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Introduction -
I

What’s new about New Total English?

What makes New Total English different from — and better than — the first edition? Firstly, don’t worry —we
haven’t thrown the baby out with the bathwater! We haven’t changed everything. We’ve listened to what you
said you liked about the first edition and have kept the most popular features. You'll certainly recognise the
look, the format and some integral features from the first edition: the Lead-in pages, the easy-to-use lessons,
the comprehensive Reference and Review and practice sections, the popular video clips. Changing to the new
edition won’t mean that you have to get to grips with a completely new course.

Real solutions to real needs

Some things are different, however. We've looked at every aspect of the course and tried to find solutions for
some of your real needs. We’ve improved the flow of many of the lessons in the Students’ Book, integrating
more Can do statements and making sure that they all have clear ‘outcomes’. We’ve also given more space

to important aspects of language learning such as vocabulary, writing and listening. There’s a free online
Vocabulary Trainer with each level to help learners memorise new words and phrases; a complete Writing
bank at the back of the Students’ Book, covering different text types and writing sub-skills, as well as new
semi-authentic listening extracts to help students gain confidence in dealing with features such as
redundancy, hesitation and ungrammatical speech. And, as you’d expect with a new edition, we’ve given the
grammar, vocabulary and pronunciation syllabus a complete overhaul as well as updating much of the content.

New digital components

We've also included new digital components in the course package. The ActiveBook component features the
Students’ Book pages in digital format and includes integrated audio and video as well as interactive exercises
for students to do in class or at home. The ActiveTeach component will help you get the most out of the course
with its range of interactive whiteboard software tools and MyEnglishLab (Elementary-Upper Intermediate

levels) will help students get better results with its range of interactive practice exercises, progress tests and
automatic gradebook.

To sum up, we’ve kept all the best ingredients of the first edition, improved other features and added exciting

new digital components to make New Total English an even better package. We hope you and your students will
continue to enjoy using it.

The New Total English author team
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Course package

(
Students’ Book with ActiveBook and DVD

The New Total English Students’ Books with ActiveBook and DVD
are divided into 10-12 units that contain approximately 80-120
hours of teaching material. Each unit contains a balanced mix of
grammar, vocabulary, pronunciation and skills:

¢ clear aims and objectives linked to the CEFR
(Common European Framework of Reference)

e revised grammar, vocabulary and pronunciation syllabus
¢ new reading, listening and video material

e new Writing bank with model texts and focus on sub-skills
¢ revised and extended Pronunciation bank

ActiveBook:

¢ digital version of Students’ Book with interactive activities and
integrated audio and video

¢ video clips can be selected when you use the ActiveBook in
your computer, or play it in a DVD player

N
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Students’ Book with ActiveBook, DVD and MyLab

Packaged with the New Total English Students’ Book with ActiveBook
and DVD, MyEnglishLab (Elementary-Upper Intermediate levels)
provides students with everything they need to make real
progress both in class and at home:

MyEnglishLab:

e interactive exercises with feedback

e regular progress and achievement tests
e automatic marking and gradebook

N\

(
Class CDs

The New Total English Class CDs contain all the recorded
material from the Students’ Books.

N

(
Workbook and Audio CD

The New Total English Workbooks contain further practice
of language areas covered in the corresponding units of the
Students’ Books:

e extra grammar, vocabulary, skills and pronunciation exercises
¢ regular Review and Consolidation sections

e audioscripts and accompanying Audio CD

¢ with and without key versions available
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Teacher’s Book with Resource Disc

The New Total English Teacher’s Books provide all the
support teachers need to get the most out of the course:

e background notes and instructions on how to exploit
each unit

e suggestions for warm-up and extension activities

Resource Disc:

e extensive bank of photocopiable and printable
classroom activities

¢ editable and printable progress and achievement tests

¢ audio and video scripts

PEARSON

ActiveTeach and DVD

The New Total English Teacher’s Books will be further
enhanced by the ActiveTeach component which features:

e Students’ Book in digital format with all the material
from the ActiveBook

e allthe material from the Resource Disc
e interactive whiteboard software tools

e video clips can be selected when you use the
ActiveTeach in your computer, or play it in a DVD player

Vocabulary Trainer

The New Total EnglishVocabulary Trainer is a new online
learning tool designed to help students revise and
memorise key vocabulary from the course.

Check this exciting new component out on
www.newtotalenglish.vocabtrainer.net

Website

New Total English has its own dedicated website. In
addition to background information about the course and
authors, the website features teaching tips, downloadable
worksheets and links to other useful websites as well as
special offers and competitions. Join us online at
www.pearsonELT.com/newtotalenglish




Structure of a Students’ Book unit

Each unit of the New Total English
Students’ Books has the same structure:

¢ Lead-in page
—acts as a springboard into the topic of the unit and engages
learners’ interest.
—introduces essential vocabulary related to the topic so that
learners start with the same basic grounding.
¢ |Input lessons

—three input lessons, thematically linked, offering interesting
angles on the unit topic. Lessons are double-page at lower
levels and triple-page at Intermediate and above.

—each input lesson leads towards a Can do learning objective
in line with the CEFR Can do statements.

—each go-minute lesson focuses on a specific grammar area
and includes vocabulary and skills work.

—each unit usually contains at least two reading texts, a

owIoy 1y

substantial listening element (including semi-authentic
listenings) and pronunciation work.

—How to... boxes develop students’ competence in using

language, in line with the CEFR.
- Lifelong learning boxes offer tips and strategies for
developing learners’ study skills.
e Communication page

—revises language taught in the previous three lessons in a
freer, more communicative context.

—each communication task practises a range of skills and has
a measurable goal or outcome.
e Vocabulary page (Intermediate and above)
—focuses on vocabulary systems and word-building.
—helps learners to expand and develop their vocabulary.

¢ Reference page
—summarises the main grammar points covered in each unit

and provides a list of key vocabulary.

—helps learners to catch up if they miss lessons and is an
essential revision tool.

¢ Review and practice page

- provides a range of exercises to consolidate key grammar
and vocabulary covered in the unit.

—can be used to check progress, enabling teachers to identify
areas that need further practice.
e Writing bank 8 o

- provides models and tips on how to deal with different
types of writing (reports, emails and so on).

- provides guidance on different writing sub-skills such as
formality, connotation and paragraph construction.
¢ Pronunciation bank

- provides a list of English phonemes, guidance on
stress, connected speech and intonation.

—summarises the pronunciation points covered in each unit
of the Students’ Book.




Structure of support components

A range of support components help
you get the most out of each unit:

¢ Students’ Book with ActiveBook and DVD
— digital version of Students’ Book with interactive activites.

—integrated audio for Students’ Book listening activities
(including Reference pages and pronunciation activities).

—wide variety of video clips (including drama, documentary
and comedy) which can be selected when you use the
ActiveBook in your computer, or play it in a DVD player.

— interactive video activities.

e Workbook with Audio CD
- consolidation of work covered in the Students’ Book.

— extensive practice of grammar, vocabulary and skills,
including pronunciation.

—regular Review and consolidation sections.

—can be used in class or for self-study.

¢ Students’ Book with ActiveBook and MyLab
(Elementary-Upper Intermediate levels)
- interactive Workbook with instant feedback and automatic 0e V. myenalishiab.com/newtotalenglish Il
marking. YT English

— progress and achievement tests with automatic marking
and gradebook.

¢ Teacher’s Book with Resource Disc

— provides step-by-step teaching notes including ideas for
warmers and extension activities.

—includes background notes and tips for dealing with
particularly difficult language points.

—Resource Disc features an extensive bank of photocopiable
and printable classroom activities as well as editable and
printable progress and achievement tests.

e ActiveTeach
— digital version of the Students’ Book to be used in class.

—video clips that can be selected when you use the
ActiveTeach in your computer, or play it in a DVD player.

—all the material from the Teacher’s Book Resource Disc.

—arange of interactive whiteboard software tools.

¢ Vocabulary Trainer
www.newtotalenglish.vocabtrainer.net

—new online learning tool designed to help students revise
and memorise key vocabulary from each unit of the course.

e Website
www.pearsonELT.com/newtotalenglish

— features background information about the course and
authors as well as teaching tips, downloadable worksheets
and links to other useful websites.




Teaching approaches

Grammar

New Total English places a lot of emphasis on providing
learners with the grammar ‘building blocks’ they need
to communicate confidently. It aims to give learners a
thorough foundation in grammar and, at the same time,
provides plenty of structured and free practice. Each unit
deals with grammar in a broadly similar way:

¢ Clear presentation and analysis

Each lesson has a clear grammar aim which is stated at the
top of the page. Lessons are double-page at lower levels
and triple-page at Intermediate and above. New language
items are presented in context via reading and/or listening
texts and grammar rules are then analysed and explained
via the Active grammar boxes, which are a key feature of
each lesson. New Total English takes a ‘guided discovery’
approach to grammar and learners are actively invited to
think about grammar and work out the rules for themselves.

Active grammar

alan
book apple
camera iPod

Noun plurals

1 Regular
one pen two pen___
one passport two passport___

2 Nouns ending in -s, -sh, or -ch
one brush two brush___
one watch two watch___

¢ Varied, regular practice

Once learners have grasped the important rules, all new
language is then practised in a variety of different ways so
that learners are able to use the grammar with confidence.
Practice activities include form-based exercises designed
to help learners manipulate the new structures as well

as more meaningful, personalised practice. Additional
grammar practice exercises can be found in the Review

and practice sections at the end of each unit as well as

in the Workbooks and MyEnglishLab (Elementary-Upper
Intermediate levels). This component, which features

the Workbook exercises in digital format, also provides
learners with extra guidance, tips and feedback. The
Teacher’s Book provides a lot of guidance on how to deal
with tricky grammar points. It also contains a Resource
Disc with an extensive bank of printable and photocopiable
classroom grammar activities which are designed to practise
the language in freer, more communicative contexts.

¢ Easily accessible reference material

In addition to the explanations contained in the Active
grammar boxes, there is a Reference section at the end

of each unit which provides a summary of the grammar
rules as well as extra language notes and examples. Audio
recordings of the rules and examples are available on the
ActiveBook and ActiveTeach components.

Vocabulary

New Total English recognises the central role that
vocabulary plays in successful communication. The
emphasis is on providing learners with high-frequency,
useful vocabulary which is regularly practised and revised.
New vocabulary is presented and practised in a variety of
different ways.

* lLead-in pages

Each unit starts with a Lead-in page which provides a
springboard into the topic of each unit. Featuring a variety
of attractive picture prompts and related exercises,

the Lead-in pages are designed to help teachers elicit
vocabulary that learners already know as well as pre-teach
essential vocabulary for the rest of the unit.

¢ Topic-based vocabulary

Each unit focuses on useful vocabulary relating to the
topic of the lessons as well as vocabulary arising from the
listening and reading texts. Iltems are generally presented
in context and practised through a variety of exercises.

Vocabulary I prepositions of place

E Match the prepositions in the box with the
pictures (a-g).

Cn[] infrontof (] near[ ] nextto[ ]

on[_] opposite[ ] under[ ]

’%?t
| ﬁt%gt

Additional vocabulary practice is provided in the Review
and practice sections of the Students’ Book and in the
practice exercises in the Workbook. Photocopiable vocabulary
activities are also available on the ActiveTeach and on the
Resource Disc which accompanies the Teacher’s Book.

¢ Vocabulary pages (Intermediate and above)

At the lower levels there is a lot of emphasis on building
learners’ knowledge of high-frequency words and phrases
as well as common lexical sets. Learners are introduced

to collocation work at a very early stage and from
Intermediate level onwards, there is a greater emphasis on
vocabulary systems and word-building.

