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Syllabus checklist

Grammar

4 A What motivates you? discourse markers (1): connectors work

8 B Whoami? have personality; family

12 @4 COLLOQUIAL ENGLISH 1 Family secrets, On the street

14 A Whose languageisit? pronouns language terminology
18 B Once upon atime the past: narrative tenses, used to, word building: abstract nouns
and would

22 REVIEW AND CHECK 1&2

24 A Don’t get mad, get even! get phrases with get

28 B History goes to the movies discourse markers (2): adverbs and history and warfare
adverbial expressions

32 (@4 COLLOQUIAL ENGLISH 2&3 Fact or fiction? On the street

34 A Breaking the silence speculation and deduction sounds and the human voice

38 B Lostin translation adding emphasis (1): inversion describing books

42 REVIEW AND CHECK 3&4

44 A Arethere 31 hours in a day? distancing time

48 B Do you have Affluenza? unreal uses of past tenses money

52 (B4 COLLOQUIAL ENGLISH 4&5 Women and money, On the street



Pronunciation Speaking Listening Reading

word stress and rhythm Talking about jobs Happiness at work | didn't get where | am today
without...
- rh)l_thrr;ngna;t_ion - HDe;cr;Jng_personality The Family of Carlos IV Personality types

Debate family topics

sound-spelling relationships The English language Non-nativespeakers of English Whose language?
and their experiences

word stress with suffixes Talking about chitdhood Earliest memories When we were young

words and phrases of Top 10 breakup lines Extracts from Love by Numbers 50 ways to say goodbye
French origin Love by Numbers
stress in word families A movie you enjoyed Titanic and Braveheart History Goes to the Movies

Historical movies

consonant clusters Noise levels Noise levels around New York City It drives me crazy!
Everyday strangers Breaking the silence
_ words with “silent” Describing books Interview with a translator First and last lines quiz

syllables Lost in Translation

linking Talking about multitasking The time bandits Multitasking = 31/7
Time questionnaire The great myth of multitasking
eaand ear Talking about affluenza Relationship between money and  Affluenza review

happiness An article from Family Secrets



Grammar Vocabulary

54 A Help yourself verb + object + infinitive or gerund compound adjectives

58 B can’tlive without it conditional sentences phone language; adjectives +
prepositions

62 REVIEW AND CHECK 5&6

64 A Who'sin control? permission, obligation, and necessity word formation: prefixes

68 B Justany old bed? verbs of the senses place and movement

72 @4 COLLOQUIAL ENGLISH 6&7 Art and artists, On'the Street

74 A Trick or treatment? gerunds and infinitives health and medicine; similes
78 B A moving experience expressing future plans and travel and tourism
arrangements

82 REVIEW AND CHECK 7&8

84 A Petsand pests ellipsis and substitution the natural world

88 B Arecipe for disaster nouns: compound and preparing food
possessive forms

92 ([Bd COLLOQUIAL ENGLISH 8&9 Cooking around the world, On the street

94 A The promised land? adding emphasis (2): cleft words that are often confused
sentences
98 B Sports on trial comparison word building: adjectives, nouns,
and verbs

102 REVIEW AND CHECK 9&10

104 Wwriting 123 Listening 158 Vacabulary Bank

118 Communication 138 Grammar Bank 168 Sound Bank




Pronunciation Speaking

Listening

Reading

intonation in polite Talking about self-help books

requests

sounds and spelling: /f/, Describing obsessions

i, 13/, id3/

Self-help books

Yes!

People’s obsessions

Has our cell phone use gone a
little too far?

Are we hooked on addiction?

Discussing proposed laws
Talking about the QI quiz

intonation in
exclamations

The Q! quiz

Is the Nanny State out of
control?

extra stress onimportant Talking about art

words

Iinstallation art In a Season of Calm Weather
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Discussing travel preferences
and experiences
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verbs and to

Pets and owners “become more
alike over time”

When animals become pests

Plan a dinner
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-ed adjective endings and
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Food disasters My Last Supper
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Discussing immigration

intonation in cleft
sentences

Personal immigration experiences Double Face

homographs Workouts

Battle of the workouts
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journalist



Introduction

American English File Second Edition is an integrated skills
series that gets students talking —in class, and everywhere.

Our goal with this Second Edition has been to make every
lesson better and more student- and teacher-friendly. We've
created a blend of completely new lessons, updated texts
and activities, andrefreshed and fine-tuned some favorite
lessons from New English File.

In addition to Student Book Lessons A and B, there is arange
of material that you can use according to your students’
needs and the time and resources you have available:

* Colloquial English video and exercises (also available on
the audio CD, class DVD for home-study)

* Review and Check pages, with reading and listening
(also available on the audio CD for home-study)

* Photocopiable Grammar, Vocabulary, Communicative,
and Song activities (in the Teacher’s Book).

STUDY[MIYT4 OnlinePractice, Workbook, iChecker, and
the Pronunciation app provide multimedia review, support,
and practice for students outside of class.

The Teacher’s Book also suggests different ways of exploiting
many of the Student Book activities depending on the level
of your class.

What do Advanced students need?

When students reach an advanced level of English they are,
by definition, highly proficient users of the language. Asa
result, learners typically feel very positive about the language
and their classes, but it can be hard to make them feel

they are actually improving their English. We believe that
advanced learners are best motivated by a strong focus on
lexis, both in terms of expanding their knowledge of phrases,
idioms, and collocation and in developing an awareness

of levels of formality and informality (register). Equally
important is the need to engage and stimulate students
through meaningful, and motivating contexts and topics —
“advanced” should not mean “dull and over-serious” —and
through setting clear aims and challenging tasks.

Grammar, Vocabulary, and Pronunciation

Atany level, the basic tools students need to speak

English with confidence are Grammar, Vocabulary, and
Pronunciation (G, V, P). In American English File Second
Edition, all three elements are givenequal importance.
Eachlesson has clearly stated grammar, vocabulary, and
pronunciation goals. This keeps lessons focused and gives
students concrete learning objectives and a sense of progress.

Grammar
Advanced students need

* to be able to use a wide range of structures to express
different concepts.

* to be able to use more sophisticated grammar structures
with fluency.

* to develop awareness of the register of different
grammatical structures in order to use them appropriately.

At this level students will have already studied most of

the common grammatical structures. However, the more
complex structures such as past modals nced revising and
several new advanced structures, such as inversion and
ellipsis, will be introduced. Grammar is often presented
functionally, e.g., the structures to use for distancing, or for
adding emphasis, which allows students to revise and extend
certain structures without feeling that they are retracing
their steps. There is always a focus in the Grammar Bank
on the register of structures to make students aware of the
different levels of formality and informality.

The photocopiable Grammar activities in the Teacher’s
Book can be used for practice in class or for self-study.

Vocabulary
Advanced students need

* systematic expansion of their vocabulary in a wide range
of lexical areas.

to enrich their vocabulary by focusing on idioms,
synonyms, and collocation.

to focus on the register of lexis to enable them to use the
appropriate word or phrase according to the context or
situation.

to further develop their ability to “build” new words by
adding afhixes.

At this level, expanding students’ vocabulary is the most
visible and motivating measure of their progress. Every
lesson in American English File 5 has a clearlexicalaim.

Many lessons are linked to the Vocabulary Banks which
help present and practice high-frequency, topic-based
vocabulary in class and provide a clear reference bank
designed to aid memorization.

All reading activities and many listening exercises include

a new feature, Lexis in Context, which focuses on useful
words and expressions that come up in the text or listening
script.

Pronunciation
Advanced students need

 “fine-tuning” of pronunciation of difiicult sounds.

to continue to develop their instinct for spelling —
pronunciation rules and patterns.

to be able to use natural rhythm and intonation in
conversation.

to develop awareness of how sentence stress can convey
meaning, e.g., contrastive stress.

to be able to use phonetic symbols in their dictionary to
check pronunciation.

Every lesson has a pronunciation focus, which often
prepares students for a speaking activity, or by analyzing
features of authentic speech helps them both to understand
and pronounce better.

The pronunciation focus is linked to the Sound Bank,
the American English File system of learning the phonetic
symbols through “sound pictures” which illustrate an
example word for each sound.



Speaking
Advanced students need

* up-to-date, stimulating topics to get them talking and

exchanging opinions.

practice in more extended speaking, e.g., role-plays and

debates.

* the key words, phrases, and idioms necessary to discuss

a topic.

practice in recognizing and using discourse markersin

speech.

* to improve accuracy as well as further developing their
fluency.

Every lesson in American English File 5 gives students many
opportunities to speak and put into practice grammar,
vocabulary, and pronunciation that have been worked on
earlier in the lesson.

Photocopiable Communicative activities can be found in
the Teacher’s Book. These include pair-work activities,
role-plays, debates, discussions, and quizzes.

For students who have time to do further practice, there are
extra speaking activities available in Online Skills.

Listening
Advanced students need

* motivating, integrated listening material.

* achievable tasks with the right level of challenge.

* exposure to longer listenings and to a wide variety
of accents.

* regular exposure to authentic and colloquial spoken
language.

For many students, listening is still the hardest skill.
American English File S has motivating listening texts

and tasks, which are challenging but hopefully always
achievable and which expose students to a wide variety of
accents, both native and non-native.

Most of the listenings in American English File S are
unscripted, and there is often a focus on features of natural
speech such as hesitation, or saying the same thing in
different ways. The Colloquial English lessons give students
further practice in listening to unscripted authentic speech.

For students who have time to do further practice, there are
extra listening activities available in Online Skills.

Reading
Advanced students need

* exposure to a wide variety of totally authentic texts.
¢ challenging tasks which help them read better.

* to develop an awareness of register.

e practice in guessing the meaning of unknown lexis.

Many students need to read in English for their work or
academic studies, or may want to read about their personal
interests on English websites. Reading also plays an
important part in helping to extend students’ vocabulary and
to consolidate grammar. In American English File S reading
texts are taken from a variety of real sources (newspapers,
magazines, the Internet) and have been chosen for their
intrinsic interest, which we hope will stimulate students to
want to read them and will help spark classroom discussion.

For students who have time to do further practice, there are
extra reading activities available in Online Skills.

Writing

Advanced students need

clear models of common text types, including ones

required in international exams.

regular practice in planning, organizing, writing, and

checking.

to develop an ability to vary register according to the

context and text type.

* afocus on “micro” writing skills, e.g., writing a good
introduction, topic sentences.

The ever growing amount of email communication and
Internet-based writing (e.g., blogs, etc.) continues to raise the
importance of writing skills. Students at this level may also
be thinking about taking standardized exams where writing
quickly and accurately is a vital skill. American English File 5
has seven writing lessons, now two pages as opposed to one
pagein the lower levels. These have two parts, a first stage
wherestudents analyze a model, focusing on useful language
for each text type as well as micro skills such as writing
introductions or topic sentences, and then a second stage
where students plan the content before starting to write.

For students who have time to do further practice, there are
extra writing activities available in Online Skills.

Colloquial English

Advanced students need

* regular exposure to authentic colloquial speech.

* to be able to deal with different speeds and accents.

* to expand their knowledge of high frequency colloquial
phrases and idioms.

In the five Colloquial
English lessons students
listen to unscripted and
authentic English. The
lessons consist first of an
interview with a person
who is an expertin his |
her field (one of the File
topics). In the second part of the lesson students hear street
interviews where people answer questions related to the
lesson topic. There is also a focus on “Useful phrases” where
students listen again and complete high-frequency
expressions used in spoken English.

The Colloquial English lessons are also on the American
English File S DV D which teachers can use instead of the
audio CD. Using the DVD will make the lessons more
enjoyable and will help students to understand faster speech
with the help of paralinguistic features.

Review

Advanced students need

* regular review.

* motivating reference and practice material.
* to feel a sense of progress.

The higher the level, the harder it is to see your progress.
Advanced students need to feel that they are increasing
their knowledge, improving their skills, and using English
more fluently and effectively. At the end of every even

File there is a Review & Check section, which reviews the
grammar and vocabulary of each File. These pages are
designed to be used flexibly according to the needs of your
students. The photocopiable Grammar, Communicative,
and Vocabulary activities also provide many opportunities
for recycling. Students can also review and consolidate
after each lesson using the iChecker.
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Student Book Files 1-10 o —

The Student Book has ten Files, or units. Each File is organized like this:

A and B lessons

Each file contains two four-pagelessons that present and practice Grammar,
Vocabulary, and Pronunciation with a balance of reading and listening activities,
and alot of opportunity for speaking. These lessons have clear references to the
Grammar Bank, Vocabulary Bank, and Sound Bank at the back of the book.

Colloquial English

After every odd-numberedFile, there is a two-page lesson that teaches high-
frequency, everyday English that expands on the topics and language used in the Files.
Integrated into every Colloquial Englishlessonis an interview with an expert and
on-the-street interviews which can be found on the American English File 5 DVD.

Review & Check

After every even-numbered File, there is a two-page section reviewing Grammar
and Vocabulary of each Fileand providing Reading and Listening challenges to
show students what they can achieve.

The back of the Student Book

The lessons contain references to these sections: Communication, Writing,
Listening, Grammar Bank, Vocabulary Bank, and Sound Bank.

