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' Introduction to Navigate

Navigate is an English language course for adults that
incorporates current knowledge about language learning
with concern for teachers’views about what makes a good
course.

Many English language courses today are based on market
research, and that is appropriate. Teachers know what works
in their classrooms, out of the many kinds of materials

and activities they have available. However, relying only

on market research discourages innovation: it ignores the
wealth of knowledge about language learning and teaching
that has been generated. Navigate has been developed in

a cycle which begins by calling on both market research
and the results of solid experimental evidence; and then

by turning back to classrooms once more for piloting and
evaluation of the resulting materials.

A course for adults

This is a course for adults, whether they want to use English
for study, professional or social purposes. Information-rich
texts and recordings cover a range of topics that are of
interest and value for adults in today's world. Learners are
encouraged to use their own knowledge and experience
in communicative tasks. They are seen as motivated people
who may have very busy lives and who want to use their
time efficiently. Importantly, the activities in the course are
based on how adults best learn foreign languages.

Grammar: accuracy and fluency

Adults learn grammar best when they combine a solid
conscious understanding of rules with communicative
practice using those rules (Norris & Ortega, 2000; Spada

& Lightbown, 2008; Spada & Tomita, 2010). Navigate
engages learners in thinking about grammar rules, and
offers them a range of communicative activities. It does not
skimp on information about grammar, or depend only on
communicative practice for grammar learning. Texts and
recordings are chosen to exemplify grammar features.
Learners are invited, when appropriate, to consider samples
from a text or recording in order to complete grammar rules
themselves. Alternatively, they are sometimes asked to find
examples in a text that demonstrate a rule, or to classify
sentences that fall into different rule categories. These kinds
of activities mean that learners engage cognitively with

the rules. This means that they will be more likely to notice
instances of the rules when they encounter them (Klapper
& Rees, 2003), and to incorporate the rules into their own
usage on a long-term basis (Spada & Tomita, 2010).

Navigate also offers learners opportunities to develop
fluency in using the grammar features. Aspects of a
grammar feature that may keep learners from using it
easily are isolated and practised. Then tasks are provided
that push learners to use the target grammar features in
communicative situations where the focus is on meaning.
For more on Navigate’s approach to grammar, see pages
24-25 of this book.

Vocabulary: more than just knowing words

Why learn vocabulary? The intuitive answer is that it allows
you to say (and write) what you want. However, the picture
is more complex than this. Knowing the most important
and useful vocabulary is also a key element in reading

and listening; topic knowledge cannot compensate for
vocabulary knowledge (Jensen & Hansen, 1995; Hu & Nation,
2000), and guessing from context usually results in guessing
wrongly (Bensoussan & Laufer, 1984). Focusing on learning
vocabulary generates a virtuous circle in terms of fluency:
knowing the most important words and phrases means that
reading and listening are more rewarding, and more reading
and listening improves the ability to recall vocabulary quickly
and easily.

Navigate's vocabulary syllabus is based on the Oxford 3000.
This is a list of frequent and useful vocabulary items,
compiled both on the basis of information in the British
National Corpus and the Oxford Corpus Collection, and

on consultation with a panel of over seventy language
learning experts. That is to say, an initial selection based

on corpus information about frequency has been refined
using considerations of usefulness and coverage. To build
Navigate's vocabulary syllabus, the Oxford 3000 has then
been referenced to the Common European Framework of
Reference for Languages (CEFR; Council of Europe, 2001),

so that each level of the course focuses on level-appropriate
vocabulary. For more information on the Oxford 3000, see
pages 26-27 of this book.

Adult learners typically take responsibility for their learning,
and vocabulary learning is an area where out-of-class work
is important if learners want to make substantial progress.
Navigate focuses on giving learners tools to maximize

the efficiency of their personal work on vocabulary. One
way it does this is to teach not only individual vocabulary
items, but also a range of vocabulary systems, for example
how common prefixes and suffixes are used. Another is

to suggest strategies for vocabulary learning. In this way,
learners are helped to grow their vocabulary and use it with
greater ease.

Speaking: putting it all together

Based on a synthesis of research about how adults learn,
(Nation & Newton, 2009) demonstrate that different kinds
of activities are important in teaching speaking. Language-
focused learning focuses explicitly and in detail on aspects of
speaking such as comprehensible pronunciation, appropriately
polite language for a given situation or tactics for holding
the floor in a conversation. Fluency development gives
learners focused practice in speaking more quickly and
easily. Meaning-focused output provides opportunities to
speak in order to communicate meaning, without explicitly
focusing on using correct language.

Navigate covers all three kinds of activities. The course
systematically teaches aspects of pronunciation and
intonation that contribute to effective communication;
appropriate expressions for a range of formal and informal
situations; and ways of holding one’s own in a conversation.
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It offers activities to help learners speak more fluently. Very
importantly, it offers a wealth of meaning-focused activities.
Very often, these activities are tasks: they require learners to
do something together to achieve something meaningful.
These tasks meet Ur's (1981) criteria for a task that works:
straightforward input, a requirement for interaction, an
outcome that is challenging and achievable, and a design
that makes it clear when learners have completed the

task. Learners are not just asked to discuss a topic: they are
asked to do something with some information that involves
expressing thoughts or opinions and coming up with a
recognizable outcome.

Reading: not just a guessing game

Typical English language courses tend to test rather than
teach reading; and they often concentrate on meaning-
focused strategies that assume learners should be helped
to puzzle out the meaning in the text on the basis of prior
knowledge. There is a large body of evidence that shows
why this is inefficient, discussed in the essay on reading on
pages 20-21 of this book. Activities such as thinking about
the topic of the text in advance or trying to guess unknown
words have limited benefit in helping learners to understand
the text at hand. These activities have even less benefit in
helping learners understand the next text they will read,
and as Paul Nation (2009) notes, that is surely the goal of
the classroom reading activity. Navigate focuses on explicit
teaching of things like sound-spelling relations, vocabulary
that appears often in certain kinds of texts, the ways that
words like pronouns and discourse markers hold texts
together, and techniques for simplifying difficult sentences.
These will give learners ways of understanding the text they
are reading, but more importantly the next text they will read.

Listening: a very different skill

Too many books treat listening as if it were just another
kind of reading, using the same sorts of activities for both.
Navigate takes into account that listening is linear — you
can't look back at the text of something you're hearing —
and that listening depends crucially on understanding the
sounds of English and how they combine (Field, 2008).
Practice on basic elements of listening will lead to faster
progress, as learners acquire the tools to hear English better.
People who read can stop, read again, and go back in the
text; but listeners can't do this with the stream of speech.
For listening, language-focused learning means starting
with building blocks like discriminating the sounds of

the language, recognizing the stress patterns of words,
distinguishing word boundaries, identifying stressed and
unstressed forms of common words, and holding chunks
of language in mind for short periods. Concentrating on
knowledge and skills like these will pay off more quickly
than only focusing on meaning, and will make listening
for meaning much more efficient. Fluency developmentin
listening is important too: this means activities that teach
learners to understand language spoken at natural speed,
and give them progressive practice in getting better at it.
Navigate includes activities that focus systematically on each
of these areas separately, as well as giving opportunities
to deploy this knowledge and these skills in more global
listening. John Field's essay, on pages 22-23 of this book,
gives more detail on this.

Writing for different purposes

Adults learning English for professional, academic or leisure
activities will need to write different kinds of texts at different
levels of formality. The Navigate writing syllabus is based on
a so-called genre approach, which looks at the characteristics
of the different kinds of texts students may be called upon
to write. It implements this syllabus by way of activities that
allow students to express their own meanings in drafting,
discussing and redrafting texts. This has been shown to be
an effective means of developing writing skills for adults
(Hyland, 2011).

Navigate offers an innovative approach to developing
reading and listening skills. This, combined with a solid
speaking and writing syllabus, gives learners a sound
foundation in the four skills. Grammar and vocabulary have
equal importance throughout the course and learning is
facilitated through the information-rich and engaging texts
and recordings. It is the complete course for the 21st-century
adult learner.

Catherine Walter is the Series Adviser for the Navigate course.
She is an award-winning teacher
educator, materials developer and
researcher. Catherine lectures in
Applied Linguistics at the University of
Oxford, where she convenes the
distance MSc in Teaching English
Language in University Settings, and
she is a member of the Centre for
Research and Development in English
Medium Instruction.
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' Navigate content overview

Coursebook lesson 1
Vocabulary & Speaking

Navigate has a strong emphasis on active
vocabulary learning. The first lesson

in most units contains a Vocabulary &
Speaking, a Vocabulary & Listening or a
Vocabulary & Reading section in which
essential vocabulary for the unit is
introduced and practised. The vocabulary
in lesson 1 and 2 is taught in topic sets,
allowing students to build their vocabulary
range in a logical and systematic way.

Unit topics

Navigate is created for adult students
with content that appeals to learners
at this level. The unit topics have
been chosen with this in mind and
vary from Change and Power to New.

Goals

The goals show students what
they will be working on and
what they will have learnt by
the end of the lesson.

101 102 103 104 105

New

10.1 New ways to pay

noun phrases (2)
- P

Which objects have been used as currency in the past?

beads cows fish gold peppercorns rice salt
shells stones  tea leaves

s

Work with a partner. Read an online encyclopaedia entry
about a new currency, What are the key points? Student A,
turn to page 131. Student B, turn to page 137.

b Explain what you read about the new currency to your
partner.

3 Read the Grammar focus box and write the phrases in bold

in 1-5 in the right category a-e.

1 Insome schemes everyone’s time is equal, so one
hour of my time is equal to one hour of your time,
irrespective of whatever we choose to exchange ...

In each case, the participants have the advantage of
being able to decide what they can offer.

More than 120 local shops accept the currency, and it
is easy to pay by mobile phone without the need for
people to use physical cash.

Totnesis just one of several UK towns to have set up
similar schemes, with the aim of keeping money within
thelocal economy ...

.. there is considerable debate about whether they are
apositive development or not ...

IS

GRAMMAR FOCUS noun phrases (2)

GOALS [l Recognize and use noun phrases (2) Wl Talk about money

Nouns can be followed by:
a a preposition (of,in, etc) + -ing form

b apreposition + clause

¢ of +anoun

d +for +an object + an infinitive

@ an active or passive infinitive

- Grammar Reference page 160

Match beginnings 1-5 with endings a-e.

1
2
3
1
a
b
c

d
e

Tomas and Karl had a heated argument over
Liverpool was one of the cities

The government needs to find solutions to the problem
Ihad absolutely no idea you had an interest

His family had to make sacrifices

of ising youth unemployment and fast!

in working with animals.

whether climate change is a natural phenomenon or
man-made.

for him to be able to study abroad.

to have suffered great economic hardship in post-

5 Putthe words after the nouns in bold in the right order.

b Replace the phrases in blue in the extract from a

successful ith some of

1 The council liked the idea / locality /in / ti
introducing / the / of

2 The minister declared there was no need / discuss / to /

new / parliament / for / currency / the

Itwas a crisis / all / be / at / avoided / costs / to

‘The management had a discussion about / quickly /

how /o / the scheme / introduce

No one could predict the results / 2015 / elections /

national / of / the

Currencies like the Totnes Pound have the advantage /

money / of / the / keeping / economy / in /local

~ o

@«

£y

6a Work with a partner. What are the advantages and
disadvantages of each currency? Do you have alternative
currencies where you live? Would any of these work in
your country? If not, why not?

b Prepare a short talk to summarize your conclusions for
the class.