¢ Vocabulary Trainer

Each level of New Total English is accompanied by a
Vocabulary Trainer. This unique online learning tool
focuses on the key vocabulary in each unit and helps
learners memorise new words and phrases.




Speaking

The key aim for most learners is spoken fluency. However,
most learners find it difficult to talk about topics which
hold no interest for them and many cannot express
themselves easily without support. New Total English
develops spoken fluency in a number of ways — by giving
learners discussion topics they want to talk about;

by setting up situations where they are motivated to
communicate in order to complete a specific task; by
providing clear models and examples of how to structure
discourse and by encouraging them, wherever possible, to
express their own ideas and opinions.

¢ Fresh angles on familiar topics

Topics in New Total English have been chosen for their
intrinsic interest and relevance. Obscure topics, i.e. those
which are only likely to appeal to a minority audience,
have been avoided and discussion questions have been
deliberately chosen to encourage learners to draw on their
own lives and experience. Inevitably, many of the topics
have been covered in other ELT coursebooks but wherever
possible, we have tried to find a fresh angle on them.

e Structured speaking activities

Many of the lessons in New Total English culminate in a
structured final speaking activity in the form of a survey,
roleplay etc. Learners are given time to prepare what they
are going to say and prompts to help them. The activities
often involve pair and group work to maximise learners’
opportunities to speak in class. Many of the structured
speaking activities are linked to the CEFR Can do statements.

¢ How to... boxes

There are regular How to... boxes throughout the course
which focus on the words and expressions learners need to
carry out specific functions, e.g. ordering food in a restaurant.

How to... start and continue a
conversation

1 Ask a general . /s the food nice?

question - How do you know Paul?
OR makea 1 like your ba
comment . 4 9.

2 THEN * My name is Katashi, by the
introduce - way.
yourself

3 THEN ask * Where do you work?
aboutwork  po you play any sports?
or free time

e Communication pages

Communication pages feature at the end of each unit and
engage learners in a variety of problem-solving tasks and
activities. These give learners practice in a number of
different skills including speaking.

¢ Photocopiable class activities

The photocopiable activities on the ActiveTeach and on the
Resource Disc are also specifically designed to promote
speaking practice.

Pronunciation

New Total English pays particular attention to
pronunciation, which is integrated into lessons which
present new language. The pronunciation syllabus includes
word and sentence stress, intonation and connected
speech. The Pronunciation bank at the back of the
Students’ Books provides a summary of all pronunciation
points in the book as well as a list of English phonemes,
guidance on intonation and weak forms. The ActiveTeach
includes audio to accompany the Pronunciation bank.
There is additional pronunciation practice in the
Workbooks and Workbook Audio CD.

Listening

Listening is one of the most difficult skills to master and
New Total English places particular emphasis on developing
learners’ confidence in this area. Listening texts include
short scripted dialogues as well as longer, unscripted semi-
authentic listenings. There is additional listening practice

in the Workbooks and the video clips on the ActiveBook

and ActiveTeach components further enhance learners’
confidence in understanding the spoken word.

e Scripted listening activities

Scripted listening activities include short dialogues as

well as longer extracts including conversations, interviews
and stories. There are lots of simple ‘Listen and check

your answer’ exercises as well as longer, more challenging
extracts where learners have to listen for specific information.

¢ Semi-authentic listening activities

As well as the more traditional scripted listening activities,
New Total English also includes a range of semi-authentic
listening texts, i.e. recordings of one or more people
speaking in an unprepared, unscripted way, although they
are aware of the relevant level and therefore have adapted
their own language to a certain extent accordingly. Learners
benefit from listening to a semi-authentic recording because
the spontaneity of spoken English means that it is full of
false starts, hesitations, redundancy and ‘ungrammatical’
sentences. Learners need to be aware of these features and
they need to develop confidence in dealing with them in
order to cope with listening in the ‘real world’.

¢ Video clips

New Total English provides a video clip to accompany each
unit of the Students’ Book. The videos feature a range

of authentic material from avariety of different sources
including short films and clips from TV documentaries and
drama. The video clips expose learners to real English and
are designed to motivate learners to ‘raise their game’ in
terms of developing their listening skills.

To make the material more accessible to learners,
photocopiable activities for each video clip are available
on the ActiveTeach and on the Resource Disc. There are
additional interactive video exercises on the ActiveBook and
ActiveTeach which students can complete in class or at home.

The video clips are available on the ActiveBook which
accompanies each Students’ Book and on the ActiveTeach.
You can select the video clips when you use the discs in
your computer, or you can play them in a DVD player.



Teaching approaches

Reading

Many learners need to be able to read texts in English - for
their studies, for work or simply for pleasure — and New Total
English recognises that reading is an extremely important
skill that can have a beneficial effect on all aspects of
language learning including vocabulary, spelling and writing.
New Total English encourages learners to read as much as
possible — in most units there are at least two substantial
reading texts —and care has been taken to introduce
students to as wide a range of text types as possible,

from simple forms and advertisements to short texts from
newspapers and magazines.

Reading texts are accompanied by a range of activities that
are designed to check comprehension as well as develop
key reading skills such as reading for gist, reading for
specific information, guessing the meaning of words from
the context and so on.

e Choice of texts

As with the listening material in New Total English, texts
have been chosen for their intrinsic interest as well as for
their usefulness in providing a vehicle for the particular
grammar and vocabulary points in focus. Many of the texts
have been adapted from authentic, real-life sources such
as magazines and websites, and where texts have been
adapted or graded, every effort has been made to remain
faithful to the orignal text type in terms of content and style.

¢ Exploitation of texts

Each reading text in New Total English is accompanied by a
number of exploitation exercises that have been carefully
selected to develop learners’ reading skills. Activities
include comprehension and vocabulary work as well as
practice in dealing with different reading sub-skills such as
reading for gist. There are also a number of jigsaw readings
where learners work together and share information.

Unit 10 Lesson 3 Exercise 2a
Student B

Giving presents

around the world

When to open the present

Chinese people usually say no three times when you give a
gift. Then they say yes, but they open the gift in private. In
South America people usually open the present immediately.
In Morocco people open the gift later. In Hong Kong, people
give the gift with two hands.

\

What to give

In South Korea a
person’s first birthday
and sixtieth birthday

¢ Length and complexity

The length and complexity of the reading texts in New Total
English get more challenging as the course progresses. At
lower levels, the texts are very short and the emphasis is on
training learners to read for specific information. At higher
levels, learners are introduced to a a greater range and variety
text types and more emphasis is placed on textual analysis.

Writing

In these days of electronic media, it is easy to forget that
writing is not simply speech written down — effective
writing has all sorts of conventions that differ from speech
and that are necessary to learn in one’s own language as
well as in a foreign language.

New Total English pays particular attention to the
important skill of writing. One of the most important

new features of the revised edition is the Writing bank

at the back of each Students’ Book which contains 10-12
lessons that focus on different types of writing — emails,
blogs, formal and informal letters and so on. Each lesson
also provides additional advice and guidance on different
writing sub-skills such as formality, connotation and
paragraph construction.

¢ Model text types

Each Writing bank lesson has a Can do statement which
refers to the written output that students complete at the
end of the lesson. The lesson usually starts with a warmer
that engages students in the topic. Learners then go on to
focus on a model of the text type and in most cases, there
is some comprehension work to ensure that students are
familiar with the content before they start working on the
format and related sub-skills. The lesson always finishes
with a contextualised written output.

¢ Writing sub-skills

One of the most important aspects of the Writing bank

is that it examines the sub-skills of writing in detail. This
is important as it helps learners to build on and develop
their writing skills, rather than simply providing practice
in writing. Among the sub-skills covered are punctuation,
grammatical cohesion, paragraphing and features such as
varying the vocabulary used to both enhance interest and
ensure lexical cohesion.

¢ How to... boxes

How to... boxes are a particular feature of the Writing bank.
They usually focus on a particular sub-skill of writing and in
some cases on written conventions, such as email or letter
layout, appropriate formality of language for the text type or
order of presentation of the content (such as in a review).

How to... use common email

phrases

To start an
email

. How are things?
- | hope you’re well.

To invite a
friend to do
something

. Are you free next/on Saturday?
Why don’t we [hire a car]?
. Let’s go [to the beach].

End an email . Let me know.
Love,
. All the best,




Learner training

New Total English places a strong emphasis on learner
training and good study habits are encouraged and
developed via the Lifelong learning boxes which are
featured in many lessons. The Lifelong learning boxes
provide useful tips and suggestions on how to continue
learning outside the classroom.

Use a good dictionary

! Good dictionaries tell you the opposite of an
adjective.

[ Suorayry

hard /ha:d/ adjective

1 very firm and difficult to cut, break, or bend
— Opposite SOFT (1): The chairs were hard and
uncomfortable to sit on.

Suruaes

Revision and testing

There are plenty of opportunities for revision in New Total
English and language is constantly recycled throughout the
course. At the end of every unit, there are special Review
and practice pages which take the form of mini-progress
checks, enabling learners to identify areas where they
might need further practice. Interactive versions of the
activities on these pages are available on the ActiveBook
and ActiveTeach. The Workbook and accompanying Audio
CD provide further practice in grammar, vocabulary and
skills covered in the corresponding Students’ Book. The
Workbook is available in with key and without key versions.

For learners at Elementary to Upper Intermediate levels who
are really serious about making rapid progress in English,
MyEnglishLab provides the perfect solution. This exciting
component features the Workbook exercises in digital
format as well as tips and feedback on common errors.

Regular progress and achievement tests are provided
on the ActiveTeach, Resource Disc and MyEnglishLab.
MyEnglishLab also includes automatic marking and

a gradebook.

ELEMENTARY

New Total English and exams

The table below shows how the different levels of New
Total English relate to the University of Cambridge ESOL
main suite examinations in terms of the language taught
and the topics covered.

\
Starter Builds foundation for KET

Elementary

Pre-Intermediate
Intermediate
Upper Intermediate

Advanced

While New Total English is not an examination preparation
course, a student who has, for example, completed the
Upper Intermediate level would have sufficient language

to attempt the Cambridge ESOL FCE (First Certificate in
English) examination. Many of the exercises in the New
Total English Students’ Books and other components are
similar in format to those found in the Cambridge ESOL main
suite examinations, but specific training is required for all
EFL examinations and we would strongly recommend this.

New Total English and the CEFR

New Total English is correlated to the CEFR (Common
European Framework of Reference). Please see the New
Total English website:
www.pearsonELT.com/newtotalenglish for details of CEFR
Can do statements for each level of the course.