Online Practice

STUDY [MIN[5

Workbook

For practice after class

Oxford Online
Skills Program

e Allof the Grammar, Vocabulary,
Pronunciation, and Colloquial English

» Extrareading

* A listening exercise for every lesson READING SPEAKING
LISTENING ITING

e Pronunciation exercises with audio oo "% f‘ L WRIT

 Useful words and phrases &

) AUd.iO for Pronunciation and Listening exercises There is an access card on the inside back cover of each

(on iChecker) Student Book. Students register for engaging LMS-powered

e practice and receive immediate feedback:
iChecker CD-ROM * A flexible and extensive program of extra skills practice
g e : to support students.

Pronunciation app
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L 10 Oveydoy (PP T DTS -

Each workbook is packaged with an iChecker CD-ROM
for students to check their progress and receive
immediate feedback.

e A Progress Check with 30 multiple choice questions for

each' File' ] ) Students can purchase an engaging app through the iTunes

* A Dictation exercise for each File or Google Android online stores for tablet- or phone-based

* All of the audio for the Workbook listening and practice. Students can learn and practice the sounds of English:
pronunciation activities e Individual sounds

e Sounds in useful phrases
e Speak and record



For teachers
Teacher’s Book

Detailed lesson plans for all the lessons, including:
e an optional “books-closed” lead-in for every lesson
e Extra idea suggestions for optional extra activities

» Extra challenge suggestions for exploiting the Student Book materialina

more challenging way if you have a stronger class

» Extra support suggestions for adapting activities or exercises to make them

work for students who need extra support

Extra activities appear in blue type so you can see at a glance what is core material
andwhatis extra when you are planning and teaching your classes.

Alllesson plans include keys and complete audioscripts.

5
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Seventy pages of photocopiable activities are in the Teacher’s Book.

2 QRAMMAR pit e s L 2, 3 et

N

Grammar
see pages 138-160

* An activity for every
Grammar Bank, which
can be used inclass or for
self-study extra practice

e An Activation section
to help students use the
new language in class

iTools - bring your
classroom to life

¢ The Student Book,
Workbook, and
Teacher’s Book
(photocopiables only)
onscreen

* All class audio (including
songs) and video, with
interactive audioscripts

* Answer keys for Student
Book, Workbook, and
Teacher’s Book

* Resources including
Grammar PowerPoints,
maps, and a CEFR
Mapping Guide

Communicative
see pages 161-186

» Extraspeaking practice
for every A and B lesson

Testing Program
CD-ROM
* A QuickTestfor every File
e A File Test for every
File covering G, V, P,
Reading, and Listening
* AnEntry Test, two

Progress Tests, and an
End-of-Course Test

¢ A and B versions of all
the main tests

e Audio for all the
Listening tests

Class Audio CDs

* Allofthelistening
materials for the
Student Book

Vocabulary
see pages 187-212

see pages 213—-225

* A song for every File

* Provides thelyrics of
the song, with listening
tasks

e Extra practice of new
vocabulary, for every
Vocabulary Bank

DVD
Colloquial English
» Along interview that
goes with the Colloquial
English lessons in the
Student Book
On the street
e Short real-world
interviews to accompany
the Colloquial English
lessons

11



G discourse markers (1) connectors
-V _work
P word stress and rhythm

1 A What motivates you?

Lesson plan

The dominant theme of this first lesson is personal
motivation. In the first half of the lesson famous people
write about what inspired them or drove them to succeed
in life. The context provides an opportunity for SS to
discuss their own motivation to succeed in work, study, or
in becoming fluent English speakers.

The four reading texts have been selected from the
regular feature in The Times newspaper. Examples from
the text provide a lead-in to the grammar focus, which

is on connectors expressing reason, result, purpose, and
contrast. In the second half of the lesson the focus moves
to what motivates people to feel happy at work and SS
hear about a survey that established the top ten factors.
They then listen to an interview with a woman who works
for innocent drinks, a UK company whose employees are
among the happiest workers in that country, according to a
recent survey.

SSthenexpand their lexis with advanced expressions
related to work and job satisfaction. Pronunciation focuses
on word stress and rhythm, and the lesson ends with a
speaking activity where SS describe jobs they would love
or hate to do.

There is an Entry Test on the Testing Program CD-ROM,
which you can give the SS before starting the course.

STUDY WYY

e Workbook 1A
e Online Practice
e iChecker

Extra photocopiable activities

e Grammar Discourse markers (1) page 141

« Communicative Did|get the job? page 167
(instructions page 161)

e Vocabulary Work page 192 (instructions page 187)

* Song The Anthem page 216 (instructions page 213)

Optionallead-in—the quote

* Write the quote at the top of page 4 on the board (books
closed) and the name of the author or have SS open
their books and read it.

* Point out that G.K. Chesterton (1874-1936) was an
English journalist, novelist, poet, and philosopher,
most remembered today for his Father Brown detective
stories.

* Ask SS whether they identify with Chesterton’s opinion
or disagree, and try to get a short discussion going about
the usefulness of advice from parents, teachers, and
friends. Try to elicit some anecdotes about people who
have followed or ignored advice (particularly regarding
studies and work) and what happened. Contribute your
own experiences if you have any.

xx’\\f\\f.il‘La nguage.com

READING & SPEAKING

a Focus on the task and point out that SS can either talk
about someone they know personally or a famous
person they admire. You could demonstrate the
activity by talking about someone yourself first.

Have SS talk about their person with a partner first
and then get feedback from individual SS. Try to
establish, and write on the board, some common
reasons for success, e.g.,being really determined,
being very ambitious, having financial support, etc.

b Focus on the article and point out that this was a
regular feature in The Times newspaper (a well-known
UK newspaper).

Focus on the four photos and find out if SS know any
of the people. Set a time limit, and have SS read the
article once and match the headingsto the paragraphs.
Then give SS time to compare and discuss their
answers with a partner before checking answers.

3]C) 2B St = 4 A

c Focuson the task and give SS time to read the article
again and write the initials of the person next to each
question. Again, give time for SS to compare answers
before eliciting them from the class.

SepE 7=
6 Mw 8 AP

3TRCE
4 M

1 MW
2 AP

d Put SSinsmall groups of three or four. Focus on the
questions and have SS discuss them. You could appoint
someone in each group to organize the answering of
the questions. Monitor while the groups are discussing
the questions, helping with vocabulary and noting
down any general problems.

Find out from some SS what impression they got of
the four people’s personalities and who of the four
people in the article they identified with most and why.
Also get brief feedback from the class about what |
who motivates SS in the different areas of their lives.

LEXIS IN CONTEXT

e This is the fAirst of a regular exercise-type focusing on
useful lexical items that occur in reading and listening
texts. Point out to SS that in this type of exercise, they
should get into the habit of making sure the form of
the word matches the definition, e.g.,verb in the base
form, noun in the singular, etc.

Focus on the first part of the task, emphasizing the
importance of trying to guess the meaning of words
and phrases from the context. Get SS, in pairs, to
look at each highlighted phrase one-by-one, and try to
guess its meaning. Set a time limit for this.



When the time limit is up, focus on the second part

of the exercise where SS now checktheir guesses by
matching the highlighted phrases to definitions 1-7.
Check that SS understand the abbreviations IDM (=
idiom) and PHR V (= phrasal verb). Focus also on sb in
6 and elicit that it stands for somebody, sth stands for
something, and that when phrasal verbs are separable,
this is how they are presented in a dictionary, e.g., pay
sb back.

Remind SS that they should write the verbs in the base
form (without “to”), and that if there is a pronoun,

e.g., my, they should change it to your (which is how a
dictionary presents definitions).

Give SS time to complete the exercise and compare in
pairs before checking answers.

5 grit your teeth
6 fill sbin (on)
7 catchup

1 know your own mind
2 stick to your guns

3 inasense

4 your comfort zone

You may want to point out [ elicit that:

—stick to your guns has its origins in warfare where
the expression meant not to abandon your artillery

(= heavy weapons, e.g., cannons) when under

enemy attack. Highlight that the idiomatic meaning
of sticking to your beliefs despite opposition is
considereda positive quality.

— grit your teeth also has a literal meaning of pressing
your teeth together that you could demonstrate to
the class.

—catch up (with someone) also has a literal meaning of
running or walking faster to reach someone who is in
front of you (e.g., Don’t wait for me, I’ll catch up with
you later.).

This exerciseencourages SS to use reading texts to
help extend their vocabulary. Give SS a few minutes to
choose five more words or phrases, which they think
would be useful to learn. Have them compare their
choices with a partner before getting some feedback
from the class. Emphasize the importance of writing
down new lexis in context, e.g., | was a determined and
rebellious kid with the meaning of the word alongside it.

You may want to systematically ask SS to choose
more words or phrases to learn after each reading or
listening text, even if this is not one of the lesson stages.

Extra support

¢ At this point you could go through the text pointing out
useful words and expressions and eliciting meaning
and pronunciation. For text 3 youmay need to explain
the idiom work like a real trouper (= work very hard; a
trouper is amember of a theatrical company) and the
use of no ... whatsoever (= none at all).

Focus on the Looking up idioms box and go through
it with the class. The rule of thumb regarding looking
up idioms in the dictionary is to look under one of its
“full” words (e.g., noun or adjective, etc.) and if it isn’t
there, then try under the other word(s).

1A

Highlight that if it is an idiom involving a very common
verb, e.g., get, then you will need to look under the next
“full” word, e.g., get into trouble would be under trouble.
However, a phrasal verb like get along with sb would be
under get.

Highlight also that when SS look up anidiom,itis a
good idea to copy down, as well as the definition, a
clear example if one is given.

This would be a good time to make sure that your SS
have a good monolingual advanced dictionarysuch as
the Oxford Advanced American Dictionary, as well as a
good bilingual dictionary.

This exercise gives SS practice with looking up idioms.
If SS don’t have dictionaries with them in class, you
could assign this for homework or choose SS to look up
each word within a time limit.

Before they begin, ask SS where in the dictionary they
would expect to find the idioms: speak your mind and
cross your mind should be under the respective verbs,
speak and cross; mind your own business and be of two
mindsshould be under mind.

Check answers.

speak your mind = to say exactly what you think in a very
direct way

mind your own business (informal) = to think about your
own affairs and not to ask questions about, or try to get
involved in, other people’s lives and problems, etc.

I was minding my own business and Mind your own
business!are both informal, but the second one, when said
to sb else, is rude.

cross your mind = to come into your mind, occur to you, e.g.,
It never crossed my mind to ask him how his father was.

be of two minds about something = to be unable to decide
what you think about sb or sth, or whether to do sth or not

Extra challenge

¢ Ask SS to use their dictionaries to find more idioms
with mind, which they think are useful.

GRAMMAR
discourse markers (1): connectors

Focus on the task. Remind SS not to look at the text
and give them a few moments to try and remember
more or less how the sentences continue.

Possible answers

1 the nuns thought i was stupid.

2 my clothes / the way | dressed.

3 it was hard for me

4 tell him (the good and bad things) about my day.

Extra support

* You could do this as a whole class activity, eliciting
the sentences from the class.

Have SS look back at the text to see if they were right.
Check answers, and tell them what the exact words were.

Draw SS’ attention to the bold connecting expressions
in sentences 1-4 and have them complete the task.

2 because of 3 to 4 eventhough




1A

d Tell SS to go to Grammar Bank 1A on page 138.1f

your SS have not used the American English File series
before, explain that all the grammar rules and exercises
are in this part of the book.

Focus on the term discoursemarkers. Explain to SS that
discourse markers are words and expressions, often
adverbs or adverbial expressions, that help you to
understand:

—the connection between what a speaker is saying and
what has already been said.

—the connection between what a speaker has said and
what he [ she is now going to say.

— what the speaker thinks about what he [ she is saying.

Tell SS that here they are focusing on discourse
markers that express connections (those that give
information about a speaker’s attitude are focused
onin 3B).

Go through each example and its corresponding rule
with the class, or give SS time to read the examples and
rules on their own, and answer any queries.

Additional grammar notes

» Inthislesson, SS review discourse markers in these
four areas (reason, result, purpose, and contrast),
and learn some more sophisticated expressions,
e.g., dueto [ owing to, yet, etc. Thereis also a strong
focus on register to enable SS to use these markers
appropriately. Highlight that using a variety of
discourse markers will make their English sound
more advanced.

Focus on the exercises for 1A.SS do the exercises
individually or in pairs. If SS do them individually,
have them compare with a partner. Check answers
after each exercise. When checking answers to b,
ask SS which sentences are formal.

al as 4 Nevertheless
2 sothat 5 though
3 in spite of
b 1 because of 4 to
2 so S though
3 but 6 due to (formal)
c 1 Inspite of our seats being a long way from the stage,

.../ In spite of the fact that our seats were a long way
from the stage, we enjoyed the play.
We enjoyed the play in spite of our seats being a long
way from the stage. / ...in spite of the fact that our
seats were a long way from the stage.

2 We were really late because of the heavy traffic.

3 Itook the price tag off the bag so that she wouldn't
know how much it had cost.

4 Keep the receipt for the sweater in case your dad
doesn’t like it.

S Eventhough Susanna is an only child, she isn’t at all
spoiled.

6 Prices have risen due toincreased production costs.

Tell SS to go back to the main lesson on page S.

e "1.2)) This exercise highlights the way discourse

markers help alistener predict how a sentence will
continue. Focus on the task and demonstrate the
activity by playing the first sentence (or the first

two), and then pausing the audio to elicit possible
continuations from the class. Accept any that make
sense and write them on the board. Point out that later
SS will hear how the original sentences finish.