Vocabulary & Speaking ooy

7a Which descriptions apply to you/do you agree with?
Compare your answers with a partner

My spending never includes luxuries like chocolates
or flowers.

Tknow people who struggle to make ends meet at the
end of the month.

3 atthe bankis because
you end up owing them money.

I'd rather do unpaid work than do nothingat all.
Talways allow a certain amount of money every month
for entertainment.

~

IS

@

Its better to be a litle hard-up than extremely well-off.
Money isn't everything,

7 Thave never lost money investing in the stock market,
although I haven't made much.

Asasociety, we need to spend money funding rescarch
into green energy.

Most people I know try to manage their money.

Some people feel uncomfortable withdrawing money
from an ATM in the street.

3

S o

the phrases in bold from exercise 7a. Make any necessary
changes.

was 1short of money
my budget pretty

enough money to pay
d to get by, but T was

althy. T was careful with my spending.

I never Swithdrew more money from my bank

account than was in it, and I avoided buying

s unnccessary but expensive things. So I wasn't exactly

poor. My luck turned when a friend persuaded me

107 provide money for his new IT company. That

made less money than I spent, but then
s brought me big money, and
ever on the breadline agai

one of my i
after that, T

8a Discuss the questions with a partner. Do you have

the same ideas?

+ What do you think people can do when they find it
difficult to make ends meet? Do you have any good tips?

+ Inwhat ways have spending habits changed over the
past few years? Have your own changed? If so, how?

+ Do you thinkwe spend too much on luxuries as a
society? Is acquiring possessions too important to us
nowadays, or has it always been like that?

+ What jobs make big money in the modern world? Do
you think they are the right jobs to be paid so much?

+ Do you agree with the idea of charities funding
essential services, for example in medicine or
education? Do you thinkit s the government’s
responsibility?

b Join with another pair and find out what their views are.

Decide what you think are the most interesting responses
and present them to the group.

industrial Britain.
© Vox POPS VIDEO 10
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Grammar focus box

At this level of Navigate, grammar is
introduced inductively. Students are
asked to complete the information

in the Grammar focus box based on
what has been introduced in previous
exercises in the Grammar & Reading,
Grammar & Listening or Grammar &
Speaking exercises. The Grammar focus
box is followed by a number of spoken
and written exercises in which the
grammar is practised further.

Grammar & Reading

Grammar forms the ‘backbone’
of Navigate. Lesson 1 introduces
the first grammar point of the
unit. It is always combined with
a skill, such as reading, listening
or speaking. See page 24 of this
book for more information.

Vox pops video

Most units contain a prompt to

the Vox pops videos. The videos
themselves can be found on the
Coursebook DVD or Coursebook
e-book, and the Worksheets that
accompany them are on the Teacher’s
Support and Resource Disc. The
videos themselves feature a series
of authentic interviews with people
answering questions on a topic that
has been covered in the lesson. They
offer an opportunity for students to
hear real people discussing the topics
in the Coursebook.

10
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Coursebook lesson 2

Grammar & Listening

Lesson 2 provides the second
grammar point of the unit. It is
always presented through a
reading text or audio extract,
and is practised through both
controlled and freer exercises.

Vocabulary & Speaking

Navigate has a strong emphasis on
everyday vocabulary that allows
students to speak in some detail
and depth on general topics. Here
students work on lexis to describe

‘new and old’ All target vocabulary
in the unit can also be found in the
wordlists on the Teacher’s Support
and Resource Disc, the e-book

and the DVD packed with the

Coursebook.

Task

Most lessons end with a task which
allows students to practise with
others what they have learnt in the
lesson. They often work in pairs or

groups to complete the task.
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10.2 Live!

GOALS M Understand the position of adverbials Ml Talk about new and old

position of adverbials

1 Read the statements about modern life. With a partner
decide if you agree with them.

1 could never survive without my smartphone.

©

Children spend too much time online. They should
spend more time playing outside.

w

You can enjoy a concert just as much online as f you
were there.

b 10.1))Are the statements in exercise 3a true or false? Listen

again and check. Correct the false statements.

Look at the sentences in exercise 3a. Complete rules a-d in
the Grammar focus box with the words in the box.

meaning beginning order auxiliary end

GRAMMAR FOCUS position of adverbials

a Adverbs in the middle of a clause usually go before a simple

5a Putthe words in the right order. There may be more than

one answer.

doubts / address/ you / frankly / haven't / begun / to / my

T R Seldud new and old

7a Complete the statements with the words or phrasesin the
2 the music/ better /live / was / even / sold / although / box.
the /in / recording / has / numbers / huge
3 more / actually/ live performances / than / recordings changing our world _obsolete positive development
or downloads / have / lucrative / become revolutionize ~ shifting rapidly o last year
4 ideas /really / there / ignoring / any / are / new / 1 Tablets and smartphones will the way we
good / reasons / for ? teach.
5 merely / enough /not /is /it / to/ listen / whatever / 2 Ithink cars driven by pedBle willbe
digital / device / we / at / have / hand / to within twenty years,
. - ,
b Insome of the sentences, a different order is possible. How 3 UsingadeskiopPCis !
e oo 4 Beingable to vote onlineis a .
does the meaning change?
5 Consumer spending habits are towards
online shopping.
GBS sentences with only 6 Thereis no doubt that social media is
- nothing will ever be the same again.
In the sentence I'm only thinking of visiting Tokyo, we indicate
What onl refers to by stressing the relevant part of the b Which statements in exercise 7a do you agree with?

sentence.

/m only thinking of visiting Tokyo (but not anywhere else in Japar)
I'm only thinking of visiting Tokyo (I'm not going to live there).
I'm only thinking of vsiting Tokyo (but 'm ot sure if | wil)

Compare your answers with a partner.

10.4 )) Listen to four advertisements. What is being
advertised?

2 101))Listen to atalk by a lifestyle expert about changing verb, after the (first) _verb, or after the verb be.
attitudes to live performances and experiences. What is « They have always used computers.

the main change he talks about? « We still need the live experience.

b Adverbs which are phrases generally g0 at the
3a Decide where the adverb in brackets goes in the sentences. orthe of a clause.

In some cases, it could go in more than one place. o MG, (e e e]

1 The speaker suggests that modern gadgets like sixteen times more money from their live concerts than
smartphones are out of date. (already) from sales of CDs.

2 Atthe ‘512 Hours' art show, visitors were required to © With some adverbs like actually,just, only and really the
borrow tablets, smartphones and digital watches at the ______of the sentence depends on the position of the
door. (even) ‘adverb or the words which are stressed.

3 The school in Seattle teaches kids who are skilled in *  Younger people only use social media
technology. (mainly) « Only younger people use social media ..

4 The Rolling Stones have earned much less money from d Theusual _____ofadverbsis 1 manner 2 place 3 ime
live concerts than from downloads and CDs. (in the last « The flashmob started quietly in the station at
two years) midnight.

5 According to the speaker, we access the world through = Grammar Reference page 161
screens. (only)

6 Purchasing patterns are shifting from ‘having’ to

‘being’. (rapidly)

98| Owm Oxford 3000™

6a 10.2)) Listen to the sentences and decide which word or b 10.4))Listen again and choose the correct meaning for
idea only refers to. cach phrase.
1 She’s only been working in Copenhagen since 1 innovation = the introduction of new things / cheap
January ... products
2 He's only been writing the draft report.... breaks new ground = makes life easier / does something
3 Brazil only scored two goals in the first half .. not done before
4 These children only eat fresh food at school .. 2 departure = an action which s different from what is
usual or expected | a starting point for an experience
R ofiecqp sentence in exerclse Ga, decide which 3 pioneer = an important figure | the first person to do
continuation is correct. something
1 a butshe's been living here for years. dated = old-fashioned / historic
b she used to work just outside the city. 4 the lastword = the most recent or advanced thing | the
2 a because the final one isn't due for months. most expensive thing
b buthe hasn't published it yet.
3 a butthey created alot of chances, too. 9a Write the name of:
b butthey scored three in the second!  aperson who broke new ground nscience orfashon
4 a because the school doesn't serve fast food. - afilm which is dated but stil popular §
« the most useful innovation of the last twenty years
b andat home they probably eat very unhealthily. « aradical departure in literature or TV,
¢ 10.3))Listen and check. b Think of two reasons why your choices are good ones.

o

Discuss your answers with a partner. Try and persuade
them that your examples are the best!
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Grammar Reference

At the end of the Coursebook, the Grammar Reference
section offers more detailed explanations of grammar
and a series of practice exercises. This can be set as
homework and then reviewed in class.

Pronunciation

Most units contain pronunciation work in either
lesson 1 or lesson 2. Pronunciation in Navigate
is always relevant to the grammar or vocabulary
input of the lesson. The pronunciation exercises
in the first two lessons focus mostly on speech
production to improve intelligibility (for instance,
minimal pairs and word stress). Pronunciation
also appears in some Speaking and writing
lessons and there it focuses mostly on teaching
aspects of pronunciation that cause problems
and confusion for listening comprehension
(pronunciation for receptive purposes).

1
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Navigate content overview

Coursebook lesson 3

Reading

Navigate contains reading texts covering a wide variety of topics, text types
and sources. As well as comprehension of interesting reading and listening
texts, in this section students work on decoding skills to develop their reading
or listening. These decoding skills, for example, predicting, connected speech,
linking words, referencing words, etc., drill down to the micro level of reading
and listening, and enable students to develop strategies to help them master
these skills. See pages 20 and 21 of this book for more information.

Vocabulary and skills
development

This lesson works on vocabulary and skills
development. Students will, for instance,
practise collocations, word building and
word stress. The lesson also contains reading,
writing, listening and/or speaking exercises.
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5a Workwith a partner. Make a list of th
advantages and disadvantages of the
sharing economy.

10.3 Vocabulary and skills development

have the same ideas on your |

[TIT understanding writer 3 1 theblogin exercises, the writer gives his opinions on the sharing

b Read ablog on the same topic. Do you
1?7

e WL INER RS RN understanding idioms

7 Find phrases in the blog which mean ...
1 thisis how it seems on the surface (paragraph 2)
2 having just enough food or money to live (paragraph 3)
3 failing financially or commercially (paragraph 4)

economy. For each sentence, decide a) how strongly the writer is stating
stance their opinion and b) which words help you to decide this.

1a Which of these things would you be happy
toshare? How about if you were paid to do
507 Compare your answers with a partner.
« alaptop
« amusical instrument
« your car or bicycle
« your clothes
« your desk at work
« your house or flat
« your meal at a restaurant
« your pet/horse
b Which items in the picture would you
be happy to rent from a stranger?
Why/Why not?

2a 10.5)) Listen to an introduction to
the sharing economy by a business
commentator. Complete the sentences,
1 The sharing economy is a way of ...
2 Itstheinternet that has...
3 The three examples she gives are
sharing parking spaces ...

b Would you pay to use the services that the
commentator talks about? Why?