Elementary

Intermediate

Advanced




Students’ Book contents

Do you know...? p 8

1.1 Nice to meet you! Greet someone to be: [ and you

1.2 Faces and names Ask where someone is from to be: he, she and it

1.3 Favourite films Say your favourite things Possessive adjectives: my, your, his
and her

Communication p 16 Ask for and give phone numbers How to... ask for repetition

Writing bank p 120 Complete simple sentences about your favourite things

How to... spell consonant sounds in English

Talk about friends to be: review

2.3 How old is she?

Communication p 26 Give personal details How to... say email addresses
Writing bank p 121 Write short, simple phrases about a family photo

How to... use and and but
3.1 Café culture Order snacks in a café Possessive ’: singular and plural
3.2 Sorry, we're closed. Understand shop signs Position of adjectives
3.3 How much is that? Ask for and give prices this, that, these, those
Communication p 36 Have a short phone call with a friend How to... greet a friend
Writing bank p 122 Write short, simple sentences about a product

How to... spell noun plurals

Buy a train ticket ‘ Telling the time

4.3 At the station

Communication p 46 Ask about a hotel room
Writing bank p 123 Write a simple online profile update

How to... use capital letters and full stops
5.1 The 60-second interview  Say what you like and don’t like Present Simple: / and you
5.2 Best friends Describe a daily routine Present Simple: he, she and it
5.3 Making friends :\?k and answer simple questions about your Present Simple: you (plural), we and
ife they
Wh- questions
Communication p 56 Start and continue a conversation How to... start and continue a conversation
Writing bank p 124 Write simple sentences to describe yourself and your family

How to... use common letter phrases



Vocabulary Speaking and Pronunciation Listening and Reading

Numbers o-10 Ja1/ Greetings

Countries Contractions A fashion quiz
How to... ask where someone is from

Nationalities Syllable stress What’s your favourite film?
A survey

Reference p 17, Review and practice p 18

__

Reference p 27, Review and practice p 28

Snacks and drinks /o/ Cafés around the world
How to... order food and drink

Adjectives Jau/ Signs

Prices How to... ask for prices and pay for things In a shop

Colours

Reference p 37, Review and practice p 38

_ | o : | ‘ :
/ al

Reference p 47, Review and practice p 48

live, work, have and like Juz/ and [su/ The 60-second interview
How to... show interest

Verbs of routine /s/, |z/ and [1z/ Rebecca’s blog

Days of the week do in Wh- questions A problem
Verb collocations

Reference p 57, Review and practice p 58

13



Students’ Book contents

6 6.1 Small houses Understand basic information about a house have got

and furniture

6.2 Housework Ask and say how often you do things Adverbs of frequency

6.3 Technology at home Make and respond to offers like + -ing
want + infinitive

Communication p 66 Ask and answer simple questions about a friend
Writing bank p 125 Complete simple sentences about someone’s typical day
How to... use then and after that

Leisure

p 69-78

7.3 It’s sold out! l Say dates in, at,on

Communication p 76 Order food in a restaurant

Writing bank p 126 Use common phrases to complete a simple email invitation
How to... use common email phrases
8 8.1 20tk century icons Make simple statements about people in Past Simple of to be: positive
the past
The past
8.2 Memories Give a brief description of a past experience  Past Simple of to be: negatives and
questions
p79-88
8.3 How was your weekend?  Ask simple questions about a past Questions with how
experience
Communication p 86 Ask and answer simple questions about your childhood
Writing bank p 127 Complete short, simple sentences about a famous person

How to... join clauses with when

9.3 A woman in a man’s world Make simple statements about money Past Simple: irregular verbs

habits
Communication p 96 Explain simple events
Writing bank p 128 Write simple sentences about personal experiences
How to... use commas and apostrophes

10 10.1 Home and away Talk about your future plans going to: positive
Changes

10.2 Cheer up! Ask and answer about personal plans going to: negatives and questions
p 99-108

10.3 Giving gifts Give and receive a present why and because

Communication p 106 Make holiday plans

Writing bank p 129 Write a text to a friend using common text expressions

How to... use SMS (texting) language

Communication activities p 109-119 Writing bank p 120-129 Pronunciation bank p 130-132



Vocabulary Speaking and Pronunciation Listening and Reading

Furniture A survey A small apartment
Doing housework /a/ and 1/ Housework
How to... make simple requests
Technology How to... offer food and drink to a guest A dinner party
would you

Reference p 67, Review and practice p 68

__

How to... write an ] " Bool \Wi' ckets

Reference p 77, Review and practice p 78

Jobs Jaf Two 20th century icons
More icons

Past time expressions How to... take part in a game Playing a game

More adjectives Jav/ How was your weekend?

How to... ask about a past experience

Reference p 87, Review and practice p 838

High numbers

ut guestionnaire results

Reference p 97, Review and practice p 98

Plans for the future A trip to New Zealand
Emotions How to... say goodbye Problems

/goum ta/
Presents Sentence stress Gifts around the world

How to... give and receive gifts

Reference p 107, Review and practice p 108

Irregular verb table p 133 Audioscripts p 134-144



Overview

Lead-in
1.4

1.2

1.3

Communication

Writing bank

Extra resources

Vocabulary: International words
Can do: Greet someone

Grammar: to be: / and you
Vocabulary: Numbers o-10
Speaking and Pronunciation: /ai/
Listening: Greetings

Can do: Ask where someone is from
Grammar: to be: he, she and it
Vocabulary: Countries

Speaking and Pronunciation:
Contractions

How to... ask where someone is from
Listening: A fashion quiz
Can do: Say your favourite things

Grammar: Possessive adjectives: my,
your, his and her

Vocabulary: Nationalities

Speaking and Pronunciation: Syllable
stress

A survey

Reading: What’s your favourite film?
Ask for and give phone numbers
How to... ask for repetition
Complete simple sentences about
your favourite things

How to... spell consonant sounds in
English

ActiveTeach and ActiveBook

thi
_things

-
CEFR Can do objectives

1.1 Greet someone

1.2 Askwhere someone is from

1.3 Say your favourite things

Communication Ask for and give phone numbers

Writing bank Complete simple sentences about your favourite

your lists.

-
CEFR Portfolio ideas

a) Work in pairs. Make a video with different types of people
arriving at different places - at the doctor, at school, at a hotel
etc. One person arrives and one person greets him/her.

b) Who is your favourite famous person? Make a wallchart of
different famous people. Show what country they come from
and include a picture of them.

¢) Write a ‘top ten’ list of your ten favourite things in the world
- food, sport, music, films etc. Work in pairs and compare

Do you know...?
Classroom language

In this lesson, Ss practise key classroom language that

they will need throughout the course. This will help them
feel more comfortable in their learning environment.

4 )
OPTIONALWARMER

Before the class starts, write Welcome to the English
course on the board or prepare an OHT. Greet the Ss by
saying Good morning/afternoon/ evening, and introduce
yourself by saying Hello, I’m... . Arrange the class ina
U-shape so that everyone can see each other and walk
round the class introducing yourself to each student.
They might just give their names, or even reply Hello,
I’m... . Ss then introduce themselves to each otherin a
mingling activity. Some false beginner Ss may want to say
more. Encourage this but do not correct mistakes.

At this stage, use your full name (first and last name).
Check pronunciation and intonation right from the start
of the course, as it is very difficult for Ss to un-learn
mistakes later. You can correct Ss’ mistakes at the end.

g J

1 » €) 1.01Focus Ss’ attention on the nine pictures. Play
recording 1.01. After each word, Ss repeat; first as a class
and then individually.

» Read out one of the words and mime it. Then ask
individual Ss to mime each word to show that they

have understood the meaning. If Ss are all of the same
nationality, you could ask for the translation of each word.

2 » ) w02 Play recording 1.02. After each phrase, Ss
repeat; first as a class and then individually. Play the
recording again and ask Ss to identify any phrases that
contain the words from ex. 1 (e.g. 4 goes with the bottom
right picture).

e 2
OPTIONAL EXTENSION

Elicit any responses Ss they might know to the phrases. If
they cannot think of any, put one for each question on the
board and ask Ss to match them, e.g. 1— Of course;

2 - Hello; 3 - OK I’ll repeat it; 4 — Complete means finish;

5 — Of course; 6 — The answer is X. Ss can then say and

respond to the phrases in pairs.
. /

» At the end of the lesson, teach Goodbye, See you next
week/lesson by going round the class and addressing each
student directly: Goodbye, Toni. See you next week[lesson.
Ss will be impressed if you remember all their names!




Lead-in

OPTIONAL WARMER

Ask Ss to say Hello, I’m... which they learnt in the last
lesson. Check that Ss remember the name of their
colleagues in the class. With strong Ss you can teach
He’s.../She’s.... Elicit any phrases that Ss remember from
the previous lesson. Ss then look at page 8 and check.
Elicit responses to the phrases.

1a » Ssread the words and tick the words they know.
Give Ss about two minutes for this. Ss then check their
answers in pairs.

b » €) w03 Play recording 1.03. After each word, Ss repeat;
first as a whole class and then individually. Make sure

Ss understand why parts of the words are underlined (to
indicate word stress).

2 » Focus Ss’ attention on the photos. Model the task
with a student in the class, e.g. point at the computer and
elicit the word. Put Ss in pairs (A and B). A points at the
pictures and B says the words.

Check the answers with the whole class and write any
new words that are not in the box on the board. Ask Ss to
discuss the photos with a partner and decide where they
are or what they represent. Get feedback from the whole
class.

( A

Answers

A Internet

B bus

C taxi, coffee

D restaurant, telephone

3 » Check that Ss understand the categories in the
table. Ss first work individually to add words to the table.
Ss compare their lists with a partner. Encourage them to
use the classroom language from page 8 and learn all
the words that their partners know. Draw the table on the
board and then ask Ss to come up and write words in the
table. Then check the meaning and pronunciation of the
words with the whole class.

Suggested Answers

Places — house, school, station

Food — hamburger, toast, cake

Sport - swimming, volleyball, basketball
Other - teacher, book, car

4 )
EXTEND THE LEAD-IN

Ss mime or give the meanings of the words in the table

and the rest of the class have to guess the answer.

1.1 Nice to meet you!

Speaking
In this lesson, Ss learn how to greet each other, use to be: |
and you and practise the /ai/ sound and numbers o-1o0.

OPTIONAL WARMER

Write Hi. I’m X on the board. Ss should know this by now.
Elicit other ways of greeting people.

1a » ) 104 Ss look at the pictures. Ask them if they know
where the photos are from (Ss should be able to say party,
doctor/hospital, hotel).

Play recording 1.04. Ss listen and read. Read out some
important phrases from each dialogue and elicit which
picture the phrases go with, e.g. 1: I’m Kate, 2: Hello Mr
Smith, 3: Welcome to Hotel Panorama.

b » Play the recording again. After each dialogue, get Ss
to repeat them, first as a class and then individually.

2 » Ask Ss to practise the three dialogues in pairs. Go
round the class monitoring their dialogues, taking note of
any errors for discussion in the class feedback.

4 A
OPTIONAL EXTENSION

Write some different locations on the board, e.g. street,
house, restaurant, hospital, business meeting, sports
centre. Choose two Ss and give them a location. The
pair then acts out the most suitable dialogue from ex. 1,
making any necessary changes. Alternatively, Ss can do
this in pairs before doing it in front of the class.

. J

3 » Model the two phrases: /I’m... and My name’s... . Then,
go round the whole class, allowing all of the Ss to say the
phrases. Elicit any corrections from the class.

Pronunciation |/av

43, » () 105 Play recording 1.05. After each word, Ss
repeat, first as awhole class and then individually. Write /
ar/ on the board and get Ss to repeat the sound. Then elicit
the words in the task again, without playing the recording.

b » ) 106 Play recording 1.06 and get Ss to repeat each
phrase, first as a class and then individually.

OPTIONAL EXTENSION

Elicit more words Ss may know with the /a1/ sound,
e.g. ice-cream, five, size, buy, guy etc.




1.1

Grammar

5 P Focus Ss’ attention on the dialogues on page 1o0.

Ask them to find all examples of / and you. Then tell Ss

to work individually to complete the sentences in the
Active grammar box. Ss then check their answers in pairs.
Check the answers with the whole class and write them on
the board.

to be: I and you

4 )
Active grammar
I'm=1am You’re = you are
& J
e N

OPTIONAL EXTENSION

Say: I’m (your name). Choose a student and say: You’re
(student’s name). Then ask Ss to do the same thing with
themselves and a partner. Continue until all Ss have
made both sentences.

\ J

6a, » Ssworkindividually to complete the activity. They
then check their answers with a partner by practising the
dialogues. When checking as a whole class, choose pairs
to practise the dialogues.

Answers
1 I'm, I'm
2 I'm, You're

b » Elicit from the whole class where each dialogue takes
place (in a café, in a hotel) and elicit any words Ss know
from the pictures (e.g. café, motorbike, glass, chair etc).

