation orally, so that the hesitation
sounds more natural. You could write the complete conversation on
the board for Ss to check, then erase it before they start practising.

Suggested answers:

A: What would you like for your birthday?
B: Let me think ... Id like a new pen.

A: What colour would you like?

B: Um ... Can you get me a black one?

B Ss take turns to be A and B, using the prompts.

€ While Ss work on this you could elicit/give some ideas for
possible presents and options, e.g.

bag - colour wallet - colour  shirt - size (small/medium/large)
DVD - type of film (comedy/drama/romance)

book - type of book (cookery/biography/novel)

D Monitor the practice closely so you can give feedback on

Ss’ use of phrases for making requests (including polite intonation)
and for hesitation. (NB: Ask Ss to bring in a favourite or very useful
possession (or a photo of it) for the next lesson.)

Homework ideas

¢ Ss write a description of a well-known department store in
their town/city, saying where it is, how old it is, how many
floors there are, if there’s a café or restaurant, what their
favourite department is and why, etc.

o Workbook: Ex 1-4, p64




TEACHER’S NOTES

THE BORROWING SHOP

Introduction

Ss watch a BBC programme about a borrowing shop in Berlin. Ss
then learn and practise how to talk and write about a favourite or
very useful possession.

: Ex 1: be prepared to answer the three questions about

: borrowing.

i Ex 4B: be prepared to answer questions about a favourite
. possession.

Warm up

Ask Ss to think of something they have that they use every day,
something they rarely use, and something they never use. Put the
following prompts on the board:

luse my ... every day because ...

I rarely use my ... because ...

I never use my ... because ...

You could start by giving examples about your own possessions,
then give Ss a few minutes to make notes. Put Ss in small groups
to tell each other about their things and see what they have in
common. Then ask the groups to discuss what they could do with
the things they rarely or never use. After a few minutes ask the
groups to share their ideas.

(NB: You may want to put some examples of things on the board
to help Ss with ideas: car, bike, radio, calculator, tent, phone, watch,
coffee maker, bread maker, skis, laptop, sewing machine, glasses,
tennis racquet, camera, etc.).

DVD PREVIEW

1 invite Ss to ask you the three questions first, as examples.
Then put Ss in pairs to ask each other the questions. Ask a few
pairs to report back to the class.

2A Put Ssin pairs. They could start by deciding which items are
not in the photos (this should be familiar vocabulary), then help
each other to work out the meaning of the other items. In
feedback, check the stress on the compound nouns: ice skates,

a coffee maker, a baby carrier, a bike helmet, a power tool.

Answers: A a baby carrier B abike helmet Cice skates
D a power tool Ea mixer F acoffee maker

B Start by discussing a book as an example with the class. You
could point out that some people think it's OK to borrow a book
from a library, but not from a friend. Others think it's OK to borrow
a book from a friend, while other people prefer to buy a book to
keep. Then ask Ss who they agree with. Give Ss a few minutes to
make the two lists in their notebooks, then put them in pairs to
compare lists.

C Tell Ss to read through the four questions first, then find the
answers in the text. Check original (first).

Answers: 1 a suitcase, plates and cups, toys 2 Leila, in Berlin
3 You borrow things, you don’t buy them. 4 over (= more than) 400

DVD VIEW

3A Refer Ss back to their list of things that are ‘'OK to borrow’. Tell
them to watch and listen for those things on the DVD. Play the DVD,
then put Ssin pairs to discuss which of their things are in the shop.

B Put Ss in pairs and give them time to read through the
sentences and try to correct them before you play the DVD again.
Check member (someone who belongs to a group, club, etc).

Answers:

1 F: Customers borrow things from the shop.

T

3 F: When a member borrows something, the shop puts their name
in a notebook.

4T

5 F:The people in the shop want to see borrowing shops in other
cities.

C Give Ss a few minutes to read through the sentences alone.
Check stuff (an informal word = things), fee (= money you pay to
use something) and genius (= very clever). Put Ss in pairs to decide
on the correct alternatives then play the DVD again. Check answers
with the class.

Answers: 1Stuff 2 oftheirown, fee 3 seat 4 inreturn
5 genius

D Put Ssin small groups to discuss the question. If they think it's a
good idea for their town, you could also ask them to discuss:

What thing would you take to the shop for your membership fee?
What would you like to borrow from the shop?

Optional extra activity

Ss role-play a conversation at a borrowing shop, taking turns to
be the assistant and ‘borrower’, e.g.

: Can | help you?

: Yes, I'd like to borrow ... Do you have any?

Yes, ... there’s one/there are some over there.

: OK. Can | borrow this one/these?

: Sure. What's your name?

: (name)

: Right, and how long do you want to borrow it/them?
Er ... a week, | think.

: OK, that's fine.

DVD 9 The Borrowing Shop

N = Narrator M = Malke W1 =Woman1l WZ2=Woman?2

M: I've got a car coffee machine, baby carrier, ice skates, plates and
cups, power tools ... Stuff like this.

N: Thisshopin Berlin is different from other shops. Here you don't
buy things. You borrow them. And it doesn’t cost you any money.
You only need to be a member.

How do you become a member? That's free too. You bring one
item to the shop, something that other members can borrow.
Then you are a member.

M: So each member has to bring an item of their own to the shop,
and that’s their membership fee.

W1: Today I would like to have a helmet for my child because I'm
getting a children’s seat for the bike.

N:  When youre a member, you come in and borrow something.
They write it down in a notebook, and you say how long you
want to borrow it. You can borrow for one day, or one week, or
more.

W1: It's a great idea because | have so many things at home that |
don't need, and | would love to bring them and get something
that | need in return.

W2: | probably make a cake once a year. It's coming and just getting
a mixer for the day. It's genius. | would love to see this in places
like Chicago.

N: The people in the shopwant to see borrowing shops in other
cities around the world. So next time you need a power tool, or a
cart or a bike, you can borrow one - for free.

W >m>
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speakout a favourite possession

4A Start by brainstorming some examples of favourite or very
useful possessions with Ss, e.g. a ring, a watch, a pen, a book, a
phone, a laptop, an iPod (or other electronic gadget), a power tool (or
other tool), a coffee machine (or other kitchen appliance), a doll, a
teddy bear, a bag, a fishing rod, golf clubs, certain shoes or clothes.
Provide vocabulary as Ss need it and make a list on the board.
Give Ss a few minutes to answer the questions alone. You could
also suggest what to include in Other information, e.g. size, colour,
material and adjectives to describe it.

B You could start by inviting different Ss to ask you the questions
about a favourite possession of yours.

C You may need to play the recording twice for Ss to answer all
the questions. Give them time to compare answers before listening
a second time.

Answers:

Possession: camera

Where did you get it? New York.

Where is it now? In his bag.

What do you do with it? He takes pictures of friends, places and
himself.

Why do you like it? It's easy to use, it takes good pictures.

Other information: He puts his pictures on his website. His camera is
his travel partner.

D Give Ss time to read the key phrases, then play the recording
again.

Answers:

One of my favourite [things/possessions /] is ...
My most useful {thing/possession]is...

It's [very small «//big/red .. .].

| keep it [in my bag v /pocket/at home].

| bought it [last year v/in New York ... /].

[My brother/wife/best friend ...) gave it to me ...
for [my birthday/Christmas ...]

I like it because it's [easy to use «/useful/beautiful].
I use it [all the time/a lot].

Unit 9 Recording 11 _

One of my favourite possessions is my camera. It's very small, and |
keep it in my bag. | bought it last year in New York. ! like it because it's

easy to use and it takes very good photos. | take photos of my friends,

and of places and of me. | have a lot of photos of me in different
places. | put them on my website. | travel a lot, and | usually travel
alone, but my camera is my travel partner.

Optional extra activity

Put Ss in pairs to think of different examples to put in the
brackets in the key phrases, then invite the pairs to share their
ideas with the class and compile them on the board.
Suggested ideas:

It's (black/silver/metal).

I keep it (in a drawer/in a box/in my car).

| bought it (ten years ago/a long time ago/in a market/on holiday).
(My mother/boyfriend/daughter) gaveiit to me ...

(for Valentine's Day/when | left university/for good luck in my
exams).

I like it because it’s (fun/cute/lucky/easy to carry).

| use it every day.

TEACHER’S NOTES 4

SA First, give Ss time alone to prepare what they want to say
about the possession: encourage them to make notes rather

than writing full sentences and provide help as required. If Ss

have brought their possession or a photo of it to class, they can
think about how they will use it in their presentation. If they don't
have the possession or a photo of it with them, they could draw a
simple sketch of it. Then move Ss around so they're working with
new partners, and give them time to tell each other about their
possessions. Encourage the partners to give feedback, i.e. what was
interesting, surprising and also anything they didn't understand.
Ss can then adjust what they say about the possession before they
move into groups in the next stage.

B Put Ssin groups of four or five. Tell Ss that while each person
is talking about their possession, the listeners should write one
question about the possession to ask the person when they’ve
finished. When all the Ss have finished, each person in the group
decides which possession is the most interesting/unusual/useful
and tells the rest of the class about it. Monitor the speaking
activities carefully and make notes of good language use and any
problem areas for praise and correction at the end.

writeback a useful possession

BA Direct Ss back to the questions in Ex 4A and tell them to tick
each question that is answered in the text.

Answers:

Where did you get it?

What do you do with it?

Why do you like it?

Other information: (it's twenty years old) (it's a fantastic little bike)
It doesn’'t answer: Where is it now? (it could be in the street or in the
garden)

B Remind Ss to use the example description as a model. You could
suggest that they write about a different possession from the

one they talked about in Ex 5, then when they've finished, collect
in the descriptions and redistribute them. Ss then read out the
description they've received, and the rest of the class has to guess
whose possession it is.

Homework ideas

Ss write about another favourite possession or about someone
else’s (e.g. a best friend or family member) favourite possession.

www.lrLanguage.com




TEACHER’S NOTES

LOOKBACK

SUPPLEMENTARY MATERIALS
. Ex 4B (optional extra activity): prepare matching exercise for
i Ss Aand B (see notes).

1A You could run this as a competition in teams. Write or display
the words on the board, one at a time. When a team member
guesses a word, they put up their hand to answer and spell the
verb. They win a point if the spelling is correct, and a point if they
can give the correct past form of the verb.

Answers: 2give 3sell 4cost 5get 6pay

B Give Ss a minute or two to complete the sentences, working alone.

Answers: 2 costs 3 pays &give S5get 6sell

C Ss decide whether they agree with the sentence, or change it so
they agree with it, e.g. Food costs too much in my country. /

I agree because | paid (X amount) for (bread) yesterday. or

Food doesn't cost too much in my country.

OF RONOUN

2A You may want to review subject and object pronouns first.

You could put Ss in pairs to ‘test’ each other (e.g. A: he - 8: him, etc.)
Tell Ss to pay attention to whether the pronoun is singular or plural
as they match the sentences to the nouns.

Answers: 2d) 3¢ &4e) 5b) 6a)

B Look at the example with the class and establish that Ss need
to write their own alternatives for a)-f). Ss work alone on this.
Circulate and help with ideas and with vocabulary if required.

C Before you put Ss in pairs, demonstrate the activity with a student.

Encourage Ss to respond with Really? and a follow-up question
(Why ...? Where ...? How often ...7) if the answer is surprising, e.g.
A: My parents.

B: They often phone you.

A: Yes!

B: Really? Why?

A: Theyre away on holiday for two months.

LIKE, LOVE, HATE + -ING

3A Tell Ss to write the questions in their notebooks.

Answers: 2 What do you like reading?

3 What TV programme do you like watching?

4 Who do you like phoning? 5 What do you like eating for dinner?
6 Do you like flying? 7 What sport do you like doing?

8 What music do you like listening to?

B Tell Ss to ask each other the questions in random order. Ss could
report back to the class on things they have in common, and any
answers that were surprising.

Optional extra activity

Ss change one thing about each of the questions (see ideas
below) then find a new partner and ask their questions.
1and 2 cook/sing 3 films 4 text/meet for coffee
Slunch/asnack 6drive/cycle 7 watch 8dance

ACTIVITIES

4A You could run this as a competition in teams. Write or display
the words on the board, one at a time. When a team member
guesses a word, they put up their hand to answer and say the
missing vowels only. They win a point for each correct vowel and
continue until they make a mistake or finish the phrase.

Answers: 1 camping 2 cooking 3 going for long walks
4 chatting online 5 running 6 going to the theatre

7 playing computer games 8 relaxing 9 taking photos
10 swimming

B Tell Ss to think of an object (or place) for five of the activities in
Ex 4A before they start asking and answering. Help with vocabulary
as required. Go through the example and invite one or two Ss to
ask you the questions about an activity.

Optional extra activity

If Ss need extra support with places and objects, tell Student A
to answer questions about activities 1-5, and Student B
activities 6-10. Then give A and B the following matching
exercises on slips of paper:
A Match each place and object to an activity 1-5:

place: in the park; in the kitchen; in a campsite; on the beach;

in an internet café

object: trainers; a computer; a sleeping bag; a cookbook; a map
B Match each place and object to an activity 6-10:

place: on the sofa; in the city; on the train; in a pool; at a wedding

object: a camera; an iPod; a ticket; a towel; a good book

SHOPPING DEPARTMENTS

5A You could run this as a race in pairs or as a competition in
teams. To win points, Ss need to spell the word correctly.

Answers: 1 Jewellery & Watches 2 Computers & Phones

3 Furniture & Lighting & Travel & Luggage

S Home Entertainment 6 Bed & Bath 7 Menswear & Shoes
8 Beauty 9 Children’s clothes & Shoes 10 Toys

B Give Ss a few minutes to discuss this. Ss who don't like shopping
in department stores could tell their partners about good websites
they’'ve found for some of the categories (furniture, luggage, etc.).

MAKING REQUESTS

B6A Give Ss a few minutes to correct the mistakes, working alone.

Answers: B: Yes, / would like this pen. A: OK. s it ke a present?

B: Er ... yes.Canyout wrap it for me?

A: Of course. Which wrapping paper would you weutd like, red or green?
A: Who Where is the gift for? B: For me t. Today is my birthday!

B Encourage Ss to look up from the page as much as possible, and
cover the conversation when they feel confident with it.

C Demonstrate how to change parts of the conversation, e.g.
I would like this T-shirt.

D Ss take turns and practise both parts in the conversation. Ask a
few pairs to act out their conversations for the class.

BBC interviews and worksheet

Do you like shopping?

In this video people talk about whether they like shopping and
shopping mistakes they have made. The material enables Ss to
revise structures and vocabulary related to expressing opinions
and shopping or spending money.



OVERVIEW

VOCABULARY | collocations

READING | read about jobs

LISTENING | listen to jobinterviews

GRAMMAR | can/can't

PRONUNCIATION | strong and weak forms: can/can't
SPEAKING | discuss the best job for you

10.2 TIME FOR A CHANGE

VOCABULARY | life changes

LISTENING | listen to street interviews about people’s goals
GRAMMAR | be going to

PRONUNCIATION | weak form: going to

SPEAKING | talk about plans

WRITING | check your writing

10.3 HELLO AND GOODBYE

FUNCTION | starting and ending conversations

LISTENING | listen to how people start and end
conversations

PRONUNCIATION | sentence stress

LEARN TO | use two-part exchanges
VOCABULARY | saying goodbye

SPEAKING | starting and ending conversations

10.4 MIRANDA O3@E o DVD

DVD | watch a BBC programme about someone trying
something new

speakout | talk about when you tried something new

writeback | write an interview

10.5 LOOKBACK

Communicative revision activities

[BIBICIEY INTERVIEWS
What did you want to be?

In this video people talk about their jobs and whether they
like them or not. Ss can recap and extend their knowledge
of vocabulary on the topic of jobs/work and leisure
activities. They can also practice listening to and revise
structures with the past simple. Use the video after

lesson 10.1 or at the end of the unit.

TEACHER’S NOTES
A NEW JOB

Introduction

Ss practise reading and talking about job adverts and listening
to job interviews. They also practise talking about ability, using
can/can’t (with attention to the pronunciation of strong and
weak forms) and related collocations.

SUPPLEMENTARY MATERIALS

i Resource bank: p177 and p179

¢ Ex 2A: bring in adriving licence for vocabulary checking.
Ex 4D (optional extra activity): prepare a handout with
i extracts from the recording in Ex 3, with gaps for Ss to

: complete (see notes).

Warm up

Review names of jobs. Put Ssin pairs and give each pair a

blank piece of paper. Tell them to think of five jobs, check their
spelling in a dictionary, and write them with the letters jumbled
on the paper. Each pair then passes the paper to the next pair,
who try to guess the jobs and order the letters correctly, then
pass the paper back for the writers to check. Bring the class
together and make a list on the board of all the jobs Ss thought
of. Check that Ss understand all the jobs by asking what the
person does, where they work, etc.

VLol \:JVIT.VAM COLLOCATIONS

1A You could start by telling Ss to cover the word webs and
look at the verbs in the box. Elicit one or two examples of a
noun or phrase that goes with each verb, e.g. cook pasta, ride

a bike, speak English, etc. Then direct Ss to the example and put
them in pairs to complete the other word webs.

Answers: 2 play 3speak 4read 5remember 6 make
7use 8ride

B Demonstrate the activity with a strong student taking

the part of Student B. Point out that Student B should try to
remember the words without looking at the word webs. Ss take
turns to be Student A and Student B.