—
~ & Designer handbag
$100 a day

a_ The sharing economy has really taken offin recent years, as the internet
and smartphone have generated systems ...

-

Furthermore, for those people living from hand to mouth, it would
appear to be an excellent way of earning some cash for the provider, ...
In addition, and crucially, providers of these ‘shared’ services often do
not declare their income ...

However, itis often argued that the sharing economy is likely to
undermine traditional businesses such as hotels or taxis.

a

Read the Unlock the code box and find examples of strategies 1-4 in
sentences a-d in exercise 3.

E UNLOCK THE CODE
understanding writer and speaker stance

Itis important to recognize the strategies that writers use to indicate their

opinion or feelings towards a topic or an argument:

1 a tosoundless certain, use hedging techniques, such as using certain verbs
(seem, appear), modal verbs (might, would), and modal nouns (possibilty)

b to sound more certain, use modal verbs (will, must, can') modal adjectives/
adverbs (certainly), definite(ly)

to show attitude and evaluate, use comment adjectives/adverbs (important(ly),

significantly)

o distance an opinion from your own, use think and report verbs (belleve,

claim)

4 tosignal agreement or changes in opinions, use adverbs (similarly, conversely)

—
" B Loft storage 5300 year |

Parking space
$20a day

The pros and cons of
the sharing economy

The sharing economy has really taken
offin recent years, as the internet and
smartphone have generated systems
linking customers and providers more
quickly and easily.

On the face of it, the sharing economy has
numerous benefits. We all have unused
facilities, and it seems sensible to exploit
resources such as a spare room or space
ina car, especially in times of housing
shortages or bad traffic congestion.

Furthermore, for those people living from
hand to mouth, it would appear to be an
excellent way of earning some cash for
the provider, and similarly the customer
benefits from the lower prices. Its
supporters claim it is a win-win situation.

However, it is often argued that the sharing
economy is likely to undermine traditional
businesses such as hotels o taxis. Since
these have higher costs, they cannot
compete with sites like airbnb or uber. In
the long run, there is a chance this will
lead to many companies in these sectors
going under.

In addition, and crucially, providers of these
shared" services often do ot declare their
income, thereby avoiding paying tax, and
are not bound by the safety regulations
that official organizations like hotels have
to follow. There needs to be some form of
basic regulation, to say the least.

These are serious objections, although
established businesses have always
complained about losing out to new ways
of doing things - just think of the horse
and carriage being replaced by the railway.
On the whole, while it could cause some
pain in the short term, sharing facilties is
definitely here to stay.

Is the writer mainly for or mainly agains
the sharing economy? How do you know?
Give examples from the text to support
your opinion.

4 without exaggeratingatall (paragraph 5)

8a Read the information in the Vocabulary focus box about idioms.

©
)

o

VOCABULARY FOCUS idioms

« Itis usually impossible to work out the meaning of idioms from their individual
words.

« They are often difficult to translate,
* When reading, use a dictionary to help you. If you don't have one handy, then try
‘to work out the meaning from the context.

think they
less to the company, so they are often paid less and get fewer benefts.
araw deal = unfair treatment.

Complete the sentences with the idioms in the box.

at your fingertips easier said than done  forking out ~ get my hands on
ring the changes ~ take some beating

1 Ineedanew computer, what's the best way to
(find or get) some quick money?

2 Iwant to make better use of my old clothes, but that's

(harder to do than to talk about)! Perhaps I

should sign up for a sewing class.

3 I'simportant to (make alterations to get more
variety) with your exercise regime, otherwise you get bored, and you'll
give up.

4 Some people don'tlike (spending alot of money)
large amounts of money on new clothes, but I think shopping is my
daughter's favourite hobby!

5 His new world record will
He's taken six seconds off the old one.

6 Don'tworry - you have the solution (available
quickly).

(be difficult to better)!

Check your answers with a partner.

K Work in small grou
service.

ome up with an idea for a ‘sharing economy’

« Saywhy people would want to use the service.
« Explain how it would work.

Present your idea to another group. Try to convince them they would like to
use your service.

While you listen to the other group’s idea, think of something positive and

something negative about the idea. See if they can persuade you to use the
service.
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Unlock the code

This section describes the decoding skill
that is being taught in the reading or
listening skills lesson. They are general
tips which can be used as tactics for
understanding when reading or listening
to texts. This Unlock the code box is about
understanding writer and speaker stance.

Vocabulary focus

Vocabulary focus boxes appear in

this lesson to draw attention to a
particular vocabulary area, in this case
understanding idioms. The students
go on to do some exercises where they
use the information in this study tip.

In other units, Vocabulary boxes deal
with connotation, metaphor, etc.
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Coursebook lesson 4

Speaking and writing

Navigate understands that classes can be made up of
adults learning English for many different reasons. In
lesson 4 of every unit, Speaking and writing, Navigate
provides appropriate communication practice for work,
study or social life with an emphasis on language
production. At the end of the speaking and writing
sections, students complete a speaking or writing task.
The lesson also contains two language focus boxes:
Language for speaking and Language for writing.

102
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10.4 Speaking and writing

GOALS Reach a consensus

SUELNE| reaching a consensus
12 Your workplace has been reorganizingits use of space. As

aresult, aroom has become available for a new use. Read
the information about the new room.

* 5 metres x 4 metres

« Windows on two sides

 Dauble doors opening to terrace

« Space for about 30 people at an)

one time

+ Generous budget

b Workin groups of three. A decision s to be made about
what the new room should be used for. What ideas can you
suggest?

2 10.6))Listen to three colleagues doing the same task.
What do they decide?

3 10.)) Listen again and complete the phrases in the
Language for speaking box. The phrases are in order.

LAN \GE FOR SPEAKING reaching a consensus
Expressing opinions, agreeing and disagreeing
Personally, Id 1 for

I think you could be right ..

True.

But wouldn't you say that ..

I'm not (so) sure | agree with you.

lunderstand 2 Lbut..
Bringing another speaker into the conversation

How do you feel about this?

What's your feeling/opinion on/about this?

Making a suggestion

It might be better to ..

One way of -ing . ..
Giving reasons/justifying oplnlnns/speculatlns
Ifyout

It could be that ..

Coming to a conclusion/reaching a decision/recapping
(50) that's decided, then.
Let's just S (what we've decided).

IS

Student A, turn to page 131. Student B, turn to
page 136. Student C, turn to page 140.

Write an email enquiry

(T an email enquiry

5 Read the adverts A-C. Which of the courses would you like
to do? Why/Why not? Compare with a partner.

This course is designed for students who

wish to study Intensive General English

AND study to receive s worldwide
ized PADI

A

Combine learning the
extraordinary Greek
language with learning to
cook delicious Greek food

in the northern town of
Thessaloniki. Twenty lessons
of Modern Greek per week
plus two cooking workshops.
The school offers a choice of
accommodation either staying
with a local family to immerse
yourself in Greek culture or in
alocal hotel recommended by
the language school.

For further information, please email hello@leamandcook.com

Language and
Horse riding course

Acquire two skills at once! Learn to speak a language in

the morning and explore the hills of Sicily, Granada or

Provence in the afternoons. One- or two-week courses

for all levels, from complete beginners to advanced.

+ Excellent accommodation

+ Languages available: English/Spanish/Italian/Russian/
rench

For further information, please email
horsecourses@countryschools.com

g licence.
DURATION: four weeks, with twenty hours
of English per week and two weeks of scuba-
diving lessons, including weekend dives and
allequipment. Al Levels accepted.
ACCOMMODATION: homestay (three
meals a day)

Airport pick-up service (one way)
Forfurtherinformati il info@maltadive.com

6 Read Simona's questions about one of
the advertisements. Which advert is she
interested in? Would you add any other
questions?

In town or count

plete beginners OK for

How mutch e will 1
learn in a

the riding

Any discount people

commodaction?

~

Read Simona’s email asking for information. Answer the questions.
1 Isshe agood candidate for the course?

2 What does she talk about in each paragraph?

3 Has she forgotten anything from her notes?

Ex Subject: Enquiry about language and horse-riding course

Dear Sir/Madam,

| was interested in your advertisement on the GoRide website, and |
need some information about your courses in language and horse-
riding.

I've done French for ages, and I'm currently at an intermediate level.
There's an attachment here with a recent certificate confirming this.
However, my horse-riding skills are at beginner level, so | want to know
if this is OK for this part of the course?

| understand from the advertisement that the courses last either one or
two weeks. Tell me how much progress | am likely to make in a single
week. Also, are the riding lessons conducted in English or the language
I'm going to study (French)?

Finally, | am planning to attend the course with a friend. Is there any
discount for two people taking the same course?

Can you send a quick answer to my enquiry, please?

Write soon!

All the best,

Simona Riccl

8 Some of Simona’s language is too colloquial for an email to someone she

does not know. Substitute the colloquial language with phrases from the
Language for writing box.

LANGUAGE FOR WRITING fixed phrases for enquiry emails

Purpose of letter

1 am writing to ask/complain/apologize ...

1 am writing with regard to/with reference to (the advertisement)..
Asking for information

I wonder if you could tell me ifihow much, etc.

Background information

I have been studying/working .. for X years/since 2015 at/for/in ..
My (horse-riding) skils are at (beginner) level ..

Iwould like to study/know/be ...

Request for action

I would be grateful if you could/would ...

sending a document

Please find attached ..

salutations

I would (very much) appreciate an early response to my enquiry/emailirequest.
Looking forward to hearing from you.

Yours/Regards/Best wishes

9 ‘Write your own email to ask for further information about one of the

other courses in exercise 5. You can base it on your own personal details
and invent reasons and other information.
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Language for speaking

The Language for speaking box contains
phrases that students can use to complete
a task about a particular topic. Here they
have to reach a consensus and they can use
the phrases in the box. Other language for
speaking boxes cover Negotiations, Vague
language and Managing conversations.

© Copyright Oxford University Press

Language for writing

The Language for writing box contains suggestions
which students can use to complete their task in
the writing section. There are various topics in this
box throughout the Coursebook; here the focus

is on an email enquiry. In other units, the boxes
focus on topics such as A report based on a graph,
A balanced argument essay and A blog entry.
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Navigate content overview

Coursebook lesson 5

Video

The Video page contains activities that accompany
the unit video. This video is a documentary video or
authentic interview. The video page starts with one
or two warmer activities which set the scene before
the students watch the video, followed by one or
two activities which check understanding of the
video. The final activity is a task based on what the
students have just watched.

