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. Scope and Sequence

Unit 1: Mind, Body, and Health - 1

S e
O
2 >

irLanguage com

Content  vistening skitts | € speaking skilts
Interview 1 Following directions Predicting the content
Cha The Stress of Teaching Listening for specific Personalizing the topic
pter 1 . . } P ,
First-Graders information Comparing information from
The Interviews Listening for tone of voice different sources
Influence The Stress of Being Drawing inferences Asking for opinions
of Mind a Police Officer Sharing your cultural
over Body et re perspective
Rayess Stress and the
Immune System
Interview 1 Following directions Recalling what you already
Starting Smoking and Anticipating answers know
Chapter 2 Trying to Quit Drawing inferences Predicting the content
Lifestyle Interview 2 irLanguage.com Combining information from
and Quitting Smoking and How different sources
Health It Changes Your Life ASki’_‘g for confirmation
page 20 Lecture Sharing your cultural
Risk Factors in perspective
Cardiovascular Disease
Unit 2: Development Through Life - 45
Content ( Listening skilts | € speaking skills
Interview 1 Recording numbers Examining graphics
Being a Teenager in a Listening for specific Using background information
Different Culture information to make predictions
Chapter 3 Interview 2 Completing multiple- Reviewing predictions
The Teen Starting a New Life in choice items Summarizing what you have
Years One’s Teens Uses of like in casual heard
page 47 Vecture speecf] : Combining information from
ErikEr ksancsi FiFbh Correcting or expressing a different sources
Stage of Psychosocial negative politely Sharing your cultural
Development: Adolescence perspective
Survey Recording numbers Predicting the content
The Best Age to Be Summarizing what you Responding to true/false
Lecture have heard statements
Developmental Tasks of Uses of get Identifying who said what
Chapter 4 Early Adulthood Listening for specific Sharing your personal
Adulthood information perspective
page 65 Eliciting a conclusion
Applying general concepts
to specific data
Sharing your personal and
cultural perspective
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0 Vocabulary Skills m Note Taking Skills | Learning Outcomes

Reading and thinking about Summarizing data

the topic Using telegraphic language
Examining vocabulary in context Summarizing what you
Building background have heard

knowledge on the topic
Breaking down words to guess
their meaning
Guessing vocabulary from context

Learning words as they are used Prepare and deliver an oral
presentation on health and

Reading and thinking about Paraphrasing what you healthy habits

the topic have heard

Examining vocabulary in context Using symbols and

Building background abbreviations

knowledge on the topic Outlining practice

Guessing vocabulary from

context

0 Vocabulary Skills m Note Taking Skills | Learning Outcomes

Reading and thinking about Using space to show
the topic organizational structure
Examining vocabulary in context Organizational structure

Building background

knowledge on the topic

Guessing vocabulary from context
Considering different perspectives

Prepare and deliver an oral
presentation on a particular

Reading and thinking about Creating a chart period of life
the topic Paying attention to signal
Examining vocabulary in context words

Building background
knowledge on the topic
Guessing vocabulary from context
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Unit 3: Nonverbal Messages - 85

Content

@ Listening skilts

© speaking skills

Interview 1
Brazilian Body Language

Interview 2

Reading nonverbal cues
Responding to true/false
statements

Recalling what you already
know
Thinking critically about

Chapter5 |\ an Body Language Determining which way the topic
Body : this or that is pointing Considering related
Interview 3 L 2 .
Language Japanese:Body banguage Using your body to mfo.rmatlon
page 87 communicate Looking beyond the facts
Lecture Sharing your personal and
Body Language Across cultural perspective
Cultures
Interview 1 Summarizing what you Recalling what you already
Marcos: Touch and Space have heard know
Interview 2 Decoding the meaning of Personalizing the topic
Chapter 6 | ¢ o Touch and Space | word stress Sharing your cultural
Touch, Interview 3 Listening for stress and perspective
Space, and Airi: Touch intonation Considering related
Culture . information
page 102 LRgtie 3. Using comparison/contrast
Nonverbal Communication: Analyzing cultural content
The Hidd'en l?imension of Sharing your personal and
Communication cultural perspective
Unit 4: Interpersonal Relationships - 125
Content @ uistening sils | € speaking skills
Interview Listening for specific Personalizing the topic
Friendships information Drawing inferences
Lecture Retelling Sharing your personal and
Looking at Friendship Listening for verb tense cultural perspective
Chapter 7 and aspect Forming generalizations
Friendship Sharing your personal
perspective
page 127 Considering related
information
Interview Listening for details Personalizing the topic
Courtship and Making Listening for specific Sharing your cultural
Marriage Work information perspective
Chapter 8 Lecture Listening for digressions Sharing your persgnal and
Uoye Love: What's It All About? | Showing interest cult.ural. perspective
Considering related
page 143 information

Conducting an interview
Applying general concepts
to specific data




(D vocabulary skills

Q) Note Taking Skills

Learning Outcomes

Reading and thinking about

the topic

Examining vocabulary in context
Guessing vocabulary from context

Restating what you have
heard
Mapping

Reading and thinking about

the topic
Examining vocabulary in context
Guessing vocabulary from context
Comparing information from
different sources

irLanguage.com

Recording information
Reading nonverbal cues
Recalling what you already
know

Summarizing what you have
heard

Prepare and deliver an oral
presentation comparing
body language in two
cultures

0 Vocabulary Skills

m Note Taking Skills

Learning Outcomes

Reading and thinking about
the topic
Examining vocabulary in context
Describing a typical scene and
activities
Reminiscing about a typical scene
and activities
Building background knowledge
on the topic: Culture notes
Building background knowledge on
the topic: Statistics on friendship
Guessing vocabulary from context

Recalling what you already
know

Summarizing what you have
heard

Using morphology, context,
and nonverbal cues to guess
meaning

Reading and thinking about
the topic
Examining vocabulary in context
Building background knowledge
on the topic
Guessing vocabulary from context

Conducting a survey using the
Likert scale

Taking advantage of rhetorical
questions

Outlining Practice

Prepare and deliver an
oral presentation on a
famous friendship or love
relationship
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Introduction

The Academic Encounters Series wwwirLanguage.com

Academic Encounters is a sustained content-based series for English language learners preparing to
study college-level subject matter in English. The goal of the series is to expose students to the types
of texts and tasks that they will encounter in their academic course work and provide them with the
skills to be successful when that encounter occurs.

At each level in the series, there are two thematically paired books. One is an academic reading and
writing skills book, in which students encounter readings that are based on authentic academic texts.
In this book, students are given the skills to understand texts and respond to them in writing. The
reading and writing book is paired with an academic listening and speaking skills book, in which
students encounter discussion and lecture material specially prepared by experts in their field. In this
book, students learn how to take notes from a lecture, participate in discussions, and prepare short
presentations.