Ss then work individually to complete the activity. They
then check their answers with a partner by practising the
dialogues. When checking as a whole class, choose pairs
to practise the dialogues.

Answers

1 A I'm
I'm
I'm

B
2 B
A You're

Vocabulary | numbers 0-10

7a » €) 107 Begin by writing the numbers on the board
as on page 11. Ss keep their books closed. Elicit the
numbers from Ss but do not confirm any answers. Then,
get students to open their books and play recording 1.07.
After each number, Ss repeat; first as a whole class and
then individually.

Ss close their books. Return to the numbers on the board
and randomly pick the numbers for Ss to say. Finally,
nominate Ss to come to the board and write the numbers.

b » Model the activity with a student. Then, in pairs, Ss
take it in turns to be Student A and Student B.

OPTIONALVARIATION

Get Ss to write down the third number, rather than
saying it.

Speaking

8 » () 108 Play recording 1.08 phrase by phrase. At the
end of each phrase, elicit possible responses from the
Ss. Then, put Ss into pairs to practise the mini-dialogues
themselves.

9 » Model the example with a student. Then remodel
the example with another student, this time using real
names. Then get Ss to mingle round the class, recreating
the mini dialogue. Go round the class monitoring as Ss
do this, taking note of any errors to check during the
feedback session.
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1.2 Faces and names

The people in the fashion quiz all work in the fashion
industry. In the UK alone, the fashion industry is worth
more than 21 billion dollars and covers all types of
fashion from haute couture (the most expensive and
traditional) to retail fashion, which you see on every High
Street. Top fashion houses include Chanel, Yves Saint
Laurent, Armani, Valentino, Versace, Ralph Lauren, Calvin
Klein, Halston and Christian Dior. The top fashion centres
are New York, Hong Kong, London, Paris and Los Angeles.

In this lesson, Ss do a fashion quiz and listen to other
people’s answers. They learn how to ask where someone is
from, look at the grammar of the third person singular form
of to be and practise contractions.

OPTIONAL WARMER

This is the best time to use Hangman as the Ss have very
little vocabulary that needs to be consolidated. Divide
the class into six teams (as few as two Ss per team if
necessary). Each team chooses five words from lesson 1
(this can include numbers). Give out paper and pair up
the teams so that one team plays against another. Teams
then play each other at Hangman by one team writing the
blanks to represent the letters of a word and the other
team guessing the letters that make up the word. Each
time a team gets a word right, they get two points. Each
time they get it wrong, they lose a point. At the end, the
team with the most points is the winner. Finally, check
with the whole class which words were used and confirm
their meanings.

Listening
1 » Put the Ssin pairs and ask them to take it in turns
to read out the questions and attempt to answer them.

Get feedback from the whole class but do not confirm
the answers.

2a, » () 109 Play recording 1.09 for Ss to check their
answers. Then get feedback from the whole class.

( A

. J

Answers
1 b,b
2 a,a
3 ab

b » oo Play the recording again and ask Ss how many
questions Nora got right.

Answer
5 out of 6

Vocabulary | countries

3a » ) 110 Play recording 1.10 and after each country, Ss
repeat the name of the country; first as a whole class and
then individually.

b » PutSsin pairs (A and B). A covers the country words
and then points to a flag for B to guess. Ss then swap roles
and repeat the activity. Go round the class monitoring

as Ss do this, taking note of any errors to go over

during feedback.

(" )
OPTIONAL VARIATION

Instead of Ss saying the name of the country, they could
write it down. This would practise spelling as well
as pronunciation.

( )
OPTIONAL EXTENSION

In pairs, Ss try to think of a famous person for each
country. They should have a total of fourteen names.
Then put the pairs into groups of four. Each pair reads out
their names and the other pair guesses the name of the
country they are from. The pair that gets the most right is
the winner.

J

4a, » ()11 Before listening, read through the How to...
box and see if Ss can complete the gaps themselves. Then
play recording 1.11 and get feedback from the whole class.

Answers

1 the USA
2 the USA
3  New York

b » )11 Play the recording again. After each phrase,
Ss repeat; first as a whole class and then individually. You
may want to drill the phrases with the whole class.

5 » Get Ss to mingle round the class, recreating the
dialogue. Go round the class monitoring, taking note of any
errors to go over during feedback.

OPTIONAL VARIATION

Rather than using their own names, Ss may choose
one of the famous people they used in the earlier
optional activity.

Grammar | to be: he, she and it

( )
OPTIONAL GRAMMAR LEAD-IN

Write the name Giorgio Armani on the board and the
question words Who...? and Where...? Elicit Who’s he?
and Where’s he from? and write the questions on the
board. Then write Lady Ga-Ga and repeat the activity.
Elicit the questions and then write them on the board,
explaining that ’s = is.




1.2

6a » Ssfirst read the dialogue and underline ’s, is and
isn’t. They then check their answers in pairs. Get feedback
from the whole class.

b » Ssuse the dialogue to complete the Active grammar
box with is or isn’t. They then check their answers in pairs.
Get feedback from the whole class. Then, keeping Ss in
pairs, ask Ss to practise the dialogue, using Calvin Klein
and Giorgio Armani. Monitor for any errors or mistakes to
cover in feedback.

Tell Ss to turn to the Reference on page 17 and look at
the box in blue. Ask different Ss to read out each part.
You may like to drill some of these. Make sure Ss pay
special attention to the difference between full forms and
contractions and also the information in the Remember
box.

Get Ss to read the information about Wh-questions. Go
through this section as a listen and repeat. You can then
ask Ss individual questions about themselves, using the
model in the Reference.

Active grammar
isn’t

Is

is

isn’t

"7 » Ss first complete the dialogues individually. Then
put Ss into pairs (A and B) and ask them to act out the
dialogues to check the answers. Then get feedback from
the whole class.

Answers
c

b

c

b

b, ¢
c

AUV s~ WwWN =

8 » Model the dialogue with one other student. Then put
Ss into pairs to ask and answer questions about other Ss
in the class. Go round and monitor and take note of any
errors for the feedback session.

OPTIONALVARIATION

This can be made more fun by Ss receiving slips of paper
with the names of famous people and their nationalities
on. First, Ss mingle and find out about as many people as
possible. Then they get back together in pairs and, using
the dialogue, identify as many famous people (and their

nationality) as they can.
. J

Pronunciation | contractions

9a » ) 112 Play recording 1.12 and after each
contraction, Ss repeat; first as awhole class and then
individually. Then repeat the pronoun without the
contraction, and elicit the contraction, e.g. I, I’'m. You,
you’re.

b » €) 11 Play recording 1.13 and after each sentence, Ss
repeat; first as a whole class and then individually.

OPTIONAL EXTENSION

Once gb is completed, drill the sentences, e.g. I’'m from
Spain and she’s from China... etc.

Speaking
10a » Put Ssin pairs (A and B). Give Ss two or three

minutes to ask each other questions to find out about the
people in the pictures.

b » Aturns to page 109 and checks their answers. B turns
to page 112 and does the same. Give Ss about a minute to
do this. Then get feedback from the whole class.

OPTIONAL EXTENSION

Ss continue this activity with pictures of other famous
people you have or ones that Ss have brought

in. Alternatively, this could be the warmer for the
following lesson.




1.3 Favourite films

Sholay is an Indian action adventure film made in 1975.

It has made more money than any other Indian film.
Inception is an American science fiction film made in
2010. It was directed by Christopher Nolan and starred
Leonardo Di Caprio. It had 8 Oscar nominations. Amores
Perros is a Mexican film made in 2000. It was nominated
for the Best Foreign Language Film Oscar. Central Station
is a Brazilian film made in 1998. It was nominated for Best
Foreign Language Film and Best Actress Oscars.

In this lesson, Ss read about and then talk about famous
films, analyse possessive adjectives, learn nationalities
and are introduced to syllable stress.

4 A
OPTIONALWARMER
Write the following on the board:
1 naymgre (Germany) 7 najap (Japan)
2 latyi (Italy) 8 zarbli (Brazil)
3 asusri (Russia) 9 achin (China)
4 naldop (Poland) 10 naisp (Spain)
5 coxime (Mexico) 11 efcarn (France)
6 anidi (India)
In pairs, Ss unscramble the letters to make the countries
and then think of someone from each country. When
getting feedback from the class, Ss call out a name and the
rest of the class must answer by saying He/she is from...
. J
Reading

1 » Model the sentence My favourite film is (Avatar).

Ss listen and repeat the phrase. Ss then tell each other
what their favourite film is in pairs. Get feedback from the
whole class.

2a » Ssread the texts and match the film posters to the
people. They then check their answers with a partner. Get
feedback from the whole class.

Answers

Simon = Inception

Hiro = Amores Perros
Flavia = Central Station

Vocabulary | nationalities

3 » Refer Ss back to the completed table from ex. 2.
Say Ashnaiis... and write India on the board. Elicit the
correction from Ss and underline —an at the end. Then do
the same for British. Put Ss in pairs to complete the table.
Get feedback from the rest of the class. Elicit any other
nationalities that Ss might know.

Answers
Indian
Mexican
American
Spanish
Japanese

AV s~ W N

OPTIONAL EXTENSION

Refer back to the pictures of famous people on pages
12-13 and elicit statements about their nationality.

Pronunciation | syllable stress

43, » ) 114 Play recording 1.14. After each pair of
countries and nationalities, Ss repeat the pair; first as a
whole class and then individually.

b » ) 114 Focus Ss’ attention on the model. Check they

understand the meaning of syllable. Give other words as
examples and elicit the number of syllables in each word.
Focus back on the examples. Emphasise the underlined
syllables as you say them. Check understanding of stress
and give other words as examples and elicit the stressed
syllables. Ss then listen again for the number of syllables.
Get feedback from the whole class and then elicit the
stressed syllable in each case.

4 )

G J

b » Ssindividually read through the texts again
and complete the table. Check the answers with the
whole class.

Answers
From Favourite film from
Ashna India India
Simon the UK the USA
Hiro Japan Mexico
Flavia Brazil Brazil

Answers

Brazil(2) Brazilian (4)
Germany (3) German (2)
India (3) Indian (3)
Italy (3) Italian (4)
Mexico (3) Mexican (3)
Russia (2) Russian (2)
the USA (4) American (4)
Poland (2) Polish (2)
Spain (1) Spanish (2)
the UK (3) British (2)
China (2) Chinese (2)
Japan (2) Japanese (3)

5 » Put the Ssin pairs (A and B). A chooses a country
and B replies with the nationality. Once completed, Ss
then swap roles and repeat the activity. Go round the class
monitoring as Ss do this, taking note of any errors to go
over during the feedback session.

6 » Read through the Lifelong learning box with the
whole class. Then get Ss to look at the countries in ex. 3 on
page 12 and write the countries and nationalities. Check
these as a whole class.



1.3

Grammar possessive adjectives: my, your,
his and her

"7 » Read through the three example sentences with the
whole class. Get Ss to complete the Active Grammar box
and then check their answers with a partner. Get feedback
from the whole class. Tell Ss to turn to the Reference on
page 17 and look at the Possessive adjectives section.
Read out the examples and get Ss to repeat as a whole
class and then individually.

Active grammar
he - his

you —your

she — her

8 » Ssdo the task individually and then check their
answers with a partner. Get feedback from the whole class.
Then encourage Ss to make sentences of their own, similar
to each of the sentences in the exercise, e.g. Her name is
Ela. Her favourite food is cheese.

Answers

1 He’s, His
2 Her, Her
3 your,you
4 My, My

9 » Ssfirst complete the dialogue individually. Then put
Ss into pairs (A and B) and ask them to act out the dialogue
to check the answers. Then get feedback from the whole
class, with Ss playing the parts of A and B.