In C1 the video topics are:

Unit 1: Pike Place Fish Market Unit 8: Net value

Unit 2: The Falkirk Wheel Unit 9: Academic excellence
Unit 3: The Tall Ships Race Unit 10: A self-build

Unit 4: An international aid worker community

Unit 5: The power of the sun Unit 11: Chinese New Year
Unit 6: Leisure through the ages  Unit 12: How to train your
Unit 7: Decisions, decisions memory

10.5 Video

A self-build community

Match captions a-c to the photos of Ashley Vale.

a acommunity based on a sound philosophy

b the original site consisted of disused and dilapidated
warehouses and an office block

¢ the people quickly learnt how to construct buildings

2 © Watch the video. Write 1-6 according to the order in
which the topics are talked about.

notjusta place to live

___ learning how to self-build

___ self-buildingis increasingly popular

where the community is located

eco-friendly aspects of the community

what the site was like before

3 Workwith a partner. Complete the questions with a word
from the box in the appropriate form. Use the definitions
in brackets to help you.

distinctive intervene plots pool soar sustainabilty

When did the local community decide

to ?(getinvolved)

2 Did the action group sell houses or and
why? (pieces of land)

3 What did the self-builders need to ?
(collect together and share)

4 What examples are there of asaguiding
principle? (use of natural products so as not to harm the
environment)

5 What makes the community # (different

in quality)
How do we know that interest in such communities
is 2 (rising very quickly)

>

4 @ Watch the video again. Answer the questions in
exercise 3.

5a You are going to interview people living in Ashley
Vale for a follow-up TV programme. With a partner,
prepare interview questions.

o

Work with another pair. Use your questions to interview
each person in turn. Try to use information based on the
video in your answers.

L3

¢ Decide which person should be chosen to appear on the
TV programme and why.
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Review
-

1 Change the sentences so they contain a noun + 4a 107) Listen to five people talking about
clause/phrase. new developments. Match the speakers
(1-5) to the photos (A-E).

‘The banks won't find it difficult to persuade the

government of their position.

The banks_will have no difficulty in persuading the
overnment of their position

2 Itwasn'tnecessary that he paid the bill straightaway.
‘There was no

3 She emphasized that we should all live within our
means.

She put great .

4 Bythe time I left the office, I still had to process dozens
of pay claims.

By the time I left the office, there were still
. b 107))Listen again. Complete the summaries of what the

5 Ordinary people had donated money, and this money people say using a word or phrase from the unit.
all went missing. 1 Thisitem really world economics.
‘The money 2 This item is beautiful but
people all went missing. 3 Thisitem was a real .

6 They discussed atlength ways in which they could 4 Thisitemisthe________crazy travel accessories.
raise the funds. 5 The success of this item was mainly down to
Theyhad a German
lig ¢ Work with a partner. Think of other items or objects that it

7 Weheard that the President had departed.

the descriptions in exercise 4b.
We heard news of

@«

Replace the phrases in blue in the blog entry with an idiom
2 Putthe adverbs in brackets in the correct place in the that means the same.

sentence. If there is more than one possibility, whatis the
difference,ifany? _

1 The team lost. (in Barcelona) (last year) (miserably)
" i A, 1f1you only have just enough money to live on, as | did
Riss i cae 11 bear frult, (i tiinc) for years, the idea of owning a car is ridiculous, 2 without
3 We've been flooded with new ideas for products. (never) exaggerating. Not only do you have to 3spend a lot of
4 He was proud of his invention. (actually) money on petrol, but there are other costs like repairs and
5 They speak French. (at home) (usually) insurance. However, | still needed to get from A to B, so |
had to 4find or get a cheap way to travel around. $ Harder
3a Witha partner, think of three: to do than say with the price of pubiic transport!
1 ways to make big money Car clubs could, 6 on the surface, be the answer. You pay
2 things that will be obsolete within ten years an annual fee, then you can ‘borrow (in fact, rent) a car
3 luxuries you would take to a desert island from the club when, and only when, you need it. You book
4 apps or computer programs that break new ground the car online, so the answer to my problem was, literally,
7 close at hand. The cars are parked in local car parks,
5 reasons why people cannot make ends meet
. X iy and the nearest was only a kilometre from home, so |
Sl Klianaging yourspendlg betters could easily walk there to pick the car up. As a temporary
b Gompare your st with another pair. Choose the three solution to my financial woes, it 8is difficult to think of a

4 . better alternative!
most interestinglists.
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Task

The Task on the Video page is an outcome
task which focuses on fluency. It can be a

writing or speaking task. Here the students

interview people living in Ashley Vale for a
follow-up TV programme. Other tasks on

Video pages are, for instance, improving staff

motivation, discussing means of transport

and associated problems and solutions, and

preparing a short presentation on a NGO.

Review

The Review page contains revision of grammar,
vocabulary and the skills practised in the unit.
The Review activities can be set for homework,
but are also specifically designed to be done in
class incorporating pairwork and group work
tasks to give learners additional opportunities
to practise key language from the unit.
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Workbook

Unit structure

The Workbook follows the Coursebook lessons.
The first two spreads each have two pages of
exercises which correspond with the Coursebook
contents of the same lessons. Spreads 3 and

4 of the Workbook each have a page of extra
practice which corresponds to the material in
lessons 3 and 4 of the Coursebook. The Workbook
also contains lessons for extensive reading and

listening, review exercises, audioscripts of the
listening material in the Workbook and answer

keys (with key version only).

Vocabulary

In the Workbook, students
find further practice of the
vocabulary which they learnt
in the corresponding lesson
of the Coursebook. They can
do this individually and at

their own pace. On this page
students practise vocabulary

to do with money.

Ican...

At the end of each Workbook
spread, the | can statements
remind students which goals
they should have reached.

If they feel they need more

practice, they can use the
Online Practice materials
(see page 19 of this book).
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New

10.1 New ways to pay

(SEuEld noun phrases

1a Read the text. Make noun phrases from the prompts in the box and use them
to complete the text. Make any necessary changes to the noun phrases.

« the premise / most apps

« the hassle / get / your mobile out of your pocket
. ol y:
« their share / the bill
« the capability / accept / card payments
« the headphone jack / their smartphone

pay

« awkward conversations / who / have the right change
« apercentage / each transaction

« the checkout / a shop / accept payments

« alimit/ how much / can / paid

« without the need / them / enter their PIN

« two of the wearable tech options / been / trial

Five new ways to pay

The financial industry is forever trying to find
] )

- r . -
Which of these have you tried?

1 Contactless card payments have become more widespread
in recent years. They enable people to make payments using
their credit or debit card 2. _

The customer simply has to put their contactless card near

the card reader and the payment is authorized. For security
reasons, there’s generally 3 using
this method, but for small amounts, it's quick and simple.

2 Mobile apps, which allow you to transfer money direct

bank card with you. currently
on the market i that both customer and vendor have

to be signed up for the scheme. When you reach

s aspecial code is sent to your
mobile phone showing the details of the payment. You simply
accept or reject the transaction and the payment goes through

and gloves are 7 5o far.

4 peer-to-peer payment apps allow you to pay money ] 3 The new government has promised increased investment in education.
from your bank, offer an alternative method of paying for direct to your friends. It works by linking a person’s mobile b 101)) Listen and check your answers.
things which means you don't even need to carry your phone number to their bank details and lets you make B Lirten cgair o repert, 4+ Youcan b 10 €300 a day from an ATM using your debit card

payments to anyone in your contacts list. Imagine, no more

J when you're splitting the bill in
a restaurant. One person pays using their card and everyone
else just transfers over 9_

5 Vendor apps are designed for very small businesses and
those who need to take occasional payments but don't have

babysitters to piano teachers.

2a

Match sentence beginnings 1-8 to
endings a-h, using a preposition from the
box to link them. Some prepositions are
used more than once.

about between for in of to

1 I'vegotacontactless card and I've
never had any difficulty __in__ ¢
2 With contactless cards, there could be
arisk .
Ithink if 1 had a choice

-

Payment apps have really good
security controls so there’s no reason

There’s been quite a bit of debate

@«

PayPal is just one of the big-name
companies
7 I'mnotsurel really see the point

L3

Asanartist, this technology is opening
up new opportunities

®

users to worry about how safe they are.
wearable tech to pay with. It's just
more stuffto carry round.

usingit. It's really simple.

whether peer-to-peer payment apps
will really catch on.

paying by card or using a mobile app,
Id probably just use my phone.

me to sell my work without always
having to ask people for cash.

EY

o

o

g have cornered the mobile payment
market.

h paying for something accidentally if
your card’s too near a reader.

money

3 Complete the texts with the correct form of the words or phrases from the

box. Two words are not used.

allow funding go overdrawn hard-up lose luxuries
make ends meet manage unpaid well-off withdraw

55 wmy family were never very * but we had enough
money to get by. When my parents got paid at the end of the month, there was
usually a bit of spare cash around for a few little 2 like sweets
and toys for us kids. But | remember when my father lost his job and things.
got more difficult. My parents did their best to 3 what lttle
money they had coming in from my Mum's part-time job, but | know they really
struggled to 4. We had a tough year or so, but thankfully,

Dad finally found work again and the family finances got back on track. )}

5% when i first set up my digital training business, | managed to get some
s as part of a government technology initiative. | drew up.
abusiness plan and 16 a certain amount of money each
month for expenses, marketing and other costs. In the early days,  did some
7 trainingsessions for local companies just to demonstrate what
I could offer and to build up a reputation. Some months, | 8.
but never beyond a manageable amount. | didn't make a big profit in my first
year, but at least | didn't? any money. From there, things
have steadily built up each year. )

Rewrite the sentences replacing the underlined parts with words or phrases
from exercise 3. Make any other necessary changes.

N

@

She grew up in a fairly wealthy family.

Before university, he spent a year doing voluntary work on a
conservation project.

Idon'tlike i wi
an unexpected expense, I can’t avoid it.

but sometimes, when there’s

Make sure you budget enough money for testing the website before it
goeslive.

3 Wearable technology is promising to do away with 10 in the regular way. They get

s 1Ap digital chip | a tiny card that plugs into ™ and

can be embedded into almost any item of clothing, so that the acts as a credit-card reader. The app itself i free, but charges

customer just has to wave it in front of a reader. Wristbands 2 It's perfect for everyone from Ican ... Very well Quite well More practice

recognize and use noun phrases (2).

(@) O O

talk about money.

O O O

66‘ O+ oxford 3000™ 67

Also in the Workbook

Reading for pleasure

The Reading for pleasure and Listening for pleasure
pages appear once every two units in the Workbook.
They offer students an opportunity for extensive
reading or listening supported by a few exercises
to ensure understanding. Here the students read
an extract from a a short story called The Open
Window.

Grammar

In the Workbook, students
find further practice of the
grammar which they learnt
in the corresponding lesson .
of the Coursebook. This page
contains more exercises on
noun phrases as introduced
in the Coursebook.

2.5 Reading for pleasure

“The sory 5o far

arve. Tore, b s . Sopoeton,  nd of s s, o h st 6, bt s met by

e oo e PR . NATH Oy 51ty e o it

The Open Window

Review

As well as a Review page in every unit of the
Coursebook, the Navigate Workbook offers another
chance for students to check what they have
learnt with a Review page once every two units.
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Navigate content overview

Teacher’s Guide and Teacher’s
Support and Resource Disc

The Teacher's Guide and Teacher’s Support and Resource
Disc Pack is a complete support package for teachers. It is
designed for both experienced and new teachers and offers
a wealth of resources to supplement lessons with Navigate.

What'’s in the Teacher’s Guide?

The Teacher's Guide contains thorough teaching notes for
teachers to follow as they go through the Coursebook in
their lessons. Answer keys are provided to all activities where
appropriate and the audioscripts are embedded within the
teaching notes for ease of reference.