Play the audio, pausing after each sentence for SS

to write down how they think it might continue.
Highlight that the idea is to guess logical continuations
rather than the exact words of the original sentence.

1.2)

Demand for new cars is falling, and as a result...

Even though we'd only just met, ...

The picnic was canceled at the last minute because of...
She didn't tell him what she really thought of his new suit
so as not to...

Despite not getting very good reviews, the movie...

The accused is only 12 years old and therefore he...

The flight is delayed until 12:25 due to...

I want to find a job closer home so that | don't...

AwNn
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“1,3)) Check answers by eliciting possible endings

for each sentence 1-8 and writing them on the board.
Then play the audio, pausing after each sentence for SS
to compare the original with the guesses on the board.

many workers have lost their jobs.

we felt as if we’d known each other forever.
the terrible storm.

hurt his feelings.

was a huge commercial success.

cannot be named.

technical problems.

have to spend so much time commuting.

ONOOOANWN -
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| 1 Demand for new cars is falling, and as a result many
workers have lost their jobs.

| 2 Even though we'd only just met, we felt as if we'd known
each other forever.

3 The picnic was canceled at the last minute because of the
terrible storm.

4 She didn't tell him what she really thought of his new suit
so as not to hurt his feelings.

5 Despite not getting very good reviews, the movie was a
huge commercial success.

6 The accused is only 12 years old and therefore he cannot
be named.

7 Theflightis delayed until 12:25 due to technical problems.

8 Iwant to find a job closer home so that | don't have to
spend so much time commuting.




3 14) SONG The Anthem J3

This song was originally made famous by the
American rock band Good Charlotte in 2003. For
copyrightreasons, this is a cover version. If you want to
do this song in class, use the photocopiable activity on
page 216.

1.4)
The Anthem
(Yeah, here we go)
It's a new day, but it all feels old
It's a good life, that's what I'm told
But everything, it all just feels the same

At my high school, it felt more to me

Like ajailcell, a penitentiary

My time spent there, it only made me see

That | don't ever wanna be like you

Idon’t wanna do the things you do

I'm never gonna hear the words you say

And I don't ever wanna, | don’t ever wanna be, you

Chorus

Don't wanna be just like you

Oh what 'm saying is, this is the anthem
Throw all your hands up,

You, don't wanna be you

Go to college, a university, get a real job,

That's what they said to me

But | could never live the way they want

I'm gonna get by, and just do my time, out of step while, they
allgetinline

I'm just a minor threat so pay no mind

Do you really wanna be like them?

Do you really wanna be another trend?
Do you wanna be part of that crowd?
‘cause | don’t ever wanna

Idon’t ever wanna be, you

Chorus

Shake it once that's fine
Shake it twice that’s okay
Shake it three times you're playing with yourself, again.

You, don’'t wanna be just like you
What I'm saying is this is the anthem
Throw all your hands up

Y'all got to feel me, sing if youre with me
You, don’t wanna be just like you
(Just like you)

Thisis the anthem

Throw all your hands up

Y'all got to feel me

Sing if you're with me

never lose your anthem (whoa-oh)
never lose your anthem (whoa-oh)
never lose your anthem (whoa-oh)
never lose your anthem

4 SPEAKING & LISTENING

a Focus on the task and go through the ten factors
making sure SS understand everything, especially
human resources (= department in a company that
deals with employing and training people), rewarding
(= makes you happy and satisfied because you think
itis a job thatis worth doing), and supportive (= who
support you, e.g., give help, encouragement, or

sympathy).

1A

Setatime limit for SS, in pairs, to discuss the

factors and to try to agree on the two most and least
important. Point out that they will later find out what
the order was in the original survey.

Then get some feedback from pairs of SS and see if
there is any kind of consensus. Donot tell them the
answers at this stage.

The two most important factors are:

1 Having friendly, supportive co-workers.
2 Doing enjoyable work.

The two least important factors are:

1 Having your achievements recognized.
2 Earning a competitive salary.

Extraidea

* If you have a class where some SS work (or have
worked) and others are studying, you could divide the
class into these two groups before subdividing into
pairs or small groups. Then you could later contrast
the possibly different perspectives of the two groups.

Focus on the task and go through the statements
before giving SS a few minutes to discuss them and
mark them probably true or probably false. You could
getsome quick feedback from the class to see what the
general view is on each factor.

1.5)) Play the audio for SS to check their answers
toaand b. Play the audio again as necessary. You
could pause the audio after John says Apparently not
(see the break in the script), and check answers to a
before playing the rest of the audio and checking the
answers to b.

Check answers and find out whether SS were
surprised by any of the results of the survey and why.

a1 ST
i 6=F:
2l V—=dF
4 F




1A

1.5)

(audioscript in Student Book on page 123)

H = host, J = John

H Welcome to Workplace and on today’s program we're
looking at the results of two recently published surveys,
which both deal with the same topic - happiness at work.
John, tell us about the first survey.

J Well, this was done by a human resources consulting firm,
who interviewed more than 1,000 workers, and established
a top ten list of the factors that make people happy at work.
The most important factor for the majority of the people
interviewed was having friendly, supportive co-workers.

H Mm.hm.

In fact, 73 percent of peopleinterviewed put their relationship

with co-workers as being the key factor contributing to

happiness at work, which is a very high percentage. The
second most important factor was having work that is
enjoyable per se, that is people actually liking what they do.

Uh-huh.

The two least important factors were having your

achievements recognized, and surprisingly, earning a

competitive salary.

I see. So we're not mainly motivated by money?

Apparently not.

Any otherinteresting information in the survey?

Yes, for example 25 percent of the working people

interviewed described themselves as “very happy” at work.

However, 20 percent of employees described themselves

as being “unhappy.”

That’'s an awful lot of unhappy people at work every day.

It is, isn't it? And there were several more interesting

conclusions revealed by the survey. First of all, small is

beautiful: people definitely prefer working for smaller

organizations or companies with fewer than a 100

employees. We also find out that, generally speaking,

women were happier in their work than men.

H Yes, we're a miserable bunch, aren't we?

And part-time workers, who only work four or five hours

a day, are happier than those who work full-time. The

researchers concluded that this is probably due to a better

work-life balance.

H Are bosses happier than their employees?

Yes, perhaps not surprisingly, the higher up people are in a

company, the happier they are. So senior managers enjoy

their jobs more than people working under them.

H Uh-huh. Does the period of time you spend with the same
company affect how happy you are?

J Well, according to the survey, happiness declines the
longer people stay with the same company or organization.
The most contented people were those who'd been with a
company for less than two years, and the least contented
were those who'd been in the same place of work for more
than ten years.

H So you can stay too long in the same place.

Soit seems. And lastly, according to the survey, apparently

the happiest workers of all are those who are 55 years old

or older, probably because they feel they're working at the
peak of their abilities.

H But | guess they haven't spent more than ten years in the

same job.

Exactly. So how long have you been here, Michael?

H Eight years! Maybe | should start thinking about looking for
anew job...

- Ll of “T-T - -
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d Focus SS’ attention on the photos and ask them to read

thetext Working where the grass is alwaysgreener and
find out whether they would like to work for innocent
drinks or not and why.

1.6) Tell SS that they are going to hear the second
part of the radio program they listened to earlier, in

which an employee of innocent drinks, Becka Walton, is

interviewed.

Focus on the two questions and tell SS that the first
time they listen to the interview they just have to try
and answer these questions.

Play the audio once, playing it again only if most
SS seem to be struggling, and elicitanswers to the
questions. Check answers.

1 Yes, she does.
2 People work long hours (because they are passionate
about their jobs).

1,6))
(audioscript in Student Book on page 123)
H = host, B = Becka Walton

H The second survey we're looking at on today’s program
is a Sunday Times survey that was all about the best UK
companies to work for. Apparently, one of the best small
companies to work for is innocent drinks. Well, | have with
me in the studio Becka Walton, who works for innocent
drinks. Becka, tell us what made you apply for the job at
innocent.

B Well, I've always really liked them as a company, I've always
followed their website and their weekly newstetter, I've
always thought they would be people that | would like
to work for, so it was just a matter of keeping an eye on
their jobs page and waiting for a position that | thought |
could do.

H Now, in arecent survey about what makes people happy
at work, innocent was listed as one of the top companies
to work for. You obviously think it is a happy company. Now
why do you think that?

B Well, | can see how we would have scored very highly on
that scale, I think there’s a really big emphasis on a team
environment at work, we’re all mixed up so nobody sits
according to the group of people that they work with,
which means that you get to make friends in different
areas of the business. Everybody’s aware of the projects
that people are working on, the pressures that they're
under, so it makes for a really good team environment. |
think that's important.

H And how does that compare with other companies that
you've worked for?

B Oh, | haven't really worked for any big companies before ~
innocent is the biggest company that I've worked for. |
know friends of mine complain about really stuffy work
environments, but the atmosphere at innocent is really
informal, things are pretty relaxed and a lot of my friends
are surprised that we don't have to dress up to come to
work, often people don't even wear shoes, and we have
a grassy floor in our office, and it’s just kind of a relaxed
place to work.

H What would you change about the company if there was
something that you could change?

B Oh, |, 'm not really sure how to answer that question, |
think that, a thing that does come up when we survey
people is the work-life balance, | think people are really
passionate about their jobs, and that’s a good thing, but it
can lead to people working very long hours.

H So you're overworked?

B 1 wouldn't go that far, but it would be easy to be
overworked, yes.

H You're obviously very happy with your work, but is there
a high staff turnover rate? Do people generally stay for a
long time?

B Iknow that Daisy, my first manager, was the first female
employed by the company. She stayed for ten years which
is a long time, so | think that shows she was pretty happy.
Obviously we have people on short-term contracts, but as
a general rule | would say that people are happy and people
do tend to stay at innocent for a pretty long time.

H OK, in the other survey, the one about the ten things that
make people happy at work, the issue of a competitive
salary was the last on the list. What's your view on that?



' B Well, I've thought about that and I hope it doesn't make
me sound shallow, but | struggled to think of ten things
that were more important than the money. I mean, it's
important to maintain a good work-life balance and to,
| suppose, have fun at work and to enjoy the people you
work with, but I think it’s really important to feellike the
financial compensation for what you do is adequate.

H Mm...hm. OK. And finally, | should ask you, do you drink
smoothies yourself and if you do, are they always innocent?

B Ireally love, | really love smoothies and if | didn't, it
would be the wrong place for me to work, and, naturally,
they're always innocent smoothies. | think the working

| environment is reflected in the passion that we all have

[ and | think that’s because we know we have a really good

product.
H Thank you very much, Becka Walton.

Play the audio again, this time pausing after each
question and answer (see spaces in the script) to give
SS time to write their answers to each question. You
could have SS compare their answers in pairs. Play the
audioagain if necessary.

1 She had always liked them as a company (and followed
their website and weekly newsletter).

2 They mix people up from different departments so
you make friends with people in different areas of
the business (and are therefore aware of the projects
others are working on and the pressures they are
under).

3 Employees don't have to dress up to go to work / people
often don't wear shoes / there is a grassy floor in the
office.

4 People tend to stay at the company for a long time.

5 No, she thinks it's important to feel like you are
adequately financially rewarded for what you do.

6 She loves smoothies and always drinks innocent
smoothies. (She thinks that she and her co-workers feel
passionate about their work because they know they
have a good product.)

Have SS go to page 123 and play the audio a final time
with SS reading the script. Get feedback about any
words and phrases that SS found difficult to hear when
they previously listened, and deal with any vocabulary
problems.

Finally, focus on the Listening to English in the
media box and go through it with theclass. This
would be a good time to find out what SS are listening
to outside class in terms of news websites, language
learning websites, movies on DVD, etc., and for SS

to “exchange notes” on what they find useful or what
problems they might be having.

Ask the question to the whole class and try to elicit
some different opinions.

Digital extraidea

¢ You could show the class the innocent drinks website
at http:/[www.innocentdrinks.co.uk/.

VOCABULARY work

Focus on the task and give SS time to complete it. Don’t
check answers yet.

1 -7))) Explain to SS that they will hear the answers in
some brief extracts from the Beckainterview so they
need to listen carefully. Play the audio for SS to check

1A

their answers. Check, and elicit the meaning of the
phrases from the class.

1 D short-term contracts (= work contracts that are for a
short span of time, usually just a few months. Opposite:
long-term contracts)

2 A work-life balance (= the relative amount of time
people spend at work and the time they spend on other
aspects of their lives, e.g., family and hobbies. People
try to achieve a good work-life balance.)

3 E work environment (= the physical conditions existing
where you work, e.g., behavior of co-workers and
superiors, level of comfort, noise, etc.)

4 C staff turnover (= the rate at which employees leave
a company and are replaced by other people. We talk
about high / low staff turnover.)

5 Bcompetitive salary (= a salary that is good compared
to those offered by similar companies)

1,7))

1 ..obviously we have people on short-term contracts...

2 ..athing that does come up when we survey people is the
work-life balance...

3 Ithink the work environment is reflected in the passion
that we all have.

4 | know that Daisy, my first manager, was the first female
employed by the company.

5 You're obviously very happy with your work, but is there
a high staff turnover rate? Do people generally stay for a
long time?

6 OK, in the other survey, the one about the ten things that
make people happy at work, the issue of a competitive
salary was the last on the list.