The books at each level may be used as stand-alone reading and writing books or listening and
speaking books. Or they may be used together to create a complete four-skills course. This is made
possible because the content of each book at each level is very closely related. Each unit and chapter,
for example, has the same title and deals with similar content, so that teachers can easily focus on
different skills, but the same content, as they toggle from one book to the other. Additionally, if the
books are taught together, when students are presented with the culminating unit writing or speaking
assignment, they will have a rich and varied supply of reading and lecture material to draw on.

A sustained content-based approach

The Academic Encounters series adopts a sustained content-based approach, which means that
at each level in the series students study subject matter from one or two related academic content
areas. There are two major advantages gained by students who study with materials that adopt this

approach.

= Because all the subject matter in each book is related to a particular academic discipline, concepts
and language tend to recur. This has a major facilitating effect. As students progress through
the course, what at first seemed challenging feels more and more accessible. Students thus gain
confidence and begin to feel that academic study in English is not as overwhelming a task as they

might at first have thought.

® The second major advantage in studying in a sustained content-based approach is that students
actually gain some in-depth knowledge of a particular subject area. In other content-based series,
in which units go from one academic discipline to another, students’ knowledge of any one subject
area is inevitably superficial. However, after studying a level of Academic Encounters students
may feel that they have sufficiently good grounding in the subject area that they may decide to
move on to study the academic subject area in a mainstream class, perhaps fulfilling one of their
general education requirements.

The four levels in the series

The Academic Encounters series consists of four pairs of books designed for four levels of student
proficiency. Each pair of books focuses on one or more related academic subject areas commonly

taught in college-level courses.

= Academic Encounters 1: The Natural World
Level 1 in the series focuses on earth science and biology. The books are designed for students at

the low-intermediate level.

Introduction



m Academic Encounters 2: American Studies
Level 2 in the series focuses on American history, politics, government, and culture. The books are

designed for students at the intermediate level.

m Academic Encounters 3: Life in Society
Level 3 in the series focuses on sociological topics. The books are designed for students at the

high-intermediate level.

B Academic Encounters 4: Human Behavior
Level 4 in the series focuses on psychology and human communication. The books are designed

for students at the low-advanced to advanced level.

New in the Second Edition

The second edition of the Academic Encounters series retains the major hallmark of the series:

the sustained content approach with closely related pairs of books at each level. However, lessons
learned over the years in which Academic Encounters has been on the market have been heeded

in the publication of this brand new edition. As aresult, the second edition marks many notable
improvements that will make the series even more attractive to the teacher who wants to fully prepare
his or her students to undertake academic studies in English.

New in the series

Four units, eight chapters per level. The number of units and chapters in each level has been
reduced from five units / ten chapters in the first edition to four units / eight chapters in the second
edition. This reduction in source material will enable instructors to more easily cover the material in
each book.

Increased scaffolding. While the amount of reading and listening material that students have to
engage with has been reduced, there has been an increase in the number of tasks that help students
access the source material, including a greater number of tasks that focus on the linguistic features of
the source material.

Academic Vocabulary. In both the reading and writing and the listening and speaking books, there
are tasks that now draw students’ attention to the academic vocabulary that is embedded in the
readings and lectures, including a focus on the Academic Word list (AWL). All the AWL words
encountered during the readings and lectures are also listed in an appendix at the back of each book.
Full color new design. A number of features have been added to the design, not only to make the
series more attractive, but more importantly to make the material easier to navigate. Each task is
coded so that teachers and students can see at a glance what skill is being developed. In addition, the
end-of-unit writing skill and speaking skill sections are set off in colored pages that make them easy

to find.

New in the reading and writing books

More writing skill development. In the first edition of Academic Encounters, the reading and
writing books focused primarily on reading skills. In the second edition, the two skills are much more
evenly weighted, making these books truly reading and writing books.

End-of-chapter and unit writing assignments. At the end of each chapter and unit, students are
taught about aspects of academic writing and given writing assignments. Step-by step scaffolding
is provided in these sections to ensure that students draw on the content, skills, and language they
studied in the unit; and can successfully complete the assignments.

New and updated readings. Because many of the readings in the series are drawn from actual
discipline-specific academic textbooks, recent editions of those textbooks have been used to update
and replace readings.

introduction 9



New in the listening and speaking books

More speaking skill development. In the first edition of Academic Encounters, the listening and
speaking books focused primarily on listening skills. In the second edition, the two skills in each of
the books are more evenly weighted.

End-of-unit assignments. Each unit concludes with a review of the academic vocabulary introduced
in the unit, a topic review designed to elicit the new vocabulary, and an oral presentation related to
the unit topics, which includes step-by-step guidelines in researching, preparing, and giving different
types of oral presentations.

New and updated lectures and interviews. Because the material presented in the interviews and
lectures often deais with current issues, some material has been updated or replaced to keep it
interesting and relevant for today’s students.

Video of the lectures. In addition to audio CDs that contain all the listening material in the listening
and speaking books, the series now contains video material showing the lectures being delivered.
These lectures are on DVD and are packaged in the back of the Student Books.

The Academic Encounters Listening
and Speaking Books

Skills

The Academic Encounters listening and speaking books have two main goals. The first is to help
students develop the listening and note taking skills needed to succeed in academic lecture settings.
The second goal is to help students build confidence in their speaking ability — in casual conversation,
classroom discussion, and formal oral presentations.

To this end, tasks in the Academic Encounters listening and speaking books are color-coded and

labeled as L o Listening Skill tasks, V QVocabulary Skill tasks, S QSpeaking Skill tasks, and

N m Note Taking Skill tasks. At the beginning of each unit, all the skills taught in the unit are listed

in a chart for easy reference.

m Listening Skillse. The listening skill tasks are designed to promote success in a variety of
listening contexts, from brief instructions to extended academic lectures, and for a wide range
of purposes including listening for specific details, identifying general ideas, and evaluating
extra-linguistic features such as tone of voice.

= Vocabulary Skills 0 Vocabulary learning is an essential part of improving one’s ability to
understand spoken language, especially in an academic setting. It is also key to oral expression.
Pre-listening vocabulary tasks throughout the book provide context for interviews and lectures.
Exercises stress the importance of guessing from context. Oral activities also include suggested
words and expressions. Each end-of-unit review features both a written and oral academic
vocabulary review activity to reinforce the academic words that have been introduced.

= Speaking Skills e. The speaking skills exercises in the book are designed to introduce and
facilitate the practice of language and communication skills that students will need to feel
comfortable in casual social contexts as well as academic settings. They range from presenting
personal opinions to conducting an interview. Language models are provided.

= Note Taking Skills m Lecture note taking is key to academic success, and is thus a major focus
of the Academic Encounters listening and speaking books. In each chapter, the lecture section
introduces a specific aspect of note taking, providing a focus for listening to the lecture itself and
for follow-up comprehension checks. Additional non-academic note taking skills are practiced
throughout each chapter and frequently “recycled” for maximum practice.

10 Introduction



The audio program

Authentic listening material, based on real interviews and lectures, forms the basis of the chapter
material. Each chapter includes a warm-up listening exercise to introduce the topic, informal
interviews that explore different aspects of the topic, and a two-part academic lecture on related
material. These different types of listening expose students to varied styles of discourse, and they all
recycle the chapter’s concepts and vocabulary.