As well as this, though, the Teacher’s Guide offers numerous
ideas and extra support in the shape of the following features,
to be found throughout the teaching notes:

e Lead-in: an extra activity at the start of every unit to
encourage engagement with the topic of the unit.

e Extra activity: an activity that offers an alternative
approach to the one in the Coursebook for variety or
to tailor the material to a specific teaching situation.

¢ Extension: an idea on how to extend the activity in the
Coursebook, useful especially if learners have shown a
strong interest in that topic.

¢ Extra support/Extra challenge: These are alternative
ways of doing an activity where more staging may be
required for learners who are struggling, or to keep
stronger learners occupied in mixed-ability classes.

¢ Pronunciation: tips and notes for teaching pronunciation.

¢ Watch out!: potentially problematic language points or
language that learners might ask about.

¢ Feedback focus: guidelines on what to monitor in an
activity and how to give feedback.

Dictionary skills: moments when it may be useful to

develop learners'dictionary skills and ideas on how to do it.

¢ Smart communication: tips on small talk, appropriacy,
and communication strategies.

Critical thinking: strategies to analyse and evaluate what
learners read and hear, their work and that of their peers.

Study tips: tips to help learners assimilate what they
have learnt.

The Teacher’s Guide also includes the following
features:

e Essays by influential authors and experts in the fields
of reading, listening, grammar, the CEFR, testing and
photocopiable materials. These essays have been written
by people who have contributed to the development of
material used in Navigate.

¢ Photocopiable materials: Extra grammar, vocabulary and
communication activities as photocopiable worksheets.

¢ Photocopiable worksheets to accompany the Vox pops
videos found on the Coursebook DVD.

What'’s on the Teacher’s Support and

Resource Disc?

e Lesson overview videos: Catherine Walter, Navigate
Series Adviser, offers one-minute overviews of each

of the main lessons of the Coursebook, including the
methodology behind it and the benefit to the learner.

e Tests: a full range of Unit, Progress and Exit tests to enable
you and your students to monitor progress throughout
their course. Available in PDF and Word format, and in
A/B versions. See page 32 of this book for more details.

e MP3 audio for all of the tests.

¢ All of the photocopiable material that is found at the back
of the Teacher’s Guide as downloadable PDFs.

e Wordlists (A-Z and unit-by-unit)

e Audioscripts in Word of all Coursebook, Workbook and
Test audio.

e Student study record: a self-assessment form to be filled in
by the student after each unit is completed.

37 Cqmm}ltl{c?tion The company website

Student A

NAVIGATE Photocopiable © O]

:
| | &
[emm—
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e-books

The Navigate e-books are digital versions of the Coursebooks
and Workbooks. Learners study online on a computer oron a
tablet, and their work is safely saved in the Cloud. The Navigate

e-book Teacher’s edition is the Coursebook with integrated
teacher’s notes as well as selected pop-up images. You can
use it as a classroom presentation tool.

In the Navigate e-book Teacher’s edition,
the teacher’s notes from the Teacher’s
Guide can be called up on the page
where the information is needed.

Draw on the page
or highlight text.

Find units quickly, jump to a
page, or bookmark a page.

1 a ek s sy b
Y e e s b s | g g T By
e Y P

Automatic marking
helps learners check
progress and learn from
their mistakes. They can
also email a page to you
to mark or to add to their
learning portfolio.

The sticky note can be
used to place comments
with an exercise. These
comments can either be
written or recorded and
can be placed anywhere
on the page.

This tool allows the user to move back to the original page.
For instance, if the user has moved from a lesson page to a
Grammar reference page, clicking on this arrow will move

the reader automatically back to the page they came from.

To access an e-book:
1 Go to www.oxfordlearnersbookshelf.com.

2 To use your e-books on a tablet, download the app, and
register or log in.

To use your e-books on a computer, register or log in to
the website.

3 Note: After you register, you can use your e-books on
both a computer and a tablet.

4 Choose Add a book.
5 Enter your access code.

Watch this video for help on registering and using e-books:
www.brainshark.com/oup/OLBgetstarted

The listening materials that go with the course

play straight from the page and are placed with

the exercise where they are needed. The user can
slow the material down to hear each word clearly
and then speed up again. In addition, learners can
improve pronunciation by listening to the audio,
record their own and then compare to the original.
The e-books also contain video material which can be
played straight from the Video lesson page. The video
material can be played full screen, or split screen to
move around the pages and complete activities as
you watch.

Many images in the Navigate e-book
Teacher’s edition can be enlarged by
clicking on the image. This functionality
can be used in class to discuss particular
images in detail or to aid completion of
exercises that go with the photos.

17
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Navigate content overview

iTools

Navigate iTools is a digital tool, specifically designed for use
on whiteboards, that can also be used with data projectors,
and PCs or laptop computers. Pages from the Coursebook
and Workbook are seen on screen with various tools to help
the teacher present the material in class.

6 This tool appears with each exercise and Q The Grammar reference page
allows the teacher to discuss an exercise can be reached by clicking on
in class whilst calling up the answers. the book icon placed near the
Clicking on the key will pop up a box containing Grammar focus box. The user jumps to
the exercise rubric and spaces which can hold the the relevant Grammar reference page
answers when you click on the relevant buttons in and can return to the original page
the bottom of the box. There are three options: ‘see again by using the arrow button at the
next answer; ‘see all answers; and ‘hide all answers’ bottom of the page.

6.2 Theinvention of leisure B e—
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Resources This tool allows the Video can be
Navigate iTools includes a number of resources for teacher to play the played on your
use in the classroom: audio material that whiteboard by

is relevant to the exercise. clicking the icon.

* TheVox pops worksheets. The teacher can also reveal

e Photocopiable materials from the Teacher’s Guide the audio script so that
are available to download here, as are wordlists. students can read along
e New Grammar Powerpoint presentations for whilst they listen.

display on your whiteboard help you teach
the grammar from the Coursebook in a more
interactive way.
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Online practice

Our online practice course gives your learners targeted
extra practice at the level that's right for them. Supported
by the online Learning Management System, teachers
and administrators can assign media-rich activities for the
classroom or at home, and measure learners’ progress.

Each learning module uses a step-by-step process, engaging
learners’interest, then encouraging them to explore, practise
and reflect on their learning.

Learners can study independently with a wide range of
support materials: Cultural glossaries, Language models,
Wordlists, Grammar and Vocabulary Reference, hints and tips,
automatic marking and instant feedback.

You can monitor your learners’ progress with a variety
of management tools, including a Gradebook and User
Progress statistics.

Create your own new content to meet the needs of

your learners, including speaking and writing tasks, tests,
discussions and live chat. You can also upload videos, audio
and PowerPoint® presentations.

Oxford Online Skills
(General English, Bundle 2)

Helps learners focus on developing their Listening,
Speaking, Reading and Writing skills, in the classroom
or at home

¢ Engage learners with 30 hours of media-rich activities
per level, including videos, interactive infographics and
striking photography, on culturally diverse topics.

e Topics complement those found in Navigate. For example:
people-watching, performance appraisals, marketing,
travel websites.

e |earners'access codes come on a special card included
with their Coursebook.

e Variety of top-up materials if you'd like more skills practice
for your learners. Choose more modules for general English
with General English Bundle 1, or focus on Academic
English, all four skills or paired skills (Reading & Writing,
Listening & Speaking). The choice is yours. Find out more
at www.oup.com/elt.
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The Navigate approach - Reading

Reading tomorrow’s text better - Catherine Walter

Learning to play beautiful music does not start with playing
beautiful music. No one would expect to start learning the
cello by trying to play a concerto; rather, they would learn how
to use the bow and to finger the notes, to transition quickly
and accurately from one note to another, to relate the musical
notation on the page with the physical movements needed
to play, and to work on making all that happen smoothly.

In the same way, becoming skilled at reading comprehension
in a second language is not best achieved solely by practising
comprehension. Of course, the goal of reading activities in
an English language course is to help learners achieve better
comprehension of the English language texts that they read.
However, this does not mean that all of the activities in the
classroom should be comprehension activities.

To read well in a second language, readers need to decode
written text accurately and fluently (Grabe, 2009). Accurate
decoding means being able to make a connection between
the words on the page, how they sound and what they mean.
Making a connection between the written words and how they
sound is important because readers of alphabetic languages
immediately convert what they read to silent speech in

their minds, using that silent speech to build a mental
representation of the text (Gathercole & Baddeley, 1993).

o Second language readers need practice in matching
common spellings and the way they sound, and they need
to recognize common words that are spelt irregularly.

Just as fluent playing of a piece of music is not only achieved
by playing it again and again, but by playing scales and
doing other exercises, fluency in reading comprehension is
not best achieved only by extensive reading - although this
has a part to play. Fluency development activities can help
(Nation, 2009).

o Second language readers need to focus on reading fast and
without hesitation.

Knowing how the words sound is useless if the reader does
not know what the words mean. Contrary to popular myth,
skilled readers who are reading a text for information or
pleasure do not spend a lot of time guessing unknown words,
because they already know all the words. Skilled readers

do not sample bits of the text and deduce what the rest of
the text means; they process the entire text, rapidly and
automatically (Grabe, 2009). Skilled readers do not use
context to infer meaning as often as less-skilled readers do:
they do not need to, because they know the words (Juel, 1999).
Second language readers who guess unknown words usually
guess them wrongly (Bensoussan & Laufer, 1984). To read a
text comfortably without using a dictionary, second language
readers need to know the meanings of 98% of the words in a
text (Hu & Nation, 2000). Note that topic familiarity cannot
compensate for second language proficiency (Jensen &
Hansen, 1995).

o Second language readers need to learn the most common
and useful words at their level, and they need to be able to
recognize them quickly and automatically.

o They need to be aware of vocabulary systems, such as how
prefixes and suffixes work, so that they can recognize word
Jfamilies, and can learn more vocabulary independently.

o More time should be spent on learning vocabulary than on
learning to guess unknown words; teaching about guessing
unknown words should be strategic.

o Activating learners’ prior knowledge about a text they are
about to read has a very limited effect on how well they will
understand it.

To read well, second language readers need to be able,
accurately and fluently, to break down the grammar of the
sentences they are reading. They also need to know how
these sentences are put together to make a text. Recognizing
how sentences are assembled in a text means, for example,
recognizing the uses of determiners like this and that, of
words like which that link one part of a sentence to another,
of expressions like on the other hand that say what the writer
thinks about what follows.

o Texts for language learners should contain high-frequency
grammatical features in natural contexts.

o Second language readers should learn how ideas are linked
within texts, e.g. with pronouns, lexical links and discourse
markers.

Paul Nation (2009) points out that what happens in many
second language reading activities is that the learners are
helped to understand the text in front of them. Nation says
that the question for the teacher of reading should rather be:

How does today'’s teaching make tomorrow's text easier to read?

This is the aim of many of the teaching activities in Navigate.
Some of the activities that contribute to better reading are
not specifically labelled as reading activities. For example,
there is work on matching spelling and sounds. There is a
carefully staged vocabulary syllabus based on the Oxford
3000 list of frequent and useful words (Oxford University
Press, 2014). There is regular work on vocabulary systems.