Answers
your
My
His
his
his
Her

AUV s WwWN =

Speaking
10a » Get Ssto look at the survey on page 116.

Give Ss some time to read and answer the questions
for themselves.

b » Model the two questions to check that Ss understand
them. Put Ss into groups of three. Get Ss to finish the
survey in their groups by asking and answering each other
questions. Give Ss about three or four minutes to do this.

Go round the class monitoring, taking note of any errors to
go over during feedback.

C > Ask Ss at random to give feedback on one of the other
Ss in their group. Elicit any corrections required from the
rest of the class.

r N\
OPTIONAL EXTENSION

Tell the Ss that they have to find out about three more
people’s answers in the class. Then allow Ss to mingle
and tell each other about another person, following the
model given. As they mingle, monitor the Ss and take
note of any errors for the feedback session. Finally, get
feedback from different Ss.




1 Communication

In this lesson, Ss listen to people asking for and giving
phone numbers. Ss read and exchange information about
people, learn how to say phone numbers and how to ask
for repetition.

( )
OPTIONAL WARMER

Play number whispers. Put Ss into two lines of at least
four Ss. Give the Ss at the head of the line a piece of
paper with a sequence of 6 numbers on it, e.g. 246765.
Give them about ten seconds to memorise the numbers
and then take it away. Ss then whisper the sequence
down the line. The final student then comes to the front
and recites the sequence that they were told. Repeat this
activity with other numbers. The team that gets the most
numbers right are the winners.

J

1a » €) 115 Get Ss to look at the numbers given in ex. 1.
Elicit the phone numbers from the class. As phone numbers
are given in different ways, you may get variations of how
this is done. Do not confirm the answers at this stage. Play
recording 1.15 and after each phone number, Ss repeat;
first as a whole class and then individually.

b » €115 Elicit answers from the whole class for the two
questions but do not confirm the answers. Listen to the
recording again and then check as a whole class.

Answers
o-‘Oh’
55— double five

2 » () 116 Play recording 1.16. Ss listen and correct the
phone numbers and then check the answers with a partner.
Get feedback from the whole class and play the recording
again as a final check. Pay special attention to the ‘0’ and
double numbers.

Answers

1 0583 121558.
2 422 81009.

3 01472 698471.

3a » ()17 Tell Ss to look at the three photos. Elicit any
information that Ss can give about the pictures, e.g. In
picture A, there is a boy and a girl. Play recording 1.17. Ss
match the pictures to the dialogues. Get feedback from the
whole class.

Answers
Dialogue 2: Photo B

Dialogue 3: Photo A

b » €) 17 Get Ss to write down what they remember of
each of the numbers and compare answers with a partner.
Don’t confirm any answers yet. Play the recording again

for Ss to check their answers. Get feedback from the whole
class, getting as many Ss to say at least one phone number
as possible.

Answers

Dialogue 1: 0747 499109

Dialogue 2: 0208 1149032
Dialogue 3: 0118 8873374

4a, » () 118 Give Ss time to read the How to... box
dialogue and elicit any possible answers for the blanks.
Don’t confirm any answers yet. Play recording 1.18. Get
Ss to complete the gaps and then get feedback from
the whole class. Check the spelling and the meaning of
the words.

Answers

1 say
2 repeat

b » Get Ss to work in pairs (A and B). Ss practise the
dialogue, taking it in turns to be A and B.

e R
OPTIONAL EXTENSION

Using their own phone numbers, Ss mingle round the
class exchanging numbers, using the How to... dialogue
as a model. If students feel uncomfortable giving their
real numbers, they can make up an imaginary number
instead. As they do this, go round the classroom
monitoring and taking note of any errors for the feedback.

S » Put Ss into groups of three (A, B and C). Tell A to turn
to page 118, B to turn to page 114 and C to turn to page 116.
Give Ss a minute to read the information and think about
the questions they are going to ask. Make sure Ss have
taken note of the model dialogue below the table on page
16. Ss then question each other and complete their tables.
As they do this, go round the class monitoring and take
notes of any issues for feedback.

Answers
Leonardo Sofia Marta

From Mexico the USA Spain
(country)
From Mexico City New York Madrid
(city)
Mobile 556 893 2085 | 646 390 150 | 691 439 0023
phone
number
Home 556 933 2107 | 212 809 226 | 914 710 430
number




1 Review and practice

1»
Answers
1 A: What’s your name?
B: My name’s Rick.
A: Nice to meet you, Rick.
2 A: Welcome to Hotel Lux.
B: Thankyou. My name’s Mr Hardy.
A: You’re in room 4—1-7, Mr Hardy.
2)»
Answers
1 ltisn’t / It’s from 5 ltisn’t/ It’s
2 Isshe /sheis 6 Isit/itis
3 Sheisn’t / She’s 7 Heisn’t / He’s
4 Ishe/ heisn’t / He’s 8 Isit/itisn’t/ It’s
3»
Answers
1 You're a student. 5 Who's she?
2 Sheisn’t German. 6 |Itisn’ta cafe. It’s a restaurant.
3 What'’s hisname? 7 Where’s he from? Is he American?
4 I'mnotlee.I'mLleo. 8 Youaren'tltalian. You're French.
4 »
Answers
1 your 4 Her 7 his
2 My 5 her 8 his
3 her 6 your 9 My
5a »
Answers
1 his 3 he 5 he
2 His 4 He'’s 6 He’s
b »
Answers 3 she
1 she 4 She’s
2 She’s 5 her
6 »
Answers
1 café doctor football passport salad
2 police
3 cinema Internet telephone
4 computer
7
Answers
1 My favourite food is 5 Is Al Pacino American?
Chinese. 6 Is Lady Gaga Polish?
2 Is she Spanish? 7 s his television
My car isn’t German. Japanese?
4 My favourite music is 8 My favourite films are
British. Mexican.

Writing bank

1 » Model the example. Ss read the poem and match
the words to the photos. Ss then check their answers with
a partner.

Answers
2 =ity
3 =food
4 =car

2a » Ssread the poems and tick the lines that are true
for them. Get feedback from the whole class.

b » Model the example with a student. Then put Ss in
pairs to ask and answer similar questions about things
from the poem, using the information from ex. 2a.

3a » Ssread the How to... box. Drill the words and
sounds; first as a whole class and then individually.

b » Ss practise saying the words with a partner. Then get
feedback from the whole class.

Answers
/k/
/s/
/k/
/s/
/s/
/d3/
/d3/
/f]
/f]
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4 » Model the example with the whole class. Ss then
work individually to write their own poems, using the poem
text as a template.

5 » Put Ss in pairs. They now read their poems out to
each other. Go round the class monitoring and then pick
some of the best to be read out to the whole class.



My life

Overview

Lead-in Vocabulary: Relationships
21 Can do: Introduce a friend

Grammar: to be: you (plural), we and
they

Possessive adjectives: our, your and
their

Vocabulary: The alphabet

Speaking and Pronunciation: Ask and
answer

How to... introduce someone
Listening: Family parties

2.2 Can do: List the contents of your bag
Grammar: a/an
Noun plurals
Vocabulary: Personal objects
Speaking and Pronunciation: /&/ and
lel
Listening: Two bags

23 Can do: Talk about friends
Grammar: to be: review
Vocabulary: Numbers 11-101

Speaking and Pronunciation: Saying
numbers

How to... ask and talk about age
Listening and Reading: Friends
Connect

Give personal details

How to... say email addresses

Write short, simple phrases about a
family photo

How to... use and and but

Communication

Writing bank

Extra resources  ActiveTeach and ActiveBook

-
CEFR Can do objectives

2.1 Introduce a friend

2.2 List the contents of your bag

2.3 Talk about friends

Communication Give personal details

Writing bank Write short, simple phrases about a family photo

~
CEFR Portfolio ideas

a) Work in pairs. Choose a photo of your family. Write a
description of the photo. Who is in the photo? Where are they?
Then describe the photo to your partner. Your partner asks
questions.

b) Interview friends and family about the contents of their bags.
Write a list for each person.

¢) Write an email to a pen pal. Describe your best friend to
him/her.

\

Lead-in

OPTIONALWARMER

Draw the family tree below on the board and read out
the following short text. Then elicit the different names
of people for the different blanked spaces on the family
tree.

Father-? Mother-7?

Me ? ?

This is my family. There are five of us. There is my mother,
Anne, and my father, Peter. | have one brother called Dan
and a sister called Carol.

Ss then draw their own family trees to look like yours on
separate pieces of paper. Check them and make sure Ss
keep them for later. Keep your family tree on the board.

.

1a » Sslook at the words in the box and tick the words
they know. They then compare their results with a partner.
Each student can help explain the meaning of any words
that their partner doesn’t know. Get feedback from the
whole class and elicit meanings for all of the words.

b » €) 119 Play recording 1.19. After each word, Ss repeat;
first as a whole class and then individually. When the
recording has finished, choose Ss to say different words
from the list. Elicit why a part of some words is underlined
(it shows the syllable stress).

e Y
OPTIONAL WARMER EXTENSION

Add more blanks to your family tree.
?

L

Mother —Anne ?

?

MeI ? Dan Carol

? ?

L

Father — Peter

Then read out the following script and get Ss to fill in the
remaining positions.

My grandma is called Rosa and my grandfather is called
Ray. | have an aunt called Sarah and an uncle called Sam.
My cousin is called Bob. My husband/wife is called Jan.
My son is Pat and my daughter is Amanda.

Get feedback from the whole class and then allow Ss

to extend their family trees in a similar way. Check their
trees and make sure they don’t lose them.




2.1

2 » Sslook at the four photos. Ask how many people
there are in each photo. Ss then work individually to match
the dialogues to the photos. Ss check their answers with a
partner. Get feedback from the whole class and elicit who
each person is in the photo.

Answers
1 C

2 D
3 A
4 B

3 » Check that Ss understand the meaning of male and
female. This can be done by asking Ss to tell you how many
males/females there are in the class and by asking, e.g. /s
Andrzej male or female? Give Ss a few minutes to do the
exercise individually and then let them check their answers
with a partner. Get feedback from the whole class.

Answers
Male Female Male or female
brother sister cousin
boyfriend aunt friend
father (dad) daughter
grandfather girlfriend
(grandpa) grandmother
husband (grandma)
son mother
uncle wife

4 » Put Ss in pairs. Give them time to write the names of
five people from their family. Model the dialogue with one
student and then get Ss to swap their lists of names.

Ss then ask questions to find out who the people are. As
they do this, go round the class monitoring and take note
of any errors or problems for the feedback session. In the
feedback session, elicit students’ partner’s relationships,
e.g. Kerem is his brother.

e 2
OPTIONALWARMER EXTENSION

Draw Ss’ attention back to your family tree on the board.
Elicit from Ss what you said about the family tree. Tell
Ss that they will now work in pairs and give the same
descriptions of their family trees. Go round the class
monitoring as Ss do this, taking notes of any errors

for feedback.

2.1 Family parties

Prince William is the Duke of Cambridge and is second in
the line of succession to the throne of Great Britain. Harry
(or Henry) is third in the line of succession.

Zara Phillips is the daughter of Princess Anne, daughter
of Queen Elizabeth Il. She does not hold a royal title, but
is 13" in the line of succession.

Prince Edward, Earl of Wessex, is the youngest son of
Queen Elizabeth Il and is 7™ in the line of succession. He
is married to Sophie, the Countess of Wessex.

Queen Elizabeth Ilis the royal head of the Commonwealth
(16 independent countries) and Great Britain. She has
held this position since 1953. She is currently the second
longest reigning royal leader in British history.

Prince Charles is the Prince of Wales and the oldest son of
Queen Elizabeth Il and first in the line of succession.