The complete audio program is available on audio CDs. In addition, a DVD containing the lecture
delivered by a lecturer in front of a classroom is included in the back of the Student Book. Transcripts
of the lectures are also provided in the back of the Student Book and the complete transcript of all
this listening material is included in this Teacher's Manual.

Tasks

Whenever a task type occurs for the first time in the book, it is introduced in a colored commentary
box that explains what skill is being practiced and why it is important. At the back of the book, there
is an alphabetized index of all the skills covered in the tasks.

Order of units

The units do not have to be taught in the order in which they appear, although this is generally
recommended since tasks increase in complexity, and because note taking tasks may draw on

skills originally presented in an earlier chapter. However, teachers who wish to use the material in
a different order may consult the scope and sequence in the front of the Student Book or the Skills
Index at the back of the Student Book to see the information that has been presented in earlier units.

Course length

Each chapter in the Academic Encounters listening and speaking books represents approximately 10
hours of classroom material. The new end-of-unit activities may take an additional 3 hours of class
time. Multiple opportunities exist to lengthen the course by the addition of related material, longer
oral presentations, movies, debates, and guest speakers on the chapter topics. However, the course
may also be made shorter. Teachers might choose not to do every task in the book and to assign some
tasks as homework, rather than do them in class.

Quizzes

The Academic Encounters series adopts a sustained content-based approach in which students
experience what it is like to study an academic discipline in an English-medium instruction
environment. In such classes, students are held accountable for learning the content of the course by

the administering of tests.

In the Academic Encounters series, we also believe that students should go back and study the content
of the book and prepare for a test. This review of the material in the books simulates the college
learning experience, and makes students review the language and content that they have studied.

At the back of this Teacher’s Manual are eight reproducible lecture quizzes containing short-answer
questions. Students should complete these quizzes after they listen to the lecture and do all related

exercises.

Introduction
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General Teaching Guidelines

In this section, we give some very general instructions for teaching the following elements that occur

in each unit of the Academic Encounters listening and speaking books:

m The unit opener, which contains a preview of the unit content, skills, and learning outcomes

m The Getting Started sections, which help students prepare for the chapter topic

m The Real-Life Voices, which are short interviews with people of all ages and backgrounds on the
chapter topic the chapter topic

m The /n Your Own Voice sections, which provide students with an opportunity to discuss their own
opinions on the topic

m The Lectures, which are at the end of each chapter

m The Unit Review activities, which include vocabulary reviews and an oral presentation. These are
included at the end of each unit

Unit Opener

The opening page of the unit contains the title of the unit, a photograph related to the content of the
unit, and a brief paragraph that summarizes the unit. Have the students discuss what the title means.
Have them look at the art on the page, describe it, and talk about how it might relate to the title. Read
the paragraph summarizing the unit contents as a class, making sure that students understand the
vocabulary and key concepts. At this point it is not necessary to introduce the unit topics in any depth.

The second page lists the unit contents: the titles of the two chapters within the unit and the titles

of the interviews and lecture in each of the two chapters. Have students read the titles and check for
understanding.

After reviewing the contents, have students focus on the listening, speaking, vocabulary, and note
taking skills that they will be practicing in the unit. Ask students if they recognize any of the skills
listed. It is not necessary for them to understand all of the terms used at this point, since the skills will
be introduced and explained when they appear in the unit. Finally, go over the Learning Outcomes.
Explain to students that the subject matter and the language skills that they will be learning
throughout the unit will help them prepare for this final oral presentation.

The unit opener section should take less than an hour of class time.

Getting Started

This section contains material that is designed to activate students’ prior knowledge about the topic,
provide them with general concepts or vocabulary, and stimulate their interest. The section begins
with a photograph, cartoon, or image. Have students look at the image and read the questions about it.
Here and throughout, maximize opportunities for students to develop oral fluency and confidence by
having them answer and discuss in pairs or small groups before reviewing as a class.

A short reading related to the chapter topic follows. Have students read and then respond orally to
the comprehension and discussion questions that follow. The questions are designed to go beyond the
reading and elicit language and concepts that will be presented in the chapter, so encourage students
to volunteer their own information and ideas.

An introductory listening activity concludes this section. The type of listening task is determined by
the chapter content. It may involve completing a chart, doing a matching exercise, or listening for
specific information. The task provides skill-building practice and also gives students listening
warm-up on the chapter topic. Make sure that students understand what is expected of them before
they listen, and replay as needed so that all students feel successful. The follow-up comprehension
and discussion questions can be answered as a class, in pairs, or in small groups.

The Getting Started section should take about one hour of class time.

Introduction



Real-Life Voices
Real-Life Voices, which contains one or more informal interviews on topics related to the chapter
content, is divided into three sub-sections:

Before the Interview(s)

This sub-section contains a pre-listening task that calls on students either to predict the content of
the interview or to share what they already know about the topic from their personal or cultural
experience. Be sure to take enough time with this task for all students to contribute. Students can also
benefit here ffom each other’s background knowledge.

Interview(s)

Because unfamiliar vocabulary is a great stumbling block to comprehension, each listening activity is
preceded by a glossed list of terms (many of them colloquial) that will be heard in the interview. Have
students review the vocabulary.

The next task prepares students to understand the content of the interview excerpt that they will hear;
a variety of task types are used, including true-false statements, incomplete summaries, and
short-answer questions. Have students review this task carefully as it will help them focus on the
pertinent information as they listen to the interview excerpt.

After they have listened to all of the interview(s) and checked their comprehension, an additional
listening exercise directs the students’ attention to a specific aspect of language use featured in the
interview(s), such as verb tense or tone of voice.

After the interview(s)

This sub-section provides students with activities to demonstrate and deepen their understanding of
the concepts presented in the interviews. It may involve synthesizing information from a short reading
or drawing inferences about material in the interviews. Encourage all students to contribute their
opinions.

The Reul-Life Voices section should take three to four hours of class time.

In Your Own Voice

This section builds on the content presented up to this point in the chapter and also focuses on one

or more language functions (for example, asking for opinions, expressing interest, expressing polite
negatives) that either were used in the Real-Life Voices interviews or are relevant to discussion of the
chapter topics. Semi-structured speaking activities elicit the functional language, relate to the chapter
content, and encourage students to share their own information. Language examples are given. Allow
students to practice the language with a number of partners, and perform for the class if they like. The
focus is on developing confidence with the functional language required for casual conversation and

discussion.
The In Your Own Voice section should take approximately one hour of class time.

Academic Listening and Note Taking
This section, which is constructed around a recording of an authentic academic lecture, is divided into
three sub-sections:

Before the Lecture

This sub-section begins with a brief introduction of the lecture topic and the person who is giving the
lecture. Read it as a class and ask students about any language that is unfamiliar. Encourage students
to guess at the meaning of unfamiliar words.

introduction
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The following task either provides background information on the lecture or elicits what students
may already know about the lecture topic. Topics in the book are chosen to be of general interest,
so encourage that interest in students by asking them to volunteer what they already know. Some
students will likely have studied the lecture material in their first language; let them become the
experts in providing context for their classmates.