In addition, each reading text

¢ has intrinsic interest, so that learners will want to read it
« contains high-frequency, useful vocabulary

 contains useful grammatical features in natural contexts
o exemplifies features of natural connected texts.

Generally, the reading texts in Navigate are the starting point
for intensive language-focused learning of reading skills.
That is to say, the activities surrounding them are part of a
structured programme which aims to prepare learners to
read the next text they will encounter more skilfully.
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The activities do this by

 helpinglearners to read more accurately and/or more
fluently

o focusing on aspects of the current text that commonly
occur in other texts

o prompting learners to understand and reflect upon the
ways in which important grammar and discourse features
are exemplified in the text

e concentrating on working with features that occur more
often in written than spoken language

o providing activities that help learners to understand the
text as a whole

o providing teacher and learner with information about the
learner’s performance, as a basis for future work.

All these teaching activities contribute to a structured
programme which will move learners more efficiently
towards becoming better readers of English.

Reading in Navigate

Navigate includes micro-skills work on reading, helping

learners to identify common aspects of reading texts, which
in turn enables them to develop their reading skills in general.
These Unlock the code boxes identify some specific areas of
reading skills that are exploited in lesson 3 in six of the units.

Writers usually try to avoid repeating words and names
because this can sound clumsy and unnatural:

Last night’s Frozen Planet had an intriguing sequence ...
this wonderful programme was a reminder ...

To do this, writers often use:

e aclose synonym, e.g. sea/water

e amore general word, e.g. whales/animals

¢ a title/descriptive word such as a place, job, show, e.g.
Antarctic/the region.

Writers do not always make the links between ideas and
sentences obvious. In these cases, it is the job of the reader
to make the connection.

There are several ways in which sentences could be linked.
The second sentence could be:

a anexample of the first

b areason for the first

¢ aconsequence or result of the first

d adifferent way of saying the same thing
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4a Which words do You associate with bacteria?

beneficial collaborative communicative
essential harmful intelligent

b Read the article and check your ideas.

B ees making honey, termites building

their incredible nests, and geese
flying in a V formation: we can
all think of animals that work in teams to
gchieve their goal. And we might be under the
impression that it is somehow a sign of their cleverness
' But what if we discovered that even the smallest creat.ures -
WIth 10 ears to hear, no sense of touch and no central
intelligence - also work in teams to reach an objective?
Bacteria play a crucial role in life on our planet Sor.ne are
fﬁ:;ildy: thcta causfe OS numerous diseases. Some are };elpful -
1gest our food, s i i i
Mg our Cheese}‘/nthenze our vitamins and help us
. How do these single-celled Organisms manage such
1mporFant functions? Their secret lies in teamwork. Each
bacterium gives off a chemical that can be read onl;/ by
meml?ers of the same species; the concentration of this
chemical can tell it how many of its siblings are nearby.
Zrllley d}(lm'ft make moves at random: they wait until ther.e are
Wh(:ttxgth eoy (til;fem for the actions to be effective and coordinate
nge animals depend upon bacteria for their ability to
su.rv¥ve.'A particular kind of squid contains bacteria called
szmo fischeri, which, once they are in sufficient numbers
shine a light that allows the host animal to hunt at night. fn
returp, the bacteria are kept well fed. In the morning the. squid
gets r.ld.of some of the bacteria, and the light goes out’ The !
remaining bacteria multiply during the day until by r;ightfall
there are enough of them to start the process all ;ver again. Y

® bacteria the simplest and smallest forms of life

the Hawaiian
bobtail squid

This approach is used in combination with a more top-down
approach to reading where students read content-rich texts
as vehicles for grammar or vocabulary learning, and to
stimulate discussion on a topic of general interest to adults.
All reading texts have been carefully graded. Vocabulary level
in the texts is checked against CEFR levels to ensure that only
a minimum number of words are above the level expected
to be understood by learners at the level of the Coursebook.
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The Navigate approach - Listening

Training better listeners - John Field

In the early days of ELT, listening was mainly employed as

a means of presenting new language in a dialogue context.
In time, teachers and teacher trainers came to recognize
the importance of teaching the four skills for their own
sake, but there remained the problem of precisely how to
do it. For listening, they fell back on a method widely used
in L1 and L2 reading, as well as in early listening tests -
namely the comprehension question. More enlightened
teachers played short sections of a recording and asked oral
comprehension questions; but coursebook materials often
relied on a conventional lesson format where the teacher
sets comprehension questions in advance of listening, plays
a three- or four-minute recording and then checks answers.

This approach became very entrenched in ELT methodology,
but it was not without its critics. The most commonly
expressed reservation was that it fested listening rather than
teaching it. Other drawbacks were less often mentioned.
The method is very teacher centred. The comprehension
questions are often in written form so that the task taps into
reading as well as listening. The focus on ‘comprehension’
diverts attention from the fact that there is much more to
listening than just the end-product. Above all, if a learner
gives the right answer to a question, it tells us nothing about
the way in which they arrived at that answer, so we cannot
help them to listen better.

Today, listening instruction has moved on. Current approaches
treat listening as a form of expertise, like driving a car or
learning chess. A novice trying to acquire expertise in any
skill starts out by needing to focus a lot of attention on the
basic processes that make up the skill (in the case of listening,
an L2 learner might need to concentrate on just recognizing
words). With time and practice, however, these basic
processes become more and more automatic and demand
less attention. This enables the novice to perform more
efficiently - in the case of the L2 listener, to switch attention
from word recognition to building up a wider picture of the
speaker’s purpose and the conversation as a whole.

This perspective suggests the need to practise the
fundamentals of the listening skill as intensively as possible
in the early stages of a teaching programme. It also suggests
the wisdom of reserving some of the more complex processes
associated with context, interpretation or line of argument
for higher-level learners.

L2 listeners’ needs can be tackled in
three ways

Exposure to the input

Learners need to hear short clips which illustrate some of
the phonetic features of English that prevent listeners from
recognizing words. Words in connected speech do not have
standard forms like they do in writing. Because speakers
take short cuts in producing them, they are often subject to

elision (didn’t = dint’), assimilation (ten pounds — ‘tem
pounds’), liaison (tie up = ‘tieyup; go out — ‘gowout’) or
resyllabification (find out — fine doubt’). Words that are

of lesser importance in an utterance are often reduced.
Function words in English have weak forms (have, of, a and
are can all be represented by the single weak sound schwa
/3/), and words in commonly occurring chunks of language
often get downgraded in prominence (Do you know what I
mean? can be reduced to as little as ‘Narp mean?’).

The best way of dealing with these perceptual problems is by
using small-scale exercises that focus on examples of just one
of the features mentioned. The teacher reads aloud these
examples or plays a recording of them and learners transcribe
them. But this is no conventional dictation exercise: it employs
speech that is as natural as possible, not read-aloud; and
learners are not penalized for spelling errors. For examples,
see Field, 2008: Chap. 9.

Training in expertise
Psycholinguistic models of listening have demonstrated that
the skill demands five distinct operations:

o Decoding: matching the signals that reach our ears to the
sound system of the language

o Lexical search: matching groups of sounds to words in our
oral vocabulary

o Parsing: combining groups of words into grammatical
units to obtain a simple point of information

o Meaning construction: interpreting the information in
terms of context and the goals of the speaker

e Discourse construction: adding the information to what
has gone before.

All five can be practised by means of small-scale exercises.
In terms of lexical search, a major challenge when listening
to any language is that there are no consistent gaps between
words in connected speech like those in writing. It is the
listener who has to decide where one word ends and the
next begins (Field, 2003). A useful exercise is therefore for
the learner to listen to a short passage of natural speech and
write down any words that he/she has recognized, then to
replay the passage several times, each time adding more
words. This kind of task is best done at the learner’s own
pace - for homework or in a listening centre. Parsing can be
practised by playing half of a sentence and asking learners to
use what they have heard so far to predict the rest. Discourse
construction can be practised by asking learners to fill in a
blank Table of Contents form. For multiple examples of these
exercise types, see Field 2008: Chaps. 10-13.

Compensating for gaps
It has been suggested that lower-level L2 learners need a

great deal of practice in cracking the code of speech before
they can move on to building more complex meanings. This
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takes time, and learners feel frustrated when, despite their
listening instruction, they find they understand little of what
they hear on the internet or on TV, DVD and film. There is
thus a further need to train learners (especially adults) in
strategies which enable them to make the most of the little
they are able to extract from a piece of real-world speech, at
least until their listening improves. In one type of strategy
practice, they listen to a short recording, try to work out the
gist of what they have heard, share ideas in pairs, and then
listen again (perhaps more than once) in order to check if
they were right and to add new information. This type of task
helps learners who dislike the uncertainty of not recognizing
every single word, by encouraging them to make guesses.

It also helps those who are more willing to take risks, by
making them check their (sometimes rash) guesses against
what comes next. The fact is that listening to speech (even in
one’s first language) is always a highly approximate process.
Because words in speech vary so much, all listeners keep
having to form hypotheses about what they have heard and
revising those hypotheses as they hear more.

The tasks that have been suggested in this three-pronged
approach focus on particular components of listening and
are mainly small scale (some constituting just five minutes of
intensive practice). So where does that leave the conventional
comprehension task? Well, we do still need it. We need it

in order to integrate many of the processes that have been
mentioned. They do not operate in isolation and a listener
has to learn to use them in conjunction with each other. The
traditional comprehension recording also provides exposure
to a wide range of voices, either in conversation or monologue.
Adjusting to unfamiliar voices is a part of listening that we
take for granted in our first language; but it can be demanding
when the speaker is talking in a second language.

Listening in Navigate

The approach to listening in Navigate draws significantly

on John Field's research, through a carefully graded listening
skills syllabus focusing on features of the spoken language.
These decoding skills for listening can be found in the skills
development lessons and include the following areas:

Key techniques are:
¢ only write the main points
e don't try to write every word

e try to use the speaker’s stress and intonation to help decide
what the key points are

e listen for linkers, e.g. firstly, on the other hand
¢ use bullet points, abbreviations (abbrev) and signs.

But we should perhaps rethink some aspects of the traditional
comprehension task. Teachers and materials providers need
to draw more heavily on authentic material - or at least use
studio material that resembles natural speech in its pausing
patterns, hesitations, overlaps, false starts, etc. Careful thought
also needs to be given to the role of the comprehension
question. It is quite possible to design questions that tap
specifically into one of the five levels of processing identified
above. This should be done in a way that reflects the
capabilities of learners, with an emphasis at lower levels on
questions that target word-level cues and factual information.
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1 When one word finishes in a consonant sound and the
next starts with a vowel sound, we often join the words
together, e.g.

It's all about ... itso:lebaut/

2 When one word finishes in /d/ or /t/ and the next starts with
a consonant, we usually omit the /d/ or /t/, e.g.
just perfect /dzaspa:fikt/

3 When one word finishes in a vowel sound and the next
starts with a vowel sound, we insert /j/, /t/ or /wi, e.g.
the /j/ other /8i:jada/ Do /w/ it! I[duzwit/
care /r/ of /kaerav/
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The Navigate approach - Grammar

Grammar: What is the best way to learn it? - Catherine Walter

Attitudes towards planned grammar teaching vary across
the world. Some attitudes derive from theoretical stances
that have not stood the test of time; yet they persist, here and
there, in teacher education programmes, in national advice
to teachers and in some language teaching materials.