2A Before Ss look at the text, write the four jobs on the

board and elicit some ideas about what the people do in their
jobs. Check the following vocabulary: need (it is important/
necessary), memory (if you remember things well, you have

a good memory), driving licence (show an example), sales
department (the department that sells things), manage (have
control of), busy (have a lot to do), team (group of people).
Then give Ss a few minutes to read the adverts and discuss in
pairs which one is best for them. Ask a few pairs to tell the class
which job(s) they chose and why.

B You could go through sentence 1a) as an example with the
class. Ss work alone or in pairs.

Answers:

1 a) You need to speak three two languages.

1 b) You don't need a car. You need to drive./You need a driving
licence.

a) You sell computers to teeat international businesses.

b) correct

a) You don't need to live in the city. You need to know the city well.

b) You don't work in the kitchen every day. You sometimes work
in the kitchen.

a) You work atere with a team/with other people in the shop.

b) correct
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TEACHER’S NOTES

3A Tell Ss to write the numbers 1-3 in their notebooks and write
the name of the job next to each number as they listen, as well as
Y for the person gets the job, N for the person doesn't get the job and
? for we don’t know. Ss could also underline key words/phrases in
the job adverts to help them decide which job the person wants.

Answers:

1 pizza delivery person (No, he doesn't get the job.)
2 airport sales assistant (Yes, he gets the job.)

3 tour guide (We don't know if she gets the job.)

B Give Ss a minute or two to discuss this question with a partner
before they listen again to check their ideas.

Answers:

1 He knows the city, he can work alone and also likes people. He's
OK with cleaning and cooking, but he has anaccident on the
motorbike.

2 He can work fast and says he can get up early, but he was late on
the day of the interview.

3 She speaks three languages and she has a driving licence, but she
doesn’'t remember the interviewer’s name.

Unit 10 Recording 1 I

Conversation 1

: So, Greg. Thanks for coming in.

: No problem.

: Right, | have some questions for you.

OK.

Er ... first of all, can you ride a motorbike?

Yes, um ... yes, | can. Of course.

That's good. And do you know the city well? Can you find a place
fast?

Yes, | can. No problem.

And in this job you sometimes work alone ...

: That's not a problem.

... but you meet a lot of people.

: |like people.

: OK, good. Oh, and we sometimes get very busy and we need help
in the kitchen - cleaning or cooking. Is that OK?

Yeah, no problem. | worked in a café last year and | made
sandwiches ... and pizzas.

: Great! Can you start tomorrow?

Sure. Wow, | got the job?

Yes, congratulations! Come and look at the motorbike.

Oh, it’s big.

Yeah, here you go. Try it.

Oh, er, OK. It's a bit difficult to ride. But I'm sure | can learn.
Be careful!

Aaah!

Oh, not Greg, are you OK? Next interview, | think.

onversation 2

: So, you think this is the job for you.

: Yeah, yeah, | do.

OK, are you good with people?

Yes, | am.

And can you work fast? The shop is very busy with lots of people

waiting for their planes.

: | like that. Busy is good.

: Mmm. And what about the hours? The job starts at five o'clock in
the morning some days. Can you get up early?

: Yes, | can. No problem.

: Mmm. But this interview was for nine o'clock and you were late.
You arrived at half past nine.

: Erm, well. My train was late.

: Mmm. Well, okay, wed like to try you ... for a month.

: That's great!

POPIRP>OR
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Conversation 3

: So, what languages can you speak?

: English, Japanese, Russian.

: Great. And can you drive?

Yes.

OK. And can you remember facts and information?

: Yes, | can. | have a very good memory.

So, can you remember my name?

: Er ... Did you say your name? Erm ... Sorry, | can't remember.
: Oh, dear ... OK, let’s try some other questions.

POIPORPORPOR

[N GCE CAN/CAN'T

4A First, demonstrate the meaning of can/can’t by acting out

two examples, e.g. draw something badly on the board, then

write the sentence / can/can’t draw and ask Ss which alternative is
correct. Then say something fairly complicated in English and write
I can/can’t speak English for Ss to choose the correct alternative.
Then give Ss two minutes to complete the tables.

Answers:
ride a motorbike?
Can | you A
make pizzas?
Yes, | can.
No, cant.
+ | can [ g
| |/You/He/She/We/They || speak English
= | can't drive.

Ss may think they need to use to with the verb, e.g. ! can to sing.
You could put the following sentences on the board and ask the
class which are correct:

Icantosing. Icansing.

Can you dance? Can you to dance?

B You could write the rule on the board and elicit the correct
answer.

Answer: your ability

C PRONUNCIATION strong and weak forms: can/can’t Play the
recording at least twice for Ss to listen to the difference between
the strong and weak forms. Then ask them where the stress is in
each sentence. Point out that in the positive statement (1) and

the question (2), the stress is on the main verb, cook, so canis not
stressed, but in the short answers (3 and 4) the stress is on can or
can't.

Teaching tip
If Ss have difficulty producing the weak form of can, tell them to
try saying /kn/: I can cook.
/kn/
Also show them the stress pattern: 0 o O
I can cook.

D Remind Ss of the three sounds written in phonemic script in
Ex 4C. Play the recording and pause after the first sentence to
check the example with the class. Then tell Ss to write the
numbers 2-6 next to the appropriate sound and play the rest of
the recording. When Ss have checked their answers, they could
practise repeating the sentences.

Answers: a) 1,3,4 b)2 )56

ool gl @240



TEACHER’S NOTES

| > LANGUAGEBANK 10.1 p136-137

‘ Direct Ss to the note about using very well, well, quite well, and
not very well after can. You could give Ss Ex 10.1A for homework
and use Ex 10.1Bin class. When Ss have completed the
conversation, they could practise it in pairs, then two or three
pairs act it out for the class as dramatically as possible.

| Answers:
A 2 canyouspeak 3 canride & can'tremember 5 can take
6 Canyou read 7 cannever understand 8 can't see
B B: Let me try. Yes, | can.
A: Can you walk on it?
B: Idon’t know. Oh, no, I can't.
A: OK, just sit downand relax.
| B: | can't relax! Where’s my mobile?
A: | can't see it. You can use my mobile.
B: It's no good. | can't get a phone signal here. Can you go and
get help?

Optional extra activity

Prepare a handout for Ss with the following extracts from
the recording about job interviews in Ex 3. Put Ss in pairs to
help each other complete the conversations with the missing
verbs (seven in total), then refer them to the audio script to
check, or play the recording again. Ss could also practise the
conversations with their partners.
1 A: Er... first of all, can you
B: Yes,um ... yes, | can. Of course.
A: That's good. And do you know the city well? Can you
a place, fast?
: Yes, | can. No problem.
: OK, are you good with people?
Yes, I am.
* And can you fast? The shop is very busy with lots of
people waiting for their planes.
: | like that. Busy is good.
: Mmm. And what about the hours? The job starts at five oclock
in the morning some days. Can you early?
: Yes, | can. No problem.
: 5o, what languages can you ?
: English, Japanese, Russian.
: Great. And can you ?
Yes.
: OK. And can you facts and information?
: Yes, | can. I have a very good memory.

a motorbike?
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5A Go through the example with the class, then put Ss in pairs
and give them a few minutes to correct the questions.

Answers: 2 Canshe use a power tool? 3 Can Barbararide a horse?
4 Can you dance? 5 correct 6 Can George read Chinese?

B When Ss have completed the answers and checked their work,
they could practise asking and answering in pairs. Stronger Ss can
cover the answers and try to remember them.

Answers: 2shecan 3shecant 4lcan,lcan
5 we can’t, we can speak 6 he can, he can't

Optional extra activity

In pairs, Ss ask each other the questions in Ex 5A about
themselves Can you ...7 or about other Ss in the class Can
(Maria/Alex) ...? and answer using the pattern in Ex 5B:
Yes, ..o and __,too.orNo,__ ___, but

> PHOTOBANK p147

Ss match the photos to sentences with can/can’t and ability
verbs.

Answers:
11 2G 3D 4H SF 6C 7TE 8B 9A 10)

Optional extra activity

Ss work in groups of three or four. Student A thinks of a job and
the others guess what it is by asking up to ten questions with
Can you ...? and a verb from Ex 1A. Student A guesses which job
they’re referring to and answers Yes or No, e.g.

Student B: Can you play the guitar?

Student A: No, I'm not a musician.

Student C: Can you ride a motorbike?

Student A: No, I'm not a delivery person.

Student D: Can you drive a taxi?

Student A: Yes, I'm a taxi driver.

| SPEAKING |

BA Direct Ss to the questionnaire and give them a minute or two
to write a number for each activity.

B Put Ssin pairs to ask and answer the questions and note a
number for their partner’s answer next to each question. Elicit how
to give positive answers as well as the negative one in the example,
e.g. Can you dance? Yes, | can dance quite well/very well. Monitor

the pair work carefully and make notes of good language use and
problem areas for feedback later.

C Tell Ss to look at the sections where their partner got ten points
or more. Then Ss refer to the key and tell each other which job(s)
is/are good for them. You could encourage Ss to think of other jobs
for their partners that are not mentioned in the key.

D Go through the example with the class, then give Ss a few
minutes to talk about the questions in pairs. Bring the class
together and invite Ss to report back on whether the questionnaire
was right about them or not.

Homework ideas

s Sswrite a job advert, following the examples in Ex 2. You
could give them a framework, e.g.
Title
Can you ?
Do you ?
Are you ?
We are
We need a -
Contact us at (email address).
* Workbook: Ex 1-4, p63-64




TEACHER’S NOTES

TIME FOR A CHANGE

Introduction

Ss practise listening to people talking about their goals. They
practise talking about their plans and goals for the future, using
be going to (with attention to the pronunciation of weak forms) and
vocabulary related to life changes. They also learn how to check
their written work.

Warm up

Write the following on the board and tell Ss that these are
important things in life: work, money, family, health, love, home,
education, friends. Then ask Ss to choose the three things that
they think are most important and put them in order from 1-3
(1 = most important). Put Ss in pairs to compare answers, then
invite pairs to share their top three with the class.

VLI - ]WYNE LIFE CHANGES

1A Elicit an example from the class first, then put Ss in pairs.
Possible examples: people often want to change their job, the city
or country where they live, their house, their car, their school, their
hair (colour or style), the way they spend their free time, etc.

B Tell Ss to cover the text and focus on the photos. Elicit from the
class what the person wants to doin the future in each case and
establish that these things are goals. Then tell Ss to uncover the
text and identify the goals in the photos.

Answers: save money, lose weight, get organised, get fit, stop
smoking, work less and relax more, spend time with family or friends

€ You could tell Ss about one of the things on the list that you
want to do, then put them in pairs to ask each other. Ask a few
pairs to tell the class what they want to do.

Optional extra activity

Ss work in pairs. Student A gives a clue about one of the goals
in Ex 1B and Student B guesses which one it is. Then Student B
gives a clue, and soon, e.g.

A: You don't eat cakes and sweets.

B: Lose weight!

A: Correct!

LISTENING

2A Set the scene of someone stopping people in the street to ask
them questions (you could act this out with one or two Ss). Check

that Ss understand what they have to do by looking at the example

and asking what Tom’s goal is from Ex 1B (Top ten goals). Point out
that some people may have more than one goal and then play the
recording.

Answers: 2Fional0 3tiam3,4 &4Rudi2 5Alex9, 3

B Give Ss time to read the sentences before they listen again.
They may already be able to decide if some of the sentences are
true or false, then check when they listen again.

Answers: 1F 2T 3F 4F S5F 6T 7T 8T

C Give Ss a few minutes to discuss the question, then invite a few
individuals to report back to the class.

Unit 10 Recording 4 '

Conversation 1

A: Hi, do you have a minute?

B: Yeah, sure.

A: What's your name?

B: Tom.

A: OK, Tom. Can you look at this list? It's people’s top ten goals in life.

B: Oh, OK.

A: So, do you have a goal for this year?

B: Agoal?Yes, | want to learn something new. My girlfriend can cook
really well, but she doesn't like cooking. So I'm going to learn to cook.

A: That's interesting, Any special type of cooking?

o

: Yeah, Japanese food. I lived in Japan and | love Japanese food.
A: |see, well ...

Conversation 2

: So, Fiona, do you have a goal for this year?

: I'm going to change jobs.

: That's a big change!

Yeah, well, | work in an office, and | don't like it. Id like to work
outside.

Great.

: My friend Sheilais going to help me.

: Well, good luck with that.

: Thanks!

Conversation 3

: Liam, do you have a goal for this year?

: Yes, | do.

: So, what are you going to do?

: Well, | work with computers, sometimes twelve hours a day, and |

often take work home. It isn’t good ...

Right.

: ... sothis year 'm going to spend more time with my friends and
I'm not going take work home.

A: Great.

Conversation 4

A: Rudi, what are your goals?

E: Er... Im going to get fit. | never do sport. | cant play tennis or
anything, but I'm going to start exercising. Something easy. Take a
walk every day.

A: Sounds good.

9POPONPNP NPBPND
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Conversation 5

: What's your goal thisyear, Alex?

I have two goals really.

: Oh, and what are they?

Oneis to save more money. The other is to see my friends more.
: That's great. And what are your plans? With your friends?

Well ... hmm ... maybe go shopping together.

: Go shopping? Then you aren’t going to save money!

Yeah, but 'm not going to stop shopping!

nEPIPIDPeMP

(LV.\ V.S BE GOING TO

3A You could either put the four sentences on the board and go
through the two questions with the whole class, or put Ss in pairs
to discuss them first. You may also want to check the idea that be
going to is for plans, by asking a question such as /s this my idea/
opinion about the future, or my plan (something | decided before)?

Answers: 1they are all about the future 2 +a, b;-c d

B You could draw the table on the board and write the answers
into the gaps as you elicit them from the class. You could also
elicit/point out that the form is be + going to + infinitive.

Answers:
‘m change jobs
Youre work less.
Shes going to | get fit.
He isn't be there.
We aren't COIME.




TEACHER’S NOTES

Ss may leave out be, e.g. I going to change jobs. You could write

| one or two examples without be on the board and ask Ss if

| they're correct in order to raise their awareness of the potential
omission. Monitor the practice activities carefully for mistakes
like this.

€ You could invite two Ss to come up and write the two questions
on the board.

Answers:

1 What are you going to do?
2 Where is she going to work?

D PRONUNCIATION weak form: going to When Ss have listened
to the sentences, ask them if they could hear to in going to change,

etc. Point out that, although it is there, it isn't stressed, so it's a very
small sound.

Teaching tip

If Ss have difficulty producing the weak sound/a/ in /ta/, tell
them to try just saying /t/. There will naturally be a small
‘explosion’ of air after the consonant, which will sound like a
schwa /3a/.

[> LANGUAGEBANK 10.2 p136-137

You could use Ex 10.2A for a listening correction activity. Ss
close their books and you read out one sentence at a time. Ss
put up their hands and either tell you the correct version of the
sentence or say it’s correct. Ss could do Ex 10.2B in pairs, then
practise the conversation together.

Answers:

A 2 | are ‘m going to stay at home tomorrow.
3 Is Charlotte going to be a writer?
4 correct
5 Antonio’s going to leave work at five.
6 Are you going to pay?
7 Kiera and Sam is are going to drive to Chicago.
8 correct

B 2to 3not &4he

SAre 6buy 7is 8going

4A Ss can complete the sentences alone or in pairs.

Answers:

2 I'mnot going to do the homework tonight.

3 I'm not going to write any emails tomorrow.

4 Tomorrow afternoon, I'm going to relax.

5 On Friday, my friends and | are going to see a film.

B Show Ss how to change the example sentence, e.g. After class,
I'm going to have a sandwich. or After class, I'm going to meet a friend.
Tell Ss not to change the day/time (after class, tonight, tomorrow,
etc.). Give them a few minutes to work on the sentences alone.

€ Go through the example, then elicit the question Ss need to
askfor numbers 2-4: What are you going to do tonight/tomorrow/
tomorrow afternoon/on Friday? Also point out that they need to
ask What about you? to find out their partner’s answer. Tell them
to make a note of their partner’s answers, as they'll need to
remember them for the next stage.

D Look at the example with the class and remind Ss they need
to use he’s/she’s going to ... to talk about their partner. Put Ss in
groups of four or five to tell each other about their plans.

| SPEAKING |

SA Start by putting the following verb prompts on the board

to help Ss with ideas: get, learn, change, spend, stop, work, meet,
see, go to, visit. You could demonstrate this by drawing your own
boxes with future goals on the board and explaining them to the
class. Ss could put their future goals on a separate piece of paper
to give themselves more space to write or draw simple pictures
representing the goals (this will also be easier for Ss to carry round
with them if necessary in the next stage).

B This could be done in groups, or Ss could stand up and walk
round the class talking to different people. Monitor the activity
closely and make notes of good language use and problem areas
for praise and correction later.

AN [cll CHECKING YOUR WORK

6A First, check that Ss understand punctuation, by writing
punctuation marks on the board and eliciting their names (capital
letter, apostrophe, question mark). Ss can work alone, then
compare their answers in pairs before checking with the whole
class.

Answer: Hi Elif, Thanks for your email. Here's the information about
my plans. 'm going to be in Istanbul for three days. Can we te meet?
My hotel is the FiveStar in Topsu Street. I'm going to visit the Blue
Mosgue on Sunday and Id like to look around the markets. Can we
have lunch together one day? Are Is Saturday good for you? Email
me or texted me.

=
speakout TIP

To help Ss to think of other things to check in their writing, put the
following on the board to show mistakes with spelling, word order
and vocabulary, and elicit corrections, e.g.

tomorow, munth

We can meet?