Finally, this sub-section introduces a specific academic note taking skill that is determined by

the language of the lecture itself and sequenced to build on skills studied in previous chapters.

A language box explains the skill in detail. Go over this explanation as a class and answer any
questions. The sub-section concludes with a short listening activity featuring lecture excerpts that
focus on the specific note taking skill.

Lecture

Each lecture is divided into two parts, for ease of comprehension. Before they listen, students
complete a vocabulary exercise that focuses on the academic vocabulary in the lecture that is likely

to be unfamiliar. The vocabulary is presented in the context in which students will hear it; encourage
them to guess at the meaning.

Following the vocabulary task, students preview a comprehension task designed to provide a
framework for their listening and note taking. The task may involve completing a summary or outline,
or answering comprehension questions. Then, students listen to the lecture itself, practicing the note
taking skills they have learned. Make it clear to students that for most of the lecture comprehension
tasks, their answers need not be word-for-word the same. Encourage them to paraphrase.

After the Lecture

This sub-section invites students to share their perspective through discussion questions that allow
them to analyze the chapter content more critically, often by comparing it to new written or graphic
material. Students may be asked to apply what they have learned to their own situations. As with
other discussion activities included throughout the chapter, this activity will help students prepare
for the final oral presentation in two ways: they will develop oral skills and confidence, and they will
identify what aspects of the unit content they are most interested in exploring further.

The Academic Listening and Note Taking section should take about four or five hours.

Unit Review
This section includes a review of academic vocabulary and unit topics, and culminates in an oral
presentation:

Academic Vocabulary Review

The Academic Vocabulary Review can be done in class or as homework. As with all vocabulary
activities in the book, it stresses the importance of context. As you review the vocabulary words, ask
students to recall the context in which they learned them. If a word has been used to mean different
things in different chapters (for example, “depressed”), elicit that information as well.

A second vocabulary review activity asks students to answer questions about the unit content; relevant
vocabulary words are provided. This activity may be done orally in pairs or small groups. Students
may then volunteer sentences to be written on the board, providing a class review of the unit.

Oral Presentation

Each of the unit reviews concludes with a different type of oral presentation. Carefully scaffolded
activities, presented in three steps, encourage students to work on oral delivery:

m Before the Presentation

m During the Presentation

m After the Presentation

14 Introduction



Before they make their presentations, students are generally instructed to choose or define a topic they
will discuss. They may be asked to present to a small or large group, individually or in a team. The
organization of the presentation depends on the parameters established in each chapter, but students
may be asked to research their topic online or study language related to introducing or structuring a
topic. Instructors should monitor the students’ choice of topic and make sure they understand how
best to structure their allotted time.

The During the Presentation section instructs students about speaking clearly, taking time to

define new words, using appropriate body language, and other mechanisms for making effective
presentations. This is the students’ chance to work on their oral delivery and make sure that the
audience understands their presentation. This is the instructor’s chance to work on oral delivery skills.

After the presentation, students learn to check that their listeners have understood their presentation.
They learn language to check for comprehension, engage in self-assessment, and learn how to
respond to others’ presentations with questions and comments.

The Unit Review should take three to four hours of class time, depending on the number of students
in the class and the time that instructors decide to dedicate to this activity.

obtslel gl @20
www.irLanguage.com
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Chapter 1
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The Influence of Mind over Body

1 Getting Started

1 Reading and thinking about
the topic Pages3-4
B

1. major: loved one’s death, divorce; minor: waiting in
line, getting stuck in traffic jams

2. Stress affects the immune system.

3. learn to handle and relieve stress

2 Following directions prage 4
B

1. crying baby; thunder and rain; ocean waves on the
shore; children laughing loudly; a cat purring; a jet
taking off; police sirens

2.-4. Answers will vary.

2 Real-Life Voices

Interview 1 - The stress of teaéhing
first-graders

1 Personalizing the topic Page6
B

Students should have checked the following signs:
Great fatigue

Increased feelings of anger when small things go wrong
Frequent colds and infections

2 Listening for specific
information Page6
A

1. for 20 years: 3-year-olds, preschool, and elementary
school irLanguage.com

2. Children bring problems to class; one disruptive child

can disturb the entire class; a teacher cannot forget

about work when she goes home.

She has to be very patient all day with her class.

4. She works very closely with the children, and they
often have colds or flu; teaching is stressful, and stress
can lower one’s resistance 10 illness.

5. She exercises regularly and talks to her friends.

S

16 Chapter 1 The Influence of Mind over Body

Interview 2 - The stress of being
a police officer

2 Listening for specific
information Pages

1. for 25 years

2. Patrol is the most stressful assignment because of the
fear factor. A patrol officer never knows how people
will react to being stopped.

3. Police officers have more everyday illnesses, ulcers,
and heart disease than the average adult.

4. exercise programs, psychological counseling, and
discussion groups

S. He’s a baseball fan, he gets daily exercise, and he has
a good relationship with his wife.

3 Listening for tone of voice Pages
A
1. b 24 'a Bl fa 4.b

After the Interviews

1 Comparing information from
different sources pPages 8-9
B

Nancy: Become part of a support system; take care of
your health.

Sam or the

LLAPD: Become part of a support system; take care of
your health; make time for yourself. Note: It may
also be inferred that the LAPD teaches patrol
officers to anticipate stressful situations (the
routine traffic stop).

2 Drawing inferences pPage9
A

Answers may vary. The most likely answers are:
1. D 2. A 3.A 4. A S. A
6. D 7. A

Xl Y el g

z

O
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4 Academic Listening
and Note Taking

Before the Lecture

1 Building background knowledge
on the topic Pages 12-13
B

Answers may vary. Suggested unswers:

Psycho- = related to the mind
Somatic- = related to the body

Food (an unconditioned stimulus) naturally makes a dog
salivate (an unconditioned response). If we always ring a
bell (a conditioned stimulus) as we feed the dog, after a
while the dog will salivate even without the food

(a conditioned response).

2 Using telegraphic language Page 13
B

research* shows: imm. syst. Hurt by stress

(*animal & hum.) — 2

headache, high bld. press. etc ~ more docs now treat
w/relax. techniques (not drugs) - 4

headache, heart dis, high bld. press. etc (health probs) —
may be part psych. — |

med. profs: mind affects body — esp. neg. if feel
‘helpless. no control’. — 3

Lecture Part 1 -
Psychoneuroimmunology (PNI)
and Animal Studies on Stress

1 Breaking down words to guess
their meaning Page 14
A

psych- is related to the mind or thinking. (4)
-logy. -logic, or -logical describes the study
of a subject. (3)

pre- refers to something happening before. (1)
mal- usually refers to something bad. (2)
phys- has something to do with the body. (5)

2 Guessing vocabulary from
context Pages 14-15

o-m
o W
o o
o
"0

it
o

1. b 2. b 3.c 4. b Shie 6.c

3 Summarizing what you have
heard pPages 15-16
C

Wording will vary; alternatives are shown in brackets.