One of the problems here may well be memories of classrooms
where students learnt grammar rules, but didn’t use them in
communicative activities. It became clear that this was not

a good way for learners to become good communicators

in their second language. This led to proposals in which
learning of grammar rules was seen as counterproductive.

One idea that emerged was that grammar should be

taught only when the need for a particular grammar feature
emerged spontaneously. The idea was that in the course

of a communicative activity, the learner would want to

say something, but lacked the necessary grammar. This

was seen as the perfect time for the teacher to offer that
grammar. However, there are three problems here. Firstly, in
a classroom, different learners may be ready for a grammar
point at different times. Secondly, it is not possible to construct
a series of tasks from which every important grammar
feature will emerge. Thirdly, classrooms are unpredictable.
If the teacher is depending on what emerges in class for the
whole grammar syllabus, they need to be able to give a clear,
accurate, level-appropriate explanation of any feature that
happens to emerge. This is not an easy task, and the chances
of a teacher’s improvising consistently good rules are small.

Some writers have proposed eliminating the teaching of
grammar altogether. Krashen (1982) held that learners only
need comprehensible input, a bit more advanced than the
language they can already produce. He claimed that this would
lead learners progressively towards proficiency. This approach
has been clearly shown not to work, in careful studies by
researchers such as Swain (1985) and Genesee (1987).

Another proposal is the Natural Order Hypothesis (Meisel,
Clahsen & Pienemann, 1981): the idea that there is a natural
developmental sequence for acquiring second language
grammar features, no matter the order of teaching. This
hypothesis has some evidence behind it, although only for

a very few structures of the language. Even for those few
structures, Goldschneider and DeKeyser (2005) demonstrated
in a rigorous meta-analysis that the developmental order is
strongly predicted by salience - how much the feature stands
out in the language. Given this finding, it is clear that making a
grammar feature more salient to the learner, for example by
explicit teaching, should be a way of fostering learning.

It has also been claimed that peer-peer support, where
students in a class help one another to learn, is an effective
way of teaching grammar. This is based on a sound framework
(Vygotsky, 1978), but the framework supposes an expert-
novice pair, not two novices. Research has described some
interesting interactions; but the peers almost always come
up with a non-standard grammar form.

One respected framework for language acquisition that
supports explicit grammar teaching is the input-interaction-
output framework, in which the learner is gradually pushed
to restructure their internal second language grammar so it
approaches standard grammar more closely. Here, explicit
grammar teaching is seen as valuable because it

o helps learners to notice grammar features in the input

o encourages learners to notice the differences between
how they say something and how proficient speakers say it

o provides information about what doesn’t happen in the
language.

Another strong current approach, task-supported instruction,
holds that it is important for learners to use their language
in tasks, where the main focus is on meaning, but where

the learners need to interact in their second language to
reach an outcome. Early on, it was hoped that tasks would
be enough to make grammar emerge. However, all serious
scholars working in this paradigm (e.g. Skehan, 2003; Willis
& Willis, 2007) now agree that pre-task and post-task explicit
focus on grammar is necessary.

In a skills-based approach, where language learning is seen
like learning to drive or to play a musical instrument, teaching
grammar rules is highly valued. Learning the rules is seen

as a precursor to being able to use those rules. As DeKeyser
(1998) says, while you are learning to walk the walk, the rule
is a crutch to lean on.

However, these are theories. What about the evidence? There
have been rigorous meta-analyses finding that:

o explicit teaching of grammar rules yields better results
than implicit teaching (Norris & Ortega, 2000)

« explicit teaching yields better results for both simple and
complex forms (Spada and Tomita, 2010)

o explicit teaching of rules, combined with communicative
practice, leads to unconscious knowledge of the grammar
forms that lasts over time (Spada and Lightbown, 2008)

o there is no difference in results between integrating the
teaching of rules with a communicative activity and
teaching them separately (Spada and Tomita, 2010).

In other words, presentation-practice-production works
just as well as more integrated methods.

To summarize: there is theoretical support and hard evidence
that teaching grammar rules, combined with communicative
practice, is the best way for adults in classrooms to learn to
use the grammar of their new language.

Navigate often teaches rules ‘inductively’: learners are given
a bank of examples of the rule. Then they see part of the rule
and are guided to think about how to complete it. There is
evidence that for appropriate rules this works as well, and
perhaps better, than giving the rule first (e.g. VanPatten &
Oikkonen, 1996; Ming & Maarof, 2010).
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Navigate also provides a wealth of communicative activities
where the focus is on meaning, but which are structured so
as to encourage the use of the rules that have been taught.
This provides the second ingredient of the recipe that has
been shown to be the best way for adults to learn to become
more proficient users of second language grammar.
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Grammar teaching in Navigate

Grammar is taught in context through texts and audio
recordings, and then followed up with Grammar focus boxes
which offer the rules of the grammar point in a succinct and
level-appropriate way.

Exercises to practise the grammar point offer controlled
practice, and a speaking task gives learners the opportunity
to reproduce the grammar point in a semi-controlled way.
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101 New ways to pay

GOALS I Recognize and use noun phrases (2) W Talk about money

LI noun phrases )]

1 Which objects have been used as currency in the past? GRAMMAR FOCUS noun phrases (2)

Nouns can be followed by:

i ld peppercorns rice salt
Dt omes eatemes a aprepcsition(of,m,etc,)wmglorm

shells stones tea leaves
i b apreposition + clause
2a Workwith a partner. Read an online encyclopaedia entry [
about a new currency. What are the key points? Student A,
turn to page 131. Student B, turn to page 137.

¢ of +anoun

d = for + an object + an infinitive
b Explain what you read about the new currency to your »
e an active or passive infinitive
I ————
- Grammar Reference page 160

partner.

3 Read the Grammar focus box and write the phrases in bold

in 1-5 in the right category a-e.

1 Insome schemes everyone’s time is equal, so one

hour of my time is equal to one hour of your time,
irrespective of whatever we choose to exchange ...

2 Ineach case, the participants have the advantage of
being able to decide what they can offer. )

3 More than 120 local shops accept the currency, and it
s easy to pay by mobile phone without the need for
people to use physical cash.

4 Totnes is just one of several UK towns to have set up
similar schemes, with the aim of keeping money within

Match beginnings 1-5 with endings a-e.
1 Tomas and Karl had a heated argument over

2 Liverpool was one of the cities

N

4 Thad absolutely no idea you had an interest
5 His family had to make sacrifices
a ofrising youth unemployment and fast!

b inworking with animals.
i mate change is a natural phenoment

the local economy ... ¢ whether climate chang
there is considerable debate about whether they are

apositive development 0r ot ...

man-made.
d for him to be able to study abroad.
e tohave suffered great economic hardship in post-
industrial Britain.

5

96| Ow Oxford3000™

3 The government needs to find solutions to the problem
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The Grammar reference section at the back of the Coursebook
offers more detailed grammar explanations and further
controlled practice, to give learners as much opportunity

as possible to assimilate the grammar point.

101 Noun phrases (2)

GR10.1))

1 You can pay with a mixture of euros and pounds,

2 What was his reaction to hearing the news?

3 We're going to have a meeting about what we can do.
4 There's no need to stay any longer.

A noun phrase is a main noun (the head
[ noun), the parts which
come before it pre-modification) and the parts which come after
1t (post:maodification). We commonly use phrases that begin with
Prepositions (of, in, to, etc.) to post-modify a noun. common
patterns of post:modification include  noun followed by:
* Preposition + noun phrase/pronoun
There's going to be an investigation i
4 investigation into the disay
What's the meaning of this word? prcarance
There's been a lot of debate about jt.
* preposition + -ing form
What experience of dealing with financial issues do you have?
* Preposition + question word/whether + clause
We're doing research into how much
! Ppeople sper
learning English. Pl spendon
What's your opinion of what he did?
* Preposition + question word/whether + infinitive
;vhe're £0INg to have a meeting about what to do.
18y re doing some research into how to . i
/ reduce spen
I've got o idea about where to go. spendng
We can sometimes omit about.
I've no idea where to go.
* infinitive

The best way to get to here s to,
h get the bus from the station.
Its one of a number of websites to have been closed down,
Is there anything to eat? '
« for + object + infinitive
There’s no need for anyone to worry.
It's time for us to be going.
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" Rewrite the sentences, putting the words that post-modify
the noun into the correct order.

1 He'salways had a strong motivation / money / to / make

2 I'venever had any interest / and / famous / in / rich /
becoming

There's going to be a meeting / what / about / sho,
/ ab s
ol at / about / should /

-

We'reindanger / money / out / of / of / running

@

Vhat's the point earmime s of )
What's the point earning / of / money / of / a lot /it you
never spend any of it?

6 Youneed to make a decision / 1
0/ about / mone;
where / the / invest v

-

2 Complete the texts about the dollar with the

postmaodifying phrases in the boxes,

about ’ho'w the dollar sign ($) came about for the dollar
ofthe's” of the ‘U' of two vertical lines  of 'us*
to adopt this - with two vertical lines

There is disagreement and uncertainty 1
However, one theory i that today's dollar sign
: possibly began as a monogram
which was used on money ba
gs
issued by the United States Mint. It thought that the
I‘euers U’ and ‘s’ were Superimposed with the bottom
K dlsappearmg into the bottom curve
: and therefore giving the appearance
- Atsome point, the authorities made
the decision 7 as the standard symbol

fofrtproducing all the paper money for the USA
Of its operations of products  of ten cents per

no
to fund the war effort to Print more money ! ©

The Bureau of Engraving and Printing has full responsibility
The Bureau of Engraving and
Printing was estabiished during the American Civil War. The
government needed to find a way 10
as a result made the decision 11 From
almost the very beginning 12 the Bureau
of Engraving and Printing designed and printed a variety
in addition to currency. These included
;lamps, passports and other official documents. Today, the
ureau produces around six billion notes eve g
average cost 14 e aten
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The Navigate approach - Vocabulary

Vocabulary and the Oxford 3000

Vocabulary is a crucial area of adult language learning and
Navigate puts a strong emphasis on it. As well as useful and
transferable vocabulary sets that allow students to speak in
some detail and depth on general topics, there is a dedicated
page in every unit on vocabulary development which covers
areas like word families, prefixes or suffixes, collocations and
fixed expressions.

In developing the vocabulary syllabus across the six levels
of Navigate, special attention was paid to the Oxford 3000
- a tool to help teachers and learners focus on the key
vocabulary needed to become proficient in English. The
Oxford 3000 is integrated into the vocabulary syllabus and
items from the Coursebook that appear in the Oxford 3000
are indicated by a key symbol in the wordlists found on
the Student’s DVD, the Coursebook e-book, and on the
Teacher’s Support and Resource Disc. As you would expect,
at the lower levels of Navigate a high proportion of words
on these wordlists are in the Oxford 3000, and as students
progress through the course to higher levels they will learn
more vocabulary that sits outside this core 3000.

But what exactly is the Oxford 3000? Read on to find out.

The Oxford 3000 - The words students
need to know to succeed in English

Which words should students learn to succeed

in English?