I'm going not to have lunch.

say two languages

pass time with friends

B You could tell Ss to imagine they're visiting a different city, and
think of the places theyd like to see there. For weaker classes, tell
Ss to follow the email in Ex 6A, changing the place names and days.

€ Ss swap emails and check them for mistakes. You could suggest
that they use a code, e.g. P (punctuation), V (verbs), S (spelling), WO
(word order), VO (vocabulary) and write the letters in the margin,
on the same line as the mistake. Then they give the email back and
correct their own mistakes.

D You could give Ss some ideas about what to include here, e.g.
Dear

Nice to hear from you. | hope you enjoy your visit to__ . Yes,
is good for me. Let’s meet at (name of café/restaurant)

at (time).
See you then,

Homework ideas
Workbook: Ex 1-6, p65-66




TEACHER’S NOTES

HELLO AND GOODBYE

Introduction

Ss practise listening to and using phrases for starting and ending
conversations, paying attention to sentence stress. They also learn
to use two-part exchanges.

SUPPLEMENTARY MATERIALS

Resource bank: p180

Ex 2A (alternative approach): prepare cut up copies of the

i conversationsin Ex 2A for each pair of Ss.

Ex 6B (optional extra activity): prepare a prompt on a slip of

i paper for each student (see notes).

Warm up

Write the following question on the board: When and where do you
say "Hello’ and ‘Goodbye’?

Put Ss in pairs and tell them to think of as many times and places
as they can in two minutes. Then invite the pairs to share their
answers with the class.

Suggested answers: in a shop, at the beginning of a lesson, at work,
on the phone, when guests arrive, when you have arranged to meet
someone, when you meet for the first time, e.g. in a new job, at a
party.

A%\ [egg[e] 'l STARTING AND ENDING
CONVERSATIONS

1A For the first question: if Ss are from the same country, they
can brainstorm as many ways as possible of saying hello and
goodbye. If Ss are from different countries, they can teach each
other how to say hello and goodbye in their language.

For the second question: go through the example, then Ss can
discuss when they start conversations with strangers, and what
they say. Suggested answers: at a social event, in a new job, ina
queue (e.g. for the bus), in a department store (asking where things
are).

B Stronger Ss could note down any key words or phrases that help
them to decide if the people are friends or strangers, e.g. How are
you? Nice to meet you.

Answers: 1F 2S 3S

C Give Ss a minute or two to read through the options before
playing the recording again. Check: get off a train/bus (mime, also
compare with get on), bank card vs business card (one is to pay for
things, one has your contact details on it).

Answers: 1b) 2a) 30

2A Ss could work in pairs to complete the conversations. Give
them time to check their answers in the audio script or, if you think
it would benefit Ss to hear the complete conversations, play the
recording again.

Answers: 2time 3 have &4 meet Sthink 6around 7 friend
8 talk

Alternative approach

Prepare copies (one per pair of Ss) of the completed
conversations from Ex 2A and cut them up into separate lines.
In pairs, Ss first separate the three conversations, then put them
in order. They then listen to the recording to check, moving the
lines around, if necessary, as they listen.

B Go through the examples with the class and point out that they
need to find three more examples of each. You could tell Ss to
underline the phrasesand/or write them in their notebooks.

Answers:
1 Excuse me, do you have the time?
What do you think of the music?
Are you from around here?
2 | hope we meet again.
I'm sorry, | can see an old friend over there.
Nice to talk to you.

C PRONUNCIATION sentence stress You could remind Ss that
the stressis usually on the words that carry the message of the
sentence, and give them an opportunity to predict where the stress
will be before they listen to the recording. When Ss'listen again
and repeat the phrases, tell them to say the stressed words a little
louder than the others, to help them with the rhythm.

Answers:

1 What do you think of the music?
2 Are you from around here?

3 Is that the time?

4 Nice to talk to you.

[> LANGUAGEBANK 10.3 p136-137

Give Ss time to read through the summary of phrases for
starting and ending conversations. You could use Ex 10.3A for
conversation practice in pairs.

Answers:

2 Thisisanice place. 3 What do you think of the music?
4| can see an old friend over there. 5 Nice to talk to you.
6| hope we meet again. 7 Is that the time?

8| have a meeting in ten minutes.

Unit 10 Recording 6 .

Conversation 1

A: Hi, Duncan.

B: Hi, how are you?

A: Good thanks. Hey, this is a great place.

B: Yes, it's really good. | often come here.

A: ... well, that was delicious. Let’s have coffee.

B: OK ... wait, is that the time? I'm sorry, | have a lesson at two. Here’s
some money for lunch.

: No, that's all right. Keep in touch!

See you in two weeks, after the holidays, yeah?

Oh yes, that's right. See you then .

onversation 2

: Excuse me, do you have the time?

: Yes, it's half past four.

Thanks. So ... erm ... where are you going?
Me? I'm going to ...

... so you're from Madrid. That's interesting,
: Yes, well, | come from Cordoba. | moved to Madrid when | was ten.
| see ... Oh, look, this is my station.

Look, here’s my card.

And here’s mine.

Very nice to meet you.

Nice to meet you, too.

I hope we meet again.

I hope so, too.

Goodbye.

Bye!

PR POP
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Conversation 3
: What do you think of the music?
: It's not bad.
: Hi, I'm Doug.
: Oh, hello. I'm jo.
So, are you from around here?
No, ¥m not actually. I'm from .
.. yes, and I was in China the next year. | speak Chinese, you know.
Oh, really?
And | speak four other languages. French, German, Spanish ...
: I'm sorry, | can see an old friend over there. Nice to talk to you.
Oh ... and you.
: See you later.
See you soon.

PRPRPORPORPOROPOR

3A Working in pairs or alone, Ss write the complete conversations
in their notebooks.

Answers:

Conversation 1

A: This is agood party.

B: Yes, it is. What do you think of the food?

A: It's good.

B: I'm (your name).

A: Hi, I'm (your name).

B: Are you from around here?

A: Yes, | live in (place).

Conversation 2

A: Is that the time?

B: Yes, it's eleven o'clock. | have a business meeting tomorrow at eight.
A: And my train leaves at quarter past eleven.
B: Nice to talk to you.

A: Yes, | hope we meet again.

B Ss should use the prompts for practice, rather than reading the
full conversation from their notebooks. Once Ss are feeling confident
with the conversation, you could suggest that they cover their side
of the prompts, so they can only see their partner's prompts, and
practise again. Ss could also change some of the words in the
prompts, e.g. food (music), good (great/terrible), business meeting
(class/appointment), eight (ten), train (bus), quarter past eleven (half
past eleven). Monitor the activity closely and be prepared to give Ss
feedback afterwards, particularly on their pronunciation.

(XU RIel USE TWO-PART EXCHANGES

4A Elicit some ideas for number 1 from the class as an example,
then put Ss in pairs to discuss the rest. Poirt out that in this case
respond naturally means without having to think about what to say,
or saying something that people always say in this kind of situation.

B Ss may need to listen more than once to write the responses
accurately.

Answers: 1 B: Yes, it’s really good. 2 B: You too.
3 B:1 hope so, too. 4 B: Here’s mine.

_
speakout TIP

Ask Ss how these two-part exchanges can help their speaking
(because Ss can learn them and use them from memory, without
having to think about what to say/how to say it). Put Ss in pairs to
discuss alternative responses. Check their answers, then give Ss a
minute or two to practise the conversations in Ex 4A twice, so they
use the alternatives.

1 Yes, it's great/good/nice/not bad/OK.

2 Nice to talk to you, too./And you.

3 Me too/I hope so, too.

4 Thank you./Thanks/And here’s mine./Here’s mine.

€ Encourage Ss to cover the conversations in Ex 4A and just
practise from the prompts.

Ao\ IV W.YA@ SAYING GOODBYE

5A Ss can work in pairs and try to help each other complete the
phrases before checking in the audio script. Point out that the
only phrase that is not fixed is 2 (in a few weeks/in an hour/in two
months, etc), and that see you soon and see you later are used
interchangeably, despite the apparent difference in meaning.

Answers: 1seeyousoon 2 see you in two weeks 3 keep in touch
4 bye 5 seeyou later

B Ss can do this in pairs, or walking round the class talking to
different people. The idea is not to repeat A’s phrase but to vary the
way of saying goodbye.

| SPEAKING _

BA Give Ss a few minutes to prepare what they are going to
say/ask about the music, food, their plans for the weekend, what
they did last weekend, etc.

B If possible, set up the room to suggest a party rather than a
classroom, e.g. move some furniture, play some music. You could
demonstrate walking up to a student and saying Hi (X), what do you
think of ...7 and wait for the student to respond, then gesture for
the rest of the class to start talking. If you play music, you could
pause it every minute or so, as a ‘cue’ for Ss to move on to talk to
someone else. Monitor and make notes of good language use and
any problem areas for praise and correction later.

Optional extra activity

Set up a situation in which the Ss are at a party where they
don't know anybody else (e.g. at a conference, or in the first
week at university). Prepare prompts like the following on slips
of paper and give one to each student:

You don't like parties. You're bored.

You're very hungry because you didn’t eat breakfast or lunch today.
You don'’t have any friends, so try to make friends with people at
the party.

You like talking about your pet fish.

You were late for the party because of traffic. Tell everyone you
meet about it.

You're very unhappy because you broke up with your boyfriend/
girlfriend.

You are very interested in computers.

The music’s very loud and you can'’t hear what people say.

You like talking about the weather.

Tell Ss they should use their prompt in the way they talk/act at
the party, but they shouldn't repeat exactly what it says to other
Ss. Collect the prompts.

When the ‘party’ has finished, display all the prompts on the
board and ask Ss to identify the person who had each one.

Homework ideas

¢ Ssimagine they are one of the people in conversation 2 or 3
from Ex 1. They write an email to a friend telling them about
meeting someone new: where they met, what they talked
about, what they thought of the other person, etc.

* Workbook: Ex1-3, p67
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MIRANDA

Introduction

Ss watch an extract from the BBC comedy series Miranda, which
shows the main character trying to change her life. Ss then learn
and practise how to talk about a time when they learnt something
new and write @ magazine interview.

SUPPLEMENTARY MATERIALS

Warm up: prepare sets of cards with collocations (see notes).

i Ex 2D (optional extra activity): prepare a handout with
sentences about the DVD extract for Ss to choose the correct

: alternatives (see notes). :
i Ex 3A: bringin/download pictures of ideas for new things to learn.
Ex 3B: be prepared to answer questions about a time when you

Warm up

Review collocations from lessons 10.1 and 10.2. Prepare one set of
cards per pair with the following collocations: stop smoking, get fit,
change jobs, play an instrument, ride a bike, get organised, make a
coffee, drive a bus, lose weight, save money, spend time with friends,
learn something new.

Ss put the cards in a pile face down in front of them and take
turns to pick a card. The person with the card says the part of the
collocation after the verb and their partner has to remember the
correct verb and say the full collocation, e.g.

A: time with friends

B: spend time with friends

A: Correct!

DVD PREVIEW

1A Ss could start by covering the prompts and trying to think of
one thing for each situation, then tell the class their ideas. When Ss
look at the prompts, you may want to check: the wrong clothes (give
anexample, e.g. jeans for a wedding), feel stupid (you could mime
this), too expensive (you can't pay for it). Give Ss a few minutes to
decide which problems go with each situation.

Suggested answers:

learn something new: all the prompts apart from It’s too expensive
change jobs: all the prompts apart from The teacher doesn't like you,
It's too expensive

g0 to a new place: You have the wrong clothes, You don'’t know the
people, It's too expensive

spend time with friends: You're bored, You have the wrong clothes
try to get fit: all the prompts apart from You don't know the people

B Before Ss read the information, check: the star (the most
important person), thirty-something (between 31 and 39). Once Ss
have checked their answers in pairs, they could think of a possible
problem with each of the things Miranda does to become the ‘New
Me’, then share their ideas with the class. Possible problems:
+ the French class: she’s bored, she makes mistakes, the teacher
doesn't like her
the new job: she has the wrong clothes, she's bored, she doesn’t
understand what to do
+ the diet club: she feels stupid, she doesn’t know the people,
it's too expensive
+ the Japanese restaurant:it's too expensive, she doesn’t
understand what to do

Answers:

1 Miranda wants to change her life.

2 She: learns something new, starts a new job, goes to a new place,
spends time with friends.

DVD VIEW

2A Give Ss time to read through the problems and places before
they watch the extract. Check get stuck (mime walking along and
your foot getting stuck in a hole), pies and sweets (simple board
drawing). You could play the extract without sound the first time:
Ss can match the problems and places without hearing what
Miranda says.

Answers: 1a),d) 2¢ 3b)f) 4a)e)

B Ss try to remember/predict which phrases Miranda said.

€ When Ss have checked their answers, you could also ask them
who says the other phrases.

b) - her friend at the French class

f), g) - the teacher at the diet club

Answers: ¢) d) h) i) )

D Give Ss a minute or two to predict the order of the sentences,
then play that part of the DVD again for them to check.

Answers: d) a) ¢ b e

Optional extra activities

1 Comprehension activity, using the past simple. Write or
display the following on the board, or put them on a handout
for Ss:

a) The French teacher was Miranda’s friend/teacher at school.

b) Miranda wanted to leave before he saw/smiled at her.

¢) Miranda felt nervous/hot when she arrived at her new job.

d) At the diet club the meat/fruit and vegetables were on
the right.

e) At the restaurant Miranda’s bag/necklace got stuck.

f) She offered another customer soy sauce/tea.

(Answers: a) teacher b) saw ¢) nervous d) fruit

e) necklace f) soy sauce)

2 Role-play activity. In pairs, Ss choose one of the following
situations and role-play the conversation between the two
people:

- Miranda and her flatmate, telling her about the things she
tried and what happened.

« The French teacher and his wife/girlfriend, telling her
about Miranda.

- The woman working at the sushi restaurant telling her
friend about Miranda.

= Another student from the diet club, telling a friend about
what happened.

Invite Ss to act out their conversations for the class.

DVD 10 Miranda p -

Miranda tries a French class
M= Miranda S=Stevie MC = Mr Clayton

M: Idon'tlikeschool. It's freaking me out. Don’t run in the corridor,
pull your skirt down
What is this?
Oh wow! He’s lovely! Cute smile.
Oh, it's him! Stevie, that's Mr Clayton, my old French teacher.
No way.
Right, 'm going to go before he can see me.
I'm stuck in the chair.
Stevie ... I'm stuck in the chair!
It's about to start.
: Bonjour la classe.
Miranda?
M:  Good evening. Bonsoir.

LW
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Miranda tries a new job

M= Miranda

M: OK, | can do this ... deep breath.
Oh ... oh.
Hi, morning ... just got a very hot leg!
Yo!

Miranda tries a diet club
M= Miranda W = Woman G = Group

W: Gather.Gather please. That's it. Gather please. So, which section,
to the left or the right, looks the most delicious?

: To the left.

: No, try again.

: To the left.

: | think we're always going to say to the left, to the left ... tell you
for why, it's got pies on it.

: Look, | am just trying to help you help yourself.

Say what?

: Help yourself.

: Thank you very much. It looks lovely.

: No, not to the buffet! Sit down!

Miranda tries a new Japanese restaurant

M=Miranda W =Woman

: No, I'm stuck. My trinity necklace.

: Cindy’s on the floor.

: My trinity necklace.

: I'm stuck. Actually sorry, sorry. OK ...

: Just un, just undo it at the back.

: | can’t There’s too much down the hole. So sorry, sorry. sorry. Hello,
afternoon. I've unhooked, I've unhooked, sorry about this, sorry,
sorry. Sorry about this. Can I? | mean whilst I'm here, OK. Hello
again. Right, where were we?

: Leaving.

: Quick!

ZTOSO
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speakout something new

3A Start by brainstorming some examples of new things people
learn. You could bring in/download pictures to represent some

of the following and display them on the board to help Ss with
ideas: a sport (e.g. sailing, skiing), a game (e.g. cards, chess), riding
a horse/a bike, playing a musical instrument, dancing, painting/
drawing, making clothes/jewellery/pottery, photography, cooking
(e.g. Italian/Indian/Chinese food), learning another language. Give
Ss time to make notes, working alone.

B You could start by inviting different Ss to ask you the questions
about a time you tried to learn something new.

C You may need to play the recording twice for Ss to answer all
the questions fully. Give them time to compare answers before
listening a second time.

Answers:

1 Shestarted to learn guitar three years ago because she can sing
and she likes music.

2 Alone (at first) but she wasn't very good.

3 She had a teacher. He was good.

4 The teacher gave her homework. She learnt to play well after four
months. She still plays.

D Give Ss time to read the key phrases, then play the recording again.

Answers:

| wanted to learn [to play guitar «/to cook] because ...

I went to a class.

| tried to learn it [alone v /with a friend].

| was/wasn't v' {very] good at it.

The teacher was [great «/good/not very good].

After [four v/ six] months | [played guitar «//did it] really well.
Istill {doit/play ] every day.

Optional extra activity

Remind Ss about some of the prompts in Ex 1A by asking them
to complete the following sentence stems with some of the
prompts:

I went to a class but (the teacher didn't like me/l made mistakes).

| tried to learn it alone but (I didn't understand what to do/l wasn't
good at it).

Ss could also change the prompts to the positive:

The teacher was great because (I didn't feel stupid/! wasn't bored/
I made mistakes but it was OK).