Tell SS to go to Vocabulary Bank Work on page 158.
Focus on section 1 Adjectives describing a job and
have SS do it individually or in pairs. Check answers
and elicit | model the pronunciation of tricky words as
necessary.

1==0)
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Highlight:

—the difference between a challenging job, which tests
your abilities and energies in a positive way, and a
demanding job, which tests the same things but has
negative connotations. Rewarding is a synonym of
satisfying but with an even more positive meaning. It
suggests the work is hard, but worth it. Point out that
the adjective comes from the noun reward (= sth you are
given for doing sth good, working hard, etc.).

—that monotonous and repetitive are very similar in
meaning, but monotonous stresses that a job is both
repetitive and boring.

I NEM)
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fo )0)]
> m

Now focus on section 2 Nouns that are often
confused and have SS do it individually or in pairs.
Check answers and elicit [ model the pronunciation of
tricky words as necessary.

1 position 8 staff, employees
2 profession 9 employer

3 career 10 staff

4 salary 11 training

5 wage 12 qualifications

6 bonus 13 skills

7 perks




1A

Highlight that:

— career refers to the series of jobs that a person

has in a particular area of work, usually involving
more responsibility as time passes, e.g., a career in
journalism. It can also refer to the period of your life
thatyouspend working, e.g., He had along career as a
tennis player.

—positionis usually used when talking about having or
applying for a specific job in an organization.

— profession usually refers in a general sense to jobs
thatrequire special training or qualifications, e.g., the
medical profession.

—wage = the money paid weekly to do a job, whereas
salary = the money that you are paid monthly or bi-

monthly to do a job, especially professional employees.

—bonus = an extra amount of money that is added to
your wage | salary as areward, e.g., a productivity
bonus.

— perks = an advantage you get from a company or
employer in addition to the money you earn, e.g.,
acompany car. In formal English, e.g.,in a job
description, you can also use benefits as a synonym.

— staff = all the workers employed in an organization
considered as a group, ¢.g., Only the company staft
can use the employee cafeteria. It usually takes a
singular verb.

—employees = the workers scen as individuals.
—employer = a person or company that pays people to
work for them.

— skills = particular abilities required in a job, whereas
qualifications usually refers to professional exams
passed.

—training = the process of learning the skills you need
for a particular job.

Now focus on section 3 Collocations and have SS do
itindividually or in pairs. Check answers and elicit |
model the pronunciation of tricky words as necessary.

charge, deal, responsible, of f

team, opportunity, advancement, promoted
raise, temporary, short-term, security

fired, run, part-time

off, out, prospects, volunteer, unpaid, experience

AdHhwn -

Highlight especially:

—dependent prepositions in phrases like in charge of,
deal with, etc.

—the difference between good job prospects and good
opportunities for advancement (= good possibilities of
future promotion).

—the difference between get a promotion (= be given
ahigher position in the company) and get a raise (= be
paid more than before).

— the difference between off work (= temporary
absence because of sickness or personal reasons) and
out of work (= you don’t have a job or havelost the one
you had).

—the difference between a temporary job (= a job you
may do only for a few months; opposite a permanent
job) and a part-time job (= a job where you only work
some hours a day; opposite a full-time job).

—the difference between being fired (= made to leave
your job because you did it badly | did something
wrong, etc.) and being laid off (= losing your job because
a company | employer no longer has work available

for you).

Finally, focus on the instruction “Can you remember
the words on this page? Test yourself or a partner.”

Testing yourself

* You cansuggest that for Adjectives describinga
job, SS cover sentences 1-6 and look at sentences
A-F and try to remember the adjectives. For Nouns
that are often confused, they can cover the Noun
column while looking at the sentences and saying the
missing words. For Collocations, SS can look at the
bold words and phrases and remember their meaning.

Testing a partner

* Alternatively, SS can take turns testing each other.
B closes the book and A defines or explains a word
for B to try andremember, e.g., averb that means
you lose your job because the company no longer has
work for you to do (be laid off). After a few minutes,
SS can change roles.

* In a monolingual class, SS could also test each other
by saying the word in their L1 for their partner to say
in English.

* SS can find more practice of these words and phrases
on the iChecker CD-ROM that accompanies the
Workbook.

Tell SS to go back to the main lesson on page 7.

Thisis a quick review exercise on the lexis SS have just
studied in the Vocabulary Bank. Give SS time to
explain the differences between the pairs to each other,
before going over their answers.

For answers see key for exercise c.

PRONUNCIATION

word stress and rhythm

Pronunciation notes

» Encouraging SS to improve their control of
word stress is stillimportant at this level as
misplaced stress on an individual word can cause a
breakdown in communication. Stressing theright
words in a sentence will help SS speak English
with a good rhythm and make them sound more
fluent. Remind SS that we stress the content words
in a sentence and do not usually stress the structure
words (personal pronouns, articles, conjunctions,
etc.). This gives English its characteristic beat or
rhythm, sometimes referred to as the “music of
English.”



Focus on the task and give SS time to underline the
stressed syllables in the bold words.

See underlining in audioscript 1.8

“1,8)) Play the audio sentence by sentence, pausing
after each one for SS to check their answers. Elicit
answers from the class.

L8)
I managed to get a challenging and motivating job.
Idon't have any qualifications or experience.
There's no job security and | could be laid off.
I've had a very rewarding career in publishing.
The job has a competitive salary and excellent benefits.
It's a stimulating work environment with good
opportunities for advancement.

7 The employees don't enjoy the work since it’s very

monotonous.

| 8 Aftersheretired, she did volunteer work at her local
| hospital.

NS WN

Play the audio again. Elicit that SS shouldn’t stress the
non-content words (they should say them as lightly

as possible). They should stress content words as well

as stressing the stressed syllable within some of these

words.

Put SS in pairs and tell them to practice saying the
sentences.

Extra support

* Play the audio sentence by sentence and have SS copy
the rhythm by saying each sentence.

SPEAKING

Focus on the task and go through the questions. You
could demonstrate the activity yourself by talking
about two jobs you would love [ hate to do and why.
Give SS a few minutes to prepare their answers to the
questions.

"1,,9))) Focus on the task and play the audio once.
Check answers to the first question. Elicit the reasons
why the man would love to be an archaeologist and the
woman would hate to be a hairstylist.

(archaeologist) Pros: traveling around the world, visiting
exotic places

(hairstylist) Cons: having to stand up atlday and touch
people’s hair, dealing with complaints

Now tell SS to listenagainand listen in particular for
the noises the two speakers use whenthey are thinking
what they are going to say next. Check answers.

The two noises are “Uh” and “Um.”

Encourage SS to use these noises to give themselves
time to think rather than a noise they may use in their
own language for the same purpose.

1A

1.9) i

Sp = Speaker

Spl Ever since | was achild | wanted to be an archaeologist.
Ilove history, | love reading historical books, | love going
to museums, and looking at artifacts and reading where
they came from and, you know, when they date back to,
and it’s just something that I've always wanted to do,
the idea of traveling around the world, going to visit, you
know, visiting faraway places and doing excavating and
stuff has always fascinated me. In fact, a friend of my
father-in-law’s is an archaeologist, and the tales she tells
are absolutely amazing. | think she’s in, uh, well, she's
somewhere very exotic right now, and I'm always very
jealous when | talk to her.

Sp2 The thing I'd hate to dois to be a hairstylist. I can think of
absolutely nothing worse than having to stand up all day
touching people’s hair. And dealing with complaints, and
I think that would be my idea of a nightmare. | do know
two people who are hairstylists, and both of them have
had horror stories where they've completely destroyed
somebody’s hair. Um...a friend of mine left a perm in
someone’s hair too long once, and all the hair burned off
and it turned orange, what can you do? | mean that’s a
complete disaster. And the other person just completely
messed up a haircut, and the woman threw a fit in the
salon and started crying. So | just think it would be
terrifying.

Put SSinto groups of three. SS take turns describing
the jobs they would love to do and explain why, etc.
Monitor and help with any vocabulary SS need.

SS now do the same for the jobs they would hate to do.

Get feedback from each group to find out which of the
jobs that were described sounded the most attractive to
the other group members.

If there’s time, you could also find out which of the jobs
that were described sounded the least attractive to the
other group members.

WRITING
Tell SS to go to Writing A job application on page 104.

This is the first of seven Writing lessons; there is one
in File 1A, 2B, 4B, 6B, 7A, 8B, and 9B. In today’s
world of email communication, being able to write in
English is an important skill for many SS, and at this
level many SS are also preparing to take formal exams,
which include writing a paper. We suggest that you go
through the analyzing and planning stagesin class, but
assign the actual writing (the last stage) for homework.

In this lesson the focus is on writing a letter of
application. The writing skills focus is on error
correction and using appropriate register.

ANALYZING A MODEL TEXT

a Focus on the text type (ajob application) and tell SS

that in this lesson they will be writing an application
for a job. If you apply for ajob in the US, you usually
send aresume and a cover letter or email, which
explains briefly what position you are applying for, who
you are, and why you think you are the right person for
the job. The sameis true if you are applying for a grant
or scholarship.




1A

Focus on the Key successfactors and go through
them with SS.

Now focus on the job advertisement, and give SS time
to read it. Then ask SS if they would be interested in
applying and elicit opinions.

Focuson the instructions and the email. You might
want to point out to SS that the email has mistakes
init, but that they shouldn’t worry about them at this
stage. Tell SS to read it quickly, and elicit the contents
of the three main paragraphs.

1 Information about qualifications and skills (his studies
and his level of English)

2 Information about his work experience

3 Why he thinks he would be suitable for the job

Focus on the Improving your first draft box and go
throughit with SS.

Focus on 1 and then on the first sentence that has
been crossed out (My nameiis...). Elicit thatitis
inappropriate (and not done in a letter) since you give
your name at the end of the letter. To include it here as
wellis unnecessary and repetitive. Then tell SS to find
the other three inappropriate (this refers to register
here) or irrelevant sentences. Have them compare with
a partner, and then check answers and elicit whether
they are irrelevant or inappropriate.

Imade many American friends during this period... (irrelevant)

He is, in fact, distantly related to my mother. (irrelevant)

I would definitely know how to look after myself if | got into
a fight! (inappropriate, too informal)

Now focus on 2 and on the crossed out mistake Miss.
Elicit that as we do not know whether Emma Richards
is married or not, the appropriate way to address her

is Ms. Richards. (Nowadays most women prefer to use
this title.)

Setatimelimit for SS to find 12 more mistakes. Have
SS compare with a partner and check answers.

on the World Music Festival website (line 1.3)
for six months (line 1.7)

anexchange program (line 1.7)

high school (line 1.8)

relevant experience (line 1.10)

handling money (line 1.14)

on occasion (line 1.14)

enthusiastic about world music (line 1.17)
apart from my experience (line 1.19)

calm and patient (line 1.21)

send me some information (line 1.26)
accommodations (line 1.26)

Ask the question to the class and elicitopinions. (In
fact, he probably would be given an interview as,
despite some mistakes, the letter is well organized and
gives all the necessary information).

Focus on the task and on the example. Elicit that
although they both mean the same thing, the slightly
more formal | professional sounding style in I am
writing to apply... is more appropriate. Take this
opportunity also to remind SS that in this kind of letter
they should not use contractions.

Then have SS continue individually or in pairs. Check
answers.

Extra support

« If you think your SS will have problems
remembering the expressions, have them quickly
reread the text first.

2 lam afinal year student at the University of Campinas
and | am pursuing a degree in physical education.

3 | have a high level of spoken English.

4 |have some relevant experience.

S l|was in charge of selling tickets.

6 I1would welcome the chance to be part of this event.

7 | believe | would be suitable for the job advertised.

8 |If you require any further information, | would be happy
to provide it.

9 |would be grateful if you could send me some

information about accommodations.
10 |look forward to hearing from you.

Highlight that these phrases would be appropriate,
with the relevant adjustments, in most letters of
application (e.g., for a grant).

Extraidea

* Test SS on the phrases by saying the informal phrase
and having them say the more formal one.

PLANNING WHAT TO WRITE

a Focus on the task. Set a time limit for SS to read the

advertisement and make notes.

Now have SS compare with a partner. Then get
feedback from individual SS.

Finally, go through the tips with SS.

Extra support

* If you think your SS may have forgotten how to begin
and end letters, elicit the rules from them and write
them on the board.

* If you know the name of the person you're writing to,
begin Dear + title + last name. [f not, begin Dear Sir
or Dear Madam.

* End your letter with Sincerely.

e If you are writing a letter rather than an email, print
your name underneath your signature.

WRITING

Go through the instructions and assign the writing for
homework.
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1B whoam?

Lesson plan

Thislessonhas two main contexts. The first half of the
lesson focuses on assessing personality using a quiz based on
similar ones devised by psychologists. SS review previously
learned words and phrases to describe personality and learn
some new ones. The grammar focus is on different uses of
have (e.g., have as a main and auxiliary verb and its special use
in phrases such as have your photo taken). In the second half of
the lesson, the focus changes from self to family. The context
is the story behind a famous Goya painting of the Spanish
royal family. This leads to SS expanding their vocabulary
related to family before discussing family related issues in
generaland talking about aspects of their own family. SS

are encouraged to use more sophisticated expressions for
agreeing and disagreeing, and the pronunciation focus is the
rhythm and intonation of these expressions.