The English language contains literally thousands of words
and, as language teachers or language learners, it is often
difficult to know which words are the most important to learn.
To help with this, Oxford University Press’s ELT dictionary
team created the Oxford 3000 - a list of the 3000 words that
students really need to know in English. It was drawn up in
collaboration with teachers and language experts. The Oxford
3000 words are included in most OUP learner’s dictionaries,
including the Oxford Advanced Learner’s Dictionary.

The Oxford 3000 words are marked with a key in

OUP’s learner’s dictionaries, and are available on the
www.oxfordlearnersdictionaries.com website. You can
look up the entry for each word, and hear it pronounced

in either British or American English. At elementary level
OUP learner’s dictionaries focus on the Oxford 2000, which
includes 2000 of the words on the Oxford 3000 list.

How was the Oxford 3000 created?

There were three key requirements in creating the
Oxford 3000:

1 sources - to provide evidence of how the English language
is actually used

2 criteria - to use when analysing the sources

3 expertise - to provide insights into the vocabulary needs
oflearners of English.

1 Sources

The Oxford 3000 is a corpus-based list. A corpus is an
electronic database of language from different subject
areas and contexts which can be searched using special
software. When lexicographers analyse a particular word in
the corpus, the corpus shows all of the occurrences of that
word, the contexts in which it is used, and the grammatical
patterns of the surrounding words.

The Oxford 3000 is informed by the:
e British National Corpus (100 million words)

o Oxford Corpus Collection (developed by Oxford
University Press and including different types of English -
British English, American English, business English, etc.)

By using this combination of corpora, we can understand
how English is currently used, and which words are used
most frequently.

2 Criteria

When deciding which words should be in the Oxford 3000,
corpus frequency alone was not used as a guide to inclusion.
Three core criteria were identified:

o frequency - the words which appear most often in English

o range - the words which appear frequently AND across a
broad range of different contexts

o familiarity - words that are not necessarily used the most
frequently, but are important in general English.

The combination of frequency, range and familiarity means
that the Oxford 3000 is more pedagogically informed than a
list of words based on frequency alone. For example, when
the corpus was analysed, it was found that we talk about
‘Friday’ and ‘Saturday’ more frequently than ‘Tuesday’ or
‘Wednesday. However, when learning the days of the week,
itis useful to learn all of them at the same time - not just the
most frequent ones. For this reason, all the days of the week
appear in the Oxford 3000.

3 Expertise

A group of lexicographers and around seventy English
language teachers from English language schools all over
the world worked together on the Oxford 3000, bringing
classroom experience and linguistic expertise together to
create a list that truly supports the needs of language learners.

Why use the Oxford 3000?

When the research team looked at the corpora using the
criteria mentioned above, they found that around 3000 words
covered 80-85% of vocabulary in a general English text.

Here are the results of the research into frequency and
coverage - that is, how much text is covered by the thousand
most frequent words, the next thousand most frequent
words, the third thousand most frequent words, and so on.
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most frequent word families coverage total

1st 1000 74.1%

2nd 1000 7.2% 2000 = 81.3% coverage (74.1% + 7.2%)
3rd 1000 3.9% 3000 = 85.2% coverage (81.3% + 3.9%)
4th 1000 2.4% 4000 = 87.6% coverage (85.2% + 2.4%)
5th 1000 1.8% 5000 = 89.4% coverage (87.6% + 1.8%)

12,500 word families cover 95% of text.

By learning the first 3000 words, students build a very

strong vocabulary base which covers a significant majority
of the words they will see in texts. The Oxford 3000 therefore
provides a useful springboard for expanding vocabulary and
is a valuable guide in vocabulary learning. If a learner comes
across a new word and it is in the Oxford 3000, they can be
sure that it is important to learn it.

Dictionaries and the Oxford 3000
The Oxford 3000 app

Oxford 3000 is a list of the most important and useful words
to know in English informed by corpus-based research. In a
recent survey, over 60% of teachers told us they believe that
learning the Oxford 3000 expands their students’vocabulary.
The new Learn the Oxford 3000 app for iPad™/iPhone® helps
students learn the Oxford 3000 with practice exercises and
tests to check progress.

Oxford Wordpower Dictionary 4th edition

Updated with over 500 new words, phrases and meanings,
Oxford Wordpower Dictionary is a corpus-based dictionary
that provides the tools intermediate learners need to build
vocabulary and prepare for exams. Oxford 3000 keyword
entries show the most important words to know in English.
This edition includes Topic Notes, Exam Tips
and Writing Tips, and a 16-page Oxford
Writing Tutor. Students can search the

A-Z dictionary by word or topic on the
CD-ROM, and use the exercises to practise
for international exams.

Dictionary

Oxford

Wordpower

Beyond the Oxford 3000

As students advance in their learning, the vocabulary they
need will depend on the areas of English that they are
interested in. The Oxford 3000 will give them a good base
for expanding their lexical knowledge.

Oxford Advanced Learner’s Dictionary 9

The Oxford Advanced Learner’s Dictionary is the world’s
best-selling advanced learner’s dictionary. The new ninth
edition, featuring 185,000 words, phrases and meanings,
develops the skills students need for passing exams and
communicating in English. It is the ultimate speaking and
writing tool, with brand new resources including the Oxford
iSpeaker and Oxford Speaking Tutor.

HEW 9" Edition

Oxford

Advanced
[LLearner’s
Dictionary

(e
MEW 4TH EDITION

S —
Oxford Writing Tutor
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The Navigate approach - Photocopiables

Photocopiable Teacher’s Resource Materials - Jill Hadfield

What are photocopiable resource materials?

The resource materials in Navigate Teacher’s Guide are
one-page photocopiable activities that can be used to
provide further practice of the target language in this book.
There are 36 activities, divided into three sections: Grammar,
Vocabulary and Communication, and they practise the
target grammar, lexis and functions in the book.

What types of activity will | find?

There are two main types of activity in the photocopiable
materials: linguistic activities and communicative activities.

Linguistic activities focus on accuracy and finding the right
answer, inserting the correct word in a gap-fill, for example.
These are familiar exercise types and require correct answers
which are given in the Answer Key in the Teachers’ Notes.

Communicative activities have non-linguistic goals: solving
a puzzle or finding differences in two pictures, for example.
The emphasis is more on fluency and on using the target
language as a means to an end. The communicative
activities in this book fall into two types: open-ended
activities such as discussions or role-plays with no fixed
end point or goal, and closed-task, game-like activities,
such as board games or guessing games with a fixed goal.

Why use them?

The activities can be used to provide extra practice or revision
in speaking, reading and writing the target language in each
unit. The different types of activity provide different types of
practice, which will appeal to different learner preferences.
The linguistic activities provide practice in recalling the target
language and using it accurately, and the communicative
activities provide practice in recalling the target language
and using it, integrated with other language, to complete a
task. Some of these activities are designed with a game-like
element: that is, they have a goal such as guessing or solving
a problem, which students have to work together to achieve.
This provides variety and a change of focus for the students
and makes the practice fun and enjoyable. The element of
play is also relaxing and lowers the affective filter (Krashen,
1987) which makes learners less inhibited and more willing
to use the language, and the fact that the activities have a
goal is motivating for the learners and gives them a sense of
satisfaction when they have achieved the goal. Other activities
have a personalization element which is also motivating for
the learners and leads to positive affect. Both personalized
and playful activities involve the learners in investing more
of themselves in the language, leading to deeper processing
which helps retention of language items (Schmitt, 2000).

When should | use them?

The activities can be used immediately at the end of each
relevant section in the book for extra practice. Alternatively,
they could be used later in the course for revision or review.

How should | use them?

The activities are for pair, group or whole class mingling
work. This means you will have to think carefully about:

o how to arrange the groupings
o how to set up the activities and give instructions
o what your role will be during the activities

o what the different requirements of the 3 different activity
types will be regarding monitoring, finishing off the
activity and giving feedback.

Classroom layout

If you have desks arranged in groups of tables, you probably
will have 4-6 students at each group of tables. This makes
pairwork and groupwork easy. Mingling activities can be
done in the spaces between the tables, or in a space at the
front of the class if tables are pushed back a bit.

If you have desks in a U-shape, adjacent pairs can easily
work together. Groups of three and four are best arranged by
asking one or two students to move and sit opposite another
pair of students. This makes it much easier for students to
listen and talk to each other than if they are sitting in a line.
Whole class mingling activities are easily arranged by asking
students to move to the space in the centre of the U.

Even if you have fixed and immovable desks arranged in
rows, you can adapt the arrangement to pair and group work
by asking adjacent students to work with each other, or those
in the row in front to turn around and work with the students
behind them. Whole class mingling activities may cause
more of a problem if space is limited, but you can adapt

the activities so that only half the class is standing up and
moving while the other half remain seated.

Setting up the activities

The activities often have several stages. This means you will
have to be very clear in your own mind about how the stages
follow each other. Here are some tips for giving instructions:

o Use simple language: simple vocabulary and simple
sentence structure.

e One step, one sentence, then pause and make sure they
have understood. Very often you may have to give an
instruction, then wait for each group or pair to carry it out,
before going on with the next, e.g. Take a counter each ...
OK ... have you all got a counter? ... Place your counter on
the START square ...

o Use checking questions, for example, Are you working in
pairs or on your own?

o Use demonstration: show how to carry out an activity by
doing it yourself for the class to watch, or by playing the
first round of the game with one group while the class
watches.
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Teacher’s role

Your role during the activity will vary. At the start you will

be an Instruction Giver. During the activity you will have

to be a Monitor, circulating and listening to the students in
order to monitor progress, give help where needed, and note
errors for feedback at the end of the activity. Depending on
your class you may also have to be an Explainer if students
have misunderstood what to do (if a number of them have
misunderstood, you will need to stop the activity and give the
instructions again), or a Controller, if students are off-task

or not speaking English. Finally, you will need to stop the
activity and give feedback. Your exact role during and at the
end of the activities will vary according to the type of activity.

Linguistic activities

Some of these activities are to be done in pairs and some
individually. If students are working individually (e.g. for a
gap-fill), get them to check their answers in pairs before you
give feedback. If they are working in pairs, get them to check
with another pair. These activities are accuracy based and
have one right answer. This means that you will need to go
through the correct answers with the class at the end and
explain any problems. It is a good idea to have visual support
in the form of answers on the board or on a handout for
students who may misunderstand the oral answers.

Communicative activities — open-ended

These activities do not have an outcome or come to a pre-
arranged end. You will therefore have to keep a close eye on
students to see when they are running out of ideas. If they
come to a stop early while you feel the activity has more
mileage, you may have to encourage them, or suggest new
ideas. You will have to decide when to stop the activity -
make sure students have come up with enough ideas, but
don’tlet it go on so long that they get bored. There are no
‘right answers’ to these activities, so feedback is a matter of
‘rounding off’ the activity by asking students to share ideas.

Photocopiable Teacher’s
Resource Materials
in Navigate

The photocopiable Teacher's
Resource Materials for Navigate
can be found at the back of this
Teacher's Guide, as well as on the
Teacher’s Support and Resource Disc,
packaged with the Teacher’s Guide,
as downloadable PDFs. They are
also available to download from
the Navigate iTools classroom
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