4A First, give Ss time alone to prepare what they want to say:
direct them back to their answers to the questions in Ex 3A and
tell them to use the key phrases and their own ideas to expand
the answers into a story. When they practise telling their story to
their partner, encourage the partners to give feedback, e.g. suggest
some other information they could include, or explain something
more clearly.

B Put Ssin groups of four or five. Tell Ss that while each person
is talking about their experience, the listeners should make notes
and write one question about what the person tried to learn to
ask them when they’'ve finished. Point out that Ss will need this
information about each other for Ex 5B and for their homework.
Monitor Ss as they tell their stories and make notes of good
language use and any problem areas for praise and correction at
the end.

Unit 10 Recording 9 I

Three years ago | bought a guitar. | wanted to learn to play guitar
because | can sing and | like music. I tried to learn it alone. | had a
book and | practised every day. | learnt some songs, and | played
guitar and sang the songs. | was happy, but then my boyfriend said

I wasn't very good at it. He said | needed a teacher. So | found a
teacher, and studied guitar with him. The teacher was great but it was
very different because he gave me homework every week. After four
months | played guitar really well. | still play every day.

writeback_ _a_n_i nterview_

SA Give Ss time to read the interview, then discuss the questions
in pairs.

Answers:

1 To use Twitter. Because his or her friends use Twitter.
Answers to 2 and 3 will vary.

B Ss should use the notes they made while they were listening

to other Ssin Ex 4B. Point out that they should also extend the
interview beyond the last line of the example interview in Ex 5A, i.e.
they should include questions and answers about how the person
learnt (Did you have a teacher?) and how successful they were (Were
you good at it? Do you still do it now?). You could then invite some
individuals to read out their interview with a new partner (not the
student in the interview) and ask the rest of the class to guess who
it was.

Homework ideas

Ss write an interview with another student from their group in
Ex 4B.
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LOOKBACK

1A You could run this as a race. The first pair to write in the
correct verbs and bring them up to show you wins the race.

Answers:

| eead chess every weekend. play

It's easy to fide maps. read

| ptay two languages.  speak

| eeek all my clothes. make

| don't remember Powerpoint in my job. use
I would like to make a horse. ride

It's easy to yse phone numbers. remember

O~NAIWND™UWN

B You could either elicit the words/phrases from the class as a
whole, or put Ssin pairs and give them a time limit.

Suggested answers:

play: football, the guitar, computer games

read: music, words in Arabic

speak: Spanish, Japanese

make: a pizza, a coffee, a sandwich

use: a computer, a coffee machine

ride: a bicycle, a motorbike

remember: information, English words, birthdays

C Ss could also use the verbs they thought of in Ex 1B to change
the sentences and make them true, e.g. / often cook pasta. | play
football every weekend.

2A Tell Ss to write the questions in their notebooks. You could say

the questions for Ss to repeat, making sure that they stress the
noun and the main verb, e.g.

What languages can you speak?

Answers:

What computer programs can you use?
What sports can you play?

What food can you cook?

What important dates can you remember?

B Tell Ss to ask each other the questions in random order, so
they can't predict which question is next and have to listen to
each other. Ss could report back to the class on things they have
in common, and any of their partner’s answers that they thought
were surprising.

Alternative approach

Tell Ss to include one answer which is not true. Their partner
then has to guess which answer it is, but they only have two
chances to guess. Ss win a point if their partner doesn't guess
correctly.

LIFE CHANGES

3A Ss could do this alone or you could run it as a race in pairs.

Answers: 2 change jobs 3 save money 4 learn something new
5 spend more time with friends 6 work less and relax more
7 help others 8 stop smoking 9 lose weight 10 get fit

B You could suggest that Ss put the life changes in order from
easy —+ difficult before they start discussing. For stronger classes,
tell them to justify their answers, e.g. It’s easy to learn something
new if you want to do it.

4A Tell Ss that the man wrote a list when he decided to do the
things earlier. Elicit other places to write plans, e.g. in a diary, in
the calendar, on your computer or in your phone. Put Ssin pairs to
write the sentences and help each other with the correct verbs.

Answers:

He's going to meet Sue and Jenny at the café.

He's going to get fit at the gym.

He’s going to get 200 euros at the cash machine.

He's going to get/buy a newspaper at the newsagent’s.
He’s going to buy/get aspirin at the pharmacy.

Optional extra activity

Tell Ss to close their books and write the following prompts on
the board:

shampoo bread and coffee do a class
Tim and Mike a magazine

Ss write the man’s plans, remembering the places that he's
going to go to and matching the prompts to them, e.g.
He’s going to buy shampoo at the pharmacy.

125 euros

B You could demonstrate this by writing four places for yourself.
You may also want to brainstorm some names of places with the
class, e.g. the library, the doctor’s, the dentist’s, the swimming pool,
the cinema, (name) school, the garage, etc.

C Demonstrate the activity with a student taking the part of B.

STARTING AND ENDING CONVERSATIONS

5A Give Ss a few minutes to complete the conversation, working
alone.

Answers:

A: Hi!

B: Oh, hi. How are you?

A: Good, thanks. This is a nice café.

B: Yes, | sometimes come here for lunch.
A: Really? What do you think of the food?
B: Er ... it's good. Wait, is that the time?
A: No, that clock's wrong. It's two oclock.
B: Oh no, my train leaves in five minutes!
A: No problem. There’s a train every half hour.
B: Sorry, | can see an old friend over there.
A: Oh, OK. Nice to talk to you.

B: You too. See you soon ...

B Encourage Ss to look up from the page as much as possible, and
cover the conversation when they feel confident with it.

C Demonstrate how to change the parts in bold, e.g.
A: Very well, thanks. This is a nice restaurant.
B: Yes, | sometimes come here for dinner.

D Ss can either change partners or stand up and walk around

the class, practising the conversation with different people, and
changing it as they go along. Monitor this speaking practice and be
prepared to give feedback on Ss’ language use.

6 You could run this as a competition in teams. To win points, Ss
need to spell the corrected word correctly.

Answers: 1 See you later. 2 Bye. 3 See you ene next week.
4 Keep en in touch. 5 See you soon.
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CONSOLIDATION 5:
UNITS 9-10

Introduction

The aim of the consolidation units is for Ss to revise and practise
the grammar, vocabulary and pronunciation from the previous
two units in a different context. The context for this consolidation
unit is Ss’ progress in English so far and plans for improving their
English in the future.

| SUPPLEMENTARY MATERIALS
Ex 4A: prepare strips of paper with ideas to help Ss (see notes).

Warm up

Tell Ss to close their books and write the title What can you do in
English? on the board. Also write the following verb prompts and
put Ssin pairs to think about what they can do: talk about, describe,
ask, answer, pronounce, tell, write. Invite Ss to share their ideas with
the rest of the class.

Suggested answers:

talk about (e.g. my job, travel), describe (e.g. a place, a possession),
ask (e.g. someone’s name and address, about someone’s opinions),
answer (e.g. about my likes and dislikes, about my family, about my
plans), pronounce (e.g. the alphabet in English), tell (e.g. a story),
write (e.g. an email to a friend, a quiz)

DIN »

1A Before Ss start the questionnaire, check the following
vocabulary: count (demonstrate), order (demonstrate), routines
(things you do every day/week), sound (demonstrate sound happy,
sound sad). Check that Ss understand when to put a tick (/), a
question mark (?) or a cross (X) if they think they can't do it.

B Go through the example, then suggest a few different answers
that Ss could give to their partner, depending on how confident
they feel:

Yes, definitely.

Yes, but | need more practice.

I'm not really confident about that yet.

Not really.

Give Ss time to ask and answer all the questions: they could ask
some of the questions in random order, so their partners can't
predict which question is next and have to listen more carefully.
Ss could report back to the class about things they can both do,
e.g. We can both order food and drink in a café. (NB: The position of
can comes before both.)

C First, check that Ss understand improve (make better). Give
them a few minutes to think about the skills and complete the
sentences, working alone.

D Once again, Ss can see what they have in common.

2A To give Ss a simple reading task while they read the text, ask
them which three things from the box in Ex 1C the student writes
about (Answer: reading, listening, pronunciation). Ss then work
alone to substitute the pronouns and compare answers with a
partner.

Answers: 2 her 3me &4she S5us 6they 7We 8them
9them 10my 11him 12 their

B Give Ss a few minutes to discuss the questions in pairs, then
invite them to share their ideas with the class.

Suggested answers:

2 The most important words in each sentence are stressed by
the speaker, so this heips you to follow the overall meaning of
the text.

3 You can imitate the person’s pronunciation and try to match the
speed, rhythm and tone, so you sound more natural.

LISTENING AND GRAMMAR

3A Tell Ss that the people are talking about areas of English they
want to work on/improve, then play the recording.

Answers: 2 Speaking 3 Listening 4 Grammar 5 Writing

B You could ask Ss to work in pairs and discuss which alternative
they think is best, before they listen again and check the speakers’
answers.

Answers: 1seven 2 write 3 coffee break 4 atthe same time
Swrite 6 day

C You could discuss this question with the class as a whole, and
ask Ss to justify their answers.

Consolidation 5 Recording 1

1

Iwant to learn a lot of vocabulary, so I'm going to learn seven new
words every day. | like reading, so I'm going to look at the BBC news
website and write down new words.

2

Speaking is a problem for me. In the coffee break, 'm not going to
speakin my language. I'm going to speak in English. All the time!

3

I can't understand English very well, so I'm going to practise
listening. I'm going to listen to my CD and read the audio scripts at
the same time.

4
My grammar is bad. Very bad! 'm going to look on the internet and
do some extra grammar practice.

5
I want to improve my writing, so I'm going to write adiary every
night, in English. I'm going to write about my day.

| SPEAKING |

4A As well as directing Ss to Ex 3A for ideas, you could put the
following prompts on strips of paper and pass them round the
class for Ss to use if they match Ss’ goals and appeal to them as a
good idea:
+ Read and write to an internet forum about something you are
interested in.
Have a speaking partner in the class and speak English for ten
minutes every day.
+ Use the speakout CD to practise sounds.
* Watch the speakout interviews at home and read the audio script
at the same time.
Write new words in a vocabulary book.
+ Read an easy English book.

B Put Ss in groups of four or five to tell each other their plans.
Monitor the activity and invite any student who has particularly
good ideas to tell the whole class about them at the end.




TEACHER’S NOTES

5 Direct Ssto p117 and give them a minute or two to look at the
game and the instructions. Then check the instructions by asking
Ss about squares 1 and 2, e.g.

T: What do I do for number 1?

Ss: You talk about your town/city or country for thirty seconds.

1> And for number 2?

Ss: You say and spell three transport words.

(NB: Tell Ss that they should use a watch or timer function on a
mobile phone to time the speaker for thirty seconds. Put Ss into
groups of three or four to play the game))

If you don’t have any dice, tell each group to tear a small piece of
paper into six pieces and write a number from 1-6 on each one.
Then they can put the pieces of paper in an envelope or small bag
and each person can pick a number when it’s their turn. Ss can use
a coin or other small object as their counter. Monitor the groups
carefully and make notes of good language use and any problem
areas for praise and correction later.

SOUNDS: /a:/ AND /3:/

BA Direct Ss to the pictures and point out that the symbols
represent the sounds. Play the recording for Ss to listen to the
sounds and the words. You could also show Ss that to make /a:/
their mouth is open (as if they're at the dentist’s),and that for /3:/
the sound is like someone’s reaction when they hear about

something that sounds horrible to eat (e.g. spaghetti with chocolate).

B You may want to ask Ss in pairs to predict which group the
words belong to before they listen. You could pause the recording
after each group of words, and ask individual Ss to repeat them,
rather than Ss repeating in chorus. This will give you more
opportunity to correct their pronunciation of the ‘target’ sounds.

Answers:
/a:/ last, party, guitarist, can't, dance
/3./ first, learn, girlfriend, work, circle

2A/B Look at the example with the class, then put Ss in pairs to
work out the answers. Alternatively, you could put Ss in teams and
run this as a competition, writing/reading out one clue at a time,
e.g. a yellow fruit with /a:/ that begins with a ‘b’ (Ss close their books).

Answers:

/a:/
a country Argentina
a yellow fruit banana
the 3rd month March
a form of be are
not near, but ... far
morning, ..., evening afternoon
the opposite of soft hard

/3:/
Berlin is there Germany
a colour purple
a type of clothes shirt
aday Thursday
a form of be were
Give me water, 'm ...  thirsty
a number thirteen/thirty

Homework ideas

¢ Ss write an email to a friend telling them about their plans
for improving their English.

e Ssstartadiaryin English.

* Sslook at some websites in English and report back to another
student, or to the class if there is another lesson after this one.

e Workbook: Ex 1- 4, p68-69

BBC interviews and worksheet

What did you want to be?

In this video people talk about their jobs and whether they
like them or not. Ss can recap and extend their knowledge of
vocabulary on the topic of jobs/work and leisure activities.
They can also practice listening to and revise structures with
the past simple.



141

1

PAGE UNIT PHOTOCOPIABLE

Famous historical
figures

RESOURCE BANK

Index of photocopiables

LANGUAGE POINT

Grammar: What's your ...? Are you ...?
- practise be: I/you
« practise speaking skills by asking and answering questions about people

TIME
20-30

142

Where's it from?

Vocabulary: countries and common words
« practise countries and words for common objects

25-30

143

How do you spell it?

Vocabulary: classroom objects
« review classroom objects
- practise letters of the alphabet

30

144

145

Identity card

Functional language: giving personal information
- practise giving personal information
- practise speaking skills by asking and answering questions about people

30

A family business

146

Hotel rooms

Grammar: she/he/they; his/her/their
- practise subject pronouns and possessive adjectives in the third person

Vocabulary: numbers and family

« practise numbers

- practise words for members of the family
+ review questions with Where is ...?

25-30

25-30

147

Are you happy?

Vocabulary: feelings

« practise adjectives for feelings
- review numbers

- review letters of the alphabet

25-30

148

Let’s go!

Functional language: making suggestions
- practise making suggestions and responding to suggestions
- review adjectives for feelings

25-30

149

Lost property

Grammar: that is/those are; possessive ‘s; because
- practise that/those

« practise vocabulary for objects

« practise the possessive s

« practise using because to explain a situation

25-30

150

Mystery objects

Grammar: What's this? What are these?
« practise this/these

« practise vocabulary for objects

- review be

25-30

151

Clothing styles

Vocabulary: clothes

« practise vocabulary for items of clothing

« review the possessive s

- practise speaking skills by giving opinions

30-40

152

Café Royale

Functional language: ordering in a café

- practise ordering in a café by putting a conversation in order
+ review vocabulary for food

« practise speaking skills by acting out a scene in a café

30-35

153

154

Similarities and
differences

Grammar: present simple: he/she/it

- practise the present simple third person singular to make comparisons between
two people

- practise verb phrases

20-25

Things in common

Vocabulary: verb phrases; me too
- practise verb phrases by making sentences in a matching game
- practise using me too to show agreement

155

Find someone who

Vocabulary: time phrases

« practise time phrases

- practise using prepositions to form time phrases

« practise speaking skills by asking and answering about habits

156

Times around the
world

157

158

159

Game board

Noisy neighbours

Functional language: telling the time
« practise saying the time
- practise asking and answering about the time

Grammar: adverbs of frequency
- practise adverbs of frequency to talk about habits in the context of a board game
- review verb phrases

Vocabulary: daily routines
- practise vocabulary for daily routines
- review telling the time

Crossword

Vocabulary: food
+ practise vocabulary for food in the context of a crossword
+ practise asking and answering questions to elicit crossword clues

20

30

30

25-30

25-30

25-30

160

|Be my guest

Functional language: asking for information

« practise asking for information
|+ practise vocabulary for hotel services

30
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RESOURCE BANK

Index of photocopiables

PAGE | UNIT PHOTOCOPIABLE LANGUAGE POINT TIME

6

Sunny Spain

162

Spot the difference

Grammar: a/some; Is there a ... ?/Are there any ...?

« practise a/some

- practise the question form /s there a ... ?/Are there any ...?
+ practise short answers

« review vocabulary for objects

30

Grammar: there is/are; a/an, some, a lot of, not any
- practise a/an, some/a lot of/not any

- practise there is/are

« review vocabulary for shops and services

25-30

163

Give us a clue

Vocabulary: places
- practise vocabulary for places in the context of a crossword
- practise asking and answering questions to elicit crossword clues

30

164

Paris in the spring

Functional language: completing travel timetable information
- practise asking and answering about travel information

- review vocabulary for transport

- review telling the time

30

165

Did you know?

Grammar: past simple regular verbs
« practise the past simple of regular verbs
+ practise dates

20

166

Where were you?

Grammar: past simple was/were

- practise the past simple was/were in the context of a board game
« practise dates

- review time phrases

30

167

Great fun

Vocabulary: adjectives and common collocations
« practise adjectives and common collocations with nouns

30

168

How was it?

169

170

Alibi

Functional language: giving opinions
+ practise asking and answering about opinions
« review verb phrases

25-30

Grammar: past simple
« review vocabulary for transport
« practise using the past simple of regular and irregular verbs

25-30

l?ir_sts

Grammar: past simple questions and answers (irregular verbs)

- practise the past simple question and answer form of irregular verbs in the context of
a questionnaire

« review verb phrases

20-25

171

Missing objects

Vocabulary: prepositions of place
« practise prepositions of place
« review vocabulary for objects

20-25

17(r2

Village life

Functional language: giving directions
- practise asking for and giving directions
- review vocabulary for places

20-25

1578

Opinions

Grammar: subject/object pronouns

+ practise subject and object pronouns

- practise expressing likes and dislikes

« review vocabulary for objects, activities and food

25-30

174

Y45

176

Do you like ...?