STUDY [T

e Workbook 1B
e Online Practice
e iChecker

Extra photocopiable activities

e Grammar have page 142
+ Communicative The family page 168 (instructions page 161)
« Vocabulary Family page 193 (instructions page 187)

Optional lead-in—the quote

e Write the quote at the top of page 8 on the board (books
closed) and the name of the author or have SS open their
books and read it.

¢ Point out that Maya Angelou (1928-) is an American
writer, famous in particular for her autobiography, I
Know Why the Caged Bird Sings.

* Ask SS if they agree whether the three situations
the writer gives are a good way to assess someone’s
personality. Ask SS if they can think of any other
situations that are a good guide to someone’s
personality.

1 READING & SPEAKING

a Put SSinto pairs and focus on the task. First, tell them
to decide if they think the adjectives describe positive
or negative qualities and to give reasons. Set a time
limit for this.

Check answers by eliciting the meaning (and
pronunciation) of the adjectives one by one, and
whether the class thinks they are usually positive or
negative qualities.

cautious /'kofss/ = not taking any risks. Can be positive or
negative according to the situation.

conscientious /kanfi'enfas/ = taking care to do things
carefully and correctly. Usually positive if not taken to
extremes, though can imply a lack of imagination.

curious /’kyurias/ = having a strong desire to know about
things and people, interested in things. Usually
positive. Compare with nosy = being too interested in
other people’s affairs.

easygoing = relaxed and happy to accept things without
getting angry or worried. Usually positive.

independent = confident, without needing help from other
people. Usually positive.

logical = thinking and acting in a sensible and rational way.
Usually positive.

loyal = remaining faithful to sb or to a company or cause
and supporting them / it. Usually positive.

mature /mo'tfur/ = behaving like an adult and in a sensible
way. Positive.

quiet = tending not to talk very much. Often considered a
negative quality.

rebellious = unwilling to obey rules or accept normal
standards of behavior, clothing, etc. Usually negative,
but can be positive, e.g., some people think teenagers
should be a little rebellious.

self-sufficient /self sa'fifnt/ = not needing other people’s
help or company. Positive.

sensitive = aware of and able to understand other people’s
feelings or easily offended or hurt. The first meaning is
positive, but the second is negative.

Now have SS tell each other if they would use any of
the adjectives to describe themselves.

b Focus on the questionnaire and point out that this is
based on similar questionnaires used by psychologists.
Give SS time, in pairs, to circle their own answers
to the questions 1-3. Then tell them to turn to
Communication What can you see? on page 118
and follow the instructions. Try to have them do
this without giving them time to read the options
in question 4. When time is up, tell them to answer
question 4. Then give them time to answer the rest of
the questions. Monitor and help with any words or
expressions SS can’t guess from the context.

c Tell SSto go to Communication Who am I? on
page 118. Here they follow the instructions to identify
their personality type (Big Thinker, Counselor,
etc.). Finally, they read the description of their
personality type.

Have SS ask their partner for his [ her personality type
and read their description, too.SS then tell each other
how accurate they think the description is.

Extraidea

* Asa final light-hearted activity, tell SS they are going
to take a psychological test. Tell them to close their
books. Then tell them to write down the first three
adjectives of personality that come to their minds.

e Thentellthem that the first adjective they have
written is how they see themselves, the second is how
others see them, and the third is how they really are.

LEXIS IN CONTEXT

d Focuson the Collocation box and go through it
with the class. Highlight the importance of recording
common combinations of words, e.g., a rough itinerary
(= an approximate list of the places you will go to on
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a trip). Point out that rough also collocates with idea,
sketch, etc. with the same meaning.

Now focus on the task and give SS time to complete the
exercise and compare their answers with their partner.
Check answers.

1 plan 3 make 5 go with 7 tell, hurt
2 get 4 catches 6 face 8 keep

Now have SS ask each other questions 1-8 to recycle
the collocations.

Give SS a few minutes to look back at the questionnaire
and choose five more words or phrases they think

will be useful for them to learn. Have SS compare the
words [ phrases they have chosen with their partner
and then get some feedback from the class.

GRAMMAR have

Focus on the task and highlight that sentences A~H
all contain an example of the different uses of the verb
have. When SS have completed the task, check answers.

F sz S A 7=
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Focus on the questions and give SS a few minutes to
answer them. Check answers.

1 a) haveis amainverbin A, B, D, G, and H.
b) have is an auxiliary verb in C, E, and F.

2 When have is a main verb, you use an auxiliary verb (be,
do, will / would, etc.) to make questions and negatives,
e.g., Do you have any money? I didn’t have my car
serviced yesterday because | didn't have enough time.

Tell SS to go to Grammar Bank 1B on page 139. Go
through each example and its corresponding rule with
the class, or give SS time to read the examples and rules
on their own, and answer any queries.

Grammar notes

* The verbs have and haveto, because of their
different meanings and uses, are verbs that even
advanced SS sometimes have doubts about. Here
the uses and meanings are pulled together and
reviewed.

When explaining that have in its meaning of
possess is a stative verb, you may want to go into the
concept of stative verbs in more detail, explaining
that they are verbs that refer to states or conditions
that continue over a period of time, not actions,
and are not usually used in continuous tenses (e.g.,
we have a new car NOT we are having a new car).

e Common stative verbs include mental and
emotional states, e.g., believe, know, like, and love,
sense verbs, e.g., see, hear,smell, and other verbs
that describe a state, e.g., belong, agree, seem,
include, possess, etc. You may want to refer SS to a
grammar book for a more complete list.

Focus on the exercises for 1B and have SS do them
individually or in pairs. If SS do them individually,
have them compare with a partner. Check answers
after each exercise.

1/

7

3 Does your husband have to work tomorrow...
4 v

5 How long have you had...
B

7 ...had many problems...

8 | haven't had...

9 Do we have...

1 doesn’t have any brothers or sisters.

2 tohave a family photograph taken every year,

3 visitors to this site have to wear a hard hat.

4 has areally long last name.

5 doesn’'t have the right qualifications for this job.
6 don’t have to do it now.

7 had a good time.

8 have you beenhaving problems at school?

9 ..to have the central heating system fixed...

Tell SS to go back to the main lesson on page 8.

This is a grammar activation exercisc. Demonstrate
the activity by telling SS if the first sentence is true
for you and why (not). Then have SS go through each
statement onc by one and take turns to say if they are
true for them or not and why. Monitor and help.

Get some feedback from the class by asking some SS
whether a sentence was true for them or not.

LISTENING & SPEAKING

The Family of Carlos IV was painted by the Spanish
painter Francisco de Goya between 1800 and 1801.
Goya was employed as the royal painter at the time that
he painted this portrait of the Spanish royal family.
However, rather than paint the traditional flattering
portrait, it is believed that Goya’s intention was to paint
the Spanish royal family “as they really were.” The
painting can be seen in the Prado Museum in Madrid.

Focus on the painting and the task. Give SS, in pairs,
time to discuss and answer the questions. Make sure
SS understand heir to the throne in 1, and elicit that heir
is pronounced [er/, and is another word in the small
group of words beginning with a silent h.

Digital extraidea

* You could show SS the painting and zoom inon
the people as you focus on them. Google wikimedia
commons and in the search box type Goya or La
familia de Carlos IV.

1 10)) Tell SS that they should imagine that they
are in the Prado Museum looking at the painting and
listening on headphones to the audio guide, in English,
giving information about Goya’s famous painting.

Play the audio once all the way through for SS to
answer the questions. Have them check their answers
in pairs and play the audio again as necessary. Check
answers.

Extra support

* You could pause the audio after each person is
mentioned to give SS a little more time to assimilate
the information they are hearing (see spaces in the
audioscript).



1 The man who is second from the left in the group (Prince
Fernandois number 3)

2 Theking’s sister (humber 4) is the old woman behind
Prince Fernando.
The king’s brother (number 10)is the old man behind the
king.

3 There are two theories:
a) She may be Princess Maria Amalia, one of the King’s
daughters, who had died in childbirth three years before
the picture was painted. She’s looking away because
sheis dead.
b) The other (more popular) theory is that she
represents the woman that Crown Prince Fernando
would marry in the future. In this case she is looking
away because she didn’t actually exist at that time.

4 The queen’s brother is second from the right (humber 12).

5 Goya made the Queen, Maria Luisa, (humber 7) the
central figure in the painting because she had a very
strong personality and she completely dominated her
husband the King.

6 Heis thepainter,Goya.

1,10))
(audioscript in Student Book on page 123)

In the spring of 1800, the court painter, Francisco de Goya was ‘ A

commissioned by the Spanish King Carlos 1V, direct ancestor of
King Juan Carlos, to paint a portrait of the royal family. At the |
time, the royal family was all staying at the summer palace of
Aranjuz, near Madrid. First on the left is Prince Carlos, the King's ‘

| second son, and next to himis his older brother Prince Fernando,
who was the heir to the throne. Fernando grew up hating his
parents, especially his mother, but in fact, he took after his
motherin that he was very vain and authoritarian, and when he
eventually became king he was extremely unpopular. The old
woman just behind Prince Fernando is Maria Josefa, the King's |
sister. Single and childless, she died shortly after the painting |
was finished. Next to Maria Josefa is a young woman whose |
face we cannot see because she is looking away, and she is the |
“mystery person” in this painting. There are two theories about
her identity. One theory is that she is Princess Maria Amalia,
one of the King’s daughters, who'd died in childbirth three years
before the picture was painted. The fact that she’s looking away
would be to show that she was, in fact, dead. However, the |
other more popular theory is that she represents the woman
that Crown Prince Fernando would one day marry. it would have
been important to put her in the picture to show that the Prince
would marry one day, and have a son to carry on the dynasty. If
this theory is true, the woman would be looking away because
she didn't actually exist at that time. In fact, Fernando did marry,
not once but four times. The young girl next to the mystery
woman is Princess Maria Isabel, the King's youngest daughter.
She went on to marry and had twelve children. Next to her is

| the Queen, Maria Luisa. Goya made her the central figure inthe

| paintingbecauseshe had a very strong personality, and she
completely dominated her husband the King. As a young woman
she had been very beautiful. In middle age, as she is here, she
was still very vain. She tried to compensate for the fact that her
beauty was fading by wearing exquisite dresses and jewelry, as
we can see in the picture. The little boy with the Queen is her
youngest son, Prince Francisco. He was a very sensitive boy and

| he suffered all his life due to the fact that he looked incredibly
like one of his mother’s lovers. As aresult, people assumed that
he was not the King's son. The King, who is standing next to
him, was a weak man. Although he came to the throne full of

| ideas and dreams, his wife and his advisors made sure that he
never managed to achieve any of them and he died frustrated
and disappointed. The King's brother is standing behind him,
and on his right, although you can only actually see part of
her head, is the King's eldest daughter Carlota. Her parents
arranged a marriage for her when she was very young. She was
an ambitious girl and eventually became Queen of Portugal. The
final group of three figures shows the Queen’s brother, Don Luis
de Parma, his wife, Maria Luisa and their first child, a baby boy.
In fact, Maria Luisa was not only Don Luis’s wife, she was also
his niece, as she was the King’s second daughter. In fact, Don |

| Luis was supposed to have married the King's eldest daughter,
Carlota, but he fell in love with Princess Maria Luisa, who was

1B

lively and intelligent, and he insisted on marrying her. The royal I
family didn't all pose together for the painting - it would have
taken too long.Instead Goya made individual studies of each
family member and later used them to create this work. The
painting took him two years to complete, and it was the last

royal portrait he ever painted. Incidentally, he included himself

in the painting - he is standing in the background on the left,
behind the two princes. Carlos IV called this painting “the family
all together picture,” and it was originally hung in the Royal
Palace in Madrid.

¢ Focus on the task and point out that aletter can be

used more than once. Play the audioagain as necessary.
Check answers and then elicit any other pieces of
information about the painting that SS can remember.
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Extra support

« If there’s time, have SS listen again with the
audioscript on page 123, focusing on any new
vocabulary, and getting feedback on phrases SS
didn’t understand, e.g., because the words were run
together.

Focus on the task and give SS time to do a quick
diagram of their “family portrait.” Suggest they do the
people as outline silhouettes that they could number
and on a separate piece of paper list who the people are.
You could demonstrate the activity by doing a diagram
of your own family portrait on the board and telling SS
about the people.

SS take turns to show the diagram to their partner
and talk about who each personis, saying alittle bit
about them. Encourage SS to talk about each person’s
personality torecycle adjectives and expressions
describing personality.

VOCABULARY family

Focus on the task and give SS a couple of minutes to
complete it in pairs, or you could just elicit the answers
from the whole class.

6 and 12 niece and uncle (SS may also say sister-in-law
and brother-in-law, as her uncle married one of
her sisters.)

8and4  nephew and aunt

13and9 grandson and grandfather

Tell SS to go to Vocabulary Bank Family on

page 159. Focus on section 1 21st century families in
the US and go through the four paragraphs with the
classeliciting the meaning and pronunciation of the
bold expressions.

Highlight:

—the difference between a stepbrother [ -sister and a
half-brother | -sister. A stepbrother is the son of your
stepmother [ stepfather, e.g., the woman married to your
father or man married to your mother but who is not
your biological parent. A half-brother | -sister is a boy or
girl who has either the same mother or same father as
you. Elicit also stepson [ -daughter.