There is a lot of evidence to support the idea

that our minds can affect our bodies. Many of the

health problems that people suffer, such as headaches,
high blood pressure, and heart disease [skin rashes,

high cholesterol], may be related to psychosomatic
disorders — that is, they may be caused by the mind.

The field of psychoneuroimmunology (PNI) studies the
way in which our minds can affect our immune systems.
In a healthy person, the immune system protects the body
against disease [illness]. Animal and human research has
shown that stress — especially uncontrollable stress — can
hurt the immune system. Robert Ader did an important
study with rats in which he learned, quite by accident,
that the rats’ immune systems could be conditioned to
malfunction [not work correctly]. This was an exciting
discovery for science: if the immune system can be
taught to not work correctly [malfunction], that probably
means that it can also learn to heal itself.

Lecture Part 2 - Human Research
on PNI

1 Learning words as they are
used Page 17

A

s € 2. a 3. a 4. b 5. ¢ 6.b

2 Guessing vocabulary from
context Pages 17-18

A

Answers may vary. Suggested completions:

l. taxes

2. older people, elderly people

3. usually, generally

4. meditation, yoga, breathing; Aspirin

alslel gl @20
www.irLanguage.com
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3 Summarizing what you have

heard Page 18
C

Wording will vary; some alternatives are shown

in brackets.

There are also human studies to support the idea that
the mind can influence the body [affect the body].
Simply thinking about stressful situations can depress
the immune system. This has been seen in studies on
accountants before tax time, and on students before
exams. Also, if people feel out of control in their lives,

18 Chapter 1 The influence of Mind over Body

this can compromise their immune systems. Studies
show that people in nursing homes who didn’t choose to
live there are more likely to get sick than people who did.
People in the medical [health care] field are becoming
more interested in PNI. We see this, for example, in

the treatment of headaches and sleeplessness [high

blood pressure]; more doctors and nurses today are
teaching their patients to control these problems not with
medication, but rather with relaxation techniques.
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Lifestyle and Health

1 Getting Started

1 Reading and thinking about

the tOpiC Page 21

B

1. prevent heart disease

2. The graphic does not mention controlling weight or
going to the doctor.

3. No; it uses the phrase “prevent heart disease,” which
means to avoid getting heart disease.

2 Recalling what you already
know Page 22

Answers will vary. Suggested answers.

|. how fast the heart beats

2. Put your finger on your wrist or neck and count

the beats.
. Blood is pushed through the heart.
4. It gets faster when we are using our muscles and when
we feel excited or afraid.

(O8]

3 Following directions pPage 23
B

Answers will vary. Suggested answers:

1. Yes, because the heart was pumping extra blood to
the muscles. Blood carries oxygen, and the muscles
needed extra oxygen to do the extra work.

2. Possible answers: When we are in a stressful situation,
when we are afraid, or when we are doing something
fun and exciting, the heart rate increases.

3. In general, a slow heart rate indicates a healthier heart.

2 Real-Life Voices

Interview 1 - Starting smoking
and trying to quit

2 Anticipating answers Page 25
B

1. 13; 14

2. 2055

3. cool

4. pack and a half

will power

heart attack; hospital

No

energy; breathing; biking; running; easier; stopped
smoking

9. heart attack; wouldn’t

% N ov

Interview 2 Part 1 - Quitting smoking

2 Paraphrasing what you
have heard Page 27
B

Wording will vary; alternatives are shown in brackets.

How She Started — Donna started smoking at about
age 16 or 17. She and her friends would get together
after school. They would eat candy and smoke cigarettes.
Donna’s parents didn’t know about it.

Addicted to Cigarettes — After a while, Donna was
smoking a pack a day. She kept smoking for 13 more
years. Donna studied in South America and later she
taught in Mexico. In both places, smoking was more
common than in the United States. People smoked in
public places - for example, in movie theaters, buses, and
supermarkets [classrooms, taxicabs].

Trying to Quit — But Donna wasn’t feeling very well.
She had chronic bronchitis. She tried to quit smoking
many times but could not. Later, when she was married
and pregnant, she almost completely stopped smoking.
But it was very painful for her, and as soon as her son
was born, she started smoking again.

Interview 2 Part 2 - How quitting
smoking changes your life

2 Paraphrasing what you have

heard Page 29
B

Students may use synonyms (e.g., children rather than
kids); the words shown are from the audio script.

Social Pressure — Donna’s friends and even her sister
really pressured her to stop smoking especially when she
was around their kids.

Hypnotherapy — Finally, a friend of Donna’s
recommended a hypnotherapist. This friend had

been a very heavy smoker — 3 packs a day — but the
hypnotherapist had helped him quit and the treatment

Chapter 2 Lifestyle and Health 19



was painless. Donna decided to go and try it herself, After the Interviews
and the treatment worked! Donna believes that she was
successful this time for two reasons: (1) Hypnotherapy

Combining information from different

was the right method for her; and (2) she was finally fed sources Pages 30-31
up with smoking and ready to quit. A

Donna’s Son and Smoking — Donna does not think that Ay swers designated as 7 (inferences) will vary.
her son will ever start smoking because he hated it when = i
she smoked. He worried about her health. However, if he www.irkanguageeom ™ 7 E I S
did start smoking, she would do everything she could to ' ] . E——— X
educate him about the health dangers of smoking before

Why did you start = Peer pressure
smoking?

he became addicted to cigarettes. It was “cool.” X X
The Benefits of Quitting — As soon as she quit Cigarette advertising | ? ?
smoking, Donna started to feel better physically; she had . . '
e —— . What physical Heart disease X
more energy, and she could smell things again. Also, roblems did == .
food started to taste better to her. She started exercising :mokin cause? Bronchitis 2 X
to control her weight. A final advantage was saving g ) Low energy Io >
money. ' :
Inability to taste 2 &
. g and smell
3 Drawing inferences Page 30 , - i
A What method(s) Will power X X
did you use to try Cand x
1. ¢ 2. b 3. a 4. b to quit? y
Hypnosis X

Do you ever feel Yes

. . =
like smoking now? No 3 5

What advice would Talk to them about X
you give to people the health dangers
trying to quit

smoking? No advice X
In what ways is Enjoy taste of food | x X
your life better more
» |
now: More physically X X
active
Easier to breathe X X
More energy X X
Save money X
What physical Backpacking 2
act.lvmes do you Biking > 3
enjoy?
Running 2

ubsl 2l gb) @20
www.irLanguage.com

20 Chapter 2 Lifestyle and Health



ool gl gbj @20
www.IrLanguage.com

4 Academic Listening
and Note Taking

Before the Lecture

1 Building background knowledge
on the topic Page 34
B

I. referring to the blood vessels

. An artery carries blood from the heart; a vein carries
blood fo the heart.