Money, money,
money!

Grammar: love, like, hate + -ing/noun
« practise asking about and expressing likes and dislikes
- review vocabulary for activities and animals and verb phrases

Vocabulary: money
« practise vocabulary for money
- practise speaking skills by asking and answering a questionnaire

25

25

What would you
like?

Functional language: making offers and requests
- practise making offers and requests
- review vocabulary for places, objects and adjectives for feelings

30

1577

10

Rules

Grammar: can/can’t
- practise can and can't
« review vocabulary for places and verb phrases

30-40

178

10

179

10

Good intentions

Collocations

Grammar: be going to
- practise talking about future plans with going to
- review verb phrases and question words

Vocabulary: collocations
« practise verb phrases
- practise asking and answering about abilities

25-30

25-30

180

10

See you later,
alligator!

Functional language: starting and ending conversations
- review holding conversations in different settings

25-30




FAMOUS HISTORICAL FIGURES

? Grammar: What's your ...? Are you ...?

You're French.

You're a footballer and an actor.

Your name is Eric Cantona.

You're Jamaican.
You're a singer.
Your name is Bob Marley.

You’re Spanish.
You're an artist.

Your name is Picasso.

I

!

]

1

1

1

1
= = s el S S SIS et A S SISISis s = =1 === = Si=i S S SE = =S o S B e T
) [ ' 7 o .
I You're German. i You're Argentinian 1 You're British. :
] I I
I You're a scientist. i You're a footballer. i You're a spy. :
(] | i
I Your name is Einstein. 1 Your name is Maradona. 1 Your name is James Bond. :
] 1 1
Jm = m m e e e m e e e m e m —— - - [ A m e e e e e e e mm— - - - o t
I i I I
I You’re Austrian. ! You're Italian. ' You're English. :
] 1
I You're a doctor. ! You're an artist and an inventor. ! You're a writer. :
]
1 Your name is Sigmund Freud. ' Your name is Leonardo da Vinci. | Your name is Shakespeare. :
1
= = = - = m e = e = = = == - = D e o = === = === = SE B dEE = e asEre = o= = = =r= = §

I

You're Italian.
You're a musician.
Your name is Vivaldi.

You're American.
You're an actress.
Your name is Marilyn Monroe.

You're American.
You're a singer.
Your name is Elvis.

D e R o e i e e e e e e e e e e e e e e e e e e e e e e e e o e e e e e e

YA IS S B ST U ES 8 I

Einstein

NATIONALITY

JOB

NAME

Vivaldi

Maradona

Marilyn Monroe

f Shakespeare

| Bob Marley

James Bond

Leonardo da Vinci

;' Sigmund Freud

Elvis

Picasso

Eric Cantona

(R[OOI II:IMA © Pearson Education Limited 2016 |
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HOW DO YOU SPELL |T?

? Vocabulary: classroom objects

Worksheet A

1 Complete the words and match them to the pictures.

1 a Picture

2a__e__ Picture

3 & A b PiEHle 2 Ask your partner for the missing words.
4bap____Cc____ Picture Picture B Picture F
5ad___r Picture Picture C Picture |

6 a k__oo Picture Picture D Picture L

i
1
]
]
[
[]
|
|
1
i
1
]
(]
]
Worksheet B :
i

[}

[}

]

1

[

[

1

1

1

]

1

[}

[}

1 Complete the words and match them to the pictures.

b a_—ab_—_— Picture

2al_ __t_ Picture

3theb  r Picture 2 Ask your partner for the missing words.
4 a __a__ Picture Picture A ~_ PictureH
5as__d___'sb___ k Picture PictureE _ Picture]
6an_t_c_b____d Picture PictureG ___ PictureK

m Pearson Education Limited 2016 |




IDENTITY CARD

STUDENT
REGISTRATION
FORM

Name: Ana Garcia

Functional language: giving personal information

STUDENT
REGISTRATION
FORM

Name: _Thiago Alves

Email address: agarcia21@mail.es

Email address: talves@mail.com

Country: Snain

Country: Brazil

Occupation: _S tde n t

Occupation: Doctor

Mobile phone number:

0657 453210 Mobile phone number: 0786 4351112

STUDENT
REGISTRATION
FORM

Name: Jessica Pirelli

STUDENT
REGISTRATION
FORM

Name: Akemi Fukuda

Email address: pirelli@email.com

Email address: afukada@mail jp

Country: /taly

Country: _Japan

Occupation: _ Te eafer

Occupation: _ Teac fer

Mobile phone number: 0781 953612

- e e e e e e e e e e e e e e e e e E e e e e e e e e e - e e e e e e - e = = - -

Mobile phone number: 090 456 383 82

STUDENT STUDENT | STUDENT A

REGISTRATION REGISTRATION | REGISTRATION

FORM FORM FORM
g g?’e“ schooy|

The ¥

Name: Name: Name:

Email address: Email address: | Email address:

Country: Country: Country:

Occupation: Occupation: Occupation:

Mobile phone number: Mobile phone number: Mobile phone number:

LIATe)fe]@o YT © Pearson Education Limited 2016 |
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A FAMILY BUSINESS

Grammar: she/he/they; his/her/their

O oo oo

i
¥
1
3
B! Carolyn is the mother. She’s the cook.
! She’s in the kitchen.

]

I

I
]
i 2 Her husband is Matthew. He's the manager.
: He's in the office.
|
i

i
I
]
' 3 Rosanna is their daughter. She’s the porter.
i She’s at the entrance.

1

i

i
]
I
1 4 Orlando is their son. He's the waiter.
| He's in the hotel restaurant.

|

]

5 Petra is his wife. She’s the waitress.
She’s in the hotel restaurant.

6 Lionel is her brother. He's the barman.
He’s in the bar.

7 Paulais her sister. She's the gardener.
She’s in the garden.

8 Her parents are Scott and Danielle.
They're on holiday! They're in the swimming pool.

m © Pearson Education Limited 2016]




& HOTEL ROOMS
- Vocabulary: numbers and family 2

Worksheet A

1 Look at the hotel plan. Find out which rooms these people are in.
Where is the mother?

The mother
The brother
The husband

The daughter
The children
The son The parents
Room 52 Room 99 Room 84 Room 73
HOTEL COLORADO
The wife The father The sister
Room 33 Room 100 Room 19 Room 13 Room 28 Room 67

2 Tell your partner which rooms the family members are in.

Worksheet B

1 Look at the hotel plan. Tell your partner which rooms the family members are in.
The mother is in room fifty-two.

The meother The brother
Room 52 Room 99 Room 84 Room 73
HOTEL COLORADO
Room 33 Room 100 Room 19 Room 13 Room 28 Room 67

2 Find out which rooms these people are in.
Where is the father?
The father
The sister
The wife
Theson

]
]
1
I
i
1
1
1
L
]
i
1
|
[
1
[}
1
]
1
1
]
]
!
L
1
1
1
I
i
1
1
1
L}
|
]
[}
L]
L]
)
I
I
1
The father is in room nineteen. !
]
]
1
i
1
i
]
1
I
I
]
L}
]
|}
|
L]
i
1
]
]
1
L]
|
I
1
]
1
|
i
i
I
1
i
1
1
L]
[}
]
L ]
[}
I
]
L]
]
The parents i
I

1
1
1
]
I
]
]
i
]
]
1
]
]
1
]
]
1
:
: The husband The daughter The children
1
I
]
]
1
]
I
I
1
1
1
)
i
]
]
]
1

ISR © Pearson Education Limited 2016 |




ARE YOU HAPPY?

? Vocabulary: feelings |

Worksheet A

1 Put the letters in the correct order to make feelings. Where is the stress?
Match the word to the picture.

phayp iretd sihtryt dbroe

Worksheet B

1 Put the letters in the correct order to make feelings. Where is the stress?
Match the word to the picture.

lcdo ghrnuy

I :IMA © Pearson Education Limited 2016 |
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LOST PROPERTY

Grammar: that is/those are; possessive 's; because

1 Find the following objects in the picture. Write the number.
Are the objects singular (S) or plural (P)?

gloves 4 P newspaper computer D

bag tie = diary

shoes passport camera

trainers keys German-English dictionary

2 Masaka, Anya and Pedro are at Frankfurt Airport lost property office. These are their objects.
Turn over the cards to match the objects to the person.

I
1
|
[
I
|
I
|
|
|
— |
|
|
L
|
'
I
I
]

Masaki isin
The Mirage Hotel.

Anya lives in Frankfurt.
Frankfurt is a very
cold city.

Anya is an
English student.

Anya is a student at
Frankfurt University.

Pedro is from Marbella
in Spain.

1
1
. 1
Pedro is a computer 1
- L]
engineer. )

]

i

1

pe
D
Q
=
(@]
s
i o
3
(op
=
A
=)
D
n
0
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MYSTERY OBIECTS |
Grammar: What's this? What are these? 2

Worksheet A

Add the vowels to complete the objects. Then ask and answer about the other objects:
What’s this? It’s a ... What are these? They're ...

Worksheet B

Add the vowels to complete the objects. Then ask and answer about the other objects:
What’s this? It’s a ... What are these? They're ...

T3l I © Pearson Education Limited 2016 |




Vocabulary: clothes

1 Work in pairs. Find nine items of clothing.

KL,Y\Q - 2

e

¢

3 Workin groups. Are your answers the same?

SO © Pearson Education Limited 2016




CAFE ROYALE

Functional language: ordering in a café

1 Put the sentences from the conversation in order.

a) W: Here you are. An egg sandwich and a white coffee.
b) C: Yes, an egg sandwich, please.
¢) C: Brown bread, please.

d) W: Anythingtodrink?

e) W: That's ten euros, please.

f) W: Canlhelpyou? 1

g) W: Thankyou!

h) C. VYes, a white coffee, please.

i) C. How muchisthat?

j) C Hereyou are.

k) W: White or brown bread?

2 Practise the conversation with a partner.

3 Work in pairs. One of you is the waiter and the other is the customer. Use the menu to order.

Price list

Black coffee 3.00 €
White coffee 3.60 € =
Sparkling water 1.60 €
Still water 1.10 €

Cola 1.75€

* * * *

Chicken sandwich (brown) 6.70 €
Chicken sandwich (white) 6.40 €
Cheese sandwich (brown) 6.60 €
Cheese sandwich (white) 6.40 €
Egg sandwich (brown) 5.50 €
Egg sandwich (white) 5.20 €

* * * .2

Chocolate cake 450€
Carrot cake 430 €

[Rle)fe]&eJIEY:IMH © Pearson Education Limited 2016 |




SIMILARITIES AND DIFFERENCES

Grammar: present simple: he/she/it

Worksheet A

Use the picture to talk about Victoria. Mark the simi.arities with Judy with a v
and the differences with a X.

She lives in a house. X

- e e e e e e e e e o = e e e e e e e e =

Worksheet B

Use the picture to talk about Judy. Mark the similarities with Victoria witha v/
and the differences with a X.

She lives in a flat. X

OIS © Pearson Education Limited 2016 | £ 153




: verb phrases; me too

Vocabulary

>
<
&
o
L.
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Worksheet A

1 Complete the questions with the correct preposition: at/in/on/every.

What do you do —
before work?

FIND SOMEONE WHO
Vocabulary: time phrases

YOU

NAME

the mornings

Where do you go Saturday
night?

Whatdoyoudo _________the
weekend?

Do you go to the cinema _ —
week?

Do you do your English homework
__night?

Do you watch television
evening?

Saturdays and Sundays?

Do you meet your friends

2 Answer the questions for you.

3 Ask the other students. Find another student who has the same answer as you.

Worksheet B

1 Complete the questions with the correct preposition: at/in/on/every.

YOU

NAME

What do you do
after work?

the evenings

Where do you go Friday
! nights?
|
| Do you play sport ___ the
weekend?

week?

Do you go to English classes

Do you use the computer
night?

Do you drink coffee day?

Do you work Saturdays?

2 Answer the questions for you.

3 Ask the other students. Find another student who has the same answer as you.

© Pearson Education Limited 2016 |
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Worksheet A

TIMES AROUND THE WORLD
Functional language: telling the time

BARCELONA

| BEIING

Worksheet B

BARCELONA

m © Pearson Education Limited 2016 |




GAME BOARD

g Grammar: adverbs of frequency

-

| start
work at
09.00.

| have | listen to
breakfast. the radio.

10 9 8 7
| get up late | have | have | watch I RV
. off Sun%ays dinner in a lunch at  television in ;
; " restaurant. home. the evening. ;
E 11 12 13 14 15 :
| eat fish | gorie | eat | speak | sometimes
: on Fridays. beq bgfore pasta. in English. :
: midnight. :
', 20 19 18 17
l | walk | do my | sing in the hle:l?ta
i to work. homework. shower. 4
1 food.
21 22 23
i lgotothe  Idrink
sy ?:inema coffee
classes. ' ;

JHI (ISR © Pearson Education Limited 2016 |




NOISY NEIGHBOURS

Vocabulary: daily routines

il

i

[

.

-

W/

E
s

gu

A\
A
|
=

[

]

A/

[

'

There are four people who live in these flats: Ned, Matilda, Robert and Anya.
Listen to your partner and match the activities and the flat to the person.

Her name is Matilda.
She lives on the ground floor.

I
:
]
His name is Ned. :
: She gets up at 05.45 in the morning.
I
L
I
I
f

He lives on the second floor.
He plays very loud music every night.

He has parties every Saturday,. She watches the news on television

at 06.30 in the morning.

-
[
|
|
|
|
|
|
|
|
|
|
|
|
|
]
|
|
|
|
|
|
|
|
|
|
|
|
|
]
|
|
|
|
1
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
[}
|
|
|
|

His name is Robert.

He lives on the third floor.

He goes to work at 08.15 in the morning.
He goes to bed at 11.00.

Her name is Anya.

She lives on the first floor.
She works at home.

She doesn’t get up early.

oY feIRelNY:-INF © Pearson Education Limited 2016 |




CROSSWORD

? Vocabulary: food

Worksheet A

Find the answers to the clues you have.
Then ask your partner for the other clues.

Across 1
2 People eat a lot of this in Italy. (5)
5 _ (8 ]

7 A green vegetable which you 7 l L

don't cook. (7) —
g8 (N - I .

9 Thisis a kind of meat. (5)
10 (6)

Down s
1 5) 7 ]
2 People eat(a lot of this in Italy. (5) [ [ ‘ l ‘
: ? ] | T
4 Americans call these cookies. (8)
6 (6 |
9 Healthy vegetables, served cold. (5) —

Worksheet B

Find the answers to the clues you have.
Then ask your partner for the other clues.

Across
2 (5) |
5 Make this with bread and ham or 1

cheese. (8) "
7 S m | [

8 W—hite meat. (7)
9 (5) -

10 Some people eat this for
breakfast with milk. (6)

Down 6 ‘ ‘ ‘ T ] Ea—

1 Itis usually white or brown. (5) I i —
2 (5 . 5
3 This food lives in the sea. (4) ‘ ‘ ! I
4 8
6
9

The French eat a lot of this. (6)
(5)
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Functional language: asking for information

Worksheet A

Complete your Ask questions to complete the
hotel information sheet. information about your partner’s hotel.

Hp FL O Jlip Fl ®E

Name:

Restaurant: YES/NO
Breakfast times:

Lunch times:

Dinner times:

Gym:YES/NO
Opening hours:

Exchange:
Times:

Hairdresser: YES/NO
Times:

Guided tour: YES/NO
Price:

Name:

Restaurant: YES/NO
Breakfast times:

Lunch times:

Dinner times:

Gym:YES/NO
Opening hours:

Exchange:
Times:

Hairdresser: YES/NO
Times:

Guided tour: YES/NO
Price:

Complete your Ask questions to complete the
hotel information sheet. information about your partner's hotel.

iyl 02 [y 0/

Name:

Restaurant: YES/NO
Breakfast times:

Lunch times:

Dinner times:

GCym:YES/NO

Opening hours:
Exchange:

Times:

Hairdresser: YES/NO
Times:

Guided tour: YES/NO
Price:

Name:

Restaurant: YES/NO
Breakfast times:

Lunch times:

Dinner times:

Gym: YES/NO

Opening hours:
Exchange:

Times:

Hairdresser: YES/NO
Times:

Guided tour: YES/NO
Price:

R R R R R RN RN RN EN e mm——= NN N,
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g Grammar: a/some; is there a ...?/Are there any ...?

1 Petra goes on holiday to Spain. Match the pictures 1-12 with the words below.

passport sunglasses
sunhats magazines
Spanish-English dictionary .. laptop

book mobile phone
credit cards pen

swimsuit clothes

some...

3 Ask students about the eight items they chose.

Is there a passport? Yes, there is./No, there isn't.
Are there any clothes? Yes, there are./ No, there aren't.

BSOS © Pearson Education Limited 2016 |




SPOT THE DIFFERENCE

Grammar: there is/are; a/an, some, a lot of, not any

Worksheet A

Find ten differences.

Worksheet B

Find ten differences.

OIS IAIEINS © Pearson Education Limited 2016 ]




Worksheet A

Find the answers to the clues you have. Then ask your partner for the other clues.

Across
1 There are a lot of
computers here. (8, 4)
5 (8)
9

s (4, 1)

3 __ . (5)

4 There is a whiteboard here. (9)
6

7

(1
There are a lot of students

here. (10)
8 _ (7)
9 You buy medicine here. (8)

i - - — 3

il

||

|

|

H

Vocabulary: places

Worksheet B

Find the answers to the clues you have. Then ask your partner for the other clues.