Princesses Beatrice and Eugenie are the daughters of
Prince Andrew (Queen Elizabeth’s second son) and are
fifth and sixth in the line of succession.

In this lesson, Ss listen to people introducing each other
at family parties and look at the plural forms of to be and
plural possessive adjectives. Ss also learn the alphabet.

Vocabulary | the alphabet

1a » Get Ssto work in pairs. Give Ss time to say the
vowels. Choose a few Ss randomly to try and say the letters.

b » € 120 Play recording 1.20. After each letter, Ss
repeat; first as a whole class and then individually. When
the recording has finished, choose Ss to say the different
vowels.

2a » (121 Go round the class, asking each student to
read a letter one by one. Don’t worry if Ss get the letters
wrong at this stage but try and elicit the correct answer
from other Ss. Play recording 1.21 for Ss to listen to.

b » €) 121 Play the recording again. After each letter, Ss
repeat; first as a whole class and then individually. When
the recording has finished, choose Ss to say different
letters from the alphabet.

C P As aclass, Ss say the letters with the same colour.
Elicit why they are similar (see below). Put Ss in pairs
and get them to take it in turns to say the letters of

the alphabet in order. Then repeat the activity with the
whole class.

Answers

red — ahjk - all have the /ei/ sound

blue — bcdegptv - all have the /i:/ sound
pink — flmnsxz — all have the /e/ sound
green — iy — all have the /ai/ sound
purple — quw - all have the /ju:/ sound
yellow — o — has the /au/ sound

brown —r — has the /a:/ sound




3a » () 122 Ask Ssto close their books. Play recording
1.22 and then elicit the spelling of the name Billy. Play the
recording again while Ss read. Check Ss understand the
meaning of double. Write a few double letters on the board
and get Ss to say them (e.g. double e, double s). Model the
dialogue with a student.

b » Divide the class into pairs and get Ss to take it in
turns to be A and B. Ss practise the dialogue with their own
names. Get feedback from the whole class, with Ss spelling
their partner’s names.

OPTIONAL EXTENSION

To give more spelling practice, do a spelling quiz on the
key vocabulary from Unit 1 and the lead-in to Unit 2.

Listening

43, » () 123 Give Ss a couple of minutes to read the
dialogues. Then elicit possible answers for all of the gaps.
Play recording 1.23, then ask Ss to fill in the gaps for each
dialogue. Randomly choose Ss to play the roles in the
dialogue, adding their own answers. Elicit corrections to
any wrong answers from the class.

Answers

1 Mum

2 girlfriend

3 Grandma and Grandpa
4 friend

5 cousin

b » €) 123 Play the recording again. Ss answer the
questions and check their answers with a partner. Then
get feedback from the whole class. Where possible,
elicit spellings.

Answers

no

Hiro Tanaka

outside (with Baby Boris)
acar

yes

no
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5a » Model the dialogue in the How to... box with a
student in the class. Put Ss into groups of three (A, B and
C). Ss take it in turns to play each role and introduce their
friends. As they do this, go round the class monitoring,
taking notes of any issues or errors for the feedback
session. During feedback, nominate some of the groups to
perform for the rest of the class.

b » Intheir groups, Ss introduce each other to their
partners. During feedback, nominate some of the groups to
introduce their partners to the rest of the class.

Grammar 1 | to be: you (plural) we
and they

OPTIONAL GRAMMAR LEAD-IN

Draw a table on the board with three columns. In the first
column write / and in the third column write from England.
Elicit am and “m and write it in the second column. Then
elicit the next two rows with you and he/she.

6a » IfSs haven’t identified ’re, are and aren’t in

the lead-in activity, write them on the board. Get Ss to
underline examples of these verbs in the dialogues and
then check with a partner.

Get Feedback from the whole class. Elicit what comes
before the verb (or after the verb in questions) in each
example.

Answers

Are we late?

No, you aren’t.

Are Grandma and Grandpa here?
Yes, they are.

They’re outside.

b » Get Ssto look back at the examples from the
dialogues and complete the Active grammar box
individually. Tell Ss to turn to the Reference on page 27
to check their answers. Ask Ss whether you can use
contractions in the question form (no).

Active grammar
aren’t

Are

are

aren’t

'7a » Go through the examples in the exercise. Drill them
as awhole class and then individually.

Check Ss remember that we reverse the order of the verb
and subject in questions. We also don’t use contractions in
questions and we answer with just subject + verb E.g. Yes,
we are. Ss then do the activity individually. Do not check
the answers at this stage.

b » €9 124 Play recording 1.24 so that Ss can check
their answers, then get feedback from the whole class.
Play the recording again, sentence by sentence. After
each sentence, Ss repeat; first as a whole class and
then individually.

Answers

Are they in the garden? No, they aren’t.
We aren’t late.

They aren’t Chinese.

We’re from Poland.

Are you late? No, we aren’t.

We’re from Moscow.

They’re in love.
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OPTIONAL EXTENSION

Refer Ss to questions 6, 7 and 8.

Write the name of a country you are not from, the name
of your country and your city of birth on the board, e.g.
Turkey, England, London. Elicit I’m not from (Turkey),
I’m from (England). I’m from (London). Then put Ss into
pairs. Each student makes the same three sentences
about themselves, e.g. I’m not Polish. I’m from Turkey.
I’m from Istanbul. Get feedback from the whole class with
Ss saying what their partner said, using the third person
he/she. If there is more than one student with the same
information, elicit the plural forms.

Grammar 2 I possessive adjectives: our,
your and their

OPTIONAL GRAMMAR LEAD-IN

Put a possession of yours on the table or in a bag, but
make sure all the Ss see what it is. Then encourage every
student to put something of theirs on the table or in the
bag. Close your eyes, choose a possession and say /t’s
your pen/It’s my pen/It’s his/ her pen. If you are wrong,
encourage Ss to correct you. Then continue choosing
objects and choosing Ss to answer with the correct
phrase. Check Ss know that these are called possessive
adjectives. If you are planning to do the next optional
activity, keep the possessions on the table.

8 » Refer Ss to the dialogues from ex. 4a. Find my new
girlfriend (dialogue 1) and tell Ss to underline it. Elicit the
possessive adjective.

Give Ss a minute to find and underline more examples. Ss
then check with their partner before filling in the gaps in
the Active grammar box. Get feedback from the whole class
but do not confirm the answers.

Tell Ss to turn to the Reference on page 27 to confirm their
answers. Make sure Ss understand that these possessive
adjectives are plural.

Active grammar

our
your
their

. /
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9a, » Ss work individually to complete the gaps in the
dialogues. They then check their answers with a partner
by acting out the dialogues. Go round the class monitoring
but do not confirm any answers at this stage.

Answers

1 your

2 our

3 their, their
4 your

b » €) 125 Play recording 1.25 for Ss to check their
answers. Then get a pair to act out the dialogues for
feedback. If they make mistakes, elicit the correct answers
from the rest of the class.

OPTIONAL EXTENSION

Repeat the activity from the Optional Grammar Lead-in,
using two possessions at a time to get plural possessive
adjective answers.

Speaking

10 » Put Ssinto pairs (A and B). Act out the model
dialogue with a student and ask Ss to write down the verbs
and the possessive adjectives, e.g. They’re. She’s their. A
then asks questions and B answers.

Move all the As to a different pair and make sure As are all
now Bs and Bs are now As. Repeat the activity. During both
activities, walk around the class monitoring and take note

of any issues or problems for the feedback session.

OPTIONAL EXTENSION

For homework, Ss bring in photos of family and friends
and prepare to describe them to the rest of the class.




2.2 What’s in your bag?

In this lesson, Ss listen, read and speak about personal
objects and what people keep in their bag. Ss analyse
articles a/an and noun plurals.

( )
OPTIONAL WARMER

Play object hangman with the Ss. Each student thinks of
an object they either have or can see. Ss then come to the
board and play hangman. When the answer is guessed,
Ss should use possessive adjectives to describe it, e.g.

(pointing) It is her pen.
|\ J

Vocabulary | personal objects

1a » ()26 Play recording 1.26. After each word, Ss
repeat; first as a whole class and then individually. When
the recording has finished, choose Ss to say different
words in the list. At this stage, do not elicit the meaning of
words or give the meaning of words.

b » Sswork individually to match the words with the
photos. They then check their answers with a partner. Get
feedback from the whole class.

>
5
<
(L]
v

purse
passport
computer
key(s)

mobile (phone)
business card
umbrella

brush

pen(s)

apple

camera

iPod

(train) ticket
orange(s)
watch(es)
book(s)
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2 » Put Ss in pairs (A and B). A says one of the letters
from ex. 1and B has to say what the object is. Student A
makes a note of how many Student B gets right. Ss then
swap roles and repeat the activity. The student who gets
the most right is the winner.

( )
OPTIONAL VARIATION

Student A uses letters A-H to test Student B. Student B

tests Student A with letters |-P.
. J

4 )
OPTIONAL EXTENSION

Encourage Ss to come to the board and draw pictures of
other objects that might be in a bag. The rest of the class

tries to guess what the object is. )

Pronunciation |/x/ and /e/

3a » €) 127 Play recording 1.27. After each word, Ss
repeat; first as a whole class and then individually. When
the recording has finished, choose Ss to say different
words in the list. Ask Ss why a part of each word is in blue
(to show the /&/ and the /e/ sounds).

b » Ssunderline and circle the sounds in the sentences
individually and then check their answers with a partner.
Encourage Ss to say the sentences to each other and to
listen for the sounds.

Answers

1 /e[ - camera, bag /e/ — umbrella
2 [a&/ - taxi, café /e/ - friend

3 /[a&/- bag, apple /e/ —ten, pens

¢ » ()28 Play recording 1.28. Then, after each sentence,
Ss repeat; first as a whole class and then individually.
When the recording has finished, Ss check their answers
again in pairs. Then get feedback from the whole class.

4 » Read through the Lifelong learning box with the
whole class. Check Ss understand. Give Ss two minutes to
think of five words with /a/ in them and five words with
/e/ in them.

Ss then work in pairs to compare and check their lists.
Then get feedback from the whole class. Divide the board
into two columns, one for /a/ and one for /e/. Ss come up
and add their words in the correct column, with the sounds
underlined. If there are any words on the board with both
sounds, elicit them from the whole class.

Grammar | a/an; noun plurals

e 3
OPTIONAL GRAMMAR LEAD-IN

Refer Ss back to the pictures of objects A-P. Ask Ss if they
can see more than one of any object. Elicit how many for
each, e.g. brush (2), pen (3). Elicit if Ss know how to say
more than one pen by writing 1 pen, 2... on the board.
Check spelling but at this stage do not confirm answers.

\

5a » Ssread the texts and underline the parts of the text
that are different to the photos on page 22. Ss check their
answers with a partner. Get feedback from the whole class.
Then try and elicit the answers with the plurals.

Answers
Lily:  two passports
one business card
Jeff:  two oranges
one book

4 3
OPTIONAL EXTENSION

Listen and repeat the parts of the text where plurals are
mentioned, especially oranges.

. J




b » Ss complete the gaps in the Active grammar box
using information from the texts. Get feedback from the
whole class, drilling the plural endings. Tell Ss to turn to
the Reference on page 27. Elicit from Ss when we use an
instead of a (when the word begins with a vowel sound).

( A
Active grammar
an apple/ipod
two pens
two passports
two brushes

two watches
. J

6 » () 129 Play recording 1.29 of the two texts from ex. 5.
Whenever there is a sentence with the article a, stop the
recording and get Ss to repeat as a whole class. At the

end of the recording, get individual Ss to make the correct
sound for a /o/.

OPTIONAL EXTENSION

Ask different Ss to name the objects A-P from page 22,
using the correct article in the singular and then in the
plural form.