3. tubular

(L8]

3 Using symbols and
abbreviations Pages 35-36

A

l. m 2.1 31 4. k Sy ©
6. d il5 O 8. f 9. a 10. ¢
11. h 1225 13. n 14. b 15. g
D

Wording and abbreviations will vary:

1. CVD = % attack, stroke, PVD
2. & risk for CVD (@ risk)
3. Obese = > 20% over ideal wt. = risk diabetes. HBP
4. Stress MAY —» HBP & cholest., smoking,
eating — CVD.

Lecture Part 1 - Unalterable Risk
Factors in CVD

1 Guessing vocabulary from
context pPage 37

e

o 0Q
>N
-
o x
~
Qe
£h
=
N
o

10.d 1L f

o

2 Outlining practice prage 38
Cc

Wording and abbreviations will vary:

1. CVD = heart attack, stroke, peripheral vascular
disease
A. v attack = part. or complete block’g of artery
to ¥ muscle
B. Stroke =block’g of 21 arteries to brain
C. PVD = peripheral vascular disease — “clots to legs”

[I. Unalterable risk factors
A. Gender: <50, @ protected by estrogen: risk for
CVD less than
B. Age: older = risk for CVD
C. Diabetes = risk for CVD - reason not known.
D. Family history: usually too high cholesterol — can
be hereditary.

Lecture Part 2 - Alterable Risk
Factors in CVD

1 Guessing vocabulary from

context Pages 38-39

B

. h
a

| b
S, e

N w
o Qo
% &
0

2.
6.

2 Outlining practice pPage39
C

Wording and abbreviations will vary.

II1. Alterable risk factors

A. HBP - Controlled w/ medicat’n — few side effects

B. Obesity (220% over ideal wt.) may — diabetes
and HBP

C. Cigarette smok’g —» CVD

D. Psychosoc. (= soc. isolat’n, pers., daily
stress — e.g. work) may — BP, cholest., smoking,
overeating - CVD

E. Sedentary lifestyle (= no exercise) — risk
for CVD

Unit 1 Academic Vocabulary
Revievx

1 Word forms pPages 40-41

analysis; analyzed

depressive; depress

environment; environmental

medications; medical; medicine

relevance; relevant

unpredictable; predict; unpredictability; Predictable
complexity

1solated; isolation

occurs; occurrence

Statistics; statistically

SCOXN AW —
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Chapter 3
The Teen Years

1 Getting Started

3 Recording numbers pPage 49
A

The following information should be recorded
on the graph:

James at age:
10: 4’107
14: 5717
16:5°8”

18: 5711”7
21: 6
22:6°12
Sarah at age:
10: 4°9”

12: 5°4”
15:5°8"
18:5°'9”

Interview 1 - Being a teenager
in a different culture

2 Listening for specific
information pages 52-53
B

Word choices may vary.

. 18

. Iran; girls

. freedom; understood

. mother; father; driver’s license; return; Iran; happy
friends; mother

with their parents; get married

19; alone [by himself}|; money; hard [bad, difficult];
good [helpful]; self-confidence

brother; 3; older; Iran; nice

dentist; Iran

NoO L e L~

O 2

Interview 2 - Starting a new life
in one’s teens

2 Completing multiple-choice
items Pages 53-54
B

d 4. d
d 8. b

o o

3. ¢
7. d

U

e
S

22 Chapter 3 The Teen Years

3 Uses of like in casual
speech Pages 54-55

A

1. for example 6. asif

2. asif 7. wait, I’m thinking
3. verb to like 8. similar to

4. verb to like 9. wait, I’m thinking
5. wait, I'm thinking 10. hedge

4 Academic Listening
and Note Taking

Before the Lecture

1 Building background knowledge
on the topic Pages 57-58

A

Wording may vary.

1. through our interactions with other people
[social interactions]

2. become competent in a specific area of life

3. If a person does not achieve competence at a particular
stage, he feels inadequate.

2 Using space to show
organizational structure pPages 58-59
A

Drugs/alcohol, other mind-altering substances
Pressure to make decisions abt. use
Much research
Kids who use dr./alc. stop psychol./emotional
growth
Drug = protective screen betw. adolesc. and reality
Chronic use —» devel. stops
“Instant information”
Internet, Ipods, Iphones
Issue since TV invented: how affect develop. brain?
we don’t know
Comput./video games — diff. from TV:
“hypnotizing”



Lecture Part 1 - Adolescence:
Identity vs. Role Confusion

1 Guessing vocabulary from
context Pages 60-61

B

1. i 2. b 3.1 4. n 5. e
6. a 7. m &t 9. € 10. g
1. h 12. o 13. k 14. j 15. d

2 Organizational structure prage 61
C

Notes will vary.

(adolesc = age abt. 12-16)
Primary work = establ. own ID
If unable? — “‘role confus.”
= cannot make good choices, know what
yr. choices are
Components of adolesc work
Challenge: phys & genital matur.
-Confusing for kids because bodies chnge v. fast
-Rapid phys. growth e.g., 6 in. (15.24 cm) in 2 mos.
Result: adolesc very very self-absorbd.

Same time: social pressure from self and others
to “‘grow up”
= establish ego ID,
think beyond own phys. feelgs,
keep basic trust: “I cn make it thru this”
Big challenge — many kids have probs.
(“hit the wall”)
Material challenge = choose career
Many kids postpone: get educ.
BUT - most adolescs feel anxiety about job choice
Falling in love — gender ID
Very import. aspect at this period
Related to ego ID because adolesc faces new

aspects of self
Dramatic change — can be wonderful or not - but

always v. challeng’g

Lecture Part 2 - Identity vs. Role
Confusion: New Challenges

1 Guessing vocabulary from
context Pages 62-63
B

o - x

5.d
0. j
S0 f

NN
0o+
3'005
—_——

1.
6.
11.

» g0
S — 0

Olol el ubj @ ye
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Chapter 4
Adulthood

1 Getting Started

1 Reading and thinking about

the topic Pages 65-66

B

1. young adulthood, middle aduithood, and late
adulthood

2. Young adulthood is the time for many important
decisions. In middle adulthood, we face physical
changes and changes in our family. In late adulthood,
we continue to change physically. Our children have
left home, and people in our age group begin to get
sick and die. but we have more free time.

3 Recording numbers pPage 66
A

Name Agé Now Best _Ag“e 1 e
Bruce 28 Late 20s

Julie 25 4-9

Ann 57 30s

David 45 His age now

Otis 70 25-30 years

Gene 71 He doesn’t know

Laurie 68 her age now; 40s

from college graduate to
marriage

Loleta 77

2 Real-Life Voices

Survey Part 1 - The Best Age to Be

2 Responding to true/false
statements pPage 68

B

T3
T

N

B 3L &4 F i »T
. T 8. T 9. F

N -

24 Chapter 4 Adulthood

Survey Part 2 - The Best Age to Be

2 Summarizing what you have

heard Page 69
B

Wording will vary. Alternatives are given in brackets.