—a single parent = aman or woman who is bringing up a
child alone.
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—a father figure could either be your real father or
another male who acts as an emotional substitute and
role model for a child who has no father.
—great-grandparents are the parents of your
grandparents; great-great-grandparents are the parents
ofyour great-grandparents. Elicit also great-grandson |
-daughter.

Focus on section 2 Describing families which

tests common collocations related to family. Give

SS time to choose the correct option and then check
answers. Remind SS not to write the correct word in
the sentences as later they can test their memory by
covering thecircled option and looking at the sentence.

1 takes after 7 brought up
2 distant 8 grew up

3 anonly 9 grown

4 alike 10 relationship
5 close 11 relatives
6 v 12 ancestors
Highlight:

—the pronunciation of close [klous/ as an adjective and
compare with the pronunciation of to close [klouz[ as a
verb. A close family [ friend suggests intimacy and trust
as well as enjoyment in each other’s company.

—the difference between take after and look like (take
after your father means to look or behave like your
father; look like your father means to have a similar
appearance to your father, but it cannot be used to
express similarities in behavior).

—the meaning of bring up (= to care for achild and
teach him [ her how to behave). Compare with educate
(= teach sb at school, college, etc.). Teach the noun
upbringing and also the verb raise, which is common in
AmE as a synonym for bring up.

—the difference between grow (= increase in size) and
grow up (= develop into an adult), e.g., My children are
all grown up now.

— the meaning of relations (= the way in which friends,
partners, countries, etc., behave toward one another).
—the difference between ancestors (= a person in your
family who lived a long time ago) and descendants

(= children, their children’s children, and all the people
who live after them who are related to them).

Now focus onsection 3 Family idioms and give SS
time to match idioms 1-8 to meanings A—H. Check
answers and make sure SS are clear about the meaning
of the idioms.
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Finally, focus on the instruction “Can you remember
the words on this page? Test yourself or a partner.”

Testing yourself

* For 21st century families in the US, SS can look
at the bold expressions again and try to remember
their meaning. For Describing families, they
can cover the pairs of words and look at the fill-in
sentences again and try to remember the missing
word or expression. For Family idioms, they can
cover sentences 1-8 and try to remember the idioms
byreading meanings A-H.

Testing a partner
* See Testing a partner page 18.

SS can find more practice of these words and phrases
on the iChecker.

Tell SS to go back to the main lesson on page 11.

Focus on the quiz, which recycles vocabulary SS have
just learned. Set a time limit for SS to take itin pairs
and check answers.

great-grandmother

extended family

single-parent family

A stepbrotheris the son of your stepmother /
stepfather, e.g., not your biological parent.

A half-brother is a boy who has either the same mother
or same father as you.

S A nuclear familyis a family that consists of a mother,
father, and children.

An extended family is a family group that includes
not only parents and children but also uncles, aunts,
grandparents, etc.

6 take after your father means to look or behave like
your father; look like your father means to have a
similar appearance to your father.

7 My sister and my cousin aren't on speaking terms.

8 My brother and | don't see eye to eye about politics.

9 Who wears the pants in their marriage?

10 I'm sure they have a few skeletons in their closet.

Hwnr

This is a vocabulary activation exercise. Give SS time,
in pairs or small groups, to answer the questions.
Encourage SS to give as much information as they
can. Monitor the pairs [ groups and keep the activity
going until most groups seem to have answered all the
questions.

PRONUNCIATION & SPEAKING rhythm
and intonation

Put SS into small groups of three or four and focus

on the task. Give SS time to choose what they want

to debate and make brief notes. Make sure that they
choose different topics within the group. Monitor and
help with any words or phrases SS need.

Pronunciation notes

e SSat thislevel can usually express an opinion with
some fluency, but canstill often sound rather flator
abrupt when they agree or disagree with someone
else’s opinion. Exercise c focuses on usinga lively
and polite intonation, and the right stress, when
SS use the kind of high frequency phrases given in
exercise b.

1,11)) Focus on the phrases and make sure SS know
what they mean. Play the audio and have SS underline
the stressed syllables. Check answers.

See underlining in audioscript 1.11

Playagainas necessary. Then have SS repeat the
phrases, copying the rhythm and intonation. Play the
audioagain, pausing after each phrase and having
individual SS say the phrase.
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1,11))

1 Idefinitely agree.
2 |totally agree.

3 That's what I think, too.
4 Absolutely!

5 |seeyour point, but...
6

¥

8

9

| see what you mean, but...
| agree up to a point, but...
I completely disagree.
Idon’t agree at all.

c Setatime limit for each debate, e.g., 5-8 minutes.
SS take turns opening the debate on the subject they
made notes on. The student opening the debate should
give their opinion on the topic and try to give a clear
reason(s) to justify their point of view. Then the rest of
the group gives their opinions and the debate ensues.
When the time limit is up, say, Next debate! and another
student opens the next debate in their group, etc.
Remind SS before they start to try to use the agreeing |
disagreeing expressions in exercise b during the
debates.




COLLOdUI‘\L ENGLISH
1 Family secrets

Lesson plan

This is the first in a series of five Colloquial English
lessons, where SS practice listening to authentic unscripted
speech. Each of these lessons picks up on one of the topics
of the preceding File, and consists of a studio interview
with a person who has some expertise or experience
related to the topic, and then some shorter street interviews
wheremembers of the public give their opinions about the
same topic. In both parts of the lesson there is a focus on
colloquial expressions used by the speakers.

We suggest that TT let SSlisten a final time while reading
the audioscripts. This will let them see what they did |
didn’t understand, and help them to further develop their
awareness of features of spoken English such as elision,
false starts, discourse markers, hesitation devices, etc.

In the first part of this lesson the person interviewed is
David Torchiano, an amateur genealogist who has spent
many years researching his family tree. He first outlines
how to go about this kind of research and then talks about
his own research and the discovery he made about his
ancestors and how he felt about it. In the second part of the
lesson, people on the street are asked how much they know
about their own family tree, whether they have ever done
any researchinto their ancestors, and if thereisanyonein
their family they would like to know more about.

These lessons are on the Class DVD, iTools, and Class Audio
(audio only).

STUDY M3

e Workbook 1 COLLOQUIAL ENGLISH Family secrets

Testing Program CD-ROM

e File 1 Quick Test
e File 1 Test

Optional lead-in (books closed)

* Write the following definitions on the board (or read
them aloud) and have SS write the words individually
and then check with a partner. All the words occur
in thelistening and 1-3 are recycled from the
Vocabulary Bank.

1 adiagram that shows the relationship between
members of a family over a long period of time
(family tree)

2 apersonin your family who lived a long time ago
(ancestor)

3 anuncle of your mother or father (great-uncle)

4 the study of family history (genealogy)

Check answers making sure SS can pronounce genealogy

(/dzini'alad3zi/) and elicit the person who does research into

family history (a genealogist).

THE INTERVIEW

VIDEO

Part 1

Books open. Focus on the photo and the biography.
Ask the question to the whole class and elicit opinions.

Students’ own answers

Extrasupport

* You may want to pre-teach some other words
and phrases before SS listen to the interview (see
audioscript 1.12).

1 12))) Focus on the task and play the audio or video
(Part 1) once the whole way through for SS to mark
thesentences T (true) or F (false).

Check answers.
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(audioscript in Student Book on page 124)
I = interviewer, D = David Torchiano

|
|D

o-

Where did your family originate from?

My mom’s side of the family is from what is now Croatia.
When she was born it was in between Italy and Yugoslavia.
And my dad’s side of the family is from Italy.

Why did you start researching your family tree?

The reason that | started researching was because | have two
older sisters and they’re bothten and eleven yearsolder than
me. So, growing up | actually never met my dad’s parents,

my grandparents on my father’s side. And my grandparents
on my mother’s side were very old. Luckily my grandmother
lived until she was a hundred but | didn't really get to know
my grandfather that well. So, just out of curiosity | was trying
to understand my immediate family, my grandparents and

in talking to my mom, in talking to my father, just kind of
learning that they themselves lead very interesting kind of
journeys over here. And the more that I went to look into it,
the more interesting the stories became to me.

When you start researching, what's the first step the first
thing you do?

The first thing that | do when researching, or thefirst thing
that | did when | started researching, for me it was very
organic and | just started talking to my parents. And then
they started talking, or, they introduced me to family | had
met when Iwas a child but | talked to my cousin who's a judge
in Italy, or my cousin in the Bronx who knows my dad’s side

of the family. So that was kind of my immediate. And then |
started to branch out from there using Ancestry.com or you
know, different resources. You know, even just going tothe |
public library and seeing if | could dig up documents that way.
In practical terms, how important is the internet in
researching family history?

I think the Internet obviously is extremely important. | mean,
it just makes finding information and being able to look at

so many different resources so much easier. Something |
that would take probably months or a year you could
probably do in a few days or a few weeks online. And just the
communities of people that you can be introduced to that
have done similar things to you, | think that’s a huge benefit |
as well. So you can start talking to people who give you
advice, you know, just going to message boards and seeing
what people have done in the past. And a lot of times hurdles
that you might come across, they have already solved them
for you, they have hints for you about how to get past them.
So, I think that’s, to me has been the biggest help.



I How far back have you been able to trace your family?
D I've been able to go back about four generations with my
family. I'm still searching and still talking with some family
members in Italy about what information they know and
| trying to use local offices there to see if | can get marriage

licenses, and birth certificates of my grandparents and their
| parents. But, it's, the turther back you go it becomes a little
| bit more difficult. So, 'm at about four generations now.

c Play the audio or video again, pausing if necessary, for
SS to make notes. Have SS compare with a partner,
and then check answers, making sure (where relevant)
SS say why an answer is false.

1 F (David says: And my grandparents on my mother’s side
were very old and luckily my grandmother lived until
she was a hundred but Ididn’t really get to know my
grandfather that well.)

2 F (David says: | just started talking to my parents.)

3 F (David says: | mean, it just makes finding information
and being able to look at so many different resources so
much easier. )

@Y part 2

a 1;13))) Focus on the task and give SS time to read the
questions. Play the audio or vidco once (Part 2) and
tell SS just to listen. Then give SS time to discuss the
questions and tell each other what they understood.
Now play the audio or video again, pausing after each
answer to give SS time to make notes and compare
with their partner again. Play the audio or video again
as necessary and check answers.

1 He says it was like he was walking through history.

2 It was a very emotional moment for him.

3 He says his great uncle was heroic to move to the US at
15 and work to bring the rest of his family.

4 His mother left Croatia illegally and sought political
asylum.

5 His parents didn't speak the same language when they
met.

6 Herecommends talking to your family first before
starting your research.

1.13)) [
(audioscript in Student Book on page 124) |
| =interviewer, D = David Torchiano
I Why did you go to Ellis Island? ‘
D |felt, I feel Ellis Island was a good place because it was
‘ such a hub of activity and there is so much information [
thatis at your disposal so again, it kind of allows you to see
when your family came here, it's that initial stepping stone
that they started with.
I How did you feel when you went there?
D It was the first time that I had been to Ellis Island and
having grown up in New York that’s kind of quite surprising
that | had never been there. For me it was just, | felt like |
| was kind of walking through history a little bit and having
| it, it was much different, when, you know, my great uncle
| was coming through, but it, you kind of still get the sense
of the hope and the freedom that you know, knowing
that my immediate family was trying to just leave such
poverty and, you know, really seeing that American dream |
and having that hope, you kind of just get that sense of
so many people were coming through here and this was
just like | finally made it and you kind of feel that as you're
walking around.
And what did you find out about your family there?
When | went to Ellis Island | was able to find on my
dad’s side when his great uncle came over a lot of the ‘

o-

documentation that, or the documentation when he
| actually came over.
I And how did that make you feel when you found that?