'7a » Look at the two examples given with the whole
class. Ss then label the other pictures. They check their
answers with a partner. Do not confirm the answers yet.

Answers

an umbrella

a ticket

two keys

two buses

an orange
two passports
three watches
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b » €130 Play recording 1.30 for Ss to check and then
repeat after each answer; first as a whole class and
then individually.

8 » Ssread the text and identify four mistakes. Ss then
check their answers with a partner. Get feedback from the
whole class. Elicit reasons for Ss’ answers, e.g. there are
two, there is one, etc.

Answers

It’s a great watch.

Two mobile phones

They are Chinese phones
It’s a Japanese computer

Speaking
9 » Put Ssinto pairs. Tell Ss that they will have one

minute to look at some photos and then, together, they will
have to try and remember as many objects as possible.

Tell Ss to turn to page 115. After one minute, tell the Ss
to close their books. Give them one minute to write down
as many of the objects as they can remember. Before
doing feedback, tell Ss that you will only accept correct
pronunciation and correct use of plurals and articles. Get
feedback from the whole class. The pair that remembers
the most are the winners.

Answers

two mobiles / mobile phones
an apple

an orange

a passport

two cameras / a green camera and a black camera
a watch

three keys

an iPod

two business cards

a bag

10a » Ss make a list of what they have in their bag and
include something that is NOT in their bag. Help Ss if they
are not sure of any words in English. Model the dialogue
with a student.

b » Put Ss into pairs (A and B) and give each pair a
number. Ss take it in turns to be A and B and guess what
isn’t in their partner’s bag.

Then move the As to another pair, i.e. from Pair 1 to Pair 2
etc. and repeat the task. While Ss are doing this, go round
the class monitoring and checking for any errors to cover in
the feedback session. When completed, get feedback from
the Ss.

OPTIONAL EXTENSION

Tell Ss they are going on a beach holiday. Get them to
make a list of the things in their bag for the next lesson.




2.3 How old is she?

In this lesson, Ss read a text from a social network site and
talk about friends. They learn numbers 11-101 and review
to be.

( )
OPTIONAL WARMER

Bring in some pictures of rooms, shop windows or any
other scenes that have multiple objects in them. Put Ss
into pairs and give each student a picture. They must not
show the picture to their partner. Ss take it in turns to
say what they can see in their pictures, using to be and
singular and plural forms, e.g. There are two chairs, there
is a clock. Ss take notes of what they hear. Collect all the
pictures and then lay them face up onyourdesk oron
the floor. Ss use their notes to identify the picture their
partner described.

Reading

1 » Ssread the text and complete the gaps with the
names of the people. Ss check their answers with a
partner. Get feedback from the whole class. Try and get
reasons for the Ss’ answers.

Answers
photo 1 - Gaby
photo 2 -Josh

photo 3 - Charlotte and David

2 » Elicit the meaning of married. Ss read the text again
and answer the questions. They then check their answers
with a partner before getting feedback from the whole
class. For question 4, some Ss may not know how to say
the number. If they are having problems, let them write the
answer on the board.

Answers 4 28
1 Brazil 5 no
2 Gaby 6 no
3 Brazil 7 London

Vocabulary | Numbers 11-101

4 A
OPTIONAL LEAD-IN

Start by numbering Ss. Make yourself number 1, then

go round the class getting each student to say the next
number. Continue until a student doesn’t know or gets
the number wrong and then start again with that student
from 1. Do this as often as you think is necessary to get
an idea of what the class knows of numbers 11-101.

3 » ) 131 Play recording 1.31. After each number, Ss
repeat; first as a whole class and then individually. When
the recording has finished, put Ss in pairs and get them to
point at a number for their partner to say.

4.a » In pairs, Ss say the numbers to each other.

Answers
66
23
79
101
88

45
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b » )32 Play recording 1.32 for Ss to check their
answers. Get feedback from the whole class by making one
student the board monitor and other Ss spelling out their
answers. The board monitor writes the numbers to check
that Ss have taken note of the spelling.

C » Put Ss into pairs (A and B). B writes down the five
numbers that A says, making sure the spelling is correct. A
then checks. Ssthen swap roles and do the activity again.
As Ss do this, go round the class monitoring and take note
of any errors for feedback.

Pronunciation |saying numbers

5a » {133 Play recording 1.33. Ss listen and decide
which number they hear first. Get feedback from the whole
class by doing a vote but do not confirm any answers at
this stage.

Answers
40
17
24
90
30
65
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b » €) 133 Play the recording again. After each pair

of numbers, Ss repeat; first as a whole class and then
individually. When the recording has finished, check
the answers with the whole class and make sure Ss can
distinguish between -teen and -ty.

6 » Give Ss a minute to read the How to... box and then
model both the example and the How to... dialogue with a
student. Elicit the meaning of secret.

Give Ss two or three minutes towork in pairs and ask as
many questions as possible about the ages of members
of their family. Get feedback from the whole class, with Ss
reporting what their partner said, e.g. His sister is twenty-
two.

OPTIONAL EXTENSION

Ss try and guess (although they may know) the age of
other people in their class. You may also bring in pictures
of famous people and ask Ss how old these people are.




Grammar | To be: review

OPTIONAL GRAMMAR LEAD-IN

Elicit the meaning of same and different, e.g. | am a boy
and Jorge is a boy. We are the same. | am a boy and Marta
is a girl. We are different. Make examples using he and
she and they. Write your examples on the board. Then
elicit similar sentences from Ss.

4 )

. J

"7 » Ssread the Active grammar box and complete

the gaps. Ss check their answers with a partner before
checking their answers with the reference on page 27. Get
feedback from the whole class and check that Ss remember
the rules about when and when not to use contractions.

4 N\
Active grammar

Am
am.
is

Is
isn’t.
Are

8 » Ssdo the activity individually. They then check their
answers with a partner by reading out the dialogues, with
one student reading A and another student reading B. Go
round the class monitoring and then get feedback from the
whole class by asking different pairs to read each dialogue.

Answers

aren’t, 're
is,’s

’s, Is, isn’t, ’s
are, 're

are, ’'m, re

Vi W N

Speaking

9 » Put Ssinto pairs (A and B). Tell A to turn to page 112
and B to turn to page 117. Give Ss about two minutes to
read the information and think about the questions they

are going to ask. Ss then ask and answer each other’s
questions about their photos.

As Ss do this, go round the class monitoring and take note
of any issues or errors to go over in the feedback session.

Get feedback from the whole class with A commenting on

B’s photos and vice-versa.

OPTIONAL EXTENSION

Ss prepare a small presentation about a person they
know (can be famous or just a friend) with pictures.




2 Communication

In this lesson, Ss listen to people giving personal details,
learn how to say email addresses and ask basic questions.

( )
OPTIONAL WARMER

Divide the class into two teams. Give each student a slip
of paper. On the paper, Ss should write four details about
themselves. They should then order the information from
most difficult to identify them by, to the easiest, e.g. My
phone number is 01273 69642 will be more difficult to
identify a student in the class than / am 26 or | am from
Russia. If you think Ss will have difficulty with this, Ss
can check with you on the order to use. Collect the slips
from the two teams. Then, for each team, read out a slip
of paper from the other team, sentence by sentence.
Alternatively, you can get different students to read out
the slips of paper. After each sentence, ask: Who is it?
Give a few seconds to see if the team wishes to answer. If
not, go on to the next sentence. If Ss correctly guess the
name after one sentence, the team gets 4 points. If they
answer incorrectly, they get —4 points. If they answer the
second question they can get 3 or-3 points and so on.
The team that gets the most points is the winner.

I\ J

1a » ) 134Ask a student to come to the board and write
his/her email address. Then get Ss to read it out loud. Do
not correct the Ss at this stage. Then play recording 1.34
while Ss read the How to... box. Get Ss to listen and repeat
the example in the How to... box as a whole class and

then individua lly.

b » In pairs, Ss tell each other their email addresses.
Then move Ss around so that each student is with a
different partner and repeat the activity. You can do this as
many times as you like. Then get feedback from the whole
class.

2a » Check the meaning of postcode and spell. Ss
complete the questions, then compare their answers with
a partner.

Answers
1 old 6 in
3 phone 8 spell
4 address 10 email

b » £)135 Play recording 1.35 for Ss to check their
answers. Get feedback from the whole class. Then give Ss
a minute to try and remember the order of the questions,
before playing the recording again and checking the order
with the whole class.

Answers 6 Q2
2 Q8 7 Q4
3 Qs 8 Q9
4 Q6 9 Q3

5 Q1 10 Qio

3 » () 135 Give Ss some time to complete as much
information as they can remember from the previous
listenings. Ss then check their answers in pairs and make
any necessary changes. Then play the recording again and
get feedback from the whole class. Make sure Ss read out
the information correctly.

Answers

Name: Anton Alekseev

From: Moscow in Russia

Age: 26

Address: 61 Leith Street. EH3 6YI

Phone number: 07853 900841

Email address: anton.alekseev@my-mail.com

4 » Go through the questions from ex. 2a, practising both
as awhole class and then individually.

OPTIONAL VARIATION

You may like to play the recording again and stop after
each question before practising. This will allow you to
focus more on the intonation of questions.

OPTIONAL EXTENSION

As a quick drill, read out answers and get Ss to give you
the question that matches it, e.g. John Smith— What is
your name?

5a » Tell Ss to look at the blank registration form and
give them a few minutes to prepare their own information
to fill in this form. Tell them NOT to fill in the form yet.

b » Tell Ss that, in pairs, they will now ask questions and
fillin the forms for their partners. Ask Ss to make a copy
of the blank registration form on page 26. Tell Ss to look at
the example and model this with a student.

With weak classes you may like to do this with every
question. Ss then ask and answer their questions and fill in
the forms. As they do this, go round the class and monitor,
taking note of any issues or errors for the feedback
session. In class feedback, Ss report information about
their partners.

OPTIONAL EXTENSION

For the next lesson, Ss fill in a copy of the form for a
friend or relative and, at the beginning of the next lesson,
go through the procedure in ex. 5b again.




2 Review and practice

2 Writing bank

1» 1 » Sslook at the photo and then write the names of the
people in the photo by reading the email. Ss check their
Answers answers with a partner. Get feedback as a whole class.
2 ’re 7 ’re
3 Are 8 Are
4 aren’t 9 aren’t Answers
5 Are 10 ’re (from left to right) Sue, Karina, Bill, Freya, Ingrid, Dirk
6 are 1 ’re and Jamie
2 » 2a » Ssread the How to ... box. Drill the sentences; first
as a whole class and then individually.
AI‘IS\'NeI'S , b » Ss underline more examples of and and but from the
= .m 9 arent email. Get feedback from the whole class.
3 s 10 are
4 Are 1 ’s
5 ’s 12 ’s Answers
6 ’m not 13 Are ...my parents, Bill and Sue.
7 'm 14 isn’t It’s hot in the photo but it’s cold in Berlin!
8 Are 15 s
3 » Ssrewrite the sentences individually before checking
3» their answers with a partner. Get feedback from the
whole class.
Answers
2 We'’re 6 Their
3 our 7 Your Answers
4 our 8 We're 2 Hans is my brother but Konrad isn’t my brother.
5 They're 9 Their 3 My mother is sixty-one and my father is sixty-two.
4 My children are five, seven and ten.
4» 5 I'min London but my family is in New York.
Answers 5 anapple 4 » Using the photo to help them, Ss fill in the table.
2 aticket 6 akey 5 » Using the model as a template and the table they
3 abrush 7 amobile phone completed in ex. 4, Ss write their own emails, describing
Ap R 8 apen the picture. Put Ss in pairs to read their partner’s email and
identify each person in the photo.
5»
Answers
1 brushes abook
2 cameras watches a passport
3 aniPod apurse anumbrella
6 »
Answers 4 brother
2 son 5 husband
3 uncle 6 boyfriend
7>
Answers
2 My daughter is twelve.
3 His grandfather is one hundred and one.
4 ‘How old is your son?’ ‘He’s sixteen.’
5 I'mfifty-eight.
6 Areyou between thirty-five and forty-nine years old?
7 He’s eleven.