Across

°o . @®

10 There are newspapers and
magazines here. (10)

Down

2 (4,7)

3 There are a lot of beds here. (5)
A

6

7 (10

8 There are a lot of planes here. (7)

9 (¥

Yol IY:-IW © Pearson Education Limited 2016 |
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PARIS IN THE SPRING

Functional language: completing travel timetable information

Worksheet A

1 You want to travel to Paris. Ask your partner to complete the missing travel information.

TRANSPORT LEAVE FROM TIME ‘ ARRIVE AT ‘ TIME PRICE

PLANE London 19.40 | Paris-Orly 21.50 | €139 single
Heathrow ‘

TRAIN

COACH London 21.30 Paris Gallieni 07.30 €48
Victoria i
| .

TRAIN AND
FERRY

2 Decide which way you want to travel.

Worksheet B

1 You want to travel to Paris. Ask your partner to complete the missing travel information.

PRICE
PLANE | |
| | |

TRAIN London 1@F25 Paris Gare du 13.45 €99.50

St Pancras Nord
COACH
TRAIN AND London 13.10 Paris Gare du 23.20 €75
FERRY Charing Cross Nord

2 Decide which way you want to travel.
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DID YOU KNOW?
g Grammar: past simple regular verbs

- — e e e e = = = = = = = = = T i ™ i T
- - b}

1 Find the past simple of these verbs. Complete the sentences with the correct verb.

dance play wait start ta_lk stop cry walk}

plaln|[clelp]alalr]|D]|s 1 Lyn O'Bryne from quland ______ seven years
to find her lost dog in 2001.
S[OLE|B|RIPICHIR]VIELT . . .
2 Some people using the internet in
TIZ|W|[X|T|L|B|HIW|W|A 1995,
O|D|A|T|A|A|W|V|] |A|R| 3 The filmdirector Alfred Hitchcock for
PIN|ILITILIYIBlZIDILI|T one second when he received an Oscarin __
PIYITIFIKIEIEIHITIKIE 4 People smoking in bars and
ElclelileElolklul T TElD restaurants in Ireland in . |
5 People for 55 hours at a party in India
DIZ|D|C|D|[C|R|JI|E|D]|S in July 2004.

6 Spain and The Netherlands

in the 2010 World Cup Final.
7 The actress Halle Berry when

she received an Oscarin

8 Neil Armstrong first on the moon on
July 20th

2 Put the dates into the sentences above. Read your sentences to B to check. Were you correct?

Worksheet B

1 Find the past simple of these verbs. Complete the sentences with the correct verb.

[dance play wait start  talk stop cry waIkJ

1 Lyn O’Bryne from England

DIAIN|C|E[(D|A|Q|R|D|S o — SV O
to find her lost dog in
S|O|[E|B|[P|P|C[R|IJE]T . . .
2 Somepeople using the internet in
TIZ|W|X|T|L|B|HIW[W|A _
O|D/AJT|AJA[W|V|]J|A|R| 3 Thefilmdirector Alfred Hitchcock for
PINIII|ITILIYIBlZIDILI|T one second when he received an Oscar in 1940.
PIYITIEIKIEIEIHITIKIE 4 People smoking in bars and
ElcleltleElolklol T TElD . 'rDestallJrantsmIrelandln 2(;04.55h : S
[ r rty inIn
blzlolciolclirITIElDIS eople o ours at a party i ia
i— = in July
6 Spain and The Netherlands
inthe World Cup Final.
7 The actress HalleBerry when

she received an Oscar in 2001.
8 Neil Armstrong first on the moon on

July 20th 1969.

2 Put the dates into the sentences above. Read your sentences to A to check. Were you correct?

[2010 2004 2001 1995

. R = R s B e e B N TR O LA, 4

ol el gl @20 STTICOIRITNE © Pearson Education Limited 2016 |

I
I
i
I
)
[}
[}
)
|
L]
1
)
!
I
1
1
1
I
I
I
)
)
i
)
)
I
I
)
I
)
1
i
:
N I
[1969 2001 1940 2004 ] |
I
I
I
1
L)
]
)
I
1
i
I
I
]
)
)
)
I
[}
I
I
I
I
I
r
i
]
L)




r

e e e i . e e e e e W e o e e e e R e e e e e R e WS e e e e b e e W e e e

WHERE WERE YOU?

Grammar: past simple: was/were

%,

- — - — " — -

Where were you?

2 3 4 '
at
yesterday at the 8 o'clock
morning weekend this
morning
16 N 17 ' e

on
February on
14th ~ Christmas
Day

15

GO

BACK on Saturday
ONE evening New Years |

14

in August
last year

December on your
31st 1999 last birthday

13

{sicRite W at lunchtime
last week yesterday

|

valentine

o ——

________________________________________________________________
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* GREAT FUN

—— S ——
difficult exam easy exam
S o pe
|
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Functional language: giving opinions

Worksheet A

1 How was your last meal in a restaurant?

a It was delicious.
b It was all right.
c It was awful.

How was the last programme you watched on television?

a It was interesting.
b It was OK.
c It was boring.

How was your last English homework?

a It was easy.
b It was all right.
c It was difficult.

4 How was your last holiday?

a It was fantastic.
b It was OK.
c It was terrible.

5 How was your last birthday present?

a It was lovely.
b It was all right.
c It was horrible.

6 How was the last restaurant you went to?

a It was very quiet.
b It was OK.
c It was very noisy.

iBuiylewos &yl NOA uaym Aes 0O} pleldje aq },uop Ing iAonjun isnl ate NoA aghkew 10

*8}I| UO »00JIN0 aAllebau Ajjubls e aney Noj ‘uosiad Ajdwa-jey sseb, e aie NOA SO ARSON
31| 1,UoOp pue i NOA JeUYM ABS O} predje aq },uop INg a8t INOA UO >00|INO jelinNau

e aney NOA "uossad A1dwa-jey sse|b, e Jou ,||ny-jley Sseib, e 1aylivu aie NoA :sq ANSOW
iBuiylswos a1 1,uop NOA uaym Aes O} presje aq },uop Ing iAon| Auaa isnl are

NOA agAew IO "8}1| UO >00;IN0 aAINsOd B 8aey NOA “uosiad ||nj-jley sseib, e aie NOA :se Aj3sop

1 How was your lunch yesterday?

a It was delicious.
b It was all right.
c It was awful.

2 How was the last film you watched in the cinema?

a It was interesting.
b It was OK.
c It was boring.

a It was easy.
b It was all right.
c It was difficult.

"SIGMSUE 9 pUE g ‘B JO JaquInu 8y} Juno)

Worksheet B

a It was fantastic.
b It was OK.

c It was terrible.
5 How was your last present?

a It was lovely.
b It was all right.
c It was horrible.

6 How was the last party you went to?

a It was very quiet.
b It was OK.
c It was very noisy.

iBuiylBWOos a1 NOA uaym Aes 0} pieldje 8q 1,uop Ing iAonun isnl ate NoA aghew 10

*ajIl UO Moopno aaebau Anybis e aney NoA "uosiad Aydwe-jey sselb, e aie NOA :sO APSOW
i1l 1,U0pP pue a8l NOA yeum Aes 0y prelje aq },uop INQ 8jl| JNOA UO OO[INO [elinau

e aney NoA ‘uosiad Aidws-jey ssgb, e ou | nj-jley sseb, e 1ayyisu aie NoA :sq Aj3sonw
iBuiyleLuos 8| 1,Uuop NOA uaym Aes 0O} prelje aq 1,uop Ing iAxon| Auaa isnl ale

NOA agAew 10 '8jl| UO 00[INO 8AIISOd B aABY NOA "uosiad |nj-Jey SSe|b, e ale NOA :Se Aj3son

eI © Pearson Education Limited 2016 |




Grammar: past simple

1 Last Saturday evening between 7p.m. and 11p.m. somebody robbed a bank in
Piccadilly Circus in London. The police think Jacques robbed the bank.
Below are his tickets and receipts. Complete the list of transport he used.

72/ 1 QULayse -4
- PAR\
7 L/(:I»n

—_—

No  —

|

2 Complete the police report about what Jacques did on Friday and Saturday with
the past simple of the verbs in the box.

[take (x3) go bhave travel arrive(x2) stay rent pay drive buyJ

W

3 What do you think? Did Jacques rob the bank?

® ¢ @ 0 @ ¢ ¢ 6 © © @ ¢ 0 @ ¢ © © ©
Jacques ___ ataxi from his house in Toulouse to the airport at three o’clock on
Friday afternoon. He __ by plane to Paris. In Parishe ______ a train to Calais.
Thenhe__ from Calais to Dover by ferry. He __ in Dover at half past
eleven at nightandhe . in a small hotel. The next morninghe _____ a car
and__ to London. When he __inLondonhe  lunch in an Italian
restaurant. At half past sevenhe ____ some flowers. He . the underground
to Piccadilly Circus at a quarter to eight. At half pasttenhe ________ for dinner for

two in a French restaurant by credit card.

www.lrLanguage.com

m© Pearson Education Limited 2016 |




= m e e e e e e e e e e e e e e e e e e e e e e e e e e e e e = = = = = = = == ==

Grammar: past simple questions and answers (irregular verbs)

Worksheet A

OCOO0OO0OO0O0OO0OO0OOOOOOOOOOOOOOOLOOOOOO

00000000000

O

Ask your partner
about the first time
he/she ...

When did Where did
you first...? you first ...?

©

went on holiday.

O00O0O0000

had dinnerin a
restaurant.

went camping.

00O

spoke English.

saw a film in the
cinema.

CQO00O0OO0O0OO0O0OOOOOO0OOO0OOOOOOOOOOO O

Worksheet B

OO0O0OO0O0O0O0OO0OOQOOOOOOOOOOOOLOOOLOOO

O00000

Ask your partner

. - When did Where did
::?;::T et e you first ...? you first ...? @
rode a bicycle.
went to school.

000000

made a meal for
other people.

went to another
country.

met an
English-speaking
person.

OO0 00UGO OO0 O0EEE OSERD O OO0 000000 O

_________________________________________________________________
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MISSING OBJECTS

2 Compare pictures with your partner. Are they the same?

£ ? Vocabulary: prepositions of place
- Ir e e e e 1.
'. Worksheet A i
Fa i
. 1 Ask your partner about the objects in the box. Draw them on the picture. :
] —_—— [ |
: [ keys glasses jacket dictionary bag ] :
N :
] [}
1 ]
] ]
i I
i (|
it i I
i 1
] ]
~ I I
] 1
~ ' .
I i
i )
I & | 1
i [}
I 1
o i I
] 1
| I
= i I
: :
~ R :
) )
. I i
I :
| )
Pa . i
] )
# . Worksheet B :
B ' 1 Ask your partner about the objects in the box. Draw them on the picture. :
‘. [E}top_ je_a_ns_ bike magazine trainers ] :
) [}
I [}
: I
Fae | I
| 1
1 1
¥ il I I
] [}
] 1
A ]
[] [}
~ ) s
] !
= ] I
— | !
I 1
1 1
1 1
i [}
] I
1 [
1 [}
1 1
] 1
1 i
] I
I [}
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Functional language: giving directions

Worksheet A

Match the conversations to the people in the picture. Then write the question or answer.

|
There is a swimming pool next to the school.

1 " N

Yes, the payphone is opposite the bakery.

}.

Excuse me. Where’s the pharmacy?

L

Where is the bus stop?

————

Worksheet B

Match the conversations to the people in the picture. Then write the question or answer.

Where is the swimming pool?

Is there a payphone?

N ' )
-

‘ ] It's between the restaurant and the bakery.

4

‘ ‘ The bus stop is in front of the school.

RESTAURANT

PHARMACY

BAKERY

BUS STOP
] SCHOOL

'SUPERMARKET
: : SWIMMING
POOL

ORI © Pearson Education Limited 2016 |




Grammar: subject/object pronouns

1 Write an example of a person or thing you love or dislike for each category.

A fportfperfow

a type of food

QB v ' S~ WwW N =
&

-

1 an aclor

12 a !"ape afm«fic

2 Ask your partner: What do you think of ...?

Ufeful language

\

|
. thih e 9
. Aim/her/ ! | CAcndb_she's f RS
| Aate . , OK/all roht.
, . them. | Lhent he’s
1 Aot re. Lke i, Ehoser” (really/very) bad.
| don't Like l A terrible.
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DO YOULIKE ..?7

Grammar: love, like, hate + -ing/noun

1 Complete a sentence with like/love/don’t like/hate so that it is true for you.
Pass the worksheet to your left.

running.

buying presents.

camping.

chatting online.

dogs.

late night parties.

2 Complete a sentence with a noun or gerund so that it is true for you.
Pass the worksheet to your left.

| love

| like

| don't like

| hate

| like a lot.

| don’t really like

SNSEITIIYMA © Pearson Education Limited 2016 |




MONEY, MONEY, MONEY!

Vocabulary: money

MoneY nd OA

It’'s near the end of the month. You don’t have any money left.
You see a pair of shoes you really like.

a You buy them with your credit card.
b You don’t buy them. You don’t like spending money you don’t have.

You buy a pair of expensive trousers in July.
In October, you try them on. They’re too small.

a You hope to lose some kilos.
b You try to sell them on the internet.

You buy two tickets for a concert. Your friend wants to pay you later.
A month later your friend still owes you the money.

a You don’t like talking about money. You don’t ask your friend for the money.
b You phone and email your friend regularly to remind him/her to pay you.

A friend gives you a jumper for your birthday, but you don’t like it.
a You put it in your wardrobe, but never wear it.
b You give it to another person for his/her birthday.

You buy a beautiful watch in the sales. It cost £300. Normally it costs £600.
You never wear it. You decide to sell it because you need a new computer.
The computer costs £550.

a You sell it for £300. You don’t like asking for more than what it cost you.
b You sell it for £600. That's what it costs in the shops now.

It's May and you need a new television because your old television doesn’t work.
a You buy it now. You hate waiting and you love watching television.
b You wait until the sales in July.

! ‘JJ@sInoA Aofus pue Asuow swos puads 0} poob S} SBWIIBLIOS Jaquisway "aAeYy
L NOA jeym uey} alow puads Janau Algeqold NoA ‘Asuow yum [njaied AISA ale NOA
sq Ausow

‘aABY NOA jeym

puads Ajuo pue juaiied aq 0} eapl poob e s,31 sawilawos Ing ‘Buiiem ayey NoA

pue Ajueisul sbuiyy Juem nox “yiuow Ausas Asuow yanw 00} puads Ajqeqosd nox
""" se AjIson
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WHAT WOULD YOU LIKE?

Excuse me. Where’s the children’s
clothes section?

: Yes, of course. Which would you prefer?
! A banana or an apple?

i

; No, thanks. I'm not hungry.

: Yes, please. I'd like to buy a camera.
U
: It’s on the third floor.

! Would you like some tea or coffee?
e emmeme—oo-

________________________________

Functional language: making offers and requests

- — " - - —— !l Tl e e o

What would the teacher like for
her birthday?

The sports departmentis on
the second floor.

| don’t know. Maybe a CD.
She loves classical music.

Would you like some wrapping paper
for the present?

ool ul obj &0 NI © Pearson Education Limited 2016 |
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Grammar: can/can’t
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B GOOD INTENTIONS

Grammar: be going to

l'mgaiaﬂ to ...

Mj anfwer
v/ = YES
X= NO

Afk your pmth,er: WAat about You?
if your partner anfwerf YES, afk.
the foLLow—up quefﬁow.

. JRVE money.

Why?

3etﬁt.

How?

... COOR. tan[g/\t. WAAE?
.. Ao fport thyf weeken. W
... tlean the Aoufe. When?
f&v{j Engluh thy
evem:ng. How Lov\g?
.. et more organifed. S
(7] G
Leunfame(’/\mg new. W
e Qe formebod
a prefen.g WAat?
fﬁ«t{j EngLLj/x wWhen
thif courfe frnifhey. Where?
o R e
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COLLOCATIONS

Vocabulary: collocations

1 Cross out the incorrect phrase in column 2.

CANYOU SAY ... ? v/ =YES X =NO

play tennis
football
chess

SWAFRFRIRG

ride a bicycle
a horse
acar
a motorbike

speak French
three languages
in English for 20 minutes
your teacher

cook ice cream
pasta
Japanese food
vegetables

make tea
your homework
sushi
jewellery

read music
Chinese words
maps
a phone call

use a smartphone
a power tool
Powerpoint
a photo

2 Use the correct verb phrases to ask your partner about his/her abilities.
Mark his/her answers: v or X in the table.

Canyou play tennis? Yes, lcan.=+v  No, lcant. = X

[N OICOV TN © Pearson Education Limited 2016 |




SEE YOU LATER, ALLIGATOR!

Functional language: starting and ending conversations

—

AT A PARTY

Start a conversation with
someone you have just met.
Talk about the food, music
and so on.

Useful language:
What do you think of ...?

ON THE STREET

You see your neighbour’s
daughter on the street. Stop
and talk to her about school,
hobbies and so on.

Useful language:
Hello! How are you?
Whatdoyoudo at ...?

Answer your partner’s questions.

When you leave say:
Nice to meet you.

or

Is that the time? Bye!

Answer your partner’s questions.

When you leave say:
| hope we meet again!
or

I have to go now. Bye!

ON A TRAIN
Start a conversation with the

person in front of you. Talk about

the destination, where they are
from and so on.

Useful language:
Excuse me! Where are you going?