Oitis is a retired university professor. He says that his

best teaching years were between 35 and 50 because

he was more open to new ideas, he lectured better, and
he read a lot more. At the age of 50, he created four new
courses. However, Otis feels that in another sense, his
last 10 years have been the best because he has become
more mature [more responsible and sensitive to the world

around him].

Laurie and Gene are married. They are both painters.
Laurie remembers her 40s as a great time because she got
her master’s degree, she had more time to paint, and she
started studying music.

Gene says that the older he gets, the more he thinks about
his youth. Especially when he wakes up in the morning,
he notices that he doesn’t feel so well [his bones and his
joints hurt|. He and Laurie talk about how long it takes
them to get going in the morning. When he was a young
man, in the Army, he used to get up and be ready in

10 minutes. But now it takes a long time.

3 Uses of get Pages 69-70

A

1. over S. older
PR 6. up
3. out of 7. going
4. used to

B

I.

4 Academic Listening
and Note Taking

Before the Lecture

2 Paying attention to signal

words Pages 74-75
A
1. b P 3.b 4.¢e 5.d 6. a 7. f



C

Wording and abbreviations will vary.

life chgs need to make as grow up
finan., emot., soc,

. as = (adults)

adult kids live w/par.

diffic. estab. finan. indepen.

crisis pt. in fam. when child goes
2 imp. tasks yng adult hd

2 D=

SR CANE

Lecture Part 1 — Separation from
Parente

1 Guessing vocabulary from
context pPage 75

3\ ¢ff 4. i 5. a
8. J 9. g 10. b

AN+ |

oo
5 W
(T~

2 Listening for specific
information pPage 76
C

Notes and abbreviations will vary.

Developmental Tasks of Young Adulthood (Pt. 1)
Young adulthood = from early or mid-20s
in Western culture, young adult should be financially,
emot., & soc. indep. from parents.
Ist task = separate from parents & create new rel’ship
based on mut. adulthd. irLanguage.com
— process really began early childhd.
Financial indep: happening later in U.S. today
because of econ.
indep: not always successful: child keeps chld
role, parent ...
— crisis time because change (many pple afraid)

Lecture Part 2 - The Crisis
of Intimacy vs. Isolation

1 Guessing vocabulary from
context Pages76-77
B

GRS

e
f

OON—

2 Listening for specific
information Page 78
B

Wording and abbreviations will vary.

Developmental Tasks of Young Adulthood (Pt . 2)
2nd task - traditionally leads to marriage
*called “crisis of intim. vs isol.”
It child develops hlthy ego identity as adolesc, — able
to join w/other (marry) in young adulthd.
— person must be able to compromise, sacrfc., negot.
— if successful — intim, connect.
- if not succ. — isolation
— others see you as self-absorbd, e.g. — scientist who
works all the time, never sees fam.
— isolation is not natural; person is afraid to be hurt.
— Success w/intimacy depends on devel. hlthy ID
in adolesc.
Marriage in the West today: staying single longer
- have freedom to take risks. move to new place
— skepticism abt. marr bec. divorce rate
—> wait until 2 late 20s — much lower divorce rt.
If young adults succeed at 2 tasks —» fut. success &
life satisf.

Unit 2 Academic Vocabulary
Review

1 Word forms page 80

|. establishment; to establish
theorized; theory
challenge(s); challenging
adapt: Adaptability
achieve; achievement
commitment; commit

O Lh b S0

et Oy e

2

N

2 %
irLanguage con
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Chapter5
Body Language

1 G_etting Started

2 Reading nonverbal cues pPage 88

B
b5
f. 3

= o

a. 7 c. 2
e 4 g 6

2 I_ieaI-Life \(oices )

Interview 1 - Brazilian Bbdy
language

2 Responding to true/false
statements prage 90

B
L' T T 4T ST 6E

Interview 2 - South Korean body
language

2 Responding to true/false
statements pPage 91

B
I.F 2. T 3F 4F 5T 6.F

Interview 3 - Japanese body
language

2 Restating what you have
heard pPages 92-93
B

Word choice will vary. Some alternatives are given in
brackets.

Airi is married to an American, and she has lived in
the United States for 9 months. Airi discovered one
difference in body language between Americans

and Japanese when she saw herself in a family picture
[formal portrait| taken at her husband’s sister’s

[sister-in-law’s] wedding. All of the people in the
picture were smiling with their teeth showing - except
for Airi [her|. She felt embarrassed when she saw the

picture.

26 Chapter 5 Body Language

Airi thinks that Japanese and Americans have similar
attitudes about eye contact: In both countries, it’s good
for people to look at each other [make eye contact|

when they’re talking because it shows that they are really
listening [are really trying to understand].

Airi has noticed that Americans use more gestures

[hand signals] than Japanese. However, Airi says that

she is more like an American in this respect: She started
using a lot of gestures when she met her husband because
it was so difficult to communicate.

3 Determining which way this or that
is pointing Page 93
A

1. - 2. -

B

Wording may vary.

1. it’s very important for North Americans to have
eye contact

2. you were trying to focus

3. adifference between Brazilians and Americans OR A
part of my family was from Italy...

4. your wife is North American

5. opening and closing your hand

3.« 0R — 4, - 5. -

4 Academic Listening
and Note Taking

Before the Lecture

2 Mapping Page 98
B

" posture = how we hold ourselves
gestures use of our hands
facial expressions
eye contact
tone of voice
L touch

‘body lang.” <




Lecture Part 1 - Aspects of Body Language

1 Guessing vocabulary from context pPage 99
A
lp @ 2. b 3. a 4. a 5. b 6. b 7.a

2 Mapping Page 99
B

Wording and abbreviations may vary.

60-90 % ofall commun. is nonverb.

*very difficult to
understand / -
in adiffer — nonvery. posture = how we hold ourselves
culture comm. gestures = use of hands
' | facial expressions
/ ‘body lang.” < eye contact
voice _
no
dict. L touch
o easy

Mg cause of most commun. problems

Lecture Part 2 - Cross-Cultural Misunderstandings

1 Guessing vocabulary from context Page 100
A
I.b 2.¢ 3b 4a 5b 6a

2 Mapping Page 100
B

Wording and abbreviations may vary.

— nonverbals —
eg. cause of most. e.g.. words vs. nonverb. cues
] cross-cultural
ye colar confusion

/ \ ‘maybe” = direct “no” =
Amer. ~ Japan - Yes or no_ Lngohte in
look directly = good ~ much less Japan. cult.
notdirect. = direct /
disrespectful eye contact . ST e .
nonverb. cues - tone
*Most important lesson: \4 — facial express.

pay attention to - posture

1. ourown n-vcomm.