Overview

Lead-in Vocabulary: Places in town

3.4 Can do: Order snacks in a café
Grammar: Possessive ’s: singular and
plural

Vocabulary: Snacks and drinks

Speaking and Pronunciation: /o/
How to... order food and drink

Reading: Cafés around the world
3.2 Can do: Understand shop signs
Grammar: Position of adjectives
Vocabulary: Adjectives
Speaking and Pronunciation: /ou/
Reading: Signs
3.3 Can do: Ask for and give prices
Grammar: this, that, these, those

Vocabulary: Prices
Colours

Speaking and Pronunciation: How
to... ask for prices and pay for things

Listening: In a shop

Communication  Have a short phone call with a friend
How to... greet a friend
Writing bank Write short, simple sentences about a

product
How to... spell noun plurals
Extra resources  ActiveTeach and ActiveBook

-
CEFR Can do objectives
3.1 Order snacks in a café
3.2 Understand shop signs
3.3 Ask for and give prices
Communication Have a short phone call with a friend
kWriting bank Write short, simple sentences about a product

-

CEFR Portfolio ideas

a) Work in pairs. Write a dialogue in a café. Student A is the
waiter and Student B is the customer. Make a video of the
dialogue.

b) Find pictures of English signs on the Internet or take photos
of English signs with your phone or camera. What do the signs
mean? Make a quiz with your signs and test other students.
Do they know what the signs mean?

c) Write a dialogue in a shop. Student A is the shop assistant
and Student B is the customer. What is the shop? What do you
want to buy? How much is it?

Lead-in

OPTIONAL WARMER

Write the word town on the board and elicit the meaning.
Elicit examples of towns. Then draw a house and say ‘/n
a town there are houses and....” Elicit from Ss any other
places they may know in a town, e.g. cinema, theatre,
café. If you have a strong class, you might like to divide
the class into teams to make up lists of places in a town.
Then share these with the whole class. You may not be
able to elicit meanings of these places at this time but
they might be able to mime the places or draw them on
the board.

1a » ) 136 Check the meaning of stress. Play recording
1.36 for Ss to underline the stress. Get feedback from the
whole class.

Answers

bank busstop café carpark cashpoint
chemist cinema clothes shop deli park
petrol station  restaurant  shoe shop

train station or station  supermarket

b » €) 136 Play the recording again and, after each
word or phrase, Ss repeat, first as a whole class and
then individually.

2 » Draw Ss’ attention to the photos and symbols. Do
bank (F) as an example by eliciting the answer. Ss then
do the activity themselves and check their answers with a
partner. Get feedback from the whole class.

Answers

shoe shop
deli

(train) station
chemist
supermarket
bank

car park

bus stop
restaurant
cashpoint
café

cinema
clothes shop
park

petrol station
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3.1

3 » Model the activity with a student. Ss then take it in
turns to be Student A and Student B. As they do this, go
round the class monitoring and take notes of any issues
for feedback.

EXTEND THE LEAD-IN

Encourage Ss to come up to the board and draw icons for
any other places in town. The rest of the class can guess
what the icons represent.

4 » Check the meaning of find. Do not give or elicit the
meaning of the other words in the activity. Let Ss attempt
the activity themselves. Ss then check their answers with a
partner before checking the answers with the whole class.
Be prepared to accept some unusual answers (e.g. You can
find shoes in a park).

If Ss are unable to answer some of the questions because
they don’t know the meanings of the words, then try and
elicit the meaning. Put Ss in pairs to ask each other the
questions, e.g. A: Where can you find cheese? B: In a

deli. Go round the class monitoring and take note of any
problems for feedback.

Answers

2 in a supermarket, restaurant or café

3 inabank, cashpoint or a petrol station

4 in a supermarket, restaurant, café, cinema or
petrol station

EXTEND THE LEAD-IN

Elicit other things that can be found in any of the places
from ex. 2. Put any new ones on the board, e.g. cheese,
petrol, a bus, a dog.

5 in achemist or supermarket
6 inacinema or supermarket
7 inacar park or petrol station
8 in ashoe shop or supermarket
4 )

3.1 Café culture

Cairo is the capital city of Egypt and is the largest city in
Africa. Seven million people live there. It is famous for
the Pyramids.

Bangkok is the capital of Thailand. Nine million people
live there. It is famous for the Grand Palace. It is one of
the most expensive cities in Asia.

Melbourne is the capital city of the state of Victoria in
Australia. It is the second largest city in Australia. Four
million people live there.

Turkish coffee is a strong coffee in a small pot. It is made
by adding very fine coffee and sugar to water and heating
the water, stirring all the time. It is drunk without milk in
small cups.

Prawn salad is salad with prawns (red shellfish from the
sea) with celery, mayonnaise and lemon juice.

Reading

In this lesson, Ss read about different cafés in different
cultures. Ss learn how to use possessive ’s with singular
and plural nouns, words for different snack and drinks and
the pronunciation of the /o/ sound. They also practise how
to order food and drink.

' 3\
OPTIONALWARMER

Put Ss into pairs. Each pair chooses a place in town to
mime. Each pair performs the mime and Ss have to guess
where the place is. However, they must answer by saying
Inan X, you can findY, e.g. In a deli you can find cheese.
Try to finish with the pair who chooses to mime a café
and then elicit as many possible things that you can find

in a café.
N\ J

1a » Look at the photos with the whole class. Elicit what
Ss can see in each photo. Get feedback from the whole
class on which country each photo is of. Do not confirm the
answers yet.

Answers

A —Australia
B - Egypt
C-Thailand

b » Ssread the texts and check their answers.
Get feedback from the whole class.

2a, » Check the meaning of stall, owner and snack. At
this stage, do not check the meaning of any other words.
Ss fill in the table and then check their answers with a
partner. Get feedback from the whole class. Then check the
meaning of sugar, customer, prawn and spicy.



Answers Answers
AlSamadi | Leonardo’s | Kulap’s food 3 Wher:e iSOl pare'nts’ restaurant?
stall 4 What'’s your father’s favourite drink?
5 Ruth’s mobile is on the table.
Owner Madu Leonardo Kulap 6 Whois Jay’s daughter?
City Cairo, Egypt | Melbourne, | Bangkok, 7 The children’s pizza isn’t ready.
Australia Thailand 8 It’s the boys’ favourite snack.
Favourite Turkish prawn spicy
snack/drink | coffee salad and chicken - \
z:z:“ate OPTIONAL EXTENSION
Collect objects from Ss in the class and put them on
the table. Pick up the objects one by one and elicit from
b » Sswork in pairs and take it in turns to talk about Ss, e.g. It’s Bea’s pen. Then do the same again but get
one of the cafés. Make sure Ss take note of the structures them to write it down. This task highlights the difference
provided. You may like to drill them first before Ss start between /t is and possessive ’s.
doing the activity. As Ss do this, go round the class N\ J

monitoring and take notes for the feedback session. Then
randomly ask Ss to describe the cafés.

C » Give Ss a few minutes to prepare and help with any
vocabulary for their favourite snack/drink. Then put Ss into
pairs. Make sure the Ss use the same structures from ex. 2b.

Now move Ss around so that each person is with a different
partner and repeat the activity. As Ss share their information,
go round the class monitoring and take notes of any problems
to discuss in the feedback session. In the feedback sessions,
get Ss to tell you what one of their partners said.

Grammar possessive ’s: singular and plural

3a » Write ’s on the board. Tell Ss to look at the text about
Al Samadi café and underline any examples of ’sand s’.
Give Ss some time to do this and then get feedback from
the whole class. Write the answers on the board.

Answers
Madu’s café, It’s in Cairo, customers’ favourite drink

b » Ss complete the Active grammar box and then check
their answers with a partner. Get feedback from the whole
class by getting Ss to read out the information in the
grammar box. Do not confirm the answers at this stage.

Tell Ss to turn to the Reference on page 37 and check their
answers. Highlight the positioning of the apostrophe in
both the singular and plural forms. Also make sure Ss have
understood the Remember! note.

Active grammar

This is Madu’s café
The customers’ favourite
Snacks are prawn salad and chocolate cake

4 » Write Amun is his friend and Amun is Madu’s friend
on the board. Underline his in the first sentence and
Madu’s in the second and explain that Amun is the friend
of Madu.

Ss do the activity and then check their answers with a
partner. Get feedback from the whole class. For question 7,
you can either say nothing or explain that if the plural does
not end in s, you put the apostrophe before the s.

Vocabulary | snacks and drinks

5 » ) 137 Tell Ss to look at the pictures and, in pairs,
check which ones they already know. Then play recording
1.37 and, after each phrase, Ss repeat; first as awhole
class and then individually.

In pairs, Ss then brainstorm any other snacks and drinks
they know. Get feedback from the whole class and write
the new snacks and drinks on the board. Check the whole
class understand the meaning of each item.

OPTIONAL EXTENSION

Ss take it in turns to come to the board and draw a snack
or drink. Ss shout out what they think it is.

6a » () 138 Play recording 1.38. Ss check their answers
with a partner. Get feedback but do not confirm the
answers yet.

Answers

1 chocolate cake and coffee with milk

2 acheese sandwich and sparkling water
3 achicken roll and orange juice

b » €) 138 Play the recording again to allow Ss to check
their answers and then get feedback from the whole class.

Pronunciation |/

7a » () 139 Play recording 1.39 while Ss read. Elicit the
sound in blue. Give Ss a chance to pronounce the words
but do not correct at this stage.

b » €9 139 Play the recording again and after each word,
Ss repeat; first as a whole class and then individually.

8a » Ss complete the activity and then check their
answers with a partner. Get feedback but do not confirm
any answers yet.



Answers

1 What’s the restaurant’s name?

2 It’s not Jon’s cheese roll.

3 Isthe chocolate cake in the coffee shop good?

b » £ 140 Play recording 1.40. Ss check their answers
and then get feedback from the whole class. Make sure
Ss are aware that the letter doesn’t have to be o to have
the /o/ sound. You may like to drill the sentences when
feedback is completed.

OPTIONAL EXTENSION

In pairs, Ss make a list of ten words with the /p/ sound.
They then compare their list with another pair. Get
feedback from the whole class.

Speaking

9a » () 1.4 Read through the How to... box and get two
Ss to read the dialogue, but do not correct any errors. Then
play recording 1.41 and, after each sentence, Ss repeat;
first as a whole class and then individually.

If Ss have trouble, you can use backchaining (say the last
word in the sentence and get Ss to repeat. Then get them
to say the last two words. Build up the sentence, adding an
extraword until Ss are saying the whole sentence).

b » Put Ssin pairs (A and B). Make sure books are closed
and ask Ss to recreate the dialogue. Go round the class
monitoring and take note of any issues for the feedback
session. Then choose one or two pairs to do the dialogue
in front of the class.

C » Change the pairs. Ss take it in turns to be Aand B
and recreate the dialogue with different food and drink.
Then change the pairs and repeat. Again, walk around
the class monitoring and take note of any issues for the
feedback session.

OPTIONAL EXTENSION

In groups of three, Ss prepare their own café and menu.
Then each group visits another group’s café and orders
their meal. One person from each group is the waiter.

3.2 Sorry, we'’re closed.

In this lesson, Ss look at shop signs and listen to
dial