IN THE UNIVERSITY CAFE
You are a teacher with a new

student from one of your classes.

Talk about the university, plans
for the future and so on.

Useful language:
Do you like ...?

Answer your partner’s questions.

When you leave say:
Keep in touch.

or

I have a class now. Bye!

Answer your partner’s questions.

When you leave say:

Nice to talk to you!

or

I can see a friend over there.

(4]

IN A RESTAURANT

Start a conversation with the
person you are having dinner
with. He/She is a business
colleague. Talk about the food,
work and so on.

Useful language:

What do you think of ...?

IN A TRAVEL AGENCY

You are in a busy travel agency.
Talk to another customer
about travelling, holiday plans
and so on.

Useful language:

Where are you going on holiday?

Answer your partner’s questions.

When you leave say:

See you soon!

or

Oh look! This is my station.

Answer your partner’s questions.

When you leave say:

See you later!

or

Oh, no! I'm late! Goodbye!
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TEACHER’'S NOTES

UNIT |
FAMOUS HISTORICAL FIGURES

Materials: One role card per student and one worksheet
per student

Distribute the worksheets and the role cards. Tell Ss to complete
the first row of the table with their information, but not to show

it to anyone else. Explain that they are at a party with each of the
famous people on their worksheet. (You could play low background
music.) Elicit the following questions and write them on the board
using another example, e.g. Brad Pitt. What's your nationality?
What's your job? Are you Brad Pitt? Explain to Ss that they have to
complete the information on the sheet by asking similar questions.
If you have fewer than twelve Ss, do one or two role cards as
examples with the class. Give extra role cards to fast finishers. It

is not necessary for Ss to find all the people. If you have a smaller
class or less time, Ss could be told to find a limited number, e.g. six.
As an extension, Ss work in pairs and try to remember who each
student is, their job and nationality.

WHERE’S IT FROM?

Materials: One worksheet per group of three, cut up and
backed onto card. Separate the cards into objects
and countries. (Optional: one colour for picture
cards and one colour for map cards.)

Put Ss into groups of three. Give a set of cards to each group

and tell them to match the object to the country. Check answers as
a class.

Explain that Ss are going to play a memory game. Ss turn the cards
face down. The map cards go on one side and the object cards go
on the other side of a flat surface. Taking turns, they turn one of
the map cards and one of the object cards. If the cards match, they
say The is from _. They keep the pair and they
have another go. If the cards don't match, they say The

isn't from _. They turn the cards face down and it is the next
student’s turn. Ss play until all the cards have been matched. The
winner is the student with the most cards.

As an extension, Ss have five minutes to write down as many
combinations as they can remember. They get two points for each
correct answer.

Suggested answers:

car - Germany; bus - Great Britain; hat - Mexico; cheese - France;
clock - Switzerland; spaghetti - Italy; flag — Canada; coffee - Brazil;
flowers — The Netherlands; passport - China; dancer - Spain,

sushi — Japan

HOW DO YOU SPELL IT?

Materials: One copy of worksheet A and worksheet B per pair
of students

Put Ss into two groups, A and B. Distribute the worksheets and ask
the groups to complete the words, and match them to the pictures.
Go round and help with spelling and pronunciation, and check
answers carefully as Ss finish.

Put Ss into AB pairs and tell them to ask each other for the names
of the silhouette objects in their picture. Model the language they’ll
need to do this first (e.g. What's picture E? it's a chair. How do you
spell it? C-H-A-I-R). Go round and check spelling and pronunciation.
Check answers as a class.

Answers:

Student A

1 achair, Picture E 2 apen,Picture K 3 a notebook, Picture G
4 a pencil, Picture H 5 adoor, Picture A 6 a workbook, Picture J
Student B

1atable, Picture D 2 alaptop, Picture F 3 theboard, Picture C
4 abag, Picturei 5 astudent’s book, Picture L

6 a noticeboard, Picture B

IDENTITY CARD

Materials: One role card and one worksheet per student

Put Ssinto groups of four. Distribute one role card and one
worksheet to each student. Tell Ss they are the student on the role
card and they have just enrolled at a language school. They have to
complete the registration forms for the other students. Focus on
the blank forms and elicit the questions necessary to complete
them. Write the questions on the board: What'’s your name? How do
you spell it? What's your email address? (Check Ss know how to say
@ (at), and . (dot).) What'’s your country? What's your job/occupation?
What's your phone number? Write your details on the board as if
they appeared on the registration form. Demonstrate the
questions with a student. Ss complete the forms in groups. Check
answers as a class.

Answers: As shownon completed registration forms.

UNIT 2
A FAMILY BUSINESS

Materials: One copy of the illustration per group and one role
card per student

Put Ss into groups of eight. Give each student a worksheet of the
hotel picture and a role card. Tell Ss they have to identify the
people in the picture by exchanging information. Tell Ss to do this
in numerical order. Do the first one as an example. Read the
information about Carolyn and check Ss are able to identify her
correctly. Check the spelling of Carolyn and feed in: How do you
spell that? and write the question on the board. Ss continue in
groups until they have labelled all the people in the picture. Get
feedback.

As an extension, ask Ss to turn over their role cards and exchange
information about the people in the picture in pairs or groups. Do
the first one as an example. Prompt Ss by writing these questions
on the board: What's his/her job? Where is he/she?

Answers: ARosanna B Matthew CCarolyn D Paula E Petra
FOrlando G Danielle H Scott | Lionel
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HOTEL ROOMS

Materials: One copy of worksheet A and worksheet B per pair
of students

Put Ss into AB pairs and distribute the worksheets. Focus Ss on
the examples. Tell them to exchange information with their
partner to fill in the hotel plan and complete the sentences.
Monitor the Ss. Check answers as a class. Vary feedback by asking:
Whois in room ...? and Where s ...?

As an extension, Ss ask each other the following questions. They
record their partner’s answers. Feedback as a class.

1 What's your telephone number?

2 What's the number of your house/flat?

3 How many students are there in your class?

4 How many children are there in your family?

Answers: Room 52 the mother; Room 99 the son;

Room 84 the brother; Room 73 the parents; Room 33 the wife;
Room 100 the husband; Room 19 the father; Room 13 the daughter;
Room 28 the sister; Room 67 the children

ARE YOU HAPPY?

Materials: One copy of worksheet A and worksheet B per pair
of students

Put Ss in groups A and B. Distribute the worksheets and ask

them to unjumble the words in pairs AA and BB. Do the first one
in Aandin B as examples. Write the words on the board. Model
the pronunciation and elicit the stress. Ss mark the stress and
pronounce the rest of the words. Monitor and check. Ss then match
the words to the pictures.

Put Ss in AB pairs and tell them to ask each other for the names
of the remaining adjectives. Model the language they'll need to do
this first, e.g. What's picture 1?2 happy, etc. How do you spell it?
H-a-p-p-y. Check answers as a class and encourage correct
pronunciation. Drill the more difficult words.

As an extension, Ss take it in turns to mime a feeling for their
partner to guess.

Answers:
Student A: 1 happy 3 bored 4thirsty 7 tired
Student B: 2 cold 5hot 6angry 8 hungry

LET’S GO!

Materials: One set of cards per group of three or four

Put Ss in groups of three or four. Give each group a set of cards. The
face cards are in a pile face down. The response cards can either
be divided among the Ss or put face up on a flat surface. Ss take it
in turns to turn over a face card and leave it on the table face up.
The others find correct responses and put them with the face card.
There are three responses for each face card, but they must bein
the correct order. Some responses are possible in more than one
dialogue. Monitor. The first team to complete all six dialogues wins.
Put Ss into pairs. Ss then practise the dialogues. Write an example
on the board and drill it, paying particular attention to intonation.
Tip: Ss can look at the card to read it, but should look at the other
speaker when they speak.

Possible answers:

I'm hungry. / Me too! / Let’s eat a pizza! / Good idea!

I'm cold./ Me too! / Let’s go inside. / Yeah! OK!

I'm tired. / Are you? / Yes, let’s have a break. / OK.

I'm thirsty. / Let's go to a café. / Good idea! Let's have a soft drink. /
Oooh! Yes, please!

I'm bored. / Let’s go! / Where? / Let’s go to the cinema.

I'm hot./ Me too! / Let's drink some cold water! / Good idea!

UNIT 3
LOST PROPERTY

Materials: One copy of the worksheet per student and one set
of cards per group of students

Distribute the worksheets. Tell Ss to work in pairs to match the
vocabulary to the pictures and decide if the words are singular (S)
or plural (P). Put Ss into groups of three or four with a set of cards.
They take it in turns to turn over one card at a time and match the
person to an object. Do an example on the board and elicit: that -
singular and those — plural. Feed in because. Write on the board:
That passport is Pedro’s because he’s Spanish.
OBJECT WHOSE REASON

Those keys are Masaki’s because he’s in The Mirage Hotel.

OBJECT WHOSE REASON
Check answers as a class.

Answers:

1 bag7 S;shoes 1 P; trainers 2 P; newspaper 11 S; tie 6 S;
passport 3 S; keys 12 P; computer 5 S; diary 8 S; camera9 S;
German-English dictionary 10 S

2 Students’ own answers.

MYSTERY OBJECTS

Materials: One copy of worksheet A and worksheet B per pair
of students

Distribute the worksheets. Put Ss into AA and BB pairs to complete
their words with the correct vowels. Monitor and check. Then put Ss
into AB pairs and tell them to ask and answer about the silhouettes
using What's this? It's a ... and What are these? They're ... Ss first say
the corresponding letter (A-E) or number (1-5) and then ask the
correct question. Model an example with a student. Feed in How do
you spellthat?Checkanswers as a class.

Answers:

Student A: Akeys B dictionary Clamp Ddesk E glasses
Student B: 1 mobile phone 2 coins 3 clock 4 credit cards
S wallet
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CLOTHING STYLES

Materials: One copy of the worksheet per pair of students

Distribute the worksheets. Ss work in pairs to find the nine items of
clothing. Check answers and put the words on the board. Check for
correct pronunciation.

Point to the pictures of the clothes and ask: What's this? What are
these? Write the questions on the board and establish that this is
singular and these is plural. After asking a few times, teacher to
student, the Ss could ask each other in open pairs around the class.
Look at the pictures of the people. In pairs, Ss match the people to
the clothes. Do an example with the class and write on the board

I think this is (person’s) (clothes). ! think these are (person’s) (clothes).
Put Ss into groups to compare answers then check as a class. With
stronger classes, ask for further explanations, e.g. I think these are
Anna’s gloves because she likes sports.

Answers:
1 t-shirt; shoes; shirt; coat; hat; tie; gloves; skirt; glasses
2 Students’ own answers.

CAFE ROYALE

Materials: One copy of the worksheet per student

Distribute the worksheets. Focus on the photo to set the context
(ordering in a café). Elicit waiter (W) and customer (C). Tell Ss to put
the conversation in order. The first line is done as an example. Get
feedback. Chorus drill the conversation.

Set up the classroom as far as possible to look like a

self-service café. Ss should stand up facing each other as if at a
counter. Ask Ss to practise the conversation, ensuring that they first
look at the line, but then look at their partner when they speak. Ss
should be encouraged to accompany the dialogue with appropriate
gestures and mime. Gradually, as they become more familiar with
the script, the customer for example, can cover their part and
respond to the waiter and vice versa, until they are independent

of the script. Then ask Ss to order just using the menu. Monitor
throughout and help with pronunciation. You could invite a few
pairs to perform their dialogue for the class.

Answers: 1f) 2b) 3k) 4¢) 5d) 6h) 7a) 8i) 9e)
10j) 11g)

UNIT 4

SIMILARITIES AND DIFFERENCES

Materials: One copy of worksheet A and worksheet B per pair
of students

Revise the verb phrases used (see Answers). Use mime and drawing
to elicit the verb phrases.

Put Ss into AB pairs. Distribute the worksheets. Explain that
Victoria and Judy are best friends, but that they are similar in some
ways and different in other ways. Tell Ss to describe the person

in their picture to their partner. Do an example with a student:
Victoria wears glasses. Student: Judy wears glasses. With stronger
classes you could elicit too. Ss have to find five similarities and five
differences. Check answers as a class and focus on the third person
singular s on verbs in the affirmative and the use of the auxiliary
doesn’t.

Answers:

Similarities: has/wears glasses; drives a car, doesn’t smoke; works in
an office; has two children

Differences: Victoria lives in a house, Judy lives in a flat. Victoria
plays the piano, Judy plays the guitar. Victoria plays golf, Judy plays
basketball. Victoria eats japanese food, Judy eats Italian food.
Victoria drinks coffee, Judy doesn't drink coffee.

THINGS IN COMMON

Materials: Two sets of cards per group of students

Review the verb phrases before starting the game (see Answers).
Show Ss each card and elicit and drill the verb phrase.

Put Ss into groups of four. Divide the cards equally between each
student. Ss take it in turns to say a phrase about each of their
cards. The person with the same card says Me too! and both Ss
discard that card. The winner is the person who discards all their
cards first. Demonstrate how the game works by doing a few
examples with the Ss. Select a card and say, e.g.  like cats. The
student with the same card says Me too! Put the cards together and
repeat with another card. Return the cards to the Ss before starting
the game. Monitor closely.

At the end of the game, ask who was first to finish in each group.
Get feedback by asking Ss in each group to act out some of the
two-line conversations in pairs.

Answers:

like: cats, fish and chips

play: tennis, golf

drive: a taxi, a bus

have: two brothers, a mobile phone
work: in a hospital, in a hotel

go: shopping on Fridays, to the theatre
live: in the mountains

study: at school

FIND SOMEONE WHO

Materials: One copy of worksheet A and worksheet B per pair
of students

Put Ssinto AA and BB pairs to complete the questions. Check
answers as a class. Even though the questions are different on
worksheets A and B, the preposition for each time phrase is in

the same order, so just ask for the time phrase and not the whole
question.

Ss answer the questions for themselves with short phrases. Do one
question from A and one from B as an example. Monitor closely
and when the Ss have completed their answers, tell Ss to mingle
and ask the other Ss their questions. For each question they must
find someone who has the same answer as them. Then they write
that person’s name. Do one or two examples as a class to illustrate.
Get feedback. Ask a few Ss who had similar answers to them.

Answers: in; on; at; every; at/every; every; on
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TIMES AROUND THE WORLD

Materials: One copy of worksheet A and worksheet B per pair
of students

Put Ss into AB pairs and distribute the worksheets. Make sure

Ss can't see each other’s worksheet. Tell Ss to complete their
worksheet by asking each other questions and drawing the hands
to display the time on their blank clocks. Elicit the question and
answer for the first two clocks on each worksheet and write them
on the board: What time is it in (the city)? It's (time) in (city).

Answers: Barcelona: 13.45; Beijing 19.45; Caracas 07.15;

Dublin 12.45; Hong Kong 20.00; Istanbul 14.15; Mexico City 06.45;
New York 07.45; Moscow 15.30; Mumbai 17.15; Nairobi 15.00;

Sao Paulo 09.00

UNIT 5

Materials: One copy of the board and one coin per group, and
one counter per student

Put Ss into groups and distribute the board. Ss toss a coin to move:
heads moves one space and tails moves two spaces. Ss have to
repeat the sentence they land on with an adverb of frequency in
the correct place so that it is true for them. In every fifth sentence,
Ss have to add the correct verb so that the sentence is true for
them. Do one or two examples on the board to demonstrate what
Ss have to do. For every correct sentence, the student gets another
turn. Monitor closely. The first student to finish is the winner.

Get feedback to some of the sentences. You could ask Ss if
anything their partners said surprised them.

NOISY NEIGHBOURS

Materials: One copy of the worksheet per student and one role
card per pair of students

Draw a block of flats on the board and pre-teach live on the ground/
first/second/third floor. Explain to Ss that they are going to match
four neighbours to their flats and the activities they do there.

Put Ss into pairs. Give each student the worksheet and give each
pair of Ss one role card. Ss match the person on their role card to
the activities and flats on the worksheets. Monitor and check they
are matching correctly.

Remove the role cards and put Ss into groups ABCD. Tell Ss to
exchange the information about the person who was on their card
with the other three Ss. Ss must match the neighbour to the flat
and activities.

Check answers as a class.

Answers: A 1,7, second floor B 2,5, ground floor
C 4, 8, third floor D 3, 6, first floor

CROSSWORD

Materials: One copy of worksheet A and worksheet B per pair
of students

Put Ss into AA and BB pairs and distribute the crosswords. Ss
complete their crossword using the clues provided. Monitor and
check.

Put Ss into AB pairs. {(Weaker Ss could be in groups AABB so As and
Bs can find answers in pairs.) Elicit the question and write on the
board: What’s (number) across/down? Drill the question.

Ss A and B take it in turns to read the clue. Their partner has 30
seconds to guess the answer (stronger Ss could try to give extra
information to guide their partner before providing the answer).
Check answers as a class.

As an extension, Ss read out the words and their partner has to
provide the definition.

Answers:

Across: 2 pasta/pizza 5 sandwich 7 lettuce 8 chicken

9 steak 10 cereal

Down: 1 bread 2 pizza/pasta 3 fish 4 biscuits 6 cheese
9 salad

BE MY GUEST

Materials: One copy of worksheet A and worksheet B per pair
of students

Put Ss into AA and BB pairs. Ss design a hotel brochure by
completing the information for their hotel. Then they prepare the
questions to find out information about another hotel. Monitor
closely and make sure Ss form the questions correctly. With weaker
classes, model a few example questions.