CEl

D When | came across his documentation it was a very |

emotional moment. It made the whole, it made an aspect
of the story very concrete for me just knowing that he,
you know, did come across and he kind of went through
the hallways of Ellis Island and you know, it allowed me |
to create in my own mind a very specific concrete event |
that happened. So, often times when you're doing research
it can be very abstract and you're just kind of learning a
piece of this and a piece of that. But seeing something
very physical just kind of brought it home for me.
And your dad's great uncle helped the rest of the family to
come?
My dad’s great uncle actually sponsored the majority of my
dad's family to come over so along with my grandparents,
my uncle, my father, my other dad’s, the other side of my
father's family, his cousins, their parents, so he was the,
kind of the first person that you know, when he came over
he was | believe fifteen and just kind of working in the
streets, working as an ice vendor, working construction.
And slowly but surely he was able to bring the majority
of the family, who at the time was living in Southern italy
which at that time there wasn’t much going on in Southern
Italy, to come over and you know, plant roots in New York.
Without him, I mean, | probably wouldn't be here ‘cause
my dad would have never come over and then my mom. So,
you know, | think the courage that he had to come over,
especially by himself, and to bring the rest of my family
over was something very heroic to do.
During all the research which you did into your family tree
did you find out anything which surprised you?
1 did find some surprising stories. When my mom left, she
had a passport just to go visit her sister in Italy and she
basically left the country illegally and she seeked political
asylum in Italy and she had to live in a refugee camp for about
a year. And my aunt at the time, they wouldn’t allow her a
passport so she had to basically cross the border running
through the woods with her two kids in the middle of the
night. So, you know, as you start to just hear these even first
account stories, secondaccount stories, you know, just very
interesting tounderstand the difficulties that your family
had to go throughsometimes to just create a better life
for, you know, at the time they didn't know | was gonna be
around.
And what did you find out about how your parents metin |
New York? |
In talking to my parents, when my mom came overin 1960
and my fathercame over in 1961, even though they had |
very similar cultures they also had very, a lot of differences. |
So they didn't actually speak the same language and
having metin English school | thought, you know, that was
pretty surprising. Even though they both lived in New York |
it kind of brought a sense of how New York and the US
really is a melting pot. And, you know, it took a little while
for them to kind of, well, | guess my mom towarmup to my |
dad. But once they understood that a lot of their cultural
backgrounds were very similar, you know, the whole family |
started to hang out and my mom became very close with
my would be grandmother, or her would be mother-in-law.
What would you say to somebody who is thinking of
researching their family tree?
I would recommend for anybody looking to start, who is
possibly thinking about doing some research into family
history to just start talking to your family. That’s how |
started and it’s very easy, assuming that your family is
there and they have the history. You know, it's, it's a way to
just kind of start and for me it's led down this path where |
I've decided to you know, research further and further. |
But | also did feel it was a bit of an obligation for me to
understand so that | can pass it along to my kids and to |
my grandchildren. Because, you know, if | just would have
never started asking my mom, | wouldn't be able to tell |
my kids about my uncle’s coming over from you know,
into, to America in the nineteen twenties and you know,
working as an ice vendor, or my great uncle rowing across,
you know, in the middle of the night to escape Yugoslavia.
So to me it's led to a lot of information that now I've, you
know, | can pass along, and, you know, to me it's, that, that
aspectis important. |
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b Have SS look at the glossary. Go through it with the
class eliciting from them how to pronounce the words
and phrases.

Focus on the three questions. Have SS answer in pairs
and then get feedback from the whole class, or do this
as an open-class discussion.

LOOKING AT LANGUAGE

1,14) Thisexercise gives SSintensivelistening practice
in deciphering phrases where words are often run
together, and introduces them to some common phrasal
verbs used in spoken English. Focus on phrases 1-7
and give SS time to read them. Play the audio, pausing
after the first phrase and replaying it as necessary. Elicit
the missing words, and then the meaning of the whole
phrase. Repeat for the other six phrases.

Check answers.

1
2

3

()}

look into (= examine something)

branch out (= start to do an activity that you have not
done before, especially in your work or business)

dig up (= discoverinformation about someone or
something)

came over (= traveled from one place to another, usually
over alongdistance)

came across (= met or found someone or something by
chance)

going on (= happening)

hang out (informal = spend a lot of time in a place)

1

2

114))

And the more that | went to look into it, the more
interesting the stories became to me.

And then I started to branch out from there using
Ancestry.com or you know, different resources.

You know, even just going to the public library and seeing
if | could dig up documents that way.

...Iwas able to find on my dad’s side when his great

uncle came over a lot of the documentation that, or the
documentation when he actually came over.

When | came across his documentation it was a very
emotional moment.

And slowly but surely he was able to bring the majority of
the family, who at the time was living in Southern Italy which
at that time there wasn’t much going on in Southern Italy...
...you know, the whole family started to hang out and my
mom became very close with my would be grandmother, or
her would be mother-in-law.

Extra support

* If there’s time, have SS listen again with the
audioscripts on page 124, focusing on any new
vocabulary, and getting feedback on phrases SS didn’t

understand, e.g., because the words were run together.

Focus on the question and have SS answer in pairs and
then get feedback from the whole class, or do this as an
open-class discussion.

ON THE STREET

VIDED
“1.15)) Focus on the task and play the audio for SS to
answer the questions. Have them compare their answers
with a partner and then write the answers on the board.

Questions

1
2
8

How much do you know about your family tree?

Have you ever researched it?

Is there someone in your family that you would like to
know more about?

Brent and Aurelia have personally done some researchinto
their family tree. Tim seems to know least about it.

115))

| = interviewer, B = Brent, A = Aurelia, J = James, T = Tim

Brent

I How much do you know about your family tree?

B My family tree? Uh...l don't know a whole lot about my
family tree, but I do know that my relatives came from
Scotland about three generations ago.

| Have you ever researched it?

B | have researchedit a little bit. | found out recently that my

| family was booked on the Titanic actually at one point. And
then due to the measles they had to bail at the last minute
and get a new boat.

I How did you find that out?

| B My brother researched my family tree when he went to
Ellis Island and discovered some interesting facts about
our family.

I Is there someone in your family that you would like to know
more about?

B I would love to know more about my ancestors, for sure.

I Why?

B Because it would be interesting.

Aurelia

I How much do you know about your family tree?

A | know a fair amount about my family tree. | know that my
father's side of the family is from Scotland and my mother
reigns from Hungary and that’s where most of our family
from that side is from.

I Have you ever researched it?

A I've done a little bit of research into the Scottish side of
my family. | know that | had a set of twins in my family
from there that moved to Canada when they were just
small boys.

| I Is there someone in your family that you would like to know

more about?

A 1 would like to know more about my great-grandfather. He
was one of the twins that moved to Canada. His parents

| died of some sort of famine that | don’t know much about

and I'd love to research that.

James

I How much do you know about your family tree?

J  Iknow a bit about my family tree. | know that my mom’s
side of the family comes from Italy originally—two

| generations back. And my dad’s side of the family is from

Ireland and Wales. My dad’s actually from England, but his
family’s from Ireland and Wales.

| I Have you everresearchedit?

J Ididn'tresearchit personally. My mother and her sister
have researched her family pretty far back. So | know a
bit from them. And on my dad’s side of the family | have
immediate family from those places so that’s how t know.

I is there someone in your family that you would like to know
more about?

J Idlike to know more about my great-grandfather, | think.
He was a jockey in Ireland and | think he had a pretty
interesting life.

Tim

I How much do you know about your family tree?

T | wouldn’t say | know too much extensively about my family
tree. | know 'm Polish and French Indian. But | only know up
to my grandparents. I've never really researched into the
history of my family or my family tree that much.

I Is there someone in your family that you would like to know
more about?

T Um..probably my grandfather on my father's side. He
died when | was pretty young. And | know he had a lot of
hobbies that I'd be interested in, but | didn’t really get a
chance to spend a lot of time with him.

b Focuson the task and give SS time to read questions
1-7. Play the audio again all the way through and then
give SS time to try and answer the questions. Then
play it again pausing after each speaker for SS to check
their answers. Play again as necessary. Elicit and check
answers.



1 Brent (speaker 1) S Aurelia (speaker 2)
2 Aurelia (speaker 2) 6 Tim (speaker 4)
3 James (speaker 3) 7 James (speaker 3)

4 Brent (speaker 1)

“1,16)) Focus on the phrases and give SS time to read
them. Play the audio, pausing after the first phrase and
replayingit as necessary. Elicit the missing words, and
then the meaning of the whole phrase. Repeat for the
other three phrases.

1 bail out (= informal way of saying to leave a place,
especially quickly)

2 fair amount (= large in size or amount or quantity)

3 pretty far back (= informal way of saying some time ago
in the past)

4 up to (= as far as, not past a certain point)

1.16))

1 ..due to the measles they had to bail out at the last minute.

2 lknow a fair amount about my family tree.

3 My mother and her sister have researched her family
pretty far back so | know a bit from them...

4 1 only know up to my grandparents.

Extra support

* Ifthere’s time, provide SS with the audioscript and
have SS listenagain, focusing on any new vocabulary,
and getting feedback on phrases SS didn’t understand,
e.g., because the words were run together.

SPEAKING

Have SS ask each other the four questions. Then get
some feedback from the whole class.

CEl




G pronouns
V language terminology
P sound-spelling relationships

Lesson plan

The main topic of the lesson is introduced by an extract
from a thought-provoking article that originally appeared
in the Financial Times. The article questions whether, in the
future, English will “belong” more to non-native speakers
than to native speakers, and leads to adiscussion about
how important (or not) grammatical correctness is as most
conversations in English nowadays are between non-native
speakers of the language.

The grammar focus is on pronouns, reviewing what SS
should already know and introducing advanced points
such as the use of they to refer to a singular subject when
the gender of the person is not specified or known. SS then
discuss comments from around the world referring to
learning and using English.

In the second half of the lesson, SS listen to interviews
with two non-native speakers of English, who have lived
for many years in the UK, talking about their sometimes
amusing experiences as language learners. There is then
alexical focus on terminology used to describe aspects
oflanguage, ¢.g., metaphor,slang, idioms, and register —
terms that will be used throughout the course —and this is
consolidated through a language quiz.

The pronunciation focus is on common sound—-spelling

relationships in English and gives TT the opportunity to
refer SS to the Sound Bank at the back of the book as a
reference, also to be used throughout the course.

STUDY [M[T4

o Workbook 2A

e Online Practice
e iChecker

Extra photocopiable activities

e Grammar Pronouns page 143

« Communicative Language quotes page 169 (instructions
page 161)

e Vocabulary Language terminology page 194 (instructions
page 187)

Optional lead-in—the quote

e Write the quote at the top of page 14 on the board (books
closed) or have SS opentheirbooksandreadit.

e Elicit [ explain that lingua franca means a shared
language of communication used by people whose
main languages are different, and originally referred
to a common language (Frank) consisting of Italian
mixed with French, Spanish, Greek, and Arabic that was
formerly spoken in Mediterranean ports.

e Ask SS if they think the quote is serious or ironic (it’s
ironic). Find out if SS use the expression lingua franca in
theirL1.

2 A Whose lénguage is it?

1 READING & SPEAKING

a Focus on the task and tell SS to cover the article
Whose language? Focus on the statements and have
SS, in pairs, quickly discuss them and then mark them
probably true or probably false.

b Give SS atime limit to read the first half of the article
to check their answers to a. Check answers, having SS
tell you why the statements are true or false.

1 False (Around one-quarter of the world's population can
communicste reasonably well in English.)

2 True

3 True

c Focus on the task and give SS, in pairs, a couple of
minutes to correct the mistakes. Check answers and
find outif SS think they make these kinds of mistakes
and how important they think they are.

starts

arestaurant

women ... men

advice

I called my brother...

We discussed global warming...

DU D WN -

d Focusonthetwo questionsand then give SS a time
limit to read the second part of the article. Check
answers.

1 All of them.

2 a The writer thinks grammatical accuracy is important
in written English, for example, if you want to get an
article published in an academic journal.

b The writer thinks it does not matter in spoken
English, where simply being understood is the main
aim, especially as in most cases where both speakers
are non-natives.

LEXIS IN CONTEXT

e Thiswould be a good time to highlight that, at this
level of English, it is important for SS to develop an
awareness of “register,” ¢.g., the level of formality or
informality ina piece of writing or speech, and to
be able to recognize whether it is appropriate for the
situation. The article they have just read, for example, is
fairly academic and is written in a formal style, which is
appropriate for the subject matter and the target reader.
It would also be appropriate language for alecture on
the same subject. However, the same language might
sound strange in an informal conversation between
friends, where phrases like conduct business would
sound too formal for the occasion.

e Now focus on the Being aware of register box and
go through it with the class. Then focus on the task and
have SS match the highlighted words in the article to



their less formal equivalents. Have SS compare their
answers in pairs before checking answers.

1 remain 6 omit

2 poor 7 require

3 conduct 8 view

4 adhere to 9 thus

5 notion 10 transcribe

Extra support

* Ask SS to choose five other words or phrases they
would like to learn from the article and have them
compare their choices. Get some feedback from the
class about the words or phrases they have chosen
and deal with any vocabulary problems that arise.

In this exercise SS give their responses to some of the
issues raised in the article. Put SS into small groups
of three or four and ask them to discuss the questions.
Then get some feedback from the whole class.

Alternatively, you could do this as an open-class
activity.

GRAMMAR pronouns

Focus on the task and give SS time to mark the
sentences right or wrong, and correct the wrong ones.
Have them compare their answers in pairs. Check
answers. Some SS may correct sentence 1 to his or her
phone, which would be correct, too, but their phone is a
neater and more concise way of including both genders.

ey 5 talking to each other
2 There used to be, v 6 v/

Se- 7 one another

4 whenlshave. 8 v

The mistake in sentence 5 would probably cause a
communication problem since talking to thetselves
has a completely different meaning to the intended
meaning of talking to each other.

Tell SS to go to Grammar Bank 2 A on page 140. Go
through each example and its corresponding rule with
the class, or give SS time to read the examples and rules
on their own, and answer any questions.

Grammar notes

e Advanced SS should be familiar with most of these
uses of pronouns; however, the majority have never
been overtly focused on, e.g., one, one another,
the use of they [ their to mean he and she, and the
emphatic use of reflexive pronouns.

¢ Focus on the exercises for 1C. SS do the exercises
individually or in pairs. If SS do them individually,
have them compare with a partner. Check answers
after each exercise.

2A

(2 ) W
2 you
S=F
4 herself
5 their
6 v him (or her) might be used, but would imply that
you were only talking about a man (or a8 woman)
7 They
b 1 their, they Seo
2 herself 6 yourself / yourselves
3 They 7 you/ one
4 each other / one another
c 1 it, There A= 1t [E
2 There, It 5 There
=i 6 1It, There

Tell SS to go back to the main lesson on page 15.