2. others' " " 9

Chapter 5 Body Language
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Chapter 6

Touch, Space, and Culture

1 Getting Started

2 Recording information pPages 103-104
B

zone feet/inches meters/cms
Public >12 ft >3.6 m
Business/social 6 ft 1.8m
Personal 1ft6in 46 cm
Intimate <18in <50 cm
C

North America (NA): 46 cm
Western Europe (WE): 3641 cm
Japan (J): 91 cm

Middle East (ME): 20-30 cm

2 Real-Life Voices

Interview 1 - Marcos: touch
and space

2 Summarizing what you have

heard Page 106
B

Word choice will vary. Some alternatives are given

in brackets.

Marcos remembers an experience when he was talking
to a student of his from South Korea. After a while, he
noticed that the student had backed up into a corner
because Marcos kept moving closer to him [toward him).
The student obviously felt very uncomfortable. Marcos
had invaded his body bubble [space, personal space).
Marcos tries to stand farther away from peopté now
thathe hves in the Ynited States sothat they wom't-feel—
uneasy [uncomfortable, threatened). Marcos also finds
that he and his wife touch one another less in public in
the United States than they did in Brazil.

28 Chapter 6 Touch, Space, and Culture

Interview 2 - SunRan: touch
and space

2 Summarizing what you have
heard Page 107
A

Word choice will vary. Some alternatives are given
in brackets.

SunRan learned to shake hands when she came to the
United States, but she has to remember not to do that
[not to shake hands] when she visits South Korea.

She says that it is not good for men and women to
touch each other in public in her country, but people of
the same sex can hold hands. However, SunRan has to
remember not to do that in the US.

When she first came to the United States, SunRan
was shocked [very surprised] by the fact that kids
Lhigh school kids] hug and kiss at school.

SunRan noticed some changes in South Korean body
language last time she visited her country. For example,
people shake hands more now, and young couples touch
|hold hands).

Interview 3 - Airi: touch

2 Summarizing what you have

heard Page 108
A

Word choice will vary. Some alternatives are given

in brackets.

Airi says that most Japanese people never hug and

kiss one another. Her American husband felt confused
by this at first: He thought his wife’s family didn’t

love him. When Airi and her husband moved to the
United States, she was really confused [uncomfortable]
at first because her American family always hugged and
kissed [would hug and kiss]. But now she really likes it
[feels comfortable with it, enjoys it].

Recently, Airi visited Japan. When she met an old friend,
she opened her arms to give her a hug [tried to hug her].
The friend looked shocked [afraid].




3 Decoding the meaning of
word stress pPage 109

A

I. touch: changing the subject
2. male friends: this (not that)
3. never: strong feeling
4. you: changing the subject
5. child: this (not that)

6. now: this (not that)

7. shocked: strong feeling
C

2

5

6.

= males & females

that = adult
that = betore [ came to the US

4 Academic Listening
gl_\d NOE Taking

Before the Lecture

2 Listening for stress

and intonation Pages 114-115

B

Key - underlined for high or rising, italics for falling,

bold for stress

I. How much of those expressions are conveyed through
verbal communication? More often than not, our
intense emotions are conveyed nonverbally.

2. More often than not, our intense emotions
are conveyed nonverbally through gestures, body
position, facial expression, vocal cues, eye contact,
use of space. and touching.

3. Imagine what would happen if you don’t understand
this bubble. What might you experience? Possibly
discomfort, irritation, maybe even anger.

4. It could express affection, anger, playfulness, control,
status. . . . These are just a few functions of touch.

5. In some cultures, it is common to see same-sex friends
holding hands and embracing in public. This behavior
is not interpreted as sexual. However, think about this
behavior in some other cultures. [s it appropriate?

ol gl @240
www.irLanguage.com

Lecture Part 1 -— Sarcasm
and Proxemics

1 Guessing vocabulary from
context Page 115

“ - o

i 5h
aw
e o
N
a o
x &
oo

2 Summarizing what you have
heard pPage 116
C

Word choice will vary.

Strong emotions are usually conveyed nonverbally: by
gestures, body posture, facial expressions, voice, eye
contact, use of space, and touching. Sometimes we
rely completely on nonverbal cues [body language] to
communicate. At other times, nonverbal cues add to the
meaning of the words that we use.

One good example of the second case is seen in our

use of humor and sarcasm. Often, in making a joke,
Americans will say the opposite of what they mean. The
only way to know what they really mean is to understand
[pay attention to, read] the nonverbal [subtle] cues

that go along with their words. These could be their

tone of voice or a facial expression.

An important area of communication is proxemics, the
study of personal space. Each of us has a “body bubble”
around us. Its size depends on several factors, such as
our relationship with the people around us, the

social context, and our gender. If someone enters our
personal space [bubble], we will become aware of it
[possibly feel uncomfortable]. Culture also plays an
important role in proxemics; some cultures — for
example, Latin American [Middle Eastern] have smaller

bubbles than others.

Lecture Part 2 -Touch

1 Guessing vocabulary from
context Pages116-117

B
LA 2f 8.5 4. i 5.
6. d 7.a 8.8 9. e 10. b
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2 Summarizing what you have
heard page 117

C

Word choice will vary.

Another important form of nonverbal communication is
touch. As with space, rules of touch are very subtle, and
thcy are mostly determined by gender and culture. What
is acceptable in one culture may be taboo [unacceptable,

wrong] in another culture. For example, in China, friends

of the same sex hold hands in public. But in the United
States, they do not [this is considered sexual].

In conclusion, we should remember that nonverbal mis-
understandings [mistakes] do not often result in cross-
cultural problems [alienation, misinterpretation, anger].
In fact, these mistakes can be a source of humor [laugh-
ter] and camaraderie [good feeling] between people of
different cultures.

Unit 3 Academic Vocabulary
R_eview

1 Word forms Pages 120-121
A

communicate; communication

emphasize; emphasis

interpretation; misinterpreted; Misinterpretation
function; functional

dimensions; dimensional

intensify; intensity; intense

violate; violation

contextual; context

complex; complexities

norms; normal
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Chapter 7
Friendship

1 Getting Started

3 Listening for specific
information Page 128
A

Otis — Tom — 1956 - Yale University

David — Douglas — 1982 — college (music classes)
Pam - Jeanette — 1981 — grade school [elementary
school]

Tony — Hubert — 27 years ago — college (same classes)
Catherine — Odette — 1999 — graduate school

Ruth - Esther — 1996 - her synagogue

2 Real-Life Voices

Interview Part 1 - Starting
friendships

2 Retelling Page 130
C

Word choice will vary.

1. They met when the interviewer interviewed Catherine
for a teaching job. They became friends after
Catherine asked the interviewer to help her give her
cat a flea bath. It was difficult to do, but they had fun.

2. She values her job and takes teaching seriously. She
finds that most of her friends have a similar attitude
toward work [a similar work ethic]. She thinks that a
shared work ethic is a good basis on which to build a
friendship.

3. Catherine met Odette when they were in the same
linguistics class in graduate school. She thought
Odette looked like a really “cool” person and she
wanted to be friends with her, but she thought Odette
probably wouldn’t like her. She was intimidated by
Odette. Then they were in the same study group and
started talking. Odette told her<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>