Put Ss into AB pairs to complete the form. Demonstrate the activity
by doing a few examples with Ss, e.g. Do you have a restaurant in
the hotel? Yes, | do./No, | don’t. Remind Ss to use expressions like
Great! Oh good! Lovely! Get feedback. Ask Ss which hotel they prefer
and why.

UNIT 6

Materials: One worksheet per student

Distribute the worksheets. Explain to Ss that they are helping Petra
select items to take on holiday to Spain. Ss work in groups to label
the pictures. Check answers with the class. Then Ss decide which
eight items Petra takes on holiday and write the list under a/some.
Elicit whether each item takes a or same so Ss can check their lists.
Put Ss into pairs. Ss have to ask questions to find similarities and
differences in what Petra takes on holiday. Elicit the questions and
short answers and write them on the board. Model and drill: /s there
a (passport)? Yes, there is./No, there isn't. Are there any (sunhats)? Yes,
there are./Na, there aren't. Ss find out how many similarities there
are between their suitcase and their partner’s suitcase. Elicit some
answers from different pairs and give whole class feedback on
errors/good language used.

Answers: 1 mobile phone 2 book 3 clothes 4 sunhats

5 sunglasses 6 passport 7 credit cards 8 pen 9 swimsuit
10 magazines 11 dictionary 12 laptop

a: mobile phone; book; passport; pen; swimsuit; dictionary; laptop
some: clothes; sunhats; sunglasses; credit cards; magazines
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SPOT THE DIFFERENCE

Materials: One copy of worksheet A and worksheet B per pair
of students

Review There is/are, a/an, some, a lot of, not any using objects
around the classroom. With a weaker class, introduce the topic of
airports and review the vocabulary of what you can find in airports
(people, shops, airplanes, etc.).

Put Ss into pairs and distribute the A and B worksheets so each
pair has one of each. Tell Ss to find the ten differences between
their picture and their partner’s picture. Ss take turns to describe
their picture. They mark their differences on their picture. Check
answers and write them on the board.

Tip: You could add a competitive element here by setting a time
limit and awarding points for the correct answers. The pair with the
most correct answers wins!

As an extension, stronger Ss could exchange information using the
question form.

Answers:

Picture A

There is a newsagent's. There are some payphones. There is a snack
bar. There are a lot of people.

Picture B

There is a pharmacy. Thereis an internet café. There is a cash machine.
There are a lot of airplanes. There is a restaurant. There is a bus.

GIVE US A CLUE

Materials: One copy of crossword A and crossword B per pair
of students

Put Ss into AA and BB pairs and distribute the crosswords. Ss
complete their answers using the clues provided. Monitor and
check.

Put Ss into AB pairs. (Weaker Ss could be in groups AABB so As and
Bs can find answer in pairs.) Elicit the question and write on the
board: What's (number) across/down? Drill the question.

Ss A and B take it in turns to read the clue and give their partner
up to 30 seconds to guess the word(s). For the clues which are
pictures, Ss make their own definition or use mine or drawing.
Check answers as a class.

Answers:

Across: 1 internet café 5 hospital 9 payphone 10 newsagent'’s
Down: 2 cash machine 3 hotel & classroom 6 supermarket

7 university 8 airport 9 pharmacy

PARIS IN THE SPRING

Materials: One copy of worksheet A and worksheet B per pair
of students

Put Ss into AA and BB pairs and distribute the worksheets. Tell Ss
they want totravel to Paris but they need more information about
how to get there. If necessary, review train, ferry, plane. Write TRAIN,
Where from? and Time? on the board. Elicit the questions: Where
does the train leave from? What time does the train leave? Ask As to
work together to prepare the questions they need and Bs to do
the same. Focus on the two questionsabove and elicit the answers
from Ss: It leaves from London. It leaves at 19.40. If necessary, review
all the questions: Where does it arrive? What time does it arrive?

How much does it cost?

Put Ss into AB pairs. Ss ask each other the questions to complete
the timetable. Elicit answers from different pairs and give whole
class feedback on errors/good language used.

UNIT 7

Materials: One copy of worksheet A and worksheet B per pair
of students

Put Ss into AA and BB pairs. Distribute the worksheets. Ss find
the past form of the verbs in the wordsearch and complete the
sentences with the correct verb in the past simple. Check answers
as a class, with Ss only saying the correct verb for each clue NOT
the whole sentence. Ss then choose the missing date for their
sentences. Ss change into AB pairs. They read their full sentences
to each other to check if the date was correct. Check answers as a
class.

Answers:
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1 waited 2 started 3 talked & stopped Sdanced 6 played
7 cried 8 walked

WHERE WERE YOU?

Materials: One copy of the board and one coin per group,
and one counter per student

Put Ss into groups and distribute the board. Ss toss a coin to

move: heads moves one space and tails moves two spaces. When a
student lands on a square, another student in the group has to ask
him/her the question: Where were you ...? The student answers:
Iwas ... It's a good idea to write: / don't remember. on the board.
Invite Ss to ask you one or two questions first to model the task.
On a free question the Ss in the group can ask about any time they
want. If a student answers / can’t/don’t remember, they return to the
square they were on before. The first student to finish is the winner.
Invite Ss from different groups to tell the class about Ssin their
group, e.g. At 8 oclock this morning Anna was at home.

GREAT FUN

Materials: One set of cards per group of students

Put Ss into groups of three or four. Distribute the cards. First, Ss
sort the cards into adjectives and nouns. Check answers as a class.
Then Ss match the nouns and adjectives. Tell Ss that each noun has
two adjective collocations that are opposites. Sometimes there is
more than one possible combination, but each adjective must have
a suitable collocation, so for example, delicious can only go with
food. Check answers as a class. Ensure Ss have the correct adjective
collocations (see Answers). (If Ss give a different answer which
collocates correctly, e.g. boring film, tell them that it is a correct
answer but not the answer for this activity). Check pronunciation.
Turn cards face down in a grid. Ss play pelmanism. Each student
takes it in turn to turn over two cards and tries to find the correct
collocation. The student must say the words on the card out loud.
if the two words do not collocate, they must be turned face down
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and left in exactly the same place. When a student gets a match,
he/she keeps the cards and has another go until he/she gets a
mismatch. The winner is the student with the most cards at the
end. Ask Ss in each group who won.

As an extension, ask Ss to form sentences using the collocations.

Answers: difficult/easy exam; delicious/terrible food;
noisy/quiet bar; interesting/boring book; lovely/horrible dress;
sad/happy film

HOW WAS IT?

Materials: One copy of worksheet A and worksheet B per pair
of students

Put Ss into AB pairs and distribute the worksheets. Ss interview
each other and note their partner’s answers. (Questions are very
similar but not identical to give stronger motivation for listening.
The three optional answers are the same.) Ss then count how many
as, bs and cs their partner has. Remind Ss that the quiz is for fun
and they shouldn’t take the results seriously.

Invite Ss to tell the class if they were mostly a, b, or c and if they
agree with the conclusion.

UNIT 8

Materials: One worksheet per student

Distribute the worksheets. Read the blurb about the robbery.
Explain alibi. Ss work in pairs to find the means of transport. Check
answers as a class.

Focus on the verbs. With weaker classes ask Ss to put the verbs in
the past simple before they complete the story. Encourage Ss to
work in pairs or groups to do task. Check answers as a class.

Ask Ss to speculate on whether Jacques robbed the bank or not.
There is no definite answer, but probably not — he was probably
having a romantic dinner with his girlfriend, hence the flowers and
the bill in the restaurant for two people.

As an extension, Ss could reconstruct the story in groups using the
tickets, receipts and map.

Answers:

1 taxi, plane, train, ferry, car, underground

2 Jacques took a taxi from his house in Toulouse to the airport at
three oclock on Friday afternoon. He went/travelled by plane to
Paris. In Paris he took a train to Calais. Then he went/travelled from
Calais to Dover by ferry. He arrived in Dover at half past eleven at
night and he stayed in a small hotel. The next morning he rented
a car and drove to London. When he arrived in London he had
lunchin an Italian restaurant. At half past seven he bought some
flowers. He took the underground to Piccadilly Circus at a quarter
to eight. At half past ten he paid for dinner for two in a French
restaurant by credit card.
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Materials: One copy of worksheet A and worksheet B per pair
of students

Put Ss into AB pairs and distribute the worksheets. Elicit a few
example questions. With weaker classes, you could put Ss into
groups A and B to prepare the questions. Monitor closely. Elicit
some answers from different pairs and give whole class feedback
on errors/good language used.

As an extension, group pairs and get Ss to present their partner to
the group.

MISSING OBJECTS

Materials: One copy of worksheet A and worksheet B per pair
of students

Put Ss into AB pairs and distribute the worksheets. Ss should sit
face-to-face. Elicit the questions: Whereis ...? and Where are ...?
using objects around the classroom. Ss cover their eyes while

you put the objects in a different place. Ss ask about the missing
objects and elicit the prepositions of place. In weaker classes you
could get groups of A and B to review the location of the objects in
their picture.

Ss ask their partner about the objects in the box above their
picture. Based on their partner’s answer, they draw the object in the
correct place on their picture. Afterwards they compare pictures.
Elicit some answers from different pairs.

As an extension, Ss can turn over their sheets and see how much
they remember about the location of the objects.

Possible answers:

A The glasses are on the left of the table. The keys are on the right
of the table. The jacket is on the chair. The dictionary is on the
bed. The bag is under the bed.

B The laptop is on the table. The jeans are on the floor next to/
near the chair. The bike is between the chair and the bed. The
magazine is on the bed. The trainers are under the bed.

VILLAGE LIFE

Materials: One copy of worksheet A and worksheet B per pair
of students and one copy of the picture per pair of
students

Put Ss into AA and BB pairs and distribute the worksheets and
pictures. Tell them to match their sentences to scenes A-D in the
picture. Do an example to demonstrate the activity. Monitor and
check. Then direct Ss to the map and ask them to complete the
conversations by writing the questions or answers. Do an example.
Accept any answers that are grammatically correct. Monitor and
check while Ss are completing the conversations.

Change Ssinto AB pairs. Ss read the printed original versions to
each other so they can check if their questions and responses are
the same as the original. Note other versions may also be correct.
Get feedback. Ss act out the conversations, first looking at the
text, but saying the sentences while looking at their partner. As
they become more confident they can practise without looking at
the text.

Possible answers:

C Where is the swimming pool? There is a swimming pool next to
the school.

B Is there a payphone? Yes, the payphone is opposite the bakery.

A Excuse me. Where's the pharmacy? It's between the restaurant
and the bakery.

D Where is the bus stop? The bus stop is in front of the school.



UNIT 9

Materials: One worksheet per student

Distribute the worksheets. Review the categories and ensure Ss
understand the vocabulary. Elicit a few examples of films they like
or dislike. Tell Ss to think of one example for each category. Monitor
and check.

Present and drill the question What do you think of ...? Practise

the pronunciation, paying attention to linking and weak forms. Ss
ask you two or three questions first. Answer the questions with
reference to the Useful language box: I like it. I think it's really good.
Put Ss into AB pairs to ask each other their opinions. Feedback with
the whole class and ask Ss to tell you some of the opinions their
partners expressed.

DO YOU LIKE...?

Materials: One worksheet per student

Put Ss into groups of six. Distribute the worksheets. Tell Ss to
complete a sentence in each section so that two sentences are
true for them. Tell them not to write their name at this stage. Don’t
let anybody see what they have written. When they have written
their answer they pass the paper to the left and complete the next
sentences and so on until all the sentences have been completed.
Monitor for correct spelling of the verb + -ing form and ensure the
nouns are without the definite article.

Redistribute the completed sheets and tell Ss to ask yes/no
questions to find who wrote each statement. When they find a
person who fits the sentence, they write their name. Remind Ss of
the structure: Do you like ...7 and the short answers: No, not at all;
No, not really; Yes, | do; Yes, sometimes; Yes, a lot.

MONLEY, MONEY, MONEY!

Materials: One worksheet per student

Put Ss into pairs and distribute the worksheets. Pre-teach You don't
have any money left. Ss read the situations and record each other’s
answers. When Ss have finished, they count how many as or bs
their partner got and read the key at the bottom of the page.

Ask a few Ss if they or their partner spend too much or too little
and/or if they agree with the key. Remind Ss not to take the quiz
too seriously!

WHAT WOULD YOU LIKE?

Materials: One set of cards per pair of students

First, demonstrate the language by making an offer, e.g. Would you
like my pen? and eliciting a response. Write the offer and response
on the board. Put Ss into AB pairs and distribute the cards (cards A
to Ss A and cards B to Ss B). Tell Ss that five of their cards are offers
or requests and five of them are responses. Ss separate the cards
into offers or requests and answers before they start the task.
Monitor and check (in weaker cfasses put Ss into AA and BB pairs
to sort the cards). A must not see B's cards and B must not see A’s
cards. Ss take it in turns to say an offer or request and their partner
has to respond with the correct answer. When they find a fit, they
put the two cards together face up. When all the cards have been
paired off, checkanswers as a class.

As an extension, Ss can play a game of pelmanism. Ss place the
cards face down in a column. In pairs, they take it in turns to turn
over one card at a time and try to find a match. If they guess

TEACHER'S NOTES

correctly, they have another turn until they have a mismatch. If the
two cards don't match, they must be left in exactly the same place
face down. This activity can be used before or instead of the above
activity or at a later date.

Answers:

Would you like something to eat? No, thanks. I'm not hungry.
Which colour would you like? Id like the green one, please.

Can | help you? Yes, please. Id like to buy a camera.

What would the teacher like for her birthday? | don't know. Maybe a
CD. She loves classical music.

Excuse me. Where's the children’s clothes section? It’s on the third
floor.

1d like to buy a football. The sports department is on the second
floor.

Would you like some tea or coffee? Coffee, please. Black coffee.
What would you like to eat? Let me think. Yes! Id like the sushi,
please.

Can | have some fruit, please? Yes, of course. Which would you
prefer? Abananaor an apple?

Would you like some wrapping paper for the present? No, thanks.
| think it'’s a waste of money.

UNIT [0

Materials: One set of cards per group of students

Put Ss into groups of three and distribute the cards. Ss write the
words to identify the places. Do the first one (a restaurant) as an
example. Check answers as a class.

Review the verbs which could be used for each picture, e.g.
restaurant: eat, have lunch/dinner. Model a sentence for one

of the pictures, e.g. You can have dinner here. You can’t play

a game here. Write on the board You can ... here. You can't

... here. Get Ss to place the cards face down on the table.

Ss take it in turns to take a card and make two sentences (make
sure the other Ss don't see the card). For example: You can swim
here. You can’t run here. The Ss in the group have to guess the place.
The person who guesses correctly wins the card. The person with
the most cards is the winner.

Ask different groups who won and give whole class feedback on
errors/good language used.

Answers: a restaurant, acinema, a disco, a park, a library,
a swimming pool, a train, a school, a clothes shop, a hospital,
an English class, a plane

GOOD INTENTIONS

Materials: One worksheet per student

Write on the board: We are going to talk about our intentions.
Highlight be going to and ask if it refers to present, future or

past actions. Distribute the worksheets. Check Ss remember the
vocabulary. Ss complete the second column so that it is true for
them. Give an example of a positive and negative response to show
that they use a tick for yes and a cross for no. Ss write their own last
question.

Put Ss into pairs. They take turns to exchange information and
make a short note of their partner’s answer. If their partner answers
yes, they ask the follow-up question. Do an example before they
start the activity.
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Elicit some answers from different pairs. Model the third person
singular for be going to and write it on the board. Put Ss into
groups of four and ask them to share three or four of their
partner’s answers with their group.

As an extension, get Ss to find common answers in their group and
report them to the class using My friends and | are going to ...

COLLOCATIONS

Materials: One worksheet per student

Put Ss into pairs and distribute the worksheets. Tell Ss that three
of the phrases in each group are correct and one isincorrect. Go
through the example. Ss cross out the incorrect collocations. Check
answers as a class.

Tell Ss to ask each other about their abilities and to record their
partner’s answers with a tick for yes and a cross for no. Model the
question and short answers on the board using the first question
as an example. Get Ss to ask you two or three of the questions.

Ss continue in pairs. Monitor and encourage Ss to use: Yes, | can.
No, | can't.

Elicit some answers from different pairs and give whole class
feedback on errors/good language used. Highlight that the third
person singular form doesn't use s. Then Ss work with a new
partner and share three or four of the most interesting answers
with their new partner.

As an extension, invite Ss to tell the class what their partner and
they have in common We can both swim. Highlight the position of
both after can.

SEE YOU LATER, ALLIGATOR!

Materials: One role card per student

You could put the title of the activity See you later, alligator! on the
board and ask Ss if it is saying hello or goodbye. Model the phrase
to elicit why we say alligator (because it rhymes with later and it

is amusing). If the word alligator is unfamiliar, you could show a
picture of one.

Ask Ss to stand in two lines facing each other. Give each student a
role card. Those with card A start a conversation according to the
information on the card with the person opposite them. The Ss
with card B have to respond. Model with a student. Clap your hands
after about one minute (depending on how the Ss are getting on, it
could be longer or shorter). The student with card B has to choose
one of the responses as a way of saying Goodbye. Sometimes either
response will be appropriate and sometimes only one of them. The
Ss then exchange cards with their partner. The student at the end
of one of the lines comes to the front of that line so that Ss change
partners.

The process can be continued until the Ss are back facing their first
partner, until all the cards have been used by each student, or at
your discretion.

Invite Ss to say which conversation they had was the most
interesting or amusing.
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