SPEAKING

1 17))) Focus on the task and give SS time to underline
the words that they think have extra stress when you
wish to emphasize that something is your own opinion.
Then play the audio for them to check their answers.
Give SS practice in saying the phrases by playing the
audio sentence by sentence and having them copy the
stress and intonation.

1.17))

1 I'dsaythat..

2 If you ask me,...

3 Personally, | think that...
4 Personally speaking,...
5 In my opinion,...

6 Inmy view...

7 |feelthat...

8
9

My feeling is that...
As far as 'm concerned...

Focus on the task, and have SS read the comments
about English and learning English. Then set a time
limit for SS to discuss them in pairs, saying whether
the situation is the same or different in their country
and how they feel aboutit. Encourage SS to use the
emphasizing expressionsin a.

When SS have discussed the five comments, get
feedback on each topic from the whole class.

Alternatively, you could have SS discuss a topic for a
set time, and then get feedback from the class before
moving on to discuss the next topic.

LISTENING & SPEAKING

Focus on the instructions and go through the glossary
with the class.

Focus on the two questions and give SS time to answer
them in pairs. Do not ask for feedback at this stage as
SS will doitinc.

1,18)) Now play Cristina and Pun’s answers to the
first question, and pause. Play the audio once more.
Then elicit theiranswers from SS, and ask them who
they identify with and why.




2A

1

Cristina is used to both native and non-native speakers
of English.However, she sometimes has trouble
understanding people from the South (of the US). She
also finds it more difficult to understand people on the
telephone than face-to-face.

Pun finds native speakers easier to understand because
they talk more clearly, except when they talk too fast.
However, he feels more confident when speaking to
non-native speakers, because he’s not so worried about
making mistakes.

Now play Cristina and Pun’s answers to the second
question, and pause. Play the audio once more. Then
elicittheir answers from SS, and ask them who they
identify with and why.

2

Cristina says that people don’t often correct her,

but she doesn’t mind when they do. Sometimes she
corrects her own mistakes.

Pun likes it when native speakers correct him, but he
gets discouraged when people correct him constantly.

|

118)

o

(audioscript in Student Book on page 125)
| = interviewer, C = Cristina, P = Pun

|1
|
(]

\

Do you find it easier to understand native or non-native |
speakers of English?

Well, I've been in the United States for seven years now,
and I've been exposed to a lot of different accents, not
only people from the United States, but from different
parts of the world, so I'm used to it. In terms of regional
accents in the US, | still sometimes have trouble with
Southern accents...they're a little more challenging for me,
because | don't live in the South. The most stressful thing,
I think, is talking on the phone, because you don't have the
face-to-face interaction, so it can be tricky.

Do you find it easier to understand native or non-native
speakers of English?

| find native speakers easier to understand, because

they speak more clearly than non-native speakers. But,
some native speakers can be difficult to understand too
because they talk too fast. And even though I can usually
understand native speakers better, | have more confidence
when I'm talking to a non-native speaker, because Ilknow |
that neitherof us speaks perfect English, so 'm not as
worried about making mistakes or being embarrassed.

How do you feel about having your English corrected?
Well, it hasn't happened much lately, but | don't mind,
because that’s how we learn, you know, we learn from our
own mistakes. Sometimes when I'm tired, | might make a
mistake with the third-person form, you know, but usually
people are quite tolerant. And sometimes | catch my own
mistakes, so I'm able to correct myself.

How do you feel about having your English corrected?

| love to have native speakers correct my English because
it helps to pinpoint my mistake. But some people can
overdo it. For example, | had this co-worker at my job, and
every time we had a conversation, he used to correct my
mistakes - if someone corrects you constantly, you just
don't want to speak anymore. But when they give me
words that I didn't know before, then it's appreciated.

Focus on the task, and have SS answer the questions
with a partner. Elicit anecdotes and opinions.

1.19)) Now play the second part of the interview,
pausingafterthey answer the question, Do you have
any funny or embarrassing stories ...? Play the two
anecdotes again, and then elicit what they were about.

5

Cristina had a misunderstanding once when a friend
suggested that she and others meet at a place called
Hideout. She thought he'd said High Doubt, and the mix-
up caused alot of confusion.

Pun sometimes misunderstands idioms. He didn’t know
the expression get a foot in the door and took it literally
until a classmate explained the meaning. He was also
confused by the phrase sugar-free, which he took to
mean “the sugar is free.”

Digital extraidea

* Go to Google images and type the word kite to show
images of both meanings of kite.

Repeat for the last question, and elicit answers.

6

C

o-

119))
(audioscript in Student Book on page 125)

Cristina finds American English sports idioms tricky
becauseshe's not familiar with American sports. She
also finds English spelling challenging.

Pun has difficulty putting the correct stress on new
words. He also thinks he monitors his own speech too
much and worries about making mistakes.

interviewer, C = Cristina, P = Pun

Do you have any funny or embarrassing stories related to
misunderstanding someone?

Yes, this happened a few years ago. | was trying to
organize an evening out with some friends, and one of my
friends picked a place for all of us to meet, and he said,
“Let’s all meet at Hideout.” He meant H-I-D-E-O-U-T, you
know, like a hiding place, which was the name of a bar. But
Icompletely misunderstood him and thought he said “high
doubt,” two words, like H-I-G-H D-0-U-B-T. So, this caused
a lot of confusion, because | passed on the information

to a bunch of other people and everybody got extremely
confused and we couldn’t find the place. We had to call him
to find out where it was, and then we all figured out that

I had misunderstood and gotten the name of the place
wrong. Yeah, it took us a while, but in the end we all got
together and had a good laugh. So it atl worked out.

Do you have any funny or embarrassing stories related to
misunderstanding someone?

Yeah, usually related to idioms. For example, | once took a
business course, and the professor liked to use the phrase,
“get a foot in the door.” | didn't know what that expression
meant and kept thinking, why do we need to put a foot in
the door? Then a classmate told me it doesn't mean you
REALLY stick your foot in the door, it means you initiate, or
start, something..And here's another one: “sugar-free.” |
knew that “free” means no cost, but | kept seeing “sugar-
free” things in stores. | thought that “sugar-free” meant
they put in more sugar, like extra sugar, and it was free to
the customer. But instead, it meant there was NO sugar at
all. I was really surprised by that.

Is there anything you still find difficult about English?

| find that certain idioms related to sports don’t come
easily to me because | don’t know anything about baseball
or basketball or American football, and there’s quite a

few idioms in American English that come from those
sports, like “hit it out of the park” or “slam dunk.” So

even though | do understand them in context, | don’t use
them, because | don't always see the connection...Oh, and
spelling. Romanian is a phonetic language, so spelling isn't
necessarily as important as it is in English. Sometimes |
have to write words out in English, maybe because 'm a
visual learner. | have to visualize the letters in my head
before | can spell the word.

Is there anything you still find difficult about English?
Hmm. Sometimes when | read a new word, I'm not sure
where to put the stress, for example, I'll say STAtistics
instead of staTIStics. And | always used to say aCAdemic... |
for the word acaDEMic. You see, the Thai language is very
different from English, so sometimes it's hard. But mostly
my problem is that I'm constantly monitoring my own [
speech because I'm afraid of making mistakes.

Finally, ask the class which of the two speakers they
found easier to understand and elicit reasons.

VOCABULARY language terminology

Focus on the task and tell SS to read the eight
definitions first before they try to match them to the
words in the list. Have SS check their answers in pairs
before eliciting the answers from the class. Make sure



SS can pronounce all the words and phrases correctly
and have them mark the stress on the multi-syllabic

words.

1 anidiom 5 slang

2 collocation 6 colloquial

3 register 7 asynonym
4 aphrasal verb 8 a metaphor

b This quiz recycles language terminology and also lexis
from the lessons in the File. Set a time limit and have
SS, in pairs, take the quiz. Check answers.

1 Idioms
1 refuse to change your mind about something even
when other people are trying to convince you that
you are wrong
2 say exactly what you think in a very direct way
3 were determined to continue despite the difficult
circumstances
4 don’t agree with each other
S is the dominant partner
2 Phrasal verbs
1 catchup 4 bring up
2 putoff 5 growup
3 takeafter
3 Synonyms and register
a(andb)
1 E (oneis more formal) 5 H(omit)
2 D (consequently) 6 C(however)
3 F (owing to) 7 A (adhere to)
4 B (benefits) 8 G (require)
4 Collocation
1 completely 4 distant
2 security 5 hurt
3 close

6 PRONUNCIATION sound-spelling
relationships

Pronunciation notes

e At this level, SS usually have a well-developed
ability to predict the pronunciation of new words
from their spelling and it isimportant to encourage
them to do this every time they learn a new word.
However, it is also important for SS to be able to
use a dictionary to check pronunciation in the case
of words that have a very irregular sound-spelling
relationship.

e SS who have previously used American English File
will be familiar with the “sound pictures” used
throughout the course to provide SS with a clear
model of all the sounds of American English and to
familiarize them with the phonetic symbol for that
sound. If your SS have not used American English
File before, this would be a good time to introduce
them to the Sound Bank on page 168.

* The exercise below is to help remind SS about
common sound-spelling “rules” in American
English and, in some cases, exceptions to those
rules.

a Focuson the information box and go through it with
the class, highlighting that English pronunciation is a
lot less irregular than many people may think.

2A

Focus on the task and give SS, in pairs, time to mark
the sentences S if all the pink letters make the same
sound or D if one word is different, in which case they
should circle the different sound.

f1,20)) Play the audio, pausing after each sentence for
SS to check their answers, playing the audio again as
necessary. Then check answers, eliciting the rule in
each case and any more exceptions that SS can think of.

1 heir /er/
Rule: the letter his almost always pronounced
/h/. Common exceptions: heir, honest, honor, hour,
exhausted, rhythm

2 power /'pavar/
Rule: the letters ow are often pronounced /ou/ as in
blow, window, below, but are also often pronounced
/au/ as in frown, towel, now. ! Occasionally, the same
letters have different pronunciations according to the
meaning, e.g., row /rau/ (= argument), but row /rou/
(= a line of seats).

3 river /'rivar/
Rule: the letter i+ consonant + eis usually /ai/.
Common exceptions: river, give, live (the verb), since,
liver, etc.

4 whose /huz/
Rule: the letters wh are almost always /w/, but
occasionally /h/, e.g., whose, who, whole.

S All the same pronunciation
Rule: the letter jis always pronounced /d3/.

6 machine /ma'fin/
Rule: the letters ch are occasionally /f/, e.g., machine,
chef, clichég, or /k/, e.g., chemistry, architect, but
almost always /tJ/.

7 sure /fur/
Rule: the letter s at the beginning of a word is almost
always /s/.
Common exceptions: sugar and sure where the s is
pronounced /[/.

B8 All the same pronunciation
Rule: the letters aw are always /a/.

9 work /wark/
Rule: the letters or are usually /ar/, but occasionally
/ar/, e.g., work, word, world.

10 require /rrkwarar/

Rule: the letters ir are almost always /ar/, but are
pronounced /aiar/ when followed by an e.

20))

1

1 /h/hurt heir adhere hardly himself

2 /ou/ throw elbow lower power grow

3 /a/ alike despite river transcribe quite

4 /w/ whenever why whose where which
5 /dz/jealous journalist reject job enjoy

6 /J/ change achieve machine catch charge
7 /s/ salary satisfying spontaneous synonym sure
8 /o/ awful saw flaw drawback law

9 /or/ short corner work ignore reporter

0

10 /ar/ firm dirty third T-shirt require

This excrcise shows how SS can use their instinct to
predict pronunciation from spelling and can also use
the phonetic scriptin a dictionary to check their guess.

Focus on the task and have SS cover the phonetics and
definitions. Tell SS to guess the pronunciation from
the spelling of the words and elicit what they think.
Thentell SS to uncover and check the pronunciation by
looking at the phonetic transcription.



G the past: narrative tenses, used to and would

V_word building: abstract nouns
P word stress with suffixes

| ZB Once upon a time

Lesson plan

The main context of the lesson is childhood memories. The

theme is explored first through extracts, in which famous
people write about their childhood. The grammar focus
here is on past forms. SS review narrative tenses (simple
past and continuous, and past perfect and continuous)

for describing specific incidents in the past. They also
review used to to describe repeated past actions and learn
an alternative form, would + infinitive. The first half of the
lesson ends with oral and written practice talking about
childhood, where SS put into practice what they have just
learned.

In the second half of the lesson SS listen to an interview
about a new book that talks about research that has been
doneabout our earliest memories (what age we have
them and what they usually consist of) and SS talk about
their own first memories. Finally, there is alexical and
pronunciation focus on abstract nouns, e.g., childhood,
boredom, fear, etc.

STUDY TR

e Workbook 2B

e Online Practice
e iChecker

Extra photocopiable activities

» Grammar Past: narrative tenses, used to, and would page 144

» Communicative Childhood questionnaire page 170
(instructions pages 161-162)

* Vocabulary Abstract nouns page 195 (instructions
pages 187-188)

* Song Kid page 217 (instructions page 213)

Optional lead-in—the quote

» Write the quote at the top of page 18 on the board (books
closed) and the name of the author or have SS open their
books and read it.

* Point out that Sam Ewing (1921-) is an American writer
and broadcaster.

e Ask SS what they think the writer was trying to say in
the quotation. Find out if any SS have left their own
hometown and if so what they miss and why.

1